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EXECUTIVE SUMMARY 
Florida Atlantic University’s (FAU) Quality Enhancement Plan (QEP), Education Reimagined: Engaging 

Students through Peer-Assisted Learning, will change the culture of teaching and learning at the 

institution by investing in and supporting student-centered education. Guided by the principles of the 

Learning Assistant (LA) program model, courses are redesigned by faculty to include active, collaborative 

learning experiences, facilitated by trained undergraduate Learning Assistants, called LAs.  

Directly aligning with the values of the institution, Education Reimagined will create engaging learning 

experiences with the goal of improving student success outcomes, building solid foundations in 

knowledge, increasing the capacity for essential workforce competencies, and improving the overall 

student experience.  

Expansion of the LA Program arose as the topic for the QEP based on a university-wide planning and 

evaluation process, national research studies showing the impact of LA programs, and early evidence of 

success from the small number of courses implementing the LA program at FAU. FAU’s QEP aligns with 

the university’s strategic plan and aims to create a culture of peer-assisted collaborative learning. To 

create this new culture, over the next five years, the QEP will implement the LA model in courses across 

the institution to affect change in the following four areas: 

● Student Impact: Increase the use of active, collaborative learning in 35 courses, resulting in 

greater measures of student learning, improved student experience, and increases in retention 

and graduation rates. 

● Learning Assistant (LA) Impact: Provide pedagogical training and engagement with faculty and 

students in redesigned courses to 350 LAs annually, resulting in proficiency in workforce 

competencies, and higher retention and graduation rates. 

● Faculty Impact: Provide incentivized development activities resulting in 150 faculty being 

exposed to best practices to enhance student learning and collaboration. 

● Redesign of Learning Spaces: Support the reconfiguration of ten classroom spaces resulting in 

environments conducive to active and collaborative learning.  

Education Reimagined includes an assessment plan 

utilizing validated instruments, direct and indirect 

measurements, and targeting several student learning 

and student success outcomes. Metrics selected 

represent priorities to all stakeholders, are measurable, 

and lead to ongoing continuous improvement.  

It is anticipated that the experiences provided through 

QEP activities will lead faculty and students to carry 

these new ideas into other non-LA courses, thereby 

broadly changing the culture of teaching and student 

engagement in learning at Florida Atlantic University. 
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CHAPTER 1: INTRODUCTION TO FAU AND THE LA MODEL 

About Florida Atlantic University (FAU) 

Established in 1961 as Florida’s fifth public university in the Florida State University System (SUS), FAU is 

a public research university with its main campus located in Boca Raton. The estimated population 

residing in the primary service area for FAU is approximately seven million and includes Broward, Palm 

Beach, Martin, and St. Lucie counties. In addition, the university enjoys a smaller population of students 

hailing from Miami-Dade county. Enrolling over 30,000 undergraduate and graduate students across six 

campuses, FAU provides a dynamic education by 1200 full- and part-time instructors in over 170 degree 

programs through ten academic colleges. When opened in 1964, FAU was the first university in the 

country to offer only upper-division and graduate work, expanding offerings to lower-division students 

in 1984.  

Designated as a Hispanic Serving Institution (HSI), FAU has a student body that ranks as the most diverse 

in the Florida SUS. Since its inception, FAU has catered to a nontraditional student population with an 

established culture of student success dedicated to achieving equitable outcomes for all segments of the 

student body. While over 4,300 individuals enrolled this past year as first-time-in-college students, an 

additional 1,800 students transferred to FAU, securing the commitment to our transfer student 

population. For our first-time undergraduate students, 23% are from out of state, 58% live on-campus 

with an average age of 18, and approximately one-third receive Pell Grants. While 19% of 

undergraduate students are the first in their family to pursue a baccalaureate degree, that jumps to 24% 

for Hispanic students and 26% for Black/African American students. In 2020, Diverse: Issues in Higher 

Education ranked FAU 12th in the nation for Bachelor’s degrees awarded to Black/African American 

students, 36th for Bachelor’s degrees awarded to Hispanic students, and 39th for Bachelor’s degrees 

awarded to all minority students.  FAU was one of only 104 institutions to receive the 2022 Higher 

Education Excellence in Diversity (HEED) Award from INSIGHT Into Diversity magazine, which is the only 

national honor recognizing U.S. institutions that demonstrate outstanding commitment to diversity and 

inclusion. In the same year, FAU earned the Military Friendly School “Gold Designation” and the 

Carnegie Community Engagement Classification. 

A focus on success for all students has led to double-digit improvements in retention, the institution’s 

ranking as a top public university by the U.S. News and World Report, a top 50 ranking for campus 

ethnic diversity by The Chronicle of Higher Education’s Almanac, and a ranking of 26 in the nation for 

social mobility among all public and private schools. In 2022, the Association of Public and Land-Grant 

Universities (APLU) named Florida Atlantic as the number one institution in the nation for degree 

completion. While over 4,300 students reside on campus between Boca Raton and the Honors College in 

Jupiter, FAU provides access to a world class education to students across our service area, stretching 

over 110 miles - and with extensive online programs, around the world. 

The university’s strategic plan, A Strategic Plan for the Race to Excellence 2015-2025, focuses on “the 
intention of becoming the country’s fastest improving public research university” and actions FAU will 
take to accomplish this goal. A cornerstone of FAU’s mission and vision statements target the goals and 
values associated with excellence in teaching and accessible undergraduate education.  
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Boldness, a core goal in FAU’s Strategic Plan, includes initiatives to “develop an academic support 

structure for timely student graduation” by “evaluat[ing] and update[ing] curricula to be aligned with 

evidence-based practices…” and “assist faculty to develop innovative instructional methodologies and 

designs across the curriculum.” An additional institutional goal is to “provide meaningful employment 

on campus to provide work experience and relieve financial burden for students.”  

This Quality Enhancement Plan (QEP) and the expansion of the Learning Assistant (LA) program across 

the University aligns with many of FAU’s Strategic Values by encouraging excellence in teaching, 

providing accountability for redesigned courses through a solid assessment and continual improvement 

plan, promoting teamwork among faculty designing the course and students within the course, and 

solidifying student success through a commitment to provide student-centered, equitable, inclusive, and 

collaborative learning spaces.  

Ranked among the best in the country for undergraduate research, FAU offers students a world of 
opportunities to dive into high-quality research, scholarship and creative experiences from the moment 
they step onto campus. FAU students participate in more than 6,000 undergraduate research 
experiences each year, led by dedicated faculty who have received a combined $67 million in awards 
last year. FAU’s previous QEP, Distinction through Discovery, established the framework and 
infrastructure for faculty and students to engage in undergraduate research and inquiry both inside the 
classroom and through co-curricular opportunities. As a result, more faculty are engaging with 
undergraduates through mentorship, and those faculty are more prepared to effectively mentor 
undergraduate students. This is key for Education Reimagined to realize maximum student learning 
outcomes as faculty are instrumental in the pedagogical mentoring of LAs. Additionally, this QEP intends 
to leverage scholars involved in undergraduate research to serve as LAs, allowing them to apply 
knowledge gained from the previous QEP experiences and to become peer-leaders for a new generation 
of students. While Distinction through Discovery helped provide foundations for this QEP, the reverse is 
also expected to occur. Education Reimagined will result in students developing a solid understanding 
of course content and a greater passion for the discipline as they more closely engage with and build 
connections to faculty and departments. Participating in LA courses is expected to increase student 
confidence and excitement for working with faculty on undergraduate research and inquiry projects. 
 
With FAU’s diverse makeup, a new QEP that would continue to enrich the student experience and 
increase student learning outcomes while recognizing and impacting student and institutional needs was 
essential.  

Defining Key Terms and Phrases 
Throughout this document, terms will be used that may need clarification for the reader. These working 

definitions are provided for ease of reference: 

● Learning Assistant (LA): LAs are trained undergraduate students who, through the guidance of 

the instructor and a pedagogy course, facilitate discussions among students as part of the 

course learning team.  

● Learning Assistant (LA) Model/Program: Faculty are supported in the redesign of courses to 

embed trained LAs who facilitate active learning and collaborative group work for all students in 

the classroom.  

● Learning Team: Designed to provide the optimal level of support for students, a learning team 

consists of faculty/instructor(s) and trained undergraduate LAs. Graduate Teaching Assistants 

(GTAs) or other academic support team members may be included as well. 
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● Active learning: A pedagogical strategy designed to directly engage students in deep learning by 

promoting higher order thinking skills. 

● Collaborative Learning: A type of active learning in which students work on activities or other 

learning tasks in small groups.  

● Student Experience: Student evaluation of their educational experience in terms of perceived 

quality of interactions with faculty and peers, feelings of support to succeed academically, and 

overall satisfaction with the institution as measured by student responses on the National 

Survey of Student Engagement (NSSE). 

● DFW Rate: The percentage of students enrolled who earn a final grade of D, F, or withdraw from 

the course. 

● Performance Metrics (PM): Metrics that evaluate the performance of Florida SUS institutions as 

required by the Florida Board of Governors. Results on these indicators impact state funding 

levels for the subsequent budget cycle (see Appendix A).  

● Key Performance Indicators (KPIs): A series of specific institutional metrics designed by the 

university to track performance (see Appendix A). 

About the LA Model 
Teaching quality, curriculum design and assessment, and heightened student engagement are at the 

core of student success. The LA model is an evidence-based model centered on engaging students in 

peer-led active and collaborative learning. The 

LA Program fosters these core student success 

activities by providing the necessary framework 

to support faculty in redesigning their more 

traditional, instructor-centered classrooms 

(Figure 1) in favor of student-centered learning 

environments. To accomplish this level of 

engagement, the size of the learning team 

increases by embedding trained LAs who 

facilitate active learning and 

collaborative group work for 

all students in the classroom 

(Figure 2). Students become 

responsible for their own 

learning as they are engaged 

with peers to apply course 

content. 

 

There are three essential 

elements of the LA model 

(Figure 3): Practice, Preparation, and Pedagogy. Each of these elements work in concert to deliver a 

successful LA experience for faculty and students.  
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● Practice is the course redesign, incorporating in-class, small group active learning strategies 

facilitated by trained peers.  

● Preparation (weekly prep) is a meeting between faculty and their LAs in which they discuss 

upcoming content, reflect on past content students may be struggling to grasp, and discuss how 

to best facilitate learning. LAs act as student advocates by sharing the student perspective on 

learning.  

● Pedagogy is a weekly seminar for first semester LAs where they discover how students learn, 

reflect on their own questioning and guiding strategies, and share experiences and challenges 

with other LAs. 

 

 
 

The theoretical framework behind the LA model builds on Schreiner’s concept of thriving. A student who 

thrives has a psychological sense of community, meaning, purpose, major certainty, and degree 

aspirations. While academic performance and graduation are important, there are more aspects to 

consider in helping students flourish throughout their overall educational experience. Schreiner’s view 

of student success considers how they “are engaged in the learning process, invest effort…[and] connect 

in healthy ways to other people,” (Schreiner, 2013, 41). In turn, these factors lead to enhanced sense of 

belonging and fit, increased satisfaction, and greater academic achievement, retention, and persistence 

to degree. These factors directly align with the opportunities to strengthen the FAU experience.  
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CHAPTER 2: SELECTION OF THE QUALITY ENHANCEMENT PLAN 
 

Florida Atlantic (FAU) identified a Quality Enhancement Plan (QEP) topic through a series of ongoing, 
comprehensive institutional planning and evaluation processes led by a Provost-appointed QEP Topic 
Selection Committee.  
 
In planning for the establishment of a committee to guide the process, the executive leadership of the 
university prioritized core components for the next QEP. Guided by the Team for Assurance of Student 
Learning (TASL) Report, Student Learning Outcome Assessment at FAU: Continuous Quality 
Improvement, (Dormire et al., 2013), the institutional leadership suggested soliciting topics that met the 
following criteria: 

1. emphasize the importance of the teaching and learning process 
2. assist in improving the quality of teaching and learning 
3. target improvement in key student learning outcomes 
4. fit with institutional priorities 

 
With a commitment to assessment and increased pressure for accountability from state and local 
stakeholders, the importance of identifying a topic that would complement the institution’s existing 
improvement plan was emphasized. A call for proposals was established and administrators, faculty, 
staff, and students were invited to submit ideas for FAU’s next QEP.   

The Topic Selection Committee 
The Topic Selection Committee was formed in fall 2020. This Committee consisted of broad membership 
representing a variety of stakeholders and areas across the university (see Appendix B). At the inaugural 
meeting, the Provost charged the group with developing a timeline (Table 1) and process for 
recommendation of a QEP topic to the President and Provost by the end of the Spring 2021 term. The 
Provost emphasized that the Committee should provide existing and develop new resources to guide 
the community in identifying topics. This ensured that data-driven decision making was the impetus for 
both proposal development and topic selection. The Provost further directed the Committee to refer to 
the priorities, objectives, mission and values from the University’s Strategic Plan for the Race to 
Excellence 2015 - 2025 both when soliciting proposals and recommending topics for selection. Finally, to 
ensure continuous improvement in student learning outcomes, proposals were expected to specify how 
the topic would address areas identified as needing improvement through the annual assessment cycle. 
With a formal charge, the group met regularly throughout the 2020-2021 Academic Year to accomplish 
the goals set forth by the Provost.  
 
One priority for the Committee was establishment and distribution of distinct surveys for faculty, alumni 
and potential employers to obtain feedback on institutional strengths, challenges, and priorities.  With 
additional data gathered from these surveys, the Committee created and launched a call for pre-
proposals for FAU’s next QEP. The call provided clear instructions for submissions, and institutional data 
for analysis by proposing teams to aid in identifying evidence based QEP topics that addressed 
institutional needs.   
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The call for two-page pre-proposals for FAU’s next QEP was distributed to the university community 
from the Provost’s Office with a goal of generating ideas from a wide range of constituents. The 
announcement encouraged proposals to be developed with use of resources on the QEP website, 
including SACSCOC documents relating to the QEP, examples of QEP topics at other institutions, FAU’s 
Strategic Plan, institutional data and assessment outcomes, and results from the surveys of employers, 
alumni, and faculty. The call produced 11 pre-proposals for consideration by the Committee. 
 
In early February 2021, the Committee met and reviewed all pre-proposals. Based on the institutional 
needs and priorities, submissions were narrowed to the top three finalists. The selected topics included 
“Communicating Our Excellence: Enriched Communication Curricula Across the University,” “Multiple 
Academic Credentials for Workforce Competencies,” and “Learning Reimagined”. Each of the selected 
groups were asked to create a full, ten-page proposal and presentation. The Committee directed the 
Office of Institutional Effectiveness and Analysis (IEA) to work closely with the finalists and assist them in 
compiling and analyzing data relevant to their topic.  
 
From February - April 2021, the finalists worked to complete their full proposal with an evidence-based 
plan for implementation if selected. Proposals were shared with the university community as a whole 
through the website, and FAU faculty, staff and students were invited to attend the formal QEP 
presentations.  

Final QEP Topic Selection 
On April 1 - 2, 2021, the three teams presented to the university community both in-person and online. 
Campus-wide input regarding the proposals was gathered to assist with the final recommendation of the 
Committee. Proposals and recordings of the presentations were published on the QEP website to allow 
those who were unable to view the live presentations to provide their input. The university community 
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was asked to submit their feedback on both the written proposal and the presentation through a 
Qualtrics survey, and to consider how each topic related to institutional priorities, mission, and strategic 
plan. Based on the feedback, the Topic Selection Committee developed a list of questions for the 
finalists and offered an opportunity for teams to provide additional information/clarification on specific 
topics, such as scalability, sustainability, and budget of the program, faculty buy-in and workload, and 
applicability in different modalities or campuses. Each of the three teams submitted their responses and 
participated in a final question and answer session with members of the Committee. Answers to the 
questions asked for the selected topic can be found in Key Points from the Committee. After reviewing 
the proposals, presentations, community feedback, and follow-up responses, the Committee developed 
a report for the institutional leadership team.  
 
In May 2021, the Provost met with the Executive Leadership team. After review of the materials shared 
by the Topic Selection Committee, executive leadership selected the institution's next QEP: LeArning 
Reimagined (renamed Education Reimagined).  

Rationale for Selection of the QEP 
The selection of this QEP was made based on a variety of factors, including: fit with current 
responsibility to measure and report student learning outcomes based on academic learning compacts; 
local and national outcomes from LA courses demonstrating the ability to impact areas essential to the 
institution; and growth opportunities identified from institutional surveys that related to areas the LA 
program could positively influence. 

The QEP topic emerged as a result of various ongoing institutional initiatives aimed at enhancing student 
success. These initiatives specifically targeted the improvement of DFW rates, retention, and graduation 
rates. While strategies such as increased instructional support, peer learning, and high-impact practices 
had been considered previously, their implementation was often fragmented across the campus and 
lacked the necessary support. This QEP intends to unify these institutional efforts, creating a more 
consistent and reliable model of practice. In doing so, it aims to foster continuous improvement in 
student learning, seamlessly integrated into the existing institutional assessment cycle. Notably, this 
QEP topic demonstrated alignment with current academic learning compacts, providing participating 
departments with the tools to inform and guide course and program enhancements in accordance with 
their current reporting practices. 

Further support for this QEP topic was based on the success of the Learning Assistant (LA) model 

nationally and through initial implementation of the model in Calculus I at FAU in 2014. Following 

tweaks to improve student outcomes, Calculus II and Pre-calculus courses were similarly redesigned. 

The LA program in Calculus led to significant decreases in DFW rates, with the average DFW rate in 

Calculus I cut in half. Prior to implementation of the LA model, the DFW rate averaged 48-56% each 

semester.  While it took a few iterations to see significant improvements, since 2018-2019, the DFW rate 

has consistently been between 20-28%.  In a study by the Office of Academic Success Initiatives 

(Adelmann et al., 2020), findings showed that students in LA courses (Calculus I and II) earned higher 

grades across all levels of high school preparation with the effect most pronounced for students 

entering with lower high school GPAs. The DFW rates in Calculus I declined while the number of 

students earning an “A” increased (Figure 4). The analysis also showed that students completing 

Calculus I with the LA model are more likely to enroll in Calculus II than peers who completed the 

original Calculus course pre-LA. This can lead to increased persistence in majors with high employment 

prospects such as Engineering, Computer Science and Physics. IEA analysis on students enrolled in 
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Calculus I (2016-2019) shows positive impacts on equity as female students (N=391) have 5.3% higher 

pass rates than female students in non-LA Calculus sections (N=437) and Black students, irrespective of 

gender, have a 4.7% higher pass rate in the LA sections (N=235) than Black students in non-LA sections 

of the course (N=192).  

 

In 2020, General Chemistry II became the first course outside of mathematics to pilot the LA model at 

the university with promising initial outcomes. While a global pandemic impacted the original plan, 

results for the first two in-person exams showed statistically significant increases in test scores for 

students in the LA section as compared to the non-LA section.  Similar results in pass rates were found in 

Chemistry as in Calculus. In Spring 2020, 36% of Black students earned an A in the LA section of General 

Chemistry II compared to only 19% in the non-LA section and pass rates for Hispanic students were over 

8% higher in the LA section. Additionally, students saw the value in attending as Chemistry LA session 

attendance was consistently over 90% (normally below 50% by mid-semester) in this large lecture 

course (N=295) (T. Sempertegui, personal communication, March 12, 2021). Feedback from students in 

LA mathematics courses links clear 

instructor expectations for class 

attendance and students feeling 

that attending class has value and 

provides a personal connection as 

reasons for increased participation. 

 

While assessment of student 

learning outcomes is a new addition 

to the LA Program at FAU, 

standardized pre/post chemistry 

content assessments conducted 

using LASSO: Learning About STEM 

Student Outcomes, part of the 

Learning Assistant Alliance, measured gains in learning. Comparisons of responses to exam questions 

between LA and non-LA sections of Chemistry confirmed greater content learning in sections taught 

with LAs, aligning with outcomes described in the literature. 

 

Based on early successes piloting the LA model in FAU math and chemistry courses, many students, 

faculty, and staff lobbied for expansion of this program to other disciplines and courses. Sharing both 

quantitative and qualitative data from math and chemistry, along with national outcomes and research 

studies, it was widely accepted across the institution that scaling the program could lead to positive 

gains in student learning and institutional performance metrics. This support carried over to the 

proposal process, with students, faculty, and staff clamoring to join the proposal efforts.  

 

The program also demonstrated potential to directly impact the FAU student experience. As a result of 

student and alumni feedback on surveys, selection of this QEP topic was driven by a commitment to 

improving that experience by creating a culture of peer-assisted collaborative learning at the institution. 

On the National Survey on Student Engagement (NSSE) in both 2013 and 2017 (the last two 

administrations of the survey at the institution prior to selection of a QEP topic, Figure 5), FAU students 
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rated their experience far lower than those in all comparison groups. FAU seniors were less likely to 

work with other students on collaborative practices as compared to other southeastern public schools, 

others in our Carnegie class, and all NSSE participants. Similarly, both first-year students and seniors at 

FAU ranked the quality of interactions lower than each of those groups. And finally, FAU students 

ranked their overall experience at the institution and their likelihood of selecting FAU if they had to do it 

all again significantly lower than students at all other institutions in the study. Despite institutional 

efforts, there was no improvement in these measures over that four year period. Students at FAU 

expressed feelings of isolation and loneliness and few opportunities for collaborative learning and 

interaction with peers. As student engagement further waned and student anxiety and feelings of 

depression soared during COVID, courses redesigned with the LA model would excite and engage 

students in the learning process, aid them in feeling connected to the institution, and provide a sense of 

belonging and mattering in their classes.  

In addition to the NSSE, results from the three surveys developed for informing the process provided 

further rationale for the selection of this QEP topic. In the FAU 2020 Faculty Survey, faculty indicated 

their desire to enhance meaningful academic engagement with students, including more opportunities 

for teamwork. This aligned with FAU alumni survey responses indicating that the university could have 

done more to improve instruction and prepare them for careers, specifically in the development of their 

abilities to problem solve and work effectively as 

part of a team. Employers expressed similar needs as these partners ranked FAU graduates slightly 

lower than expected on some of the most important attributes and competencies for new hires (Figure 
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6): teamwork, critical thinking skills, communication skills, and professionalism (An Executive Summary 

of the 2020-2021 Employer Satisfaction Survey, 2021).  

 

Based on feedback from these stakeholders, it was clear that the university needed to do more to 

support student development of essential career competencies. The proposal for this QEP 

demonstrated strengths in building requisite competencies in students to prepare college graduates for 

a successful transition to the workplace. Of the eight career readiness competencies identified through 

the National Association of Colleges and Employers (NACE) (see Appendix B), it is expected that 

Education Reimagined will directly impact student development in critical thinking and problem solving 

and teamwork skills. 

 

In addition to the competencies directly measured through QEP assessment, development of additional 

skills are anticipated, particularly in the undergraduate peer Learning Assistants (LAs) themselves. These 

career readiness skills include oral/written communication, critical thinking, leadership, and teamwork. 

Based on the scope of this QEP, a significant impact will be made on students, faculty, future employers 

and our community as we expect to employ 350 students as LAs and affect 8,750 students enrolled in LA 

courses annually. 

 

Previous success of the LA program at FAU, surveys launched in preparation for the QEP selection 

process, and priorities within the institutional strategic plan, mission and vision, led to the identification 

of areas for growth in student learning, student 

experience, and institutional measures of student 

success. These sources provided a solid argument 

for goals and learning outcomes specific to FAU.  

Local and national studies demonstrated how this 

topic would meet strategic markers for institutional 

Key Performance Indicators, state performance 

metrics (see Appendix A), and student learning 

outcomes as described in the literature review. To 

create a culture of peer-assisted collaborative 

learning in which students are excited to 

participate and engage in their own learning, 

Education Reimagined: Engaging Students through 

Peer-Assisted Learning makes an investment in 

students, faculty, and physical spaces 

simultaneously through expansion of the LA 

Program. 

Key Points from the Topic Selection Committee  
Upon selection of the QEP, the team was charged to consider three overarching areas, ensuring support 
and sustainability of the program within the development process. 

● Scalability and Budget: A significant financial commitment was earmarked from the university to 
implement and sustain this QEP. Acknowledging that 70% of the budget for Education 
Reimagined goes directly to student employment, clear guidelines will be established as the 
program has the potential to quickly grow large in cost. These guidelines will include caps on 



Florida Atlantic University 

15 

spending per course, limits on new sections offered with the LA model, and prioritization of 
courses that have potential for institutional savings through Return on Investment (ROI). In 
addition, seeking opportunities for external funding will be prioritized. The full budget and 
rationale are detailed in Chapter 9 of this report. 

● Faculty Buy-In: As the LA model has its roots in Science, Technology, Engineering, and 
Mathematics (STEM), the QEP Topic Selection Committee wanted to ensure that this proposal 
would also support faculty in non-STEM disciplines. Throughout the proposal process, the 
pedagogical advantages of teaching in this model have been valued by faculty across disciplines 
as evidenced by faculty support during the proposal and pilot stages of development:  

○ The QEP proposal was initially endorsed by 30 faculty/instructors from 13 departments 
and 6 academic colleges. In addition to the traditional STEM departments, this included 
Business, Music, Languages/Linguistics and Education. 

○ As part of the QEP pilot, a faculty proposal process was developed. Faculty across 8 
colleges, 18 departments, and all campuses/modalities, applied to redesign a course 
with the LA model. Given the interest in the pilot program, we are encouraged that buy-
in will continue to rise as more faculty complete the redesign, teach with LAs, and share 
their experiences and data on student success with each other. 

● Partner Campus Inclusion: The QEP Topic Selection Committee wanted to ensure opportunities 
for students across the institution. Education Reimagined committed to involving faculty on all 
FAU partner campuses in activities surrounding course redesign with LAs. The QEP leadership 
team spoke with faculty and administrators on the Broward and Jupiter campuses to promote 
university-wide involvement. This resulted in applications to join the pilot program by faculty 
across all campuses.  
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CHAPTER 3: EVIDENCE TO SUPPORT SELECTION 
 
Prior to being selected as Florida Atlantic University’s (FAU) next QEP, the Learning Assistant (LA) 
Program played a role in improving student success outcomes and satisfaction in Calculus and 
Chemistry. Essential for an institution with FAU’s demographics, courses taught with the LA model 
demonstrated significant improvements for all students, with even more pronounced outcomes in terms 
of course grades and pass rates for historically underrepresented students. This QEP focuses on 
expanding the evidence-based LA Program in classrooms spanning general education, gateway, and 
discipline-specific courses across all colleges and campuses. Courses redesigned with the LA model are 
anticipated to contribute to a cultural shift in how students engage with course content and to support 
efforts to improve learning outcomes, retention rates, and overall student experience. 

Literature Review and Best Practices 
Beginning in 2001 at University of Colorado, Boulder, over 150 LA Programs have now been 

implemented worldwide. This review of the literature explains how LA programs foster connections to 

(1) greater measures of student learning, (2) improved student experience, (3) increases in institutional 

outcomes, (4) proficiency in workforce competencies, (5) more equitable learning environments, and (6) 

amplified academic and institutional identity for LAs.  

(1) LA connections to student learning: National research 

studies have shown the wide impact of LA programs: students 

in LA-supported courses had improved learning gains, (Miller et 

al., 2013) with one study showing learning gains 1.6 times 

greater than in traditional courses, (Herrera et al., 2018); a 

steady decline in both concept learning for students and 

effectiveness of teaching over time was observed in courses 

taught without LAs as compared to those taught with LAs 

(Caravez, 2017) (Figure 7); instructor collaboration with LAs on 

planning lessons was instrumental in increasing faculty 

attention to student learning (Otero et al., 2010); coupling LA 

support with collaborative learning correlated with higher 

learning gains than collaborative learning alone (Herrera et al., 2018) (Figure 8); the LA program 

engaged students and faculty in teaching as a practice and career and improved student learning gains  

(Otero et al., 2006; Otero et al., 2010; Otero, 2015); students in LA-supported courses performed better 

on exam questions requiring higher order cognitive skills, and this difference was greater among 

underrepresented minority students (Sellami et al., 2018); and LA engagement was associated with 

improved concept inventory scores (White et al., 2016). Research further shows how the physical 

classroom environment plays a role in student learning gains. Oliver-Hoyo (2004) found that the lowest 
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performing students showed the highest learning gains in courses taught in active learning classrooms 

versus traditional classrooms. 

(2) LA connections to student experience: Key components of student experience can be shaped by the 

LA supported classes intentionally redesigned for active learning. Research, for example, has shown the 

greater “the amount of physical and psychological energy that the student devotes to the academic 

experience,” the better the outcome, in terms of engagement, learning, and retention at the institution 

(Astin, 1984, 297). While faculty course design impacts this experience, students need the support of the 

community of learners in the LA model to cope and adapt to challenges (Handel et al., 2022). As the LA 

program creates a community of learners, students interact in new ways with peers, instructors, course 

materials, and tasks in a small group, which fostered community membership (Close et al., 2016).  When 

compared to interventions with no active or collaborative learning, programs with supervised skills 

practice (as in the LA model) 

have shown to positively 

impact the student experience 

(Conley et al., 2013). The LA 

program has improved 

student sense of belonging 

(Sellami et al., 2018) and 

emphasizes a supportive 

environment for academic 

success, which is needed more 

than ever before. In a post-

covid world, a sense of 

belonging is essential in allowing students not only to persist, but to thrive. Opportunities for students 

to collectively learn from each other must not be foregone in a time when needed most (Fisher et al., 

2021). 

  

The LA model emphasizes active learning and therefore relates to how improvements in student 

engagement can be created and facilitated by classroom design. For example, in a collaborative study 

completed at four institutions, “data revealed that classrooms intentionally designed to support active 

learning increased student engagement on multiple measures as compared to traditional (row-by-

column seating) classrooms,” (Scott-Webber et al., n.d.). In another study, researchers found that, 

compared to traditionally designed classrooms, active learning classrooms had a greater impact on 

overall student engagement and provided richer, more flexible learning experiences (Whiteside et al., 

2010) (Figure 9).  
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(3) LA connections to institutional outcomes:  Research has shown that the LA program has a positive 

impact on DFW rates, and retention and graduation rates for students in LA courses and the LAs who 

support them. A recent meta-analysis of 39 programs published in the International Journal of STEM 

Education (Barrasso & Spilios, 2021) found DFW rates improved for all students (Alzen et al., 2017; Alzen 

et al., 2018), with larger decreases in DFW rates for students of color (Van Dusen & Nissen, 2019) 

enrolled in LA courses. Another study showed students enrolled in an LA course in year one, had a 3% 

increase in retention to year two over students not exposed to the LA program in their first year. This 

increase grew to 4% for students one standard deviation below the average high school GPA (Alzen & 

Otero, 2021).  

Large lecture courses, often found in public research universities, are frequently the culprit of 

institutional challenges to student course pass rates. Large lecture courses, often utilized for historically 

challenging gateway courses, appear to be cost-effective; however, high student to faculty ratio has led 

to high failure rates. This has resulted in students switching majors or leaving the institution (Crisp et al., 

2009). LA courses increase the ratio of course support and can negate this trend.  

Graduation rates have been positively impacted by LA programs. At the Rochester Institute of 

Technology, an analysis was conducted showing that LA courses decrease DFW rates and that students 

who earn a DFW in an introductory STEM course have a 7% lower six-year graduation rate than those 

who are successful in those introductory courses (S. Franklin, personal communication, March 12, 2021). 

Therefore, inclusion of LAs in these courses can lead to higher graduation rates at the institution and 

lower cost to students. Graduation rates are also increased for the LAs themselves. Studies have shown 

that peer assistants/mentors tend to graduate on time at a higher rate than the institutional average 

(Connolly, 2017; National Academies of Sciences, Engineering, and Medicine et al., 2019). In a study 

from 2004 to 2014 at University of Colorado (CU)-Boulder, LAs graduated at a 97.1% rate compared to 

only 88.3% of students in a matched sample (Otero, 2015). Both the increases in student retention and 

the successful completion of coursework support long term positive impacts on institutional finances 

(McQuade et al., 2020). 

(4) LA connections to proficiency in workforce competencies: State of Florida legislators have 

prioritized the development of workforce and career readiness competencies for college graduates from 

state institutions. Ruder & Stanford (2020) cite American Chemical Society guidelines which describe the 

importance of providing experiences that go beyond [content] knowledge to develop competence in 

other critical skills. The National Association of Colleges and Employers (NACE), has identified eight 
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competencies essential for new college graduates (see Appendix B). Developing these essential 

competencies can prepare students to enter the workforce or for postgraduate education. Further 

research indicates that “active learning environments are ideal settings to help students develop process 

skills such as teamwork, critical thinking, and problem solving,” (Ruder & Stanford, 2020, 3521). The 

transformation of courses to include the LA model would provide a means for developing those 

competencies.  

Students within LA courses are not the only ones who benefit from the experience. LAs themselves build 

their competence to construct relationships with diverse individuals, think critically about ways to assist 

students, and to communicate effectively as they guide student learning (Hite et al., 2021). Similar 

findings were found by Ruder & Stanford (2020) who described how the pedagogical training provided 

to new LAs had proven instrumental in improving LA communication skills as they work with the course 

participants on development of student competencies. 

(5) LA connections to equitable learning environments: The LA program has been shown to impact 

creation of equitable learning environments. Reducing barriers to individual advancement in their 

degree program provides students of all backgrounds with equal opportunities. Studies have shown a 

greater decrease in course failure among nonwhite and first-generation students as compared with 

majority groups when the LA program is 

implemented (Alzen et al., 2018). Models 

indicate that infusing LAs into a course 

mitigates disparities in gender and ethnic 

achievement leading to increases in equity 

(Van Dusen et al., 2016). Not only do DFW 

rates for students of color improve in LA 

courses more than for majority students, but 

research shows that LA support correlates 

with a reversal of traditional learning gaps 

between race and gender (Van Dusen et al., 

2015; White et al., 2016). A study of over 

32,000 students at CU-Boulder enrolled in 

Physics I & II courses between 2001-2016 

showed that students who took the course 

with LA support (N=23,074) had significantly 

lower DFW rates for all demographics than students who took the same courses without LA support 

(Figure 10). Compared to the same group in non-LA sections, the average difference for students in LA 

sections was an eight percentage point decrease in DFW with even greater pass rates for students 

historically underrepresented in the discipline (Alzen et al., 2018).  

 
(6) LA connections to academic and institutional identity for Learning Assistants: The LA program 

affords additional opportunities for students to engage in on-campus employment, a high impact 
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practice. The benefits of on campus employment, such as institutional affinity and timely graduation, 

have been widely reported in the literature. Working in certain roles on campus, such as in the LA 

Program, allows students to apply what they are learning in their coursework and find personal meaning 

and relevance between the job and their studies (McClellan et al., 2023). Positive associations have been 

made between on-campus employment and academic success and persistence within the degree 

program (Yeh, 2010). In a qualitative study of Latino first-generation college students, a sense of 

belonging on campus and development of important academic and social skills were described as 

outcomes from on-campus employment (Nunez & Sansone, 2016). This is particularly relevant to FAU, a 

Hispanic-Serving Institution (HSI). 

Several other benefits for student LAs are presented in the research: being an LA promotes a stronger 

identity for the student to their major (Close et al., 2016) and development of stronger professional 

identities (Nadelson & Fannigan, 2014); and LAs have significantly higher learning gains than students 

who taught or conducted research in other environments (Price & Finkelstein, 2008). LAs benefit from 

their interaction and relationships with the faculty they are supporting. The learning team generated by 

the partnership between LAs and faculty ranges from mentorship to collaboration as faculty and LAs 

learn from each other (Sabella et al., 2016). This builds confidence in the LA’s abilities within the 

academic realm. 

LA Connections to Shifting Culture 
The focus of the LA Program and this QEP is the impact on students - both those enrolled in LA courses 

and the LAs who support those courses. This strategic work furthermore highlights the importance of 

our faculty’s commitment to redesigning courses with research-based best practices. The careful 

consideration of course objectives, assessment of outcomes, and pedagogical design with active and 

collaborative learning changes the teaching approach and the experience for both students and faculty. 

As LA faculty learn about and adopt best practices, it is likely they will continue to incorporate those 

strategies into non-LA courses they teach. Similarly, students will incorporate effective learning 

techniques discovered in LA courses into non-LA courses. These changes in faculty and student 

approaches to teaching and learning will positively shift the institutional culture. As the saying goes, 

“Rising tides lift all boats”.   
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CHAPTER 4: BROAD BASED SUPPORT OF INSTITUTIONAL 

CONSTITUENCIES 

Florida Atlantic University (FAU) constituents are widely supportive of the QEP. The students, faculty, 

Learning Assistants (LAs), and campus administrators that are the primary stakeholders in Education 

Reimagined have been involved in the development of the plan from the initial proposal through topic 

selection and program design.  

The QEP topic selection process had support from across the institution. In addition to receiving eleven 
pre-proposals for QEP topics from a broad range of institutional faculty and staff, there was widespread 
participation and feedback on the final proposals from a broad range of constituents. The Topic 
Selection Committee was also representative of the institution, including members from each academic 
college, as well as students and staff.  
 
This support has continued through the planning and development of the QEP. A QEP Development 
Committee was formed in spring 2022, with members participating in a series of five sub-committees, 
including Assessment, Marketing and Communication, Faculty Development and Recognition, Student 
Development and Recognition, and Course Selection/Curriculum Grant Process. Like the Topic Selection 
Committee, these included faculty, staff, students, institutional leaders, and community members. The 
Development Committee met as a large group once per semester, with additional meetings of the five 
sub-committees to work on specific elements of the QEP. As key components were developed by the 
workgroups, feedback was sought from the larger committee.  
 
Additional broad-based support was nurtured through an open communication plan to ensure that all 
stakeholders were well-informed and engaged throughout the development and implementation 
process. This incorporated presentations to various constituents (University administrators, faculty, and 
students) on an ongoing basis, as described below. 
 
University Administrators: In addition to university stakeholders actively participating on the Topic 
Selection and Development Committees, an initial presentation to the Board of Trustees was given in 
2022 to inform them of the process and solicit feedback. This initial meeting was followed by 
presentations to keep the Board abreast of the process and involved in high-level decision making. The 
Provost, who serves on the Executive Leadership Team, regularly updated the administration on the 
process. 
 
Faculty: In an effort to involve faculty, regular presentations were given at Faculty Senate as well as at 
college and department meetings. This resulted in a strong understanding and interest in the QEP, as 
evidenced by 30 individual faculty across 18 departments applying to participate in the QEP pilot in 
2022-2023. QEP leadership, in concert with the Faculty Development and Recognition sub-committee, 
ascertained essential needs of faculty when redesigning courses with the LA model. Feedback received 
during the presentations described above guided development of the pilot LA Faculty Learning 
Community (LA FLC) for new LA faculty. In turn, these pilot LA faculty provided additional suggestions for 
improving the process.  
 
Students: Support from students is of primary importance. In fact, the direct voices of the students who 
had been impacted by the LA model were one of the key reasons that Education Reimagined was 
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selected as the QEP. The following sources of feedback from students in LA courses provided valuable 
information and helped guide program growth: 

● Surveys centered on student feelings about their LA 
● End of course surveys distributed to students in LA courses targeting their thoughts about the LA 

Program and classroom environment 
● Student Perception of Teaching (SPOT) reports of faculty teaching with LAs 
● A current research study being conducted on the impact of the LA model on students in large 

lecture science courses at the institution 
 
This information, along with feedback during presentations to student organizations and the Student 
Government Association, aided in better understanding the needs and interests of our most important 
stakeholders, the students. Utilizing student guidance increased buy-in as students felt valued in the 
process. A snapshot of the student feedback utilized to inform development of the program can be 
found in Appendix D. 
 
Targeted Populations: Understanding the specific needs of certain student groups was vital for the 
success of this QEP. The leadership team worked with entities across campus to determine those needs. 
Several meetings were held with Student Accessibility Services (SAS) staff to consider students with 
disabilities and possible effects associated with redesigning courses to include active learning and LAs. 
This resulted in incorporating furniture for these students in redesigned classrooms, incorporating 
Universal Design into the development of the pedagogy course for LAs, and creation of a communication 
pipeline to keep SAS staff informed and able to advise their students about LA courses. Additionally, as 
our online population continues to grow, we worked closely with the Center for Online and Continuing 
Education (COCE) to identify asynchronous courses for redesign as well as best practices for active 
learning in these courses. As another measure of support, COCE has committed funding to support 
development of the LA model within online courses. 
 
Finally, broad institutional support from FAU Executive Leadership was evidenced by the allocation of 
substantial financial resources for this QEP (see Chapter 9). This commitment to funding derived from 
successes identified through the analysis of data from initial LA course offerings and ties to institutional 
priorities.   
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CHAPTER 5: ESTABLISHING QEP LEADERSHIP 
 

Upon selection as the next QEP for Florida Atlantic (FAU), university administration appointed a QEP 

director to lead this important initiative. Dr. Brittanney Adelmann, director of the Math Learning Center, 

was the natural choice. Her work within the Learning Assistant (LA) community and in developing the LA 

model within mathematics at FAU gave her both the experience necessary for this work and the passion 

to build the best program possible. A co-lead for the QEP, Dr. Jennifer Bebergal, associate dean for 

academic support and student learning was appointed to assist with key elements of the QEP, including 

assessment and communication with stakeholders. A QEP administrative structure quickly developed 

(Figure 11). 

 
Administrative Structure for the FAU Quality Enhancement Plan 

 

QEP Development Committee 
The first order of business for the QEP leadership team was to ensure that the program was developed 

with the needs and interests of all stakeholders in mind. A call was put out to the university community 

for volunteers to serve on the QEP Development Committee. Over 30 nominations were received from 

faculty, staff, students, and community partners. The inaugural full committee meeting was held in 

February 2022 with 26 of the 28 members present plus four invited guests. Dr. Bret Danilowicz delivered 

the “Charge from the Provost” where he challenged the group to “go forth and do good work!” 

Committee members discussed the overarching goal of this QEP and literature supporting the LA model 

was provided for members to review.  The result was the creation of five work groups, each centered 

around activities suggested for impacting the goal. Each committee member joined at least one work 

group with a designated lead assigned for each group. Specific tasks and timelines were assigned with 

the expectation to meet and discuss ideas related to these tasks.  
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QEP Development Committee Work Groups  
● Assessment:  

○ GOAL: to suggest realistic and measurable Student Learning Outcomes (SLOs) and 

Student Success Outcomes (SSOs)  

● Course Selection/Curriculum Grant Process: 

○ GOAL: to develop a course selection process with clear benchmarks (including 

standards/measures to determine if a course meets criteria for redesign; ensuring 

courses are from varied departments, campuses, and levels; and selecting courses 

reaching a wide range of students) 

● Faculty Development and Recognition: 

○ GOAL: to suggest components of faculty development related to the QEP and to suggest 

policies and procedures, including timelines and compensation, related to faculty 

development  

● Student Development and Recognition: 

○ GOAL: to develop suggestions for student development needs related to the QEP for 

both LAs and the students in LA courses 

● Marketing and Communication: 

○ GOAL: to build a brand for the QEP and a plan to communicate the elements of 

Education Reimagined to the university community 

 

The full committee met again in April 2022 to discuss progress and recommendations from the work 

groups. This aided in both identifying the activities to be implemented as well as gaining buy-in and 

collaboration from the university community. The five key areas came together to transform teaching 

and learning by developing an effective framework for expanding the LA model at FAU.  This provided 

QEP leadership with clear direction moving forward.  

 

For all QEP Development Committee related documents, see Appendix C. 

 

  



Florida Atlantic University 

25 

CHAPTER 6: IMPROVING STUDENT LEARNING AND STUDENT SUCCESS 

OUTCOMES 

QEP Program Goals 
The principal goal of this QEP is to improve student learning and student success by fostering a 

transformative shift in the culture of teaching and learning at the university. This will be accomplished 

by the development and implementation of the strategic initiatives and assessment plan outlined below.  

With wide stakeholder input, the QEP leadership team identified overall outcomes to measure growth 

of the program in addition to outcomes that measure the ability of the QEP to create a cultural shift at 

the institution. The outcomes and measures were discussed in depth with the QEP Development 

Committee and adjusted to solidify connection to institutional objectives and student needs. The 

activities outlined in this report, and measured by the assessment plan, will aid us in meeting the QEP’s 

overall aspirational goal.    

While the institution has made great strides in improving Key Performance Indicators (KPIs) and areas 

related to state performance metrics (PMs), there is still room for improvement. Over the past 15 years, 

Florida Atlantic (FAU) is the only Florida public university to see double digit increases in the first-year 

retention rate. Plateauing at just over 81%, this QEP could improve that metric even further with a focus 

on first-year student courses. Additionally, FAU has a large percentage of courses with DFW rates at 20% 

or higher as compared to peer institutions across the state. While the five year period between fall 2016 

and fall 2021 saw a drop in the overall percent of courses in that category from 28.2% to 19.8%, this still 

leads to a large number of students with “loss of credit hours,” a metric that the institution carefully 

follows and tries to improve. Again, the LA model implemented within these high DFW courses can 

reverse the trend and lead to more students successfully completing historically challenging courses.  

 

Based on results from recent administrations of both the Healthy Minds Survey and the National Survey 

on Student Engagement (NSSE), FAU students have 

voiced lower satisfaction with the FAU experience, 

greater feelings of isolation and loneliness, lower 

satisfaction with instruction and fewer 

opportunities for collaborative learning and 

interaction with peers compared to students at 

similar universities. The NSSE results showed FAU 

students averaged 12 points below other 

southeast public institutions for student ranking of 

quality of interactions with faculty. Additionally, 

both first year and senior students ranked their 

overall experience at FAU 9% below rankings of students at other institutions. For these reasons, and to 

shift the culture at FAU, a goal of this QEP is to improve the student experience by improving these 

outcomes. It is expected that implementation of the LA model in courses across the institution has the 

capacity to enhance the overall student experience. 
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Based on the needs of FAU students and the strengths of the selected model, the following Student 

Learning Outcomes (SLOs), Student Success Outcomes (SSOs) and Program Outcomes (POs) were 

identified (Table 2): 

 

 
*See Chapter 8 - Assessment for details on the above outcomes including baseline data, targets, and measures 
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CHAPTER 7: DEVELOPMENT AND IMPLEMENTATION  

A hierarchy was envisioned in which each 

support structure developed creates the 

foundation for the program (Figure 12). 

Intentionally ordered, each component builds 

up to the overall goal of positively impacting 

student learning and drives the change in 

culture of teaching and learning at Florida 

Atlantic (FAU).  

Creation of the Learning Assistant 

(LA) Program Office 

The LA Program Office is the bedrock 

infrastructure from which all initiatives of this 

QEP are developed and implemented. Upon selection of the QEP, a director was immediately appointed 

and assumed responsibility for all aspects of the office. An assistant director responsible for managing 

LA staff and teaching pedagogy workshops was hired in March 2022. A QEP co-Lead was appointed to 

assist with the development and implementation of all aspects of the plan, with a particular focus and 

responsibility for assessment. In addition, the QEP website was created to communicate what the LA 

Program/QEP is and how the university community could get involved. The institution established a 

budget to support this new office and will allocate a designated space upon approval of the QEP by 

SACSCOC. 

Redesign of Classrooms into Active Learning Spaces 
The next phase of development was to provide optimal physical classroom space in 

which active learning could occur. The institution provided resources within the QEP 

budget to allow for classroom redesign. At the time the QEP was selected, FAU had one 

active learning classroom with capacity for 44 

students. During the planning years of this 

QEP, FAU transitioned six additional 

classrooms for active learning across two 

campuses, with budget remaining for further 

transformation of physical spaces. Five of these spaces are 

on the Boca Raton campus, one is on the Jupiter Honors 

College campus, and they range in capacity from 36 to 125 

students.  

An active learning classroom is a physical classroom space 

containing furniture conducive to students actively and 

collaboratively engaging around course material. In 

particular, the QEP Leadership team selected different types 

of furniture and technology, based on room capacity, that 

would support faculty in their efforts to promote students 
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working together in small groups. With these physical spaces, the institution has made a significant 

investment in the infrastructure needed to most effectively support current and future LA courses as 

part of this QEP.  

 

 

 

 

Developing and Implementing an Assessment and Continuous Improvement 

Plan  
The assessment work group, a sub-group of the QEP Development Committee, met regularly to assist in 

creation of an assessment plan that met the needs of faculty, departments, and institutional leadership. 

Members of the work group suggested realistic and measurable Student Learning Outcomes (SLOs) and 

Student Success Outcomes (SSOs), as well as other elements to consider that spanned their varied areas 

of expertise.   

 

The Undergraduate Studies assessment director shared strategies being utilized in the general education 

“Intellectual Foundation Program” (IFP) courses and how to use the Canvas Learning Management 

System (LMS) to collect and report outcome data. The director for assessment and accreditation in the 

Office of the Provost focused on SLOs statutorily mandated for all departments to demonstrate. At the 

2022 SACSCOC annual meeting, the QEP leadership team learned about the AAC&U VALUE Rubrics that 

could provide standardized measures for student learning within LA courses. These rubrics were 

modified for Education Reimagined and shared with the work group members. Faculty within the work 

group provided feedback on the rubrics and identified additional strategies to assess the elements 

under consideration in a clear and manageable way. The assistant provost for Institutional Effectiveness 

and Analysis (IEA) identified dashboards that could be developed to assist in the collection and reporting 

of data.  

After several iterations, an assessment plan was finalized for the pilot and shared during the LA Faculty 

Learning Community (FLC). LA faculty mentors and the QEP leadership team worked with each pilot 

faculty member on designing and implementing the QEP assessment plan within their course. A step-by-
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step worksheet was provided to guide faculty. Faculty described the plan as easy to follow, with 

meaningful outcomes that enhanced the assessment process previously utilized within the course. For 

faculty who are teaching a previously redesigned course, access to the assessment plan created for that 

course is available and the instructor has the choice to either adjust that plan to meet their needs and 

interests or implement as is. 

During the fall 2023 semester, pilot faculty implemented their assessment plans within their LA courses. 

For example, initial plans included: identifying existing content knowledge exams or developing new 

exams to measure changes in learning through a pre- and post-test; creating group projects and case 

studies to measure performance in each of the SLOs; and offering structured activities to allow for group 

development. At the first “LA instructor check-in meeting,” faculty shared how the assessment plans 

were adjusted or how these plans helped them clarify course objectives and provide meaningful 

feedback to students. Upon conclusion of the fall semester, pilot faculty reported on SLO results, 

described successes, and developed an improvement plan. The QEP leadership team is in the process of 

working with the pilot faculty to evaluate the assessment data and determine if improvements in the LA 

course are needed before teaching that course in the future.  

For all assessment related documents, see Appendix E. 

Building a Process for Selecting LA Courses and Faculty Development Activities 
Two sub-groups of the QEP Development Committee were formed under the umbrella of faculty 

initiatives. These work groups were tasked with developing an LA course selection process and 

suggesting components of faculty development initiatives related to effectively teaching in the LA model 

respectively.  

 

Prior to being selected as the second QEP at FAU, the LA model was funded through a partnership 

between the department offering the LA course and the Center for Teaching and Learning (CTL), 

supported by funds from existing budgets. Courses were added based on available budget, high DFW 

rates, and previously established relationships between faculty and center directors. As the institutional 

QEP however, it was important that the decision-making process for course selection was transparent. 

Therefore, the work group on course selection proposed factors to consider. These factors were 

weighted and a rubric was developed to provide an equitable selection process across courses, 

campuses, modalities, and disciplines.  

 

A call went out in early fall 2022, inviting faculty to consider proposing a course for redesign with the LA 

model. A total of 30 faculty proposed courses across 18 departments and eight colleges. Courses 

spanned upper- and lower-division levels, general education and major requirements, and all campuses 

and teaching modalities. The QEP leadership met with each applicant to learn more about their ideas to 

transform their course and how they envisioned the LA model helping to meet student learning 

outcomes and other associated goals for their course. Notes from these meetings, along with 

quantitative data related to course enrollment and outcomes were included on the course selection 

rubric and a summary for each course was developed. The summary sheets were collated and shared 

with the members of the Course Selection work group for feedback. In early November 2022, group 

members were asked to rank the top five courses they felt should be given final consideration for a 

small pilot of the QEP. Based on the rankings, three new courses were selected as part of the pilot: 
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Biological Principles (BSC 1010), a general education gateway course for science majors on two 

campuses (and in two colleges); College Writing I (ENC 1101), a general education foundation course for 

all students; and Ethics and the Justice System (CCJ 4054), an upper-division course in the College of 

Social Work and Criminal Justice. The decision was made to include the redesign of asynchronous 

Calculus I (MAC 2311). Although this course had been taught with LAs previously, there was no 

intentional design for engaging students collaboratively in the fully online course as compared to the 

level of engagement in the face-to-face sections of the course. The selection of these courses expanded 

the LA program from solely being offered on the Boca Raton Campus and within a single college (Charles 

E. Schmidt College of Science) to multiple campuses and modalities. Further, the selections expanded 

the program to include non-STEM courses.  

 

Upon selection of the pilot courses, permission was requested from department chairs for their faculty 

to join the pilot and redesign a course within their department. It was requested that department chairs 

commit to assign the redesigning faculty to teach that course, as best they could, for at least two 

semesters over the following year. Once permission was obtained, selected faculty were notified with an 

offer letter. The QEP pilot courses were formally announced to the university community through FAU 

communication channels. 

 

As plans developed to provide faculty with the knowledge and support to transform a course with the 

LA model, expertise of faculty who had already implemented the model prior to selection of this topic as 

the QEP was crucial. The LA Program Office developed a position description for LA Faculty Mentors, 

along with a $1,500 stipend. Three current LA faculty were offered the opportunity to serve as a mentor: 

two from mathematics, and one from chemistry. A key role of the LA faculty mentor was to lead 

interdisciplinary monthly LA faculty check-in meetings where faculty ask questions, share ideas, address 

concerns, and discuss best practices.  

 

To assist faculty with course transformation to include the LA model, an LA FLC was created. The QEP 

leadership utilized the work group suggestions and best practices to identify important elements to aid 

faculty in this transformation. An outline of these topics informed development of the LA FLC Canvas 

course. The selected faculty were required to participate in weekly faculty development activities 

through the LA FLC. Beginning in January 2023, the pilot faculty, LA faculty mentors, and the LA Office 

program staff met to learn about the outlined topics, including: Essential Elements of the LA model, 

what is active learning, how to incorporate LAs effectively within a specific course, and how to assess 

outcomes from the implementation of the LA model within a course.  

 

Based on the amount of time and dedication faculty would put into either course redesign or learning 

how to facilitate a previously redesigned course, and considering feedback from the QEP Development 

Committee, a guideline was established to provide stipends for faculty members. For faculty redesigning 

a new LA course through the LA FLC, a two-part stipend was available. Upon completion of all required 

elements, faculty would earn $2,500, with a second stipend of $1,500 awarded upon submission of 

assessment outcomes and a continuous improvement plan following the first time teaching the new LA 

course. A similar structure was put in place for faculty participating in a Canvas faculty development 

course to teach a previously redesigned course. Two stipends of $500 were awarded for completion of 

the Canvas course and submission of assessment outcomes and continuous improvement plans 
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respectively. Similarly, guidelines and checklists were developed to assist in lesson and logistics planning 

surrounding implementation of the model and understanding minimum requirements for the course to 

receive funding for LAs. 

 

Faculty and staff supporting the QEP realized that it was necessary to develop minimum standards for 

an LA course in order to have the anticipated impact on student learning and success. Guidelines to help 

LA instructional teams assist students in not only achieving goals related to content knowledge, but to 

also build elements into the course to enhance critical thinking and problem solving skills was included. 

A needed additional piece of development surrounding students enrolled in LA courses involved 

teaching students how to be effective group members. As SLO #3 will measure this ability, faculty are 

instrumental in setting the expectations for students working in groups. The QEP team is developing this 

final piece of the plan to be included in the faculty development activities, and aimed at assisting faculty 

with teaching students how to be effective members of a team. 

Feedback from the pilot faculty has been informative. LA FLC, faculty reported: 

● I liked the…clips of LAs at work in the classroom setting. One thing is to talk about the method, 

but it is another thing to see it in action. 

● I like the opportunity to actually visit an LA class. I also like the discussion about the assessment 

process. 

● I learned so much about active learning and various aspects of Culturally Responsive Pedagogy 

(CRP), and this was truly transformative for my teaching. I think most helpful for my own LA 

preparation was attending the LA workshop at Florida Gulf Coast University (FGCU) and working 

closely with colleagues from various disciplines to understand what LAs do/would look like in 

their classes. Observing an LA class was also extremely helpful. 

● Time to work was the most helpful - I wish it had been incorporated more fully during the early 

part of the semester. Having some content then some work time would have been helpful 

throughout rather than just having full worktime the last 2 weeks or so. I also found it extremely 

useful to attend a class where LAs were being utilized. Watching short videos of LA sessions and 

critiquing them was also beneficial.  

 

For all course selection and faculty development related documents, see Appendix D. 

Investing in LA Development 
An essential element of the LA model is pedagogy: all first semester LAs must participate in a weekly 

pedagogy course (or workshop). In hiring Angel Nevin as the assistant director, the QEP secured a team 

member holding a Masters Degree in Education highly capable of leading this initiative and teaching the 

LA pedagogy course. The Student Development and Recognition work group focused on reviewing 

existing pedagogy course topics and activities, reviewed syllabi from other institutions, suggested 

additional topics/activities specific to FAU, discussed the structure and compensation of the course (paid 

training vs. credit bearing), and designed a new QEP LA Pedagogy course to be offered alongside the 

pilot courses.  

Upon finalizing the pedagogy course, and with contributions from the work group, a feedback and 

evaluation process was developed for LAs. This was accomplished by creating an LA Mentor program. In 

Summer 2023, the LA program hired the first LA mentor to take on an evaluative role. LA Mentors are 
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undergraduate students who have previous LA experience, excelled in the position, and are responsible 

for: 

● evaluating new LAs in all environments (classroom, office hours, pedagogy, weekly prep) and 

providing feedback based on a rubric created for this purpose  

● assisting the pedagogy instructor in providing feedback on LA reflection assignments  

Evaluation rubrics were developed by the LA Mentors 

during the pilot year. Evaluations are discussed with the LA, 

submitted to the LA Program Office, and considered for 

future hiring purposes.  

The Student Development and Recognition work group also 

discussed offering rehired LAs additional training and 

development through an advanced pedagogy course, 

named Pedagogy 2.0. LA mentors worked with the 

pedagogy instructor to identify topics most needed to reinvigorate returning LAs. Four topics were 

proposed: metacognition, mental models, growth mindset and questioning skills. The LA Mentors, 

having had numerous semesters of experience as LAs, felt that growth mindset and questioning skills 

were the topics that would make the most impact. Student learning outcomes were designed to mirror, 

yet increase, the expectations set in the primary pedagogy training. The LA Mentors alongside the 

pedagogy instructor facilitated the pilot Pedagogy 2.0 workshops during Fall 2023 as paid, elective 

training with 25% of the 24 veteran LAs participating. 

Keeping in mind that LAs are students, the position has profound effects on the LAs themselves. 

Extensive pedagogical training is only one way that LAs are impacted as part of their personal and 

professional development. LAs also report stronger content knowledge, preparing them to excel in their 

own courses, and development of soft skills essential to their future.  

For all LA development related documents, see Appendix D. 

Impacting Students 
Students are the most important group in this QEP. The LA model is being put forward by Florida 

Atlantic based on the extensive impact this program can have on student learning and student success. 

As described in the literature review, studies have demonstrated that participation in a course with LAs 

can lead to increased higher order cognitive skills, increased affinity to the institution and the major, 

increased sense of belonging, and much more. Additionally, impacts to support particular gaps specific 

to the institution were identified and supported by this model. As such, investments have been made (as 

described above) to provide: the right environment for learning to occur; a clear and solid assessment 

plan for measuring student learning and experience; faculty development encouraging student 

engagement in learning; and well-trained, professional LAs to support students. The scaffolding of each 

of these elements is crucial to provide the greatest positive outcomes for FAU students. 

The need to listen to the student voice when making decisions regarding the development of this QEP 

was clear. While the Development Committee provided initial direction, students have been involved in 

shaping every aspect of this QEP, from the proposal through the pilot implementation. Examples of how 

students have shaped this QEP can be found in Appendix D.  
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QEP Five-Year Implementation Plan 

To achieve the outcomes expected for this QEP, the leadership team created an implementation 

timeline to align with the specific needs of the program. Due to COVID-19, FAUs reaffirmation visit was 

scheduled for 2024. As a result, this timeline includes two planning years and a pilot year, allowing QEP 

leadership to build and test a solid plan (Table 3). 

 

Marketing and Communications 
An important aspect of this QEP is the ability to market and communicate the program widely. The only 

way to have the impact anticipated in changing the culture of teaching and learning at FAU is to ensure 

that the broad university community is familiar with Education Reimagined and how they can interact 

with this QEP. In order to reach this goal, the Marketing and Communications work group developed a 

timeline (see Appendix D) with various ways to impart information and spread excitement about the 

expansion of the LA model. The timeline included strategies such as: development of a visual system by 

Creative Services staff, creation of the QEP website, design and purchase of “swag” to brand the 

program, and initial planning for social media campaigns and print materials related to the LA program. 

Finally, the work group suggested presentations across the institution to spread awareness to all 

constituents.  
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Implementation of QEP Pilot 
A pilot was conducted during the 2022-23 Academic Year of all aspects of the QEP as described above. 

This included implementation of the following key activities: 

● Course selection process 

● LA Faculty development through the LA FLC and LA faculty Canvas course 

● LA Pedagogy Workshops 

● Course-level student development of specific competencies related to SLOs (e.g., helping 

students understand skills required for effective teamwork) 

● Assessment of course-level student learning outcomes 

● Faculty analysis of course SLO data and development of continuous improvement plans 

● Marketing of the LA Program to the FAU community 

 

Lessons Learned from the QEP Pilot  
Piloting each aspect of QEP activities allowed the LA Program staff to learn valuable information to help 

adjust activities and processes in the future. Each of the five key activities related to the QEP were 

analyzed following the QEP pilot in 2022-2023. 

While the course selection process was well thought out, this pilot brought to light the challenges of 

establishing a clear rubric to determine which courses would best meet faculty, departmental, and 

institutional interests for redesign and implementation of the LA model. While it is important to have a 

transparent method for course selection, it is often difficult to prioritize which factors to weight more 

heavily. With disparate goals for various courses (some want to increase student pass rates, some want 

to build student engagement with the institution, some want to improve student learning to impact 

long-term retention of course content, etc.), and QEP goals to impact student learning and student 

experience across a broad range of courses, campuses, and modalities, determining a fair rubric was 

challenging. This has led to changes in the course selection process since there were many variables that 

could not be quantified on the rubric. 

The QEP Leadership team also learned that we cannot choose which courses will be redesigned without 

faculty and departmental buy-in. Institutional priorities cannot be imposed by the QEP on faculty and 

selection must align with the courses as submitted. Despite efforts to encourage department chairs and 

faculty to propose transformation of a particular course, it must come from the faculty member's 

interest and not leadership top-down decision-making in order to be successful. During the pilot, a 

faculty member who taught multiple courses proposed redesign of a course that did not have high 

probability of selection based on the rubric. However, QEP leadership noticed that another course the 

instructor recently taught would meet those metrics and it was suggested that the submitted course be 

changed. The lesson learned was that asking the faculty member to deviate from the course proposed 

could lead to issues at the departmental or college level, as administrators have their own reasoning for 

assigning faculty to specific courses – and it is not the place of QEP leadership to interfere with 

departmental decision-making. 
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The course selection process in the pilot did confirm that each faculty member who submits a proposal 

should get the opportunity to meet individually with the QEP selection committee members to voice 

their ideas and describe the impact they perceive this opportunity would provide. While this was time 

consuming, it was worth the effort as it helped the selection committee gain a broader understanding of 

each particular course. A revised plan for course selection will prioritize that a minimum of 50% of 

courses selected will impact students in IFP (general education) courses or those that have DFW rates 

and lost credit hours consistently impacting 100 or more students annually. It also will include a 

minimum of one course from a college and/or campus and/or modality that is underrepresented in the 

QEP at the time of selection. Reframing of the course selection process is expected to be launched upon 

approval of the QEP by SACSCOC. 

The final lesson learned from the pilot of the course selection process (in combination with analysis of 

budget planning and ongoing faculty development needs), was the need to adjust the aggressive 

timeline that was originally imagined. Initially, the decision was made to offer a call for proposals every 

fall and spring, with the LA FLC for faculty selected to redesign in the alternating semester. It was 

evident that both the recruitment and selection process for new LA course faculty, and the semester-

long course transformation as part of the LA FLC, were each time and resource intensive. It would also 

significantly increase the budget required to add new LAs and new faculty earning stipends every major 

term. Therefore, the decision was made to have a call for proposals each fall and LA FLC for redesign 

each spring, to teach the following fall. This prevents the QEP/LA Program staff from overextending, so 

they can provide comprehensive support at each step of the selection, redesign, implementation, and 

improvement process. 

The second activity of the proposed QEP that has been analyzed following the pilot is faculty 

development. Feedback from the eight instructors who partook in the initial LA FLC was overwhelmingly 

positive about the experience. However, the suggestion to build more work time for specific course 

redesign elements throughout the semester (versus placing it all in the final few weeks) was shared by 

several participants. Other feedback was to provide more examples of what the LA model looks like in 

action. This led to the recording of videos highlighting various aspects of the LA model components to 

embed in future LA FLC meetings and resources. The greatest lessons learned surrounding faculty 

development were the need to provide clear, step-by-step guidance on elements when possible, and 

not allowing a course to redesign at the same time it is being taught. With excitement to have buy-in 

from a faculty member in a key course that met all program metrics for selection, the QEP selection 

committee allowed one instructor to participate in the course transformation process in the same 

semester they were teaching the course for the first time with LAs. This overwhelmed the instructor and 

provided students and LAs with a less than optimal experience. As the faculty member was unable to 

complete the redesign requirements, going forward the course will not include LAs until all elements of 

course transformation are complete. 

The faculty participating in the pilot LA FLC also made a strong recommendation to build a repository for 

documents developed as part of a course redesign. This would provide future instructors access to 

artifacts, such as assignments, activities, assessment plans, worksheets, and rubrics. Additionally, faculty 
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in different disciplines can use these sources to get ideas from each other for the benefit of students. 

The QEP director plans to develop this Canvas repository during summer 2024. 

The third activity of the proposed QEP is student development and recognition. Evaluation of initial 

elements related to the student experience with this program was essential. As math and chemistry 

were the only courses with LAs prior to selection of this QEP, the pedagogy course was focused on 

activities surrounding STEM concepts. During the pilot, we learned that LA pedagogy activities needed to 

better incorporate a range of disciplines, as we were including LAs from non-STEM courses into the fold. 

It was also determined that there needed to be ongoing training for veteran LAs (as determined through 

LA evaluations). The final lesson learned related to student development and the measurement of SLO 

#3. To measure students' ability to work as a team, it became clear there was a need to specify to our 

students what this means and what is expected. Members of the QEP team will develop resources for 

faculty and LAs to provide guidance in LA courses on how to be effective members of a team following 

approval of the QEP by SACSCOC.  

During the pilot, those involved with the QEP in various capacities were excited to spread the word 

through a comprehensive marketing and communication campaign. Discussions surrounding the new 

QEP topic generated questions and suggestions from individuals across the institution. These ideas 

helped inform adjustments needed in messaging. While many expressed interest in getting involved 

(teaching a course with LAs, being an LA, taking additional classes with LAs), it was evident that the QEP 

Development Committee needed a more succinct and clear description of what the program is (or is 

not) and to provide easy ways to access that information. A focus group reviewed the QEP website and 

gave suggestions that led to several revisions of the site. A lesson learned regarding the website was the 

need to clarify that the expansion of the LA Program was the new QEP topic. In making adjustments, the 

focus was on linking QEP = LA Program Expansion = Education Reimagined.  

The final activity related to this QEP and implemented during the pilot was a comprehensive plan for 

assessment and continuous Improvement. This is the area where the QEP leaders learned the most. 

While the LA model can lead to numerous positive outcomes on student learning, student success, and 

faculty engagement, the decision to limit the scope of assessment to key priorities was important. 

Initially, LA Program leadership had a grand idea that all positive outcomes described in the literature 

should be measured through the QEP. It was quickly evident that a manageable plan was necessary for 

sustainability of the program. The team learned the right questions to ask when determining if 

outcomes were indeed reasonable to measure: What are the most important outcomes to measure 

broadly for FAU students? How is the data collected? What is the data measured against? How much 

time is needed to measure the outcome? How can the data be used to improve student learning? As a 

result, the initial assessment plan was narrowed to a manageable three (3) SLOs and four (4) SSOs. Two 

of the three SLOs selected were based on outcomes already being measured and important to the 

faculty, which helped with gaining buy-in regarding QEP assessment expectations. The QEP 

Development Committee also suggested further limiting SSOs measured, and tying the ones selected to 

priorities of the institution. These lessons led to a revision of the assessment plan which was 

implemented in the pilot courses and will expand to pre-QEP courses by fall 2024 (courses utilizing the 
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LA model prior to QEP topic selection). The revised plan balances reporting on outcomes that matter to 

the institutional leadership who fund these programs with measurement of factors most important to 

student learning at the faculty level. 
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CHAPTER 8: ASSESSMENT 

Assessment Overview 
Education Reimagined has a well formulated assessment plan, in which quantitative and qualitative 
data will be collected to assess QEP achievements via direct and indirect measures. The plan is 
manageable to implement and encompasses an ongoing evaluation of the program designed to promote 
continuous improvement.  
 
Education Reimagined focuses on four components to establish and nurture a culture of peer-assisted 
collaborative learning: 

● Student Impact: Increase the use of active, collaborative learning in 35 courses, resulting in 

greater measures of student learning, improved student experience, and increases in retention 

and graduation rates. 

● Learning Assistant (LA) Impact: Provide pedagogical training and engagement with faculty and 

students in redesigned courses to 350 LAs annually, resulting in proficiency in workforce 

competencies, and higher retention and graduation rates. 

● Faculty Impact: Provide incentivized development activities resulting in 150 faculty being 

exposed to best practices to enhance student learning and collaboration. 

● Redesign of Learning Spaces: Support the reconfiguration of ten classroom spaces resulting in 

environments conducive to active and collaborative learning.  

While investments in faculty development and improving learning environments act as a catalyst for 
institutional transformation, the primary focus of this QEP is to improve the student learning 
experience. Student learning will be reported by faculty teaching LA courses across three specific 
Student Learning Outcomes (SLOs): Content Knowledge and Skills; Critical Thinking and Problem Solving; 
and Teamwork and Collaboration. Student Success Outcomes (SSOs), including course pass rates and 
student retention rates for both students and LAs will be collected and reported by the LA Program 
Office staff. The assessment plan also includes indicators for monitoring quality of implementation and 
progress of the QEP impact by tracking several Program Outcomes (POs), including total number of 
students enrolled in LA courses, number of instructors participating in faculty development, and number 
of classrooms redesigned as active learning spaces. 

Development of the Assessment Plan 
The development of this assessment plan was a collaborative effort involving faculty, staff, and students 
across the institution. Data and feedback were gathered from these important constituents and paired 
with survey results from employers and alumni. The plan took into consideration national trends, state 
expectations (Board of Governor Performance Metrics), and institutional priorities (Key Performance 
Indicators) (see Appendix A). Analysis of information from these various sources helped develop a 
repository of elements important to the university community. A work group convened to discuss which 
of these priorities aligned with strengths of the LA program as well as existing assessment efforts at the 
institution.  

Three specific learning outcomes were identified that prioritized alignment with institutional assessment 
of student learning. The state of Florida requires all public baccalaureate programs to assess student 
learning through Academic Learning Compacts (ALCs). ALCs are required by Policy Guideline (PG 
05.02.15) issued by the Chancellor of the State University System of Florida (FAU Board of Trustees, 
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2011). ALCs provide “concise statements of core learning outcomes that are incorporated into degree 
requirements for that program,” (FAU | Wilkes Honors College - Academic Learning Compact, n.d.). ALCs 
are required for content/discipline knowledge and skills, communication skills, and critical thinking.  

Two of the three ALCs were utilized to develop the learning outcomes for this QEP and to ensure 
measurement of factors most relevant to 
student learning needs within the state 
guidelines, while proving useful to 
department program evaluation efforts. 
The third ALC, communication, is an 
important competency for students to 
develop for future employment, but was 
not selected as an SLO for this QEP. 
However, changes in student and LA 
communication skills may be measured 
indirectly through surveys and directly 
through analysis of short assignments as 
appropriate.  

Florida Board of Governors Regulation 
8.016 additionally requires that 
universities take into consideration the 
expectations of potential employers and 
graduate programs “regarding the 
knowledge and skills graduates need in 
the global marketplace and society,” 
(Florida Board of Governors, 2012). The 
2020 FAU QEP employer survey and 
professional standards for employers of 
college graduates through the National 
Association for Colleges and Employers 
(NACE), identified employer expectations 
which informed the decision-making for 
the final SLOs. The ability to work 
effectively as part of a team and 
demonstration of critical thinking were 
two of the top skills expected of new 
employees (Figure 13). These 
competencies impact students beyond the individual course, as students apply those skills into other 
courses and experiences in the future.  

In sum, this QEP is intended to improve three (3) Student Learning Outcomes (SLOs) for students in LA 
courses and four (4) Student Success Outcomes (SSOs) for students in LA courses and the 
undergraduate student LAs who support them. Additionally, this QEP will monitor its institutional impact 
by tracking several Program Outcomes (POs). 
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Student Learning Outcomes (SLOs) 

The SLOs that students will demonstrate through enrollment in LA courses as part of this QEP are: 

● SLO #1 – Content Knowledge and Skills: Students in LA courses will demonstrate acquisition of 
content knowledge and skills in alignment with course objectives. These skills are usually 
assessed via an in-class project (e.g., case study, model development/real-world activity, paper 
analysis), observation (e.g., foreign language oral presentation, mock trial, role play, musical 
performance, demonstration of statistical software), or portfolio (e.g., lesson plans, marketing 
plan/business report, art showcase, lab notebook, research poster). Assignments can be scored 
on a rubric (self-scoring, peer scoring, scoring by LAs or instructor or based on student 
reflections) or through current assessment methods utilized by the instructor. 

○ Factor 1.1: Declarative Knowledge  
Students will demonstrate knowledge of the vocabulary, history, theories, or concepts 
specific to the discipline. 

○ Factor 1.2: Technical Skills 
Students will apply key course concepts by demonstrating technical skills related to the 
discipline. 

 
● SLO #2 – Critical Thinking and Problem Solving: Students in LA courses will demonstrate critical 

thinking and/or problem-solving skills as measured by elements identified on the 
modified/combined AAC&U Value rubric and/or faculty embedded assessment strategies. 

○ Factor 2.1: Defining and Explaining an Issue/Problem 
Students will cohesively and thoroughly articulate an issue/problem. 

○ Factor 2.2: Finding Evidence to Inform Strategies 
Students will select and use valid information to thoroughly investigate a problem.  

○ Factor 2.3: Considering Ethical Consequences 
Students will articulate solutions from multiple perspectives within dynamic contexts. 

○ Factor 2.4: Evaluating and Proposing Potential Solution(s)/Hypotheses 
Students will recognize issues in reasoning or approach and weigh impacts for a 
particular solution. 

○ Factor 2.5: Identifying Strategies 
Students will select and use appropriate strategies to address an issue/problem. 

○ Factor 2.6: Evaluating Conclusions and Related Outcomes  
Students will examine outcomes to determine if it logically fits with the situation and 
consider ways for building upon the outcome. 
 

● SLO #3 – Teamwork and Collaboration: Students in LA courses will demonstrate teamwork skills 
required for effective collaboration as measured by elements on the modified AAC&U Value 
Rubric. 

○ Factor 3.1: Contributes to Team Learning 
Students will demonstrate how they add value to the group and help the group to reach 
their goals.   

○ Factor 3.2: Facilitates Contributions of Team Members 
Students will engage with other team members and create an inclusive learning 
environment.  
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○ Factor 3.3: Fosters a Constructive Team Climate: 
Students will promote a constructive team climate through their communications, 
behaviors, and attitudes within the group. 

Faculty teaching LA courses designed as part of the QEP are required to assess components of these 
three SLOs and submit an assessment report and plan for improvement within two months of teaching 
the course (due February 15 for fall courses, June 15 for spring courses, October 15 for summer 
courses). Course level assessment plans must include the following: 

● Every semester: Assessment of SLO #1: Content knowledge and skills (minimum of 1 factor/sub-
competency). 

● At least once annually: Assessment of at least one additional SLO (minimum of 2 factors/sub-
competencies) from SLO #2 or SLO #3. 

● Every two years: Assessment of at least two factors/sub-competencies within SLO #2 and at 
least two factors/sub-competencies within SLO #3 must have been completed. 

The first two SLOs (Content Knowledge and Skills and Critical Thinking and Problem Solving) directly 
align with what faculty may already be assessing in their courses. Additional resources are provided to 
support faculty and supplement this effort. The third SLO (Teamwork and Collaboration) will be 
assessed with a modified AAC&U VALUE Rubric. The structure of the QEP assessment plan makes 
student learning evaluation manageable for faculty while providing meaningful course-level information 
on student outcomes. 
 
We also utilize and train the LAs to assist in the assessment process following evidence-based best 
practices from the literature. In Training Undergraduate Teaching Assistants to Facilitate and Assess 
Process Skills in Large Enrollment Courses, Ruder and Standford (2020) describe how the process skills 
selected for this QEP can be illustrated through students’ written work, including homework, lab 
reports, quizzes, and exams. LAs are trained to identify the evidence within that work through 
standardized rubrics as part of this plan. Placing some of the responsibility for assessment of these skills 
on the LAs, helped get these trained near-peers to think about how to imbed the process skills into their 
work with students in the classroom, while aiding faculty implementation of the plan. 
 
LA analysis of student work and experiences is only one avenue for assessing the skills acquired and 
improvements to learning made by students in LA courses. A comprehensive support network provides 
instructors with guidance in development, implementation, and analysis of QEP course assessment 
plans. Faculty teaching a newly designed LA course are trained on conducting assessment of SLOs and 
work with the QEP Assessment work group members and LA Faculty Mentors to create a course-based 
assessment plan aligning with their course and assessment interests. An assessment plan worksheet was 
developed to guide faculty through the process and exemplar plans are provided to faculty through the 
QEP faculty development initiatives described in Chapter 7. Instructors teaching a previously redesigned 
course for the first time are provided with the original course assessment plan and given the 
opportunity to adjust that plan to fit their needs and interests. 

 
To assess SLO #1, faculty are encouraged to use a reliable and validated concept inventory for pre- and 
post-test assessments to measure learning gains. The Learning Assistant Alliance (LAA) provides a series 
of free resources across a range of disciplines and faculty can choose the assessment tool(s) best fitting 
their course needs. In other instances, faculty may develop their own assessments or choose alternative 
options for measuring the SLO #1 sub-competencies. As measurement of content knowledge and skills 
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will vary across disciplines, the LA Program Office staff will rely on faculty expertise to determine the 
most appropriate methods of assessing student learning on this SLO. 

 
To assess SLO #2, faculty are encouraged to identify at least two of the six sub-competencies they plan 
to assess, identify appropriate measures, and develop a plan that evaluates the selected sub-
competencies based on their pedagogical approach. Some faculty may choose a formative assessment 
to guide students to improve these skills via a semester-long project, while others may use a 
standardized rubric to measure performance on a single assignment. A modified version combining the 
two AAC&U VALUE rubrics on Problem-Solving and Critical Thinking is provided to LA faculty as an 
option for assessing this SLO. For some sub-competencies, faculty may elect to examine the quality of 
the process, rather than the quality of an end-product. As a result, evidence may be collected through 
student reflections on the process, steps in a problem-based learning assignment, or student 
explanations of reasoning while solving a problem. 

 
Faculty will be required to assess SLO #3 using a standardized rubric (modified from the AAC&U 
Teamwork VALUE Rubric). The sub-competencies may be evaluated through direct assessment by the 
faculty member, TA, or through indirect measures and student self-report. Faculty are trained to provide 
students with clear expectations for effective teamwork and are encouraged to use formative 
assessment throughout the semester to understand where students are excelling and strengthen 
students’ skills where needed. 
 
Beyond the structured assessment of student learning, there is an ongoing process of informal formative 
assessment. In weekly prep meetings, one of the three pillars of the LA model, LAs and faculty discuss 
student progress on each of the three SLOs. LAs serve as student advocates providing valuable student 
information to the instructor. This feedback loop enables timely adjustments in teaching methods and 
content, ensuring a dynamic and responsive educational environment for all.   

Student Success Outcomes (SSOs) 

This QEP will measure four SSOs. 
These are outcomes that impact 
student progression toward degree 
completion and key factors that 
contribute to their overall college 
success (Table 4). These metrics will 
be tracked and reported by the 
QEP/LA Program Office staff in 
collaboration with Institutional 
Effectiveness & Analysis (IEA) staff 
members. 

The SSOs measured as part of this QEP are: 

● DFW Rates and Credit Hours Lost: LA Program staff will track DFW rates, course grades, and 
“lost credit hours” for students in LA courses. These rates will be compared by student 
demographic and compared to students in non-LA sections of courses. 
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● Retention and Progress Rates: The LA Program Office staff will track retention to the next major 
semester (fall-to-spring or spring-to-fall) and continuation to the next year (fall-to-fall), 
retention within majors as appropriate, and academic progress rates (APR) for students in LA 
courses. These rates will be compared by student demographic and compared to students in 
non-LA sections of courses. 
 

● Student Experience: IEA staff will assist with analysis of National Survey of Student Engagement 
(NSSE) data to evaluate student educational experiences in terms of perceived quality of 
interactions with faculty and peers, feelings of support to succeed academically, and overall 
satisfaction with the institution. Longitudinal changes in NSSE results will determine whether 
the impact of this QEP has created a change in institutional culture and an improved student 
experience. 
 

● LA Metrics: The LA Program staff will track retention and graduation rates for trained 
undergraduate peer LAs (through IEA data analysis) and the development of workforce/career 
competencies (through completion of reflection and written assignments in the LA pedagogy 
course).  

Program Outcomes (POs) 

Finally, the LA program will track Program Outcomes (POs) to measure the impact of the QEP on the 
institution and the quality of implementation.  
 
The POs measured as part of this QEP are:  

● Number of courses transformed with active learning and the LA model  
● Number of departments and colleges with LA courses  
● Number of students enrolled in LA courses annually   
● Number of students hired as LAs and their demographic profiles  
● Number of instructors who complete QEP faculty development activities   
● Publications and presentations on LA program/course outcomes at FAU   

 
The Assessment Plan Timeline (Table 5) describes when assessments take place, who is responsible for 
collecting and reporting data, and how outcomes will be tracked.  
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Organizational Structure in support of QEP Assessment 
Responsibility for assessing the QEP is shared by the QEP director and co-lead, a newly hired Graduate 

Research Assistant (GRA) for QEP assessment, the QEP Assessment Work Group, IEA, and the faculty 

teaching QEP courses. Each semester, faculty will collect and submit student learning assessment results 

from LA courses and develop plans for ongoing improvement based on the results. Instructors teaching 

a course with LAs for the first time will be provided a stipend for submitting assessment outcomes and 

an improvement plan. This will ensure compliance as they learn how to assess and improve the LA 

course. 

QEP leadership and assessment groups will analyze student learning data across courses. IEA will assist 

LA Program Office staff in evaluating SSOs and will develop dashboards to allow for regular reporting 

and investigation of outcomes. A GRA position launched in spring 2024 to assist with the collection, 

analysis, and reporting of QEP outcomes. Evidence of growth in career competencies will be measured 

and reported to the LA Office by the pedagogy instructors and LA Program staff will track and report 

overall Program Outcomes (Figure 14). 
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Establishing Baselines for Assessment Data 

To measure changes in the designated outcomes, the QEP Leadership team collaborated with IEA and 

members of the university assessment committee to discuss baseline data and appropriate targets. The 

conclusion that these baselines may vary course by course, led to a fluid plan to address expectations of 

faculty teaching LA courses. In particular, the measurement of SLOs varies and is specific to each course. 

Where possible, initial assessments of the SLOs for LA courses will be through comparison of results in 

LA versus non-LA sections. Where this is not possible, the initial assessment results for the redesigned 

course will act as a baseline. This creates a multi-year assessment plan for each LA course, using initial 

results in Year 1 of the course transformation to determine areas for growth and improvement, as 

follows: 

● Year 1: focus on redesign and collection of data at the course level to obtain good, clean data 

● Year 2: use data from prior year to adjust pedagogy and develop specific targets 

● Year 3: determine whether targets were met and how they need to be adjusted to increase the 

effect over prior year  

Where ALCs require assessment at the program level, implementation of assessment at the course level 

will further identify any existing gaps and contribute to better alignment between assignments and 

course outcomes. This approach to assessment strengthens the institution’s current program evaluation 

process by requiring the reporting of outcomes in LA courses which may not be included for assessment 

in existing program evaluation.  

The charts below outline initial baseline data and targets (Tables 6 - 8).  
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Student Learning Outcome (SLO) Assessment 

Metric Baseline Data Target and Measure (post redesign)* 

SLO 1:  Content Knowledge and 

Skills 

Baseline determined by initial assessment 

results from first year of teaching the course 

with the LA model. 

  

  

  

Target:  80% (or 5 percentage point gain 

annually until that target is met) of 

students in LA courses will demonstrate 

content knowledge and skills at 

competent level or higher. 

Measure: Faculty selected method of 

assessment.  

SLO 2: Critical Thinking and 

Problem Solving 

Target: 80% (or 5% gain annually until 

that target is met) of students in LA 

courses will demonstrate critical thinking 

and problem solving skills at competent 

level or higher.  

Measure: Scored on a standardized 

rubric and/or faculty selected method of  

assessment. 

SLO 3: Teamwork and 

Collaboration 

Target: 80% (or 5% gain annually until 

that target is met) of students in LA 

courses will demonstrate teamwork and 

collaboration skills at competent level or 

higher. 

Measure: Scored on a standardized 

rubric.  

Student Success Outcome (SSO) Assessment 

Metric 
Baseline Data 

Target and Measure  (post redesign)* 

Course Metric 1: DFW Rates 

in LA vs. non-LA sections 

Pre-redesign (3-year average) DFW rate by 

course 

Target: decrease in each LA course DFW. 

Measure: annual DFW rate for each 

course post-redesign; aggregated DFW 

rates by course over 5 years. 
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Course Metric 2: Loss of 

Credit Hours in LA vs. non-LA 

sections 

Pre-redesign (3-year average) lost credit hours 

by course 

Target: decrease in each LA course total 

lost credit hours.  

Measure: annual lost credit hours for 

each course post-redesign; aggregated 

lost credit hour rate by course over 5 

years. 

Student Metric 1a: Retention 

to the next major semester 

(fall-to-spring or spring-to-

fall) for students in LA vs. 

non-LA courses**  

(3-year average) semester-to-semester 

retention rate for all students in courses prior 

to redesign 

Target: increase in semester-to-semester  

retention rate for all students in LA 

courses. 

Measure: annual semester-to-semester 

retention rate for students in each course 

post-redesign; aggregated semesterly 

retention rate of students in LA courses 

over 5 years. 

Student Metric 1b: Retention 

to the next year (fall-to-fall) 

for ALL students enrolled in 

LA vs. non-LA courses** 

(3-year average) fall-to-fall retention rate for 

all students in each course prior to redesign 

Target: increase in fall-to-fall retention 

rate for all students in LA courses. 

Measure: annual fall-to-fall retention rate 

for students in each course post-redesign; 

aggregated retention rate of students in 

LA courses over 5 years. 

Student Metric 1c: Retention 

to the next year (fall-to-fall) 

for FTIC cohort students 

enrolled in LA vs. non-LA 

courses 

(3-year average) fall-to-fall retention rate for 

FTIC cohort students in courses prior to 

redesign 

Target: increase in fall-to-fall retention 

rate for FTIC cohort students in LA 

courses.  

Measure: annual fall-to-fall retention rate 

for FTIC cohort students in each course 

post-redesign; aggregated retention rate 

of FTIC cohort students in LA courses over 

5 years. 

Student Metric 2: Academic 

Progress Rates (APR) for FTIC 

cohort students in LA vs. non-

LA courses.  

(3-year average) APR for FTIC cohort students 

in courses prior to redesign 

Target: increase in APR for FTIC cohort 

students in LA courses.  

Measure: annual APR for FTIC cohort 

students in each course post-redesign; 

aggregated APR for FTIC cohort students 

in LA courses over 5 years. 

Student Metric 3: Student 

experience metrics  

Responses to selected questions related to 

student experience on National Survey of 

Student Engagement (NSSE) prior to QEP. 

Target: Meet or exceed first-year and 

senior average student ratings on 

selected measures as compared to peer 

institutions on NSSE questions related to 

student evaluation of their educational 

experience.  

Measure: NSSE results. 
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LA metric 1: fall-to-fall 

retention and graduation 

rates for LAs as compared to 

non-LAs (4-year for FTIC, 3-

year for AA transfers) 

Average retention rate for undergraduate 

students who have not served as LAs 

 

Average graduation rate for undergraduate 

students who have not served as LAs (4-year 

for FTIC, 3-year for AA transfers). 

Target: increase in retention and 4-year 

graduation rates (3-year for AA transfers) 

of LAs. 

Measure: annual fall-to-fall retention rate 

and graduation rates for LAs over 5 years. 

LA metric 2: Development of 

workforce/career 

competencies by LAs  

Qualitative responses from initial LA pedagogy 
assignment describing their abilities related to 
NACE career competencies in the areas of 
communication, critical thinking, teamwork, 
and leadership. 

Target: Ability to demonstrate proficiency 

in the NACE competency(ies) for which 

the LA needed improvement. 

Measure: analysis of changes between 

pre- and post-LA responses to career 

competency assignments and reflections 

in pedagogy course for first-semester LAs 

as measured by QEP developed rubric.  

*Targets fluctuate based on course; **Eliminating students who graduate 

Program Outcome (PO) Assessment  

Metric Baseline (pre-QEP) Target (end of Year 5) Justification of Target 

Number of courses 
transformed with active 
learning and the LA model  

5 35 Anticipate adding an average 
of 6 courses per year over 
the next five years 

Number of departments and 
colleges with LA courses 
(respectively) 

2, 1 18, 8 Sampling from QEP pilot and 
faculty interest 

Number of students enrolled 
in LA courses annually* 

1609  
(fall 2021, spring/summer 
2022) 

8,750 While course enrollments 
will vary greatly, we use an 
average of 1:25 LA to 
student ratio with 350 target 
LAs 

Number of students hired as 
LAs annually** 

84 350 While number of LAs will 
vary based on course size, 
this estimates an average of 
10 LAs per course per year 

Number of instructors who 
complete faculty 
development series on LA 
model (LA FLC or LA 
instructor Canvas course) 

0 80 This is an estimate based on 
budget allocation for faculty 
development stipends 

Classroom spaces 
redesigned for active and 
collaborative learning 

1 10 This is an estimate based on 
budget allocation for 
classroom redesign 

Publications and 
presentations on LA 
program/course outcomes 
at FAU   

1, 4 10, 20 This is an estimate, assuming 
2 publications and 4 
presentations annually 
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*students may be counted twice if enrolled in more than one LA supported class; **LAs may be counted twice if supporting more 

than one LA class/section or working multiple terms 

Conclusion 
Tracking of the outcomes listed above will highlight successes and lead to identification of program 
elements needing improvement. SLOs and SSOs selected align with the mission, vision, and needs of the 
institution and tie directly to institutional Key Performance Indicators, state of Florida Board of 
Governors funding metrics, and priorities in student learning identified by the state legislature. The 
ability to demonstrate improvements through a solid assessment plan will provide validation that this 
QEP has positively impacted students, LAs, faculty, and physical spaces and has met its goal of improving 
student learning and student success. By demonstrating these changes related to the culture of teaching 
and learning at FAU, the QEP leadership will have a strong rationale for continued program 
sustainability. 

 

  



Florida Atlantic University 

50 

CHAPTER 9: RESOURCES AND BUDGET 
 

The university has committed to and provided resources, according to the proposed budget.  This 

included a commitment to the QEP in terms of human resources (personnel, committee membership, 

and student employment), physical space resources (classrooms for redesign and space for LA program 

activities), and comprehensive financial support to grow and sustain the program. 

Human Resources 
FAU has committed substantial faculty and staff time and effort to the QEP. Upon selection of Education 
Reimagined as the QEP topic, University leadership identified a director and co-lead to build and 
implement the QEP: Brittanney Adelmann, Ph.D. and Jennifer Bebergal, Ed.D. The QEP team has worked 
at the institution for a combined 37 years and enjoy long established reputations for leading high quality 
programs. As a commitment to the QEP, both individuals had their positions realigned to allow for 
significant time to be spent on this initiative. A new assistant director staff position was created to assist 
in the development of all aspects of the QEP and the LA program at FAU. FAU will continue to fill 
personnel needs as the program grows according to the QEP timeline and budget.   
 
The time from QEP dedicated staff is only part of the institutional commitment. Students, faculty, staff, 
and community members have also committed time and effort. A QEP Development Committee 
composed of faculty and staff from colleges, departments, and campuses across the institution, students 
and representatives from Student Government, and community stakeholders provided feedback on the 
development and implementation of the QEP. The Development Committee continues to convene every 
semester.  
 
Faculty have committed time and effort to this QEP as well. Three faculty served as LA Faculty Mentors 
during the pilot year, spending their time assisting new LA faculty in both the development and 
implementation of the model within their courses. Eight faculty who developed new LA courses as part 
of the QEP pilot spent a minimum of 30 hours in the spring 2023 on course design and planning.  

Physical Space Resources 
On a large university campus, space allocation is often a signal of institutional priorities. The university 
has demonstrated the value and priority of this QEP by providing space for associated activities in a 
range of ways. First, new office space has been identified for LA Program Offices within the Center for 
Teaching and Learning. More importantly, classroom space has been prioritized for QEP use. Prior to 
selection as the QEP, staff working with the LA model in mathematics secured funding to redesign one 
classroom with active learning furniture. Once the QEP was awarded, the team was given the 
opportunity to redesign several classrooms as collaborative learning spaces. This resulted in classrooms 
of varying sizes (36 - 125) getting a makeover with new active learning furniture and technology. Signage 
branding several active learning spaces was added to build identity with the program. To date, seven 
traditional classrooms have been transformed, including six rooms on the Boca Raton Campus and one 
at the Honors College in Jupiter. The Classroom Scheduling department within the Office of the Registrar 
prioritizes course placement in redesigned classrooms for LA classes. One classroom has been taken 
offline from scheduling outside of LA courses and designated as dedicated space to run QEP related 
activities, including Development Committee and Faculty Learning Community meetings as well as LA 
pedagogy training. 
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Financial Resources 
In preparation for courses being transformed with the LA model, significant institutional resources have 
been committed for the multiple aspects of the program. A structure is in place with allocations to 
provide stipends for faculty development activities related to course redesign and for the hiring of 
approximately 350 new undergraduate students as LAs annually. Seven traditional classrooms have 
been transformed through a combination of institution-based technology fee grants and QEP budget 
allocation with additional resources budgeted to meet future needs. 
 
A detailed accounting of university resources dedicated to implementation and completion of this QEP is 
included in the budget spreadsheet in Appendix F. 
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LAST PAGE - IMAGE with this statement and photo: 
 
The overall plan developed for this QEP is purposeful, yet flexible. The plan ensures that QEP leadership 
will continuously monitor progress of Education Reimagined, adapt to changing needs, and ultimately 
guide FAU toward a significant and sustained cultural change in teaching and learning by engaging 
students through peer-assisted, collaborative learning. 
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APPENDICES 

APPENDIX A: INTRODUCTION TO FAU & THE LA MODEL 

Institutional Metrics 
Performance Metrics (PMs) 

● Percent of Bachelor’s Graduates Employed (earning $40,000+) and/or Continuing their 

Education (1 Year after Graduation)  

● Median Wages of Bachelor’s Graduates Employed Full-Time 1 Year after Graduation 

● Net Tuition & Fees per 120 Credit Hours 

● Four-Year Graduation Rate (Full-time FTIC) 

● Academic Progress Rate (2nd Year Retention with GPA above 2.0) 

● Bachelor’s Degrees Awarded in Areas of Strategic Emphasis 

● University Access Rate (Percent of Undergraduates with a Pell Grant) 

● Graduate Degrees Awarded in Areas of Strategic Emphasis 

● Three-Year Graduation Rate for Florida College Associate in Arts Transfer Students 

● Six-Year Graduation Rate for Students Awarded a Pell Grant in Their First Year 

● Total Research Expenditures in Millions 

 

Key Performance Indicators (KPIs) 

● FTIC Four-Year Graduation Rate 

● FTIC Six-Year Graduation Rate 

● Academic Progress Rate 

● Bachelor’s Degrees Awarded to Minorities (Black and Hispanic Students) 

● Percentage of Courses with DFW below 20% threshold 

● Median Wages of Bachelor’s Graduates Employed Full-Time 1-Year After Graduation 

● Net Tuition & Fees per 120 Credit Hours 

● Three-Year New Florida AA Transfer Graduation Rate 

● Six-Year Graduation Rates for Pell Eligible Recipients 

● Percentage of Degrees Awarded in Areas of Strategic Emphasis 

● University Access Rate 

● Percentage Bachelor’s Employed ($30,000+) in the US 1 Year After Graduation 

● Percentage Enrolled in the US 1 Year After Graduation 

● Percent UG Sections with Zero Cost Materials 

● Freshman Retention Rate of FTIC 

● Freshman in Top 10% of High School Class 

● Number of Mini-Mester/FastTrack/Intersession Sections 

● Graduate degrees awarded 

● Percentage of Research Expenditures Funded from External Sources 

 

 

  



Florida Atlantic University 

58 

APPENDIX B: SELECTION OF THE QUALITY ENHANCEMENT PLAN 

 

QEP Topic Selection Committee 

 

Career Competencies (CCs) 
https://www.naceweb.org/career-readiness/competencies/career-readiness-defined/)  

Career readiness is the attainment and demonstration of requisite competencies that broadly prepare 
college graduates for a successful transition into the workplace. These competencies are:  
CC1: Critical Thinking/Problem Solving  
CC2: Oral/Written Communications  
CC3: Teamwork/Collaboration  
CC4: Digital Technology  
CC5: Leadership  
CC6: Professionalism/Work Ethic  
CC7: Career Management  
CC8: Global/Intercultural Fluency 

 

 

https://www.naceweb.org/career-readiness/competencies/career-readiness-defined/
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APPENDIX C: ESTABLISHING QEP LEADERSHIP 

QEP Development Committee Members & Work Group Assignments 

 

QEP Workgroups 
Members of each work group were invited to join a Canvas course created for sharing information 

among the work group members and defining a clear charge, goals, and timeline. 

1. Assessment Work Group 

Charge: This work group will assist with developing Student Learning Outcomes (SLOs) and 

Student Success Outcomes (SSOs) with baseline measures and goals and ideas to assess each of 

these outcomes; assist pilot faculty on developing assessment of QEP initiatives within their 

specific course; development of any needed tools, reports and dashboards; and provide 

feedback on drafts of QEP assessment plan for SACSCOC submission. 
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Goals: Suggest SLOs and SSOs (realistic, measurable goals) for the QEP, provide ideas for 

assessment (qualitative and quantitative) of SLOs and SSOs, recommend assessment 

measurement tools to be utilized, determine data needed, inclusive of dashboards and reports, 

meet with faculty for each pilot course to review their course assessment plan and provide 

feedback. 

Timeline: 

 

 

 

 

 

 

 

2. Course Selection/Curriculum Grant Process 

Charge: This work group will assist with development of policies, procedures, and data analysis 

needed to determine the selection of courses for redesign. 

Goals: Development of benchmarks, development of timeline for course transformation and the 

elements associated with each step of the process.  

Timeline: 

 

 

 

 

 

 

 

 

 

 

3. Faculty Development & Recognition 

Charge: This work group will assist with designing the faculty development and recognition 

components related to the QEP. This includes determining the needs for faculty development 

(focus groups with current and future LA faculty), suggesting timeline, compensation, content, 
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and assessment of the faculty development components. Additionally, the group will assist with 

identifying opportunities for recognition of faculty related to the QEP/LA program. 

Goals: Suggest components of faculty development related to the QEP, suggest policies and 

procedures related to faculty development, provide ideas for assessment of faculty 

development components, develop outline of content for faculty development and suggest 

people who can develop the content, suggest opportunities for faculty recognition. 

Timeline: 

 

 

 

 

 

 

 

 

 

4. Marketing & Communication 

Charge: This work group will be responsible for assisting with all elements of marketing and 

gaining community support for the QEP ahead of the SACSCOC onsite visit in spring 2024. 

Members will also assist with developing materials and events to prepare the FAU community 

for the SACSCOC onsite visit. 

Goals: Suggest timeline for elements associated with the marketing of the LA program and QEP, 

provide ideas for content for marketing and collateral materials (swag): printed, electronic, etc., 

suggest ways to engage the FAU community in preparation of the onsite visit (events). 

Timeline:   
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5. Student Development & Recognition 

Charge: This work group will assist with designing the student development and recognition 

components related to the QEP. This includes determining the needs for student development 

(pedagogy and beyond), setting timeline, compensation, content, and assessment of the student 

development components. Additionally, the group will assist with identifying opportunities for 

recognition of students related to the QEP/LA program. 

Goals: Define components of student development, set policies and procedures related to 

student development, plans for assessment of student development components, develop 

outline of content for pedagogy/student development, suggest people who can develop the 

content, suggest opportunities for student recognition 

Timeline: 
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APPENDIX D: DEVELOPMENT AND IMPLEMENTATION 

Student Feedback Guiding QEP Development 
The most important stakeholders in Florida Atlantic University’s QEP: Education Reimagined, are the 
students. The QEP Development Committee members obtained feedback from students in various ways. 
Feedback received is summarized below. 

QEP Development Committee - student member feedback 
Four students regularly serve as members of this committee. Two are leaders in Student Government, 
bringing in a representative voice for students across the institution. One is a former student in an LA 
class, former LA, and now a graduate student. The final student serves as a tutor at the institution. In 
addition, an FAU alumna who was a student in an LA class served on the committee. These students 
provided essential feedback to the overall committee. Some of their points have included: 

● Suggesting that LA supported courses have a designation on the Registration/scheduling system 
○ This feedback was also brought up by members of the Student Government legislative 

body, prompting discussions with the FAU Registrar to be held upon approval of the QEP 
to determine feasibility 

● Creating a student focus group to review the QEP/LA website once the first iteration is 
completed 

○ This resulted in a student focus group held in late fall 2023, with adjustments to the 
website completed in early spring 2024 based on focus group feedback 

Student Government - presentation to legislative branch with feedback 
While the Student Government Executive Branch (President and Vice President) had been active 
members of the QEP Development Committee, bringing the student voice to the establishment of this 
program, we wanted to broaden the feedback by presenting to the legislative branch through the Boca 
Raton House of Representatives. These members asked great questions, with the following feedback 
directly impacting steps the LA Program Office will take or has taken to enhance the program: 

● Identify LA classes in the course registration/scheduling system 
○ As the second group providing this feedback, the QEP leadership team will be meeting 

with the Registrar during Year One of the QEP to determine feasibility 
● An avenue for students to propose specific courses for redesign with the LA model  

○ This has resulted in a “propose a course that YOU would like to see offer the LA model” 
on the QEP website 

● Promotion of LA hiring opportunities through Canvas, the FAU Learning Management System 
(LMS) 

○ This has resulted in collaboration with the Office of Information Technology to allow 
banners to be placed in Canvas for two weeks during each hiring cycle to promote 
student employment opportunities within the LA Program, beginning in Year One 

 
Feedback from students enrolled in LA courses 
This feedback has been captured in a variety of ways. Student Perception of Teaching (SPOT) evaluations 
have been requested from instructors of LA classes and were reviewed for student feedback on the 
model. In addition, students in LA courses have provided feedback through surveys and interviews. 
While the majority of feedback was positive, below are a few key suggestions that were shared: 

● In large lecture courses, several students mentioned that a smaller ratio of LA to students would 
improve the interaction and support from the LA that each group received 
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○ This has led the LA Program office to set a standardized goal of 1:20 LA to student ratio 
○ As students mentioned that the larger ratio prevented the LA from spending significant 

time with their group, faculty development components were modified to encourage 
faculty to create an implementation plan that allows enough continuous time for group 
work to allow LAs to work broadly across multiple groups 

● Several students indicated a desire for LAs to focus on prerequisite course information versus 
supposing that the student had recently completed the prerequisite course and retained the 
knowledge 

○ This has led QEP leadership to build in strategies during faculty development for 
instructors to envision a plan for students who need remediation on particular topics, by 
utilizing pre-class worksheets to provide opportunities to reflect on and review requisite 
knowledge 

● A few students mentioned that the model can be distracting to students with ADHD or other 
learning disabilities as the background noise during group work can be overwhelming 

○ This has led the QEP leadership to work extensively with the Student Accessibility 
Services (SAS) staff to put protocols in place to best support students registered with 
their office 

Feedback from undergraduate student LAs 
The student voice would not be complete without input from the student LAs themselves. Through end-
of-semester reflections and informal feedback throughout the semester, the following big ideas have 
been shared: 

● Increase opportunities by hiring more students as an LA in the future  
○ This will be addressed upon approval of the QEP by SACSCOC as we expand the LA 

program offerings 
● Redesign additional classroom spaces for active learning, particularly in large lecture halls 

○ As many courses being considered for implementation of the LA model are large lecture 
(250+ students), this feedback along with a needs assessment for QEP development has 
prioritized QEP leadership to seek funding opportunities (grants, donors, incorporation 
into existing classroom/building design requests) for construction of a 6,000 square foot 
flexible learning space within the next five years 

 

Feedback from incoming first-year students 
An analysis of FAU incoming first-year student responses on the Beginning College Survey of Student 

Engagement (BCSSE) provided insight into student expectations: 

● Students expect to receive academic support from their peers more than from tutors, advisors, 

faculty, and others (D. Meeroff, personal communication, October 10, 2023) 

○ This led to prioritizing the development of structured programs to allow students to get 

peer-to-peer support in an effective and equitable way 
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Course Selection Rubric 
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Chair Commitment & Faculty Offer Letter - Course Redesign 
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Pilot Course Announcement 
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Stipend Guidelines - Faculty and LA Mentors 
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LA Faculty Learning Community (LA FLC) Syllabus 
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Lesson & Logistic Planning - Faculty Worksheet 
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Faculty Checklist - LA FLC 
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LA Pedagogy Weekly Schedule 
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LA Mentor Evaluation Rubrics 
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LA Pedagogy 2.0 Agenda 
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Marketing & Communications Timeline 
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APPENDIX E: ASSESSMENT 
AAC&U VALUE Rubrics (edited for FAU) 
These tools have been modified for FAU to assist in measuring SLO#2 and SLO#3: 

● AAC&U Critical Thinking & Problem Solving Value Rubric (edited for FAU) 

 
● AAC&U Teamwork Value Rubric (edited for FAU)  
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Assessment Plan - Faculty Worksheet 

The following planning guide was provided to faculty during the LA FLC to assist with development of the 

required assessment plan of Student Learning Outcomes (SLOs) for new LA courses 

____________________________________________________________________________________ 

  

 

 

____________________________________________________________________________________ 
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Appendix F: Resources & Budget 

QEP Planning and 5-Year Budget 

 

 


