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EXECUTIVE SUMMARY

Florida Atlantic University’s (FAU) Quality Enhancement Plan (QEP), Education Reimagined: Engaging
Students through Peer-Assisted Learning, will change the culture of teaching and learning at the
institution by investing in and supporting student-centered education. Guided by the principles of the
Learning Assistant (LA) program model, courses are redesigned by faculty to include active, collaborative
learning experiences, facilitated by trained undergraduate Learning Assistants, called LAs.

Directly aligning with the values of the institution, Education Reimagined will create engaging learning
experiences with the goal of improving student success outcomes, building solid foundations in
knowledge, increasing the capacity for essential workforce competencies, and improving the overall
student experience.

Expansion of the LA Program arose as the topic for the QEP based on a university-wide planning and
evaluation process, national research studies showing the impact of LA programs, and early evidence of
success from the small number of courses implementing the LA program at FAU. FAU’s QEP aligns with
the university’s strategic plan and aims to create a culture of peer-assisted collaborative learning. To
create this new culture, over the next five years, the QEP will implement the LA model in courses across
the institution to affect change in the following four areas:

e Student Impact: Increase the use of active, collaborative learning in 35 courses, resulting in
greater measures of student learning, improved student experience, and increases in retention
and graduation rates.

® Learning Assistant (LA) Impact: Provide pedagogical training and engagement with faculty and
students in redesigned courses to 350 LAs annually, resulting in proficiency in workforce
competencies, and higher retention and graduation rates.

e Faculty Impact: Provide incentivized development activities resulting in 150 faculty being
exposed to best practices to enhance student learning and collaboration.

o Redesign of Learning Spaces: Support the reconfiguration of ten classroom spaces resulting in
environments conducive to active and collaborative learning.

Education Reimagined includes an assessment plan

utilizing validated instruments, direct and indirect
m remen n rgetin veral nt learnin

easureme tS, and ta get g seve a. student lea g “Teaching in an LA class has taught me how to be a
and student success outcomes. Metrics selected better instructor, even in non-LA courses. | have

represent priorities to all stakeholders, are measurable, learned how to structure my lectures around what is
the most impartant content, | have discovered creative

and lead to ongoing continuous improvement.

ways to get the students involved, and | have seen the
real effects of how these strategies change the

It is anticipated that the experiences provided through di;”“m:ffoff"e classroom and get the students excited
L. . about learning.”
QEP activities will lead faculty and students to carry

. . Theresa Castelo, Instructor for Precalculus Algebra
these new ideas into other non-LA courses, thereby 8

and Trigonometry

broadly changing the culture of teaching and student
engagement in learning at Florida Atlantic University.
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CHAPTER 1: INTRODUCTION TO FAU AND THE LA MODEL

About Florida Atlantic University (FAU)

Established in 1961 as Florida’s fifth public university in the Florida State University System (SUS), FAU is
a public research university with its main campus located in Boca Raton. The estimated population
residing in the primary service area for FAU is approximately seven million and includes Broward, Palm
Beach, Martin, and St. Lucie counties. In addition, the university enjoys a smaller population of students
hailing from Miami-Dade county. Enrolling over 30,000 undergraduate and graduate students across six
campuses, FAU provides a dynamic education by 1200 full- and part-time instructors in over 170 degree
programs through ten academic colleges. When opened in 1964, FAU was the first university in the
country to offer only upper-division and graduate work, expanding offerings to lower-division students
in 1984.

Designated as a Hispanic Serving Institution (HSI), FAU has a student body that ranks as the most diverse
in the Florida SUS. Since its inception, FAU has catered to a nontraditional student population with an
established culture of student success dedicated to achieving equitable outcomes for all segments of the
student body. While over 4,300 individuals enrolled this past year as first-time-in-college students, an
additional 1,800 students transferred to FAU, securing the commitment to our transfer student
population. For our first-time undergraduate students, 23% are from out of state, 58% live on-campus
with an average age of 18, and approximately one-third receive Pell Grants. While 19% of
undergraduate students are the first in their family to pursue a baccalaureate degree, that jumps to 24%
for Hispanic students and 26% for Black/African American students. In 2020, Diverse: Issues in Higher
Education ranked FAU 12th in the nation for Bachelor’s degrees awarded to Black/African American
students, 36th for Bachelor’s degrees awarded to Hispanic students, and 39th for Bachelor’s degrees
awarded to all minority students. FAU was one of only 104 institutions to receive the 2022 Higher
Education Excellence in Diversity (HEED) Award from INSIGHT Into Diversity magazine, which is the only
national honor recognizing U.S. institutions that demonstrate outstanding commitment to diversity and
inclusion. In the same year, FAU earned the Military Friendly School “Gold Designation” and the
Carnegie Community Engagement Classification.

A focus on success for all students has led to double-digit improvements in retention, the institution’s
ranking as a top public university by the U.S. News and World Report, a top 50 ranking for campus
ethnic diversity by The Chronicle of Higher Education’s Almanac, and a ranking of 26 in the nation for
social mobility among all public and private schools. In 2022, the Association of Public and Land-Grant
Universities (APLU) named Florida Atlantic as the number one institution in the nation for degree
completion. While over 4,300 students reside on campus between Boca Raton and the Honors College in
Jupiter, FAU provides access to a world class education to students across our service area, stretching
over 110 miles - and with extensive online programs, around the world.

The university’s strategic plan, A Strategic Plan for the Race to Excellence 2015-2025, focuses on “the
intention of becoming the country’s fastest improving public research university” and actions FAU will
take to accomplish this goal. A cornerstone of FAU’s mission and vision statements target the goals and
values associated with excellence in teaching and accessible undergraduate education.
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Boldness, a core goal in FAU’s Strategic Plan, includes initiatives to “develop an academic support
structure for timely student graduation” by “evaluat[ing] and update[ing] curricula to be aligned with
evidence-based practices...” and “assist faculty to develop innovative instructional methodologies and
designs across the curriculum.” An additional institutional goal is to “provide meaningful employment
on campus to provide work experience and relieve financial burden for students.”

This Quality Enhancement Plan (QEP) and the expansion of the Learning Assistant (LA) program across
the University aligns with many of FAU’s Strategic Values by encouraging excellence in teaching,
providing accountability for redesigned courses through a solid assessment and continual improvement
plan, promoting teamwork among faculty designing the course and students within the course, and
solidifying student success through a commitment to provide student-centered, equitable, inclusive, and
collaborative learning spaces.

Ranked among the best in the country for undergraduate research, FAU offers students a world of
opportunities to dive into high-quality research, scholarship and creative experiences from the moment
they step onto campus. FAU students participate in more than 6,000 undergraduate research
experiences each year, led by dedicated faculty who have received a combined $67 million in awards
last year. FAU'’s previous QEP, Distinction through Discovery, established the framework and
infrastructure for faculty and students to engage in undergraduate research and inquiry both inside the
classroom and through co-curricular opportunities. As a result, more faculty are engaging with
undergraduates through mentorship, and those faculty are more prepared to effectively mentor
undergraduate students. This is key for Education Reimagined to realize maximum student learning
outcomes as faculty are instrumental in the pedagogical mentoring of LAs. Additionally, this QEP intends
to leverage scholars involved in undergraduate research to serve as LAs, allowing them to apply
knowledge gained from the previous QEP experiences and to become peer-leaders for a new generation
of students. While Distinction through Discovery helped provide foundations for this QEP, the reverse is
also expected to occur. Education Reimagined will result in students developing a solid understanding
of course content and a greater passion for the discipline as they more closely engage with and build
connections to faculty and departments. Participating in LA courses is expected to increase student
confidence and excitement for working with faculty on undergraduate research and inquiry projects.

With FAU’s diverse makeup, a new QEP that would continue to enrich the student experience and
increase student learning outcomes while recognizing and impacting student and institutional needs was
essential.

Defining Key Terms and Phrases
Throughout this document, terms will be used that may need clarification for the reader. These working
definitions are provided for ease of reference:

® Learning Assistant (LA): LAs are trained undergraduate students who, through the guidance of
the instructor and a pedagogy course, facilitate discussions among students as part of the
course learning team.

e Learning Assistant (LA) Model/Program: Faculty are supported in the redesign of courses to
embed trained LAs who facilitate active learning and collaborative group work for all students in
the classroom.

e Learning Team: Designed to provide the optimal level of support for students, a learning team
consists of faculty/instructor(s) and trained undergraduate LAs. Graduate Teaching Assistants
(GTAs) or other academic support team members may be included as well.
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e Active learning: A pedagogical strategy designed to directly engage students in deep learning by
promoting higher order thinking skills.
e Collaborative Learning: A type of active learning in which students work on activities or other

learning tasks in small groups.

e Student Experience: Student evaluation of their educational experience in terms of perceived
quality of interactions with faculty and peers, feelings of support to succeed academically, and
overall satisfaction with the institution as measured by student responses on the National
Survey of Student Engagement (NSSE).

e DFW Rate: The percentage of students enrolled who earn a final grade of D, F, or withdraw from

the course.

o Performance Metrics (PM): Metrics that evaluate the performance of Florida SUS institutions as
required by the Florida Board of Governors. Results on these indicators impact state funding
levels for the subsequent budget cycle (see Appendix A).

e Key Performance Indicators (KPIs): A series of specific institutional metrics designed by the

university to track performance (see Appendix A).

About the LA Model

Teaching quality, curriculum design and assessment, and heightened student engagement are at the

core of student success. The LA model is an evidence-based model centered on engaging students in

Traditional Course

Instructor lectures
to all students
simultaneously

Students minimally
engaged, if at all

peer-led active and collaborative learning. The
LA Program fosters these core student success
activities by providing the necessary framework
to support faculty in redesigning their more
traditional, instructor-centered classrooms
(Figure 1) in favor of student-centered learning
environments. To accomplish this level of
engagement, the size of the learning team
increases by embedding trained LAs who

facilitate active learning and
collaborative group work for
all students in the classroom
(Figure 2). Students become
responsible for their own
learning as they are engaged
with peers to apply course
content.

There are three essential

Redesigned LA Course

Instructor works with
LAs and small groups
of students

LAs work with
instructor and small
groups of students

Students work with
others in their small

group

elements of the LA model

(Figure 3): Practice, Preparation, and Pedagogy. Each of these elements work in concert to deliver a
successful LA experience for faculty and students.
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® Practice is the course redesign, incorporating in-class, small group active learning strategies
facilitated by trained peers.

® Preparation (weekly prep) is a meeting between faculty and their LAs in which they discuss
upcoming content, reflect on past content students may be struggling to grasp, and discuss how
to best facilitate learning. LAs act as student advocates by sharing the student perspective on
learning.

® Pedagogy is a weekly seminar for first semester LAs where they discover how students learn,

reflect on their own questioning and guiding strategies, and share experiences and challenges
with other LAs.

Practice

(Course Redesign)

Preparation Pedagogy

(Weekly prep meetings)

(Training Course)

The theoretical framework behind the LA model builds on Schreiner’s concept of thriving. A student who
thrives has a psychological sense of community, meaning, purpose, major certainty, and degree
aspirations. While academic performance and graduation are important, there are more aspects to
consider in helping students flourish throughout their overall educational experience. Schreiner’s view
of student success considers how they “are engaged in the learning process, invest effort...[and] connect
in healthy ways to other people,” (Schreiner, 2013, 41). In turn, these factors lead to enhanced sense of
belonging and fit, increased satisfaction, and greater academic achievement, retention, and persistence
to degree. These factors directly align with the opportunities to strengthen the FAU experience.

now the value of individual achievement. But
team achievement is so much more meaningful.
When you have a group who works collaboratively
and uses their diverse skillsets to do something
better than any one of them could hope to do
alone, that's extremely rewarding.”

Dr. John Kelly, Former President of FAU
(2014-2022) (Friedman, 2020)
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CHAPTER 2: SELECTION OF THE QUALITY ENHANCEMENT PLAN

Florida Atlantic (FAU) identified a Quality Enhancement Plan (QEP) topic through a series of ongoing,
comprehensive institutional planning and evaluation processes led by a Provost-appointed QEP Topic
Selection Committee.

In planning for the establishment of a committee to guide the process, the executive leadership of the
university prioritized core components for the next QEP. Guided by the Team for Assurance of Student
Learning (TASL) Report, Student Learning Outcome Assessment at FAU: Continuous Quality
Improvement, (Dormire et al., 2013), the institutional leadership suggested soliciting topics that met the
following criteria:

1. emphasize the importance of the teaching and learning process

2. assist in improving the quality of teaching and learning

3. targetimprovement in key student learning outcomes

4. fit with institutional priorities

With a commitment to assessment and increased pressure for accountability from state and local
stakeholders, the importance of identifying a topic that would complement the institution’s existing
improvement plan was emphasized. A call for proposals was established and administrators, faculty,
staff, and students were invited to submit ideas for FAU’s next QEP.

The Topic Selection Committee

The Topic Selection Committee was formed in fall 2020. This Committee consisted of broad membership
representing a variety of stakeholders and areas across the university (see Appendix B). At the inaugural
meeting, the Provost charged the group with developing a timeline (Table 1) and process for
recommendation of a QEP topic to the President and Provost by the end of the Spring 2021 term. The
Provost emphasized that the Committee should provide existing and develop new resources to guide
the community in identifying topics. This ensured that data-driven decision making was the impetus for
both proposal development and topic selection. The Provost further directed the Committee to refer to
the priorities, objectives, mission and values from the University’s Strategic Plan for the Race to
Excellence 2015 - 2025 both when soliciting proposals and recommending topics for selection. Finally, to
ensure continuous improvement in student learning outcomes, proposals were expected to specify how
the topic would address areas identified as needing improvement through the annual assessment cycle.
With a formal charge, the group met regularly throughout the 2020-2021 Academic Year to accomplish
the goals set forth by the Provost.

One priority for the Committee was establishment and distribution of distinct surveys for faculty, alumni
and potential employers to obtain feedback on institutional strengths, challenges, and priorities. With
additional data gathered from these surveys, the Committee created and launched a call for pre-
proposals for FAU’s next QEP. The call provided clear instructions for submissions, and institutional data
for analysis by proposing teams to aid in identifying evidence based QEP topics that addressed
institutional needs.
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QEP Topic Selection Timeline —

Responsible Party Description Date(s)
Appointment of QEP Leadership Team
Appointment of QEP Topic Selection Committee

Provost

September, 2020
Provost, PVAC, Russ lvy, Ed Pratt,

Prepare surveys of alumni, employers, faculty, and students
Karen Gough

Preparation of institutional data October 12, 2020
Send surveys to alumni, employers, faculty, and students October 19, 2020
Discuss QEP selection with college faculty assemblies and university

Institutional Effectiveness (IEA)

. September - October, 2020
faculty senate. Email announcement from Provost.

Preparation of QEP website to include FAQa, |EA data, survey data
summaries, and timeline.

Russ lvy, Ed Pratt October 30, 2020

Solicit ideas from faculty on ways to enhance student learning November 9, 2020

Disseminate results to faculty. Issue call for pre-proposals (2-pages) December 1, 2020

Pre-proposals due. QEP Topic Selection Committee will select finalists

X ) January 31, 2021
for further development of pre-proposals. Stipends provided.
Finalists' proposals due (10 pages, in addition to budget) March 31, 2021

Presentation of proposals at faculty town halls (recorded) April 1-2, 2021

QEP Topic Selection Committee . — -
P Deadline of submission for faculty comments and tabulation of straw

April 7,2021
poll results
QEP Topic Sel(.ection Committee will summarize results and present to April 12, 2021
QEP Leadership Team
QEP Leadership Team will interview finalists April 14-28, 2021
QEP Leadership Team Announcement of QEP topic April 30, 2021
Appointment of QEP Director May, 2021

The call for two-page pre-proposals for FAU’s next QEP was distributed to the university community
from the Provost’s Office with a goal of generating ideas from a wide range of constituents. The
announcement encouraged proposals to be developed with use of resources on the QEP website,
including SACSCOC documents relating to the QEP, examples of QEP topics at other institutions, FAU’s
Strategic Plan, institutional data and assessment outcomes, and results from the surveys of employers,
alumni, and faculty. The call produced 11 pre-proposals for consideration by the Committee.

In early February 2021, the Committee met and reviewed all pre-proposals. Based on the institutional
needs and priorities, submissions were narrowed to the top three finalists. The selected topics included
“Communicating Our Excellence: Enriched Communication Curricula Across the University,” “Multiple
Academic Credentials for Workforce Competencies,” and “Learning Reimagined”. Each of the selected
groups were asked to create a full, ten-page proposal and presentation. The Committee directed the
Office of Institutional Effectiveness and Analysis (IEA) to work closely with the finalists and assist them in
compiling and analyzing data relevant to their topic.

From February - April 2021, the finalists worked to complete their full proposal with an evidence-based
plan for implementation if selected. Proposals were shared with the university community as a whole
through the website, and FAU faculty, staff and students were invited to attend the formal QEP
presentations.

Final QEP Topic Selection

On April 1 -2, 2021, the three teams presented to the university community both in-person and online.
Campus-wide input regarding the proposals was gathered to assist with the final recommendation of the
Committee. Proposals and recordings of the presentations were published on the QEP website to allow
those who were unable to view the live presentations to provide their input. The university community

10
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was asked to submit their feedback on both the written proposal and the presentation through a
Qualtrics survey, and to consider how each topic related to institutional priorities, mission, and strategic
plan. Based on the feedback, the Topic Selection Committee developed a list of questions for the
finalists and offered an opportunity for teams to provide additional information/clarification on specific
topics, such as scalability, sustainability, and budget of the program, faculty buy-in and workload, and
applicability in different modalities or campuses. Each of the three teams submitted their responses and
participated in a final question and answer session with members of the Committee. Answers to the
questions asked for the selected topic can be found in Key Points from the Committee. After reviewing
the proposals, presentations, community feedback, and follow-up responses, the Committee developed
a report for the institutional leadership team.

In May 2021, the Provost met with the Executive Leadership team. After review of the materials shared
by the Topic Selection Committee, executive leadership selected the institution's next QEP: LeArning
Reimagined (renamed Education Reimagined).

Rationale for Selection of the QEP

The selection of this QEP was made based on a variety of factors, including: fit with current
responsibility to measure and report student learning outcomes based on academic learning compacts;
local and national outcomes from LA courses demonstrating the ability to impact areas essential to the
institution; and growth opportunities identified from institutional surveys that related to areas the LA
program could positively influence.

The QEP topic emerged as a result of various ongoing institutional initiatives aimed at enhancing student
success. These initiatives specifically targeted the improvement of DFW rates, retention, and graduation
rates. While strategies such as increased instructional support, peer learning, and high-impact practices
had been considered previously, their implementation was often fragmented across the campus and
lacked the necessary support. This QEP intends to unify these institutional efforts, creating a more
consistent and reliable model of practice. In doing so, it aims to foster continuous improvement in
student learning, seamlessly integrated into the existing institutional assessment cycle. Notably, this
QEP topic demonstrated alignment with current academic learning compacts, providing participating
departments with the tools to inform and guide course and program enhancements in accordance with
their current reporting practices.

Further support for this QEP topic was based on the success of the Learning Assistant (LA) model
nationally and through initial implementation of the model in Calculus | at FAU in 2014. Following
tweaks to improve student outcomes, Calculus Il and Pre-calculus courses were similarly redesigned.
The LA program in Calculus led to significant decreases in DFW rates, with the average DFW rate in
Calculus | cut in half. Prior to implementation of the LA model, the DFW rate averaged 48-56% each
semester. While it took a few iterations to see significant improvements, since 2018-2019, the DFW rate
has consistently been between 20-28%. In a study by the Office of Academic Success Initiatives
(Adelmann et al., 2020), findings showed that students in LA courses (Calculus | and Il) earned higher
grades across all levels of high school preparation with the effect most pronounced for students
entering with lower high school GPAs. The DFW rates in Calculus | declined while the number of
students earning an “A” increased (Figure 4). The analysis also showed that students completing
Calculus | with the LA model are more likely to enroll in Calculus Il than peers who completed the
original Calculus course pre-LA. This can lead to increased persistence in majors with high employment
prospects such as Engineering, Computer Science and Physics. IEA analysis on students enrolled in

11
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Calculus 1 (2016-2019) shows positive impacts on equity as female students (N=391) have 5.3% higher
pass rates than female students in non-LA Calculus sections (N=437) and Black students, irrespective of
gender, have a 4.7% higher pass rate in the LA sections (N=235) than Black students in non-LA sections
of the course (N=192).

In 2020, General Chemistry Il became the first course outside of mathematics to pilot the LA model at
the university with promising initial outcomes. While a global pandemic impacted the original plan,
results for the first two in-person exams showed statistically significant increases in test scores for
students in the LA section as compared to the non-LA section. Similar results in pass rates were found in
Chemistry as in Calculus. In Spring 2020, 36% of Black students earned an A in the LA section of General
Chemistry Il compared to only 19% in the non-LA section and pass rates for Hispanic students were over
8% higher in the LA section. Additionally, students saw the value in attending as Chemistry LA session
attendance was consistently over 90% (normally below 50% by mid-semester) in this large lecture
course (N=295) (T. Sempertegui, personal communication, March 12, 2021). Feedback from students in
LA mathematics courses links clear
instructor expectations for class — DFWH - = ===-Linear (A mear (DF Wh)
attendance and students feeling
that attending class has value and
provides a personal connection as
reasons for increased participation.

While assessment of student

learning outcomes is a new addition :
to the LA Program at FAU, = R

standardized pre/post chemistry

content assessments conducted |

using LASSO: Learning About STEM
Student Outcomes, part of the
Learning Assistant Alliance, measured gains in learning. Comparisons of responses to exam questions
between LA and non-LA sections of Chemistry confirmed greater content learning in sections taught
with LAs, aligning with outcomes described in the literature.

Based on early successes piloting the LA model in FAU math and chemistry courses, many students,
faculty, and staff lobbied for expansion of this program to other disciplines and courses. Sharing both
guantitative and qualitative data from math and chemistry, along with national outcomes and research
studies, it was widely accepted across the institution that scaling the program could lead to positive
gains in student learning and institutional performance metrics. This support carried over to the
proposal process, with students, faculty, and staff clamoring to join the proposal efforts.

The program also demonstrated potential to directly impact the FAU student experience. As a result of
student and alumni feedback on surveys, selection of this QEP topic was driven by a commitment to
improving that experience by creating a culture of peer-assisted collaborative learning at the institution.
On the National Survey on Student Engagement (NSSE) in both 2013 and 2017 (the last two
administrations of the survey at the institution prior to selection of a QEP topic, Figure 5), FAU students

12
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rated their experience far lower than those in all comparison groups. FAU seniors were less likely to
work with other students on collaborative practices as compared to other southeastern public schools,
others in our Carnegie class, and all NSSE participants. Similarly, both first-year students and seniors at
FAU ranked the quality of interactions lower than each of those groups. And finally, FAU students
ranked their overall experience at the institution and their likelihood of selecting FAU if they had to do it
all again significantly lower than students at all other institutions in the study. Despite institutional
efforts, there was no improvement in these measures over that four year period. Students at FAU
expressed feelings of isolation and loneliness and few opportunities for collaborative learning and
interaction with peers. As student engagement further waned and student anxiety and feelings of
depression soared during COVID, courses redesigned with the LA model would excite and engage
students in the learning process, aid them in feeling connected to the institution, and provide a sense of
belonging and mattering in their classes.

In addition to the NSSE, results from the three surveys developed for informing the process provided
further rationale for the selection of this QEP topic. In the FAU 2020 Faculty Survey, faculty indicated
their desire to enhance meaningful academic engagement with students, including more opportunities
for teamwork. This aligned with FAU alumni survey responses indicating that the university could have
done more to improve instruction and prepare them for careers, specifically in the development of their

2013 NSSE 2017 NSSE

Collaborative FAU Seniors Southeast Public | Carnegie Class ALL MSSE 2013 Collaborative FAU Seniors. Southeast Public | Carnegie Class ALL NSSE 2017
Learning Seniors Seniors Seniors Learning Seniors Seniors Seniors
Asked another 36 -5 (41%) -7 (43%) -2 (38%) Asked another 39 -7 (45%) -9 (48%) -4 (4335)
student to help student to help

you understand you understand

course material course material

Explained course | 57 -3 (60%) -4 (51%) -0(57%) Explained course 56 -5 (61%) -7 (63%) -2 (58%)
material to one or material to one or

more students more students

Worked with 60 -3 (63%) -5 (65%) -3 (63%) Worked with 56 -9 (65%) -11(67%) -7 (683%)
other students on other students on

course projects or COUrse projects or

assignments assignments

Quality of FAU Southeast Public | Carnegie Class ALL NSSE 2013 ‘Quality of FAU Southeast Public | Carnegie Class ALL NSSE 2017
Interactions Interactions

Students — FY 56 -3 (59%) -4 (50%) -4 (60%) Students— FY 41 -10(51%) -11 (52%) -11 (52%)
Students — SR 65 -1 (65%) +1 [54%) -0 (653%) Students— SR 53 5 (58%) 4 (57%) -5 (58%)
Faculty — FY 42 -6 (48%) -6 (48%) -9 (51%) Faculty — FY 36 -12 [48%) -11 (47%) -14 (50%)
Faculty — SR 54 -6 (60%) -3 (57%) -7 (61%) Faculty — SR 45 -7 (56%) -5 (54%) -B (57%)
Educational FAU Southeast Public | Carnegie Class ALL NSSE 2013 Educational FAU Southeast Public | Carnegie Class ALL NSSE 2017
Experience Experience

Evaluate your 30 -5 (39%) -12 (42%) -10(40%) Evaluate your 20 -B (37%) -8 (37%) -0 (38%)
entire educational entire educational

experience at this experience at this

institution as institution as

EXCELLENT — FY EXCELLENT - FY

Entire educational | 35 -10 (45%) -B (43%) -10 (45%) Entire educational | 34 -10 (44%) -7 (41%) -9 (43%)
experience as EXperience as

EXCELLENT — SR EXCELLENT — 5R

If start over again, | 32 -15 (47%) -16 (48%) -14 [45%) If start over again, | 27 -17 (44%) -15 (42%) -15 (42%)
would DEFINITELY would DEFINITELY

YES go to the YES go to the

same institution — same institution —

Fy FY

Same institution 39 -11 (508) -7 (46%) -8 (47%) Same institution 35 -13 (48%) -8 (43%) -10 (455%)
DEFINITELY YES — DEFINITELY YES—

SR SR

abilities to problem solve and work effectively as
part of a team. Employers expressed similar needs as these partners ranked FAU graduates slightly
lower than expected on some of the most important attributes and competencies for new hires (Figure
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6): teamwork, critical thinking skills, communication skills, and professionalism (An Executive Summary
of the 2020-2021 Employer Satisfaction Survey, 2021).

Based on feedback from these stakeholders, it was clear that the university needed to do more to
support student development of essential career competencies. The proposal for this QEP
demonstrated strengths in building requisite competencies in students to prepare college graduates for
a successful transition to the workplace. Of the eight career readiness competencies identified through
the National Association of Colleges and Employers (NACE) (see Appendix B), it is expected that
Education Reimagined will directly impact student development in critical thinking and problem solving
and teamwork skills.

In addition to the competencies directly measured through QEP assessment, development of additional
skills are anticipated, particularly in the undergraduate peer Learning Assistants (LAs) themselves. These
career readiness skills include oral/written communication, critical thinking, leadership, and teamwork.
Based on the scope of this QEP, a significant impact will be made on students, faculty, future employers
and our community as we expect to employ 350 students as LAs and affect 8,750 students enrolled in LA
courses annually.

Previous success of the LA program at FAU, surveys launched in preparation for the QEP selection
process, and priorities within the institutional strategic plan, mission and vision, led to the identification
of areas for growth in student learning, student

experience, and institutional measures of student
Employer Survey Results

success. These sources provided a solid argument
for goals and learning outcomes specific to FAU.
Local and national studies demonstrated how this
topic would meet strategic markers for institutional
Key Performance Indicators, state performance
metrics (see Appendix A), and student learning
outcomes as described in the literature review. To
create a culture of peer-assisted collaborative
learning in which students are excited to
participate and engage in their own learning,
Education Reimagined: Engaging Students through
Peer-Assisted Learning makes an investment in
students, faculty, and physical spaces
simultaneously through expansion of the LA
Program.

1.8
16
14
1.2
1 —
0.3
0.6
0.4
0.2
0

Communication Communication Teamwork  Critical Thinking Professionalism Professionalism
skills (1) skills (2) skills (1) 12)

—e—Employer Importance FAU Students

Key: Employers ranked importance on scale of 1 - 5; 1 being MOST important
®  Communication Skills {1): Effective oral communication/presentation skills
Communication Skills (2): Ability to effectively communicate in writing, including email etiquette
Teamwork: Ability to work effectively as part of a group or team
Critical Thinking Skills: Ability to demonstrate critical thinking skills
Professionalism (1): Ability to understand and respect professional and ethical standards

Professionalism (2): Ability to act in a professional manner (personal accountability, effective work
habits, etc.)

Key Points from the Topic Selection Committee
Upon selection of the QEP, the team was charged to consider three overarching areas, ensuring support
and sustainability of the program within the development process.

e Scalability and Budget: A significant financial commitment was earmarked from the university to
implement and sustain this QEP. Acknowledging that 70% of the budget for Education
Reimagined goes directly to student employment, clear guidelines will be established as the
program has the potential to quickly grow large in cost. These guidelines will include caps on
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spending per course, limits on new sections offered with the LA model, and prioritization of
courses that have potential for institutional savings through Return on Investment (ROI). In
addition, seeking opportunities for external funding will be prioritized. The full budget and
rationale are detailed in Chapter 9 of this report.

Faculty Buy-In: As the LA model has its roots in Science, Technology, Engineering, and
Mathematics (STEM), the QEP Topic Selection Committee wanted to ensure that this proposal
would also support faculty in non-STEM disciplines. Throughout the proposal process, the
pedagogical advantages of teaching in this model have been valued by faculty across disciplines
as evidenced by faculty support during the proposal and pilot stages of development:

O The QEP proposal was initially endorsed by 30 faculty/instructors from 13 departments
and 6 academic colleges. In addition to the traditional STEM departments, this included
Business, Music, Languages/Linguistics and Education.

O As part of the QEP pilot, a faculty proposal process was developed. Faculty across 8
colleges, 18 departments, and all campuses/modalities, applied to redesign a course
with the LA model. Given the interest in the pilot program, we are encouraged that buy-
in will continue to rise as more faculty complete the redesign, teach with LAs, and share
their experiences and data on student success with each other.

Partner Campus Inclusion: The QEP Topic Selection Committee wanted to ensure opportunities
for students across the institution. Education Reimagined committed to involving faculty on all
FAU partner campuses in activities surrounding course redesign with LAs. The QEP leadership
team spoke with faculty and administrators on the Broward and Jupiter campuses to promote
university-wide involvement. This resulted in applications to join the pilot program by faculty
across all campuses.
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CHAPTER 3: EVIDENCE TO SUPPORT SELECTION

Prior to being selected as Florida Atlantic University’s (FAU) next QEP, the Learning Assistant (LA)
Program played a role in improving student success outcomes and satisfaction in Calculus and
Chemistry. Essential for an institution with FAU’s demographics, courses taught with the LA model
demonstrated significant improvements for all students, with even more pronounced outcomes in terms
of course grades and pass rates for historically underrepresented students. This QEP focuses on
expanding the evidence-based LA Program in classrooms spanning general education, gateway, and
discipline-specific courses across all colleges and campuses. Courses redesigned with the LA model are
anticipated to contribute to a cultural shift in how students engage with course content and to support
efforts to improve learning outcomes, retention rates, and overall student experience.

Literature Review and Best Practices

Beginning in 2001 at University of Colorado, Boulder, over 150 LA Programs have now been
implemented worldwide. This review of the literature explains how LA programs foster connections to
(1) greater measures of student learning, (2) improved student experience, (3) increases in institutional
outcomes, (4) proficiency in workforce competencies, (5) more equitable learning environments, and (6)
amplified academic and institutional identity for LAs.

(1) LA connections to student learning: National research
studies have shown the wide impact of LA programs: students
in LA-supported courses had improved learning gains, (Miller et
al., 2013) with one study showing learning gains 1.6 times
greater than in traditional courses, (Herrera et al., 2018); a
steady decline in both concept learning for students and

effectiveness of teaching over time was observed in courses it
taught without LAs as compared to those taught with LAs -
(Caravez, 2017) (Figure 7); instructor collaboration with LAs on
planning lessons was instrumental in increasing faculty
attention to student learning (Otero et al., 2010); coupling LA
support with collaborative learning correlated with higher
learning gains than collaborative learning alone (Herrera et al., 2018) (Figure 8); the LA program
engaged students and faculty in teaching as a practice and career and improved student learning gains
(Otero et al., 2006; Otero et al., 2010; Otero, 2015); students in LA-supported courses performed better
on exam questions requiring higher order cognitive skills, and this difference was greater among
underrepresented minority students (Sellami et al., 2018); and LA engagement was associated with
improved concept inventory scores (White et al., 2016). Research further shows how the physical
classroom environment plays a role in student learning gains. Oliver-Hoyo (2004) found that the lowest

Predicted average posttest scores (%)

Number of terms faculty have previously taught the course

FIG. 2. Predicted posttest scores for average students with
instructors who habitually teach with or without LAs (95%
confidence interval).
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performing students showed the highest learning gains in courses taught in active learning classrooms
versus traditional classrooms.

(2) LA connections to student experience: Key components of student experience can be shaped by the
LA supported classes intentionally redesigned for active learning. Research, for example, has shown the
greater “the amount of physical and psychological energy that the student devotes to the academic
experience,” the better the outcome, in terms of engagement, learning, and retention at the institution
(Astin, 1984, 297). While faculty course design impacts this experience, students need the support of the
community of learners in the LA model to cope and adapt to challenges (Handel et al., 2022). As the LA
program creates a community of learners, students interact in new ways with peers, instructors, course
materials, and tasks in a small group, which fostered community membership (Close et al., 2016). When
compared to interventions with no active or collaborative learning, programs with supervised skills
practice (as in the LA model)
have shown to positively | T e — Model 3 oo
impact the student experience 65

(Conley et al., 2013). The LA g%

program has improved :
student sense of belonging : i
(Sellami et al., 2018) and i B ven. ||

emphasizes a supportive gy, Sty Colt,,

environment for academic "

success, which is needed more | ‘e Ssssupas mus s Salionh sataiin Sl Ll satitionin, IS by s i ned e
than ever before. In a post-

covid world, a sense of

belonging is essential in allowing students not only to persist, but to thrive. Opportunities for students
to collectively learn from each other must not be foregone in a time when needed most (Fisher et al.,
2021).

The LA model emphasizes active learning and therefore relates to how improvements in student
engagement can be created and facilitated by classroom design. For example, in a collaborative study
completed at four institutions, “data revealed that classrooms intentionally designed to support active
learning increased student engagement on multiple measures as compared to traditional (row-by-
column seating) classrooms,” (Scott-Webber et al., n.d.). In another study, researchers found that,
compared to traditionally designed classrooms, active learning classrooms had a greater impact on
overall student engagement and provided richer, more flexible learning experiences (Whiteside et al.,
2010) (Figure 9).
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(3) LA connections to institutional outcomes: Research has shown that the LA program has a positive
impact on DFW rates, and retention and graduation rates for students in LA courses and the LAs who
support them. A recent meta-analysis of 39 programs published in the International Journal of STEM
Education (Barrasso & Spilios, 2021) found DFW rates improved for all students (Alzen et al., 2017; Alzen
et al., 2018), with larger decreases in DFW rates for students of color (Van Dusen & Nissen, 2019)
enrolled in LA courses. Another study showed students enrolled in an LA course in year one, had a 3%
increase in retention to year two over students not exposed to the LA program in their first year. This
increase grew to 4% for students one standard deviation below the average high school GPA (Alzen &
Otero, 2021).

Large lecture courses, often found in public research universities, are frequently the culprit of
institutional challenges to student course pass rates. Large lecture courses, often utilized for historically
challenging gateway courses, appear to be cost-effective; however, high student to faculty ratio has led
to high failure rates. This has resulted in students switching majors or leaving the institution (Crisp et al.,
2009). LA courses increase the ratio of course support and can negate this trend.

Graduation rates have been positively impacted by LA programs. At the Rochester Institute of
Technology, an analysis was conducted showing that LA courses decrease DFW rates and that students
who earn a DFW in an introductory STEM course have a 7% lower six-year graduation rate than those
who are successful in those introductory courses (S. Franklin, personal communication, March 12, 2021).
Therefore, inclusion of LAs in these courses can lead to higher graduation rates at the institution and
lower cost to students. Graduation rates are also increased for the LAs themselves. Studies have shown
that peer assistants/mentors tend to graduate on time at a higher rate than the institutional average
(Connolly, 2017; National Academies of Sciences, Engineering, and Medicine et al., 2019). In a study
from 2004 to 2014 at University of Colorado (CU)-Boulder, LAs graduated at a 97.1% rate compared to
only 88.3% of students in a matched sample (Otero, 2015). Both the increases in student retention and
the successful completion of coursework support long term positive impacts on institutional finances
(McQuade et al., 2020).

(4) LA connections to proficiency in workforce competencies: State of Florida legislators have
prioritized the development of workforce and career readiness competencies for college graduates from
state institutions. Ruder & Stanford (2020) cite American Chemical Society guidelines which describe the
importance of providing experiences that go beyond [content] knowledge to develop competence in
other critical skills. The National Association of Colleges and Employers (NACE), has identified eight
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competencies essential for new college graduates (see Appendix B). Developing these essential
competencies can prepare students to enter the workforce or for postgraduate education. Further
research indicates that “active learning environments are ideal settings to help students develop process
skills such as teamwork, critical thinking, and problem solving,” (Ruder & Stanford, 2020, 3521). The
transformation of courses to include the LA model would provide a means for developing those
competencies.

Students within LA courses are not the only ones who benefit from the experience. LAs themselves build
their competence to construct relationships with diverse individuals, think critically about ways to assist
students, and to communicate effectively as they guide student learning (Hite et al., 2021). Similar
findings were found by Ruder & Stanford (2020) who described how the pedagogical training provided
to new LAs had proven instrumental in improving LA communication skills as they work with the course
participants on development of student competencies.

(5) LA connections to equitable learning environments: The LA program has been shown to impact
creation of equitable learning environments. Reducing barriers to individual advancement in their
degree program provides students of all backgrounds with equal opportunities. Studies have shown a
greater decrease in course failure among nonwhite and first-generation students as compared with
majority groups when the LA program is
implemented (Alzen et al., 2018). Models
indicate that infusing LAs into a course
mitigates disparities in gender and ethnic
achievement leading to increases in equity
(Van Dusen et al., 2016). Not only do DFW
rates for students of color improve in LA ‘j

courses more than for majority students, but I | ‘

LA Program impact on course failure (DFW)

Physics | and Physics Il (2001-2016); N=32,071 overall--23,074 with LA support)

1

hite NWl NWhl

research shows that LA support correlates
with a reversal of traditional learning gaps

00

between race and gender (Van Dusen et al., o

2015; White et al., 2016). A study of over N e
32,000 students at CU-Boulder enrolled in J. Alzen, L. Langdon, and V. K.Otero, 20;;0;:;5;;w;‘é:ucation Research Conference
Physics | & Il courses between 2001-2016 Proceedings, 3633 (2018).

showed that students who took the course By oz © 2018 earning Pesieant Mlorce Im
with LA support (N=23,074) had significantly

lower DFW rates for all demographics than students who took the same courses without LA support
(Figure 10). Compared to the same group in non-LA sections, the average difference for students in LA
sections was an eight percentage point decrease in DFW with even greater pass rates for students

historically underrepresented in the discipline (Alzen et al., 2018).

There are few interventions that so clearly can impact
tudent course outcomes j@tf" Stu*d’eﬂ ts of all

oy

ackgrounds.

(6) LA connections to academic and institutional identity for Learning Assistants: The LA program
affords additional opportunities for students to engage in on-campus employment, a high impact
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practice. The benefits of on campus employment, such as institutional affinity and timely graduation,
have been widely reported in the literature. Working in certain roles on campus, such as in the LA
Program, allows students to apply what they are learning in their coursework and find personal meaning
and relevance between the job and their studies (McClellan et al., 2023). Positive associations have been
made between on-campus employment and academic success and persistence within the degree
program (Yeh, 2010). In a qualitative study of Latino first-generation college students, a sense of
belonging on campus and development of important academic and social skills were described as
outcomes from on-campus employment (Nunez & Sansone, 2016). This is particularly relevant to FAU, a
Hispanic-Serving Institution (HSI).

Several other benefits for student LAs are presented in the research: being an LA promotes a stronger
identity for the student to their major (Close et al., 2016) and development of stronger professional
identities (Nadelson & Fannigan, 2014); and LAs have significantly higher learning gains than students
who taught or conducted research in other environments (Price & Finkelstein, 2008). LAs benefit from
their interaction and relationships with the faculty they are supporting. The learning team generated by
the partnership between LAs and faculty ranges from mentorship to collaboration as faculty and LAs
learn from each other (Sabella et al., 2016). This builds confidence in the LA’s abilities within the
academic realm.

LA Connections to Shifting Culture

The focus of the LA Program and this QEP is the impact on students - both those enrolled in LA courses
and the LAs who support those courses. This strategic work furthermore highlights the importance of
our faculty’s commitment to redesigning courses with research-based best practices. The careful
consideration of course objectives, assessment of outcomes, and pedagogical design with active and
collaborative learning changes the teaching approach and the experience for both students and faculty.
As LA faculty learn about and adopt best practices, it is likely they will continue to incorporate those
strategies into non-LA courses they teach. Similarly, students will incorporate effective learning
techniques discovered in LA courses into non-LA courses. These changes in faculty and student
approaches to teaching and learning will positively shift the institutional culture. As the saying goes,
“Rising tides lift all boats”.

Afterteaching a 2-hour lecture in calculus, | was

exhausted. However, after teaching two hours with

the LA model, I left exhilarated.”

- Dr. Jay Mireles James, Associate Professor
FAU Department of Mathematical Sciences
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CHAPTER 4: BROAD BASED SUPPORT OF INSTITUTIONAL
CONSTITUENCIES

Florida Atlantic University (FAU) constituents are widely supportive of the QEP. The students, faculty,
Learning Assistants (LAs), and campus administrators that are the primary stakeholders in Education
Reimagined have been involved in the development of the plan from the initial proposal through topic
selection and program design.

The QEP topic selection process had support from across the institution. In addition to receiving eleven
pre-proposals for QEP topics from a broad range of institutional faculty and staff, there was widespread
participation and feedback on the final proposals from a broad range of constituents. The Topic
Selection Committee was also representative of the institution, including members from each academic
college, as well as students and staff.

This support has continued through the planning and development of the QEP. A QEP Development
Committee was formed in spring 2022, with members participating in a series of five sub-committees,
including Assessment, Marketing and Communication, Faculty Development and Recognition, Student
Development and Recognition, and Course Selection/Curriculum Grant Process. Like the Topic Selection
Committee, these included faculty, staff, students, institutional leaders, and community members. The
Development Committee met as a large group once per semester, with additional meetings of the five
sub-committees to work on specific elements of the QEP. As key components were developed by the
workgroups, feedback was sought from the larger committee.

Additional broad-based support was nurtured through an open communication plan to ensure that all
stakeholders were well-informed and engaged throughout the development and implementation
process. This incorporated presentations to various constituents (University administrators, faculty, and
students) on an ongoing basis, as described below.

University Administrators: In addition to university stakeholders actively participating on the Topic
Selection and Development Committees, an initial presentation to the Board of Trustees was given in
2022 to inform them of the process and solicit feedback. This initial meeting was followed by
presentations to keep the Board abreast of the process and involved in high-level decision making. The
Provost, who serves on the Executive Leadership Team, regularly updated the administration on the
process.

Faculty: In an effort to involve faculty, regular presentations were given at Faculty Senate as well as at
college and department meetings. This resulted in a strong understanding and interest in the QEP, as
evidenced by 30 individual faculty across 18 departments applying to participate in the QEP pilot in
2022-2023. QEP leadership, in concert with the Faculty Development and Recognition sub-committee,
ascertained essential needs of faculty when redesigning courses with the LA model. Feedback received
during the presentations described above guided development of the pilot LA Faculty Learning
Community (LA FLC) for new LA faculty. In turn, these pilot LA faculty provided additional suggestions for
improving the process.

Students: Support from students is of primary importance. In fact, the direct voices of the students who
had been impacted by the LA model were one of the key reasons that Education Reimagined was
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selected as the QEP. The following sources of feedback from students in LA courses provided valuable
information and helped guide program growth:
® Surveys centered on student feelings about their LA
e End of course surveys distributed to students in LA courses targeting their thoughts about the LA
Program and classroom environment
e Student Perception of Teaching (SPOT) reports of faculty teaching with LAs
e A current research study being conducted on the impact of the LA model on students in large
lecture science courses at the institution

This information, along with feedback during presentations to student organizations and the Student
Government Association, aided in better understanding the needs and interests of our most important
stakeholders, the students. Utilizing student guidance increased buy-in as students felt valued in the
process. A snapshot of the student feedback utilized to inform development of the program can be
found in Appendix D.

Targeted Populations: Understanding the specific needs of certain student groups was vital for the
success of this QEP. The leadership team worked with entities across campus to determine those needs.
Several meetings were held with Student Accessibility Services (SAS) staff to consider students with
disabilities and possible effects associated with redesigning courses to include active learning and LAs.
This resulted in incorporating furniture for these students in redesigned classrooms, incorporating
Universal Design into the development of the pedagogy course for LAs, and creation of a communication
pipeline to keep SAS staff informed and able to advise their students about LA courses. Additionally, as
our online population continues to grow, we worked closely with the Center for Online and Continuing
Education (COCE) to identify asynchronous courses for redesign as well as best practices for active
learning in these courses. As another measure of support, COCE has committed funding to support
development of the LA model within online courses.

Finally, broad institutional support from FAU Executive Leadership was evidenced by the allocation of
substantial financial resources for this QEP (see Chapter 9). This commitment to funding derived from
successes identified through the analysis of data from initial LA course offerings and ties to institutional
priorities.
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CHAPTER 5: ESTABLISHING QEP LEADERSHIP

Upon selection as the next QEP for Florida Atlantic (FAU), university administration appointed a QEP
director to lead this important initiative. Dr. Brittanney Adelmann, director of the Math Learning Center,
was the natural choice. Her work within the Learning Assistant (LA) community and in developing the LA
model within mathematics at FAU gave her both the experience necessary for this work and the passion
to build the best program possible. A co-lead for the QEP, Dr. Jennifer Bebergal, associate dean for
academic support and student learning was appointed to assist with key elements of the QEP, including
assessment and communication with stakeholders. A QEP administrative structure quickly developed
(Figure 11).

Dan Meeroff

Dean, Undergraduate
Studies

) Jennifer Bebergal
Br|ttanney.Ade|mann Associate Dean &
QEP Director QEP Co-Lead
QEP Development v
Committee

Angel Nevin Daniel Dorvil

QEgi»:\:;ifnt QEP Graduate
TBD Research Assistant

QEP Coordinator

Undergraduate

Learning Assistants
(LAs)

Administrative Structure for the FAU Quality Enhancement Plan

QEP Development Committee

The first order of business for the QEP leadership team was to ensure that the program was developed
with the needs and interests of all stakeholders in mind. A call was put out to the university community
for volunteers to serve on the QEP Development Committee. Over 30 nominations were received from
faculty, staff, students, and community partners. The inaugural full committee meeting was held in
February 2022 with 26 of the 28 members present plus four invited guests. Dr. Bret Danilowicz delivered
the “Charge from the Provost” where he challenged the group to “go forth and do good work!”
Committee members discussed the overarching goal of this QEP and literature supporting the LA model
was provided for members to review. The result was the creation of five work groups, each centered
around activities suggested for impacting the goal. Each committee member joined at least one work
group with a designated lead assigned for each group. Specific tasks and timelines were assigned with
the expectation to meet and discuss ideas related to these tasks.
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QEP Development Committee Work Groups
® Assessment:

O GOAL: to suggest realistic and measurable Student Learning Outcomes (SLOs) and
Student Success Outcomes (SSOs)

e Course Selection/Curriculum Grant Process:

O GOAL: to develop a course selection process with clear benchmarks (including
standards/measures to determine if a course meets criteria for redesign; ensuring
courses are from varied departments, campuses, and levels; and selecting courses
reaching a wide range of students)

e Faculty Development and Recognition:

O GOAL: to suggest components of faculty development related to the QEP and to suggest
policies and procedures, including timelines and compensation, related to faculty
development

e Student Development and Recognition:

O GOAL: to develop suggestions for student development needs related to the QEP for

both LAs and the students in LA courses
e Marketing and Communication:

O GOAL: to build a brand for the QEP and a plan to communicate the elements of

Education Reimagined to the university community

The full committee met again in April 2022 to discuss progress and recommendations from the work
groups. This aided in both identifying the activities to be implemented as well as gaining buy-in and
collaboration from the university community. The five key areas came together to transform teaching
and learning by developing an effective framework for expanding the LA model at FAU. This provided
QEP leadership with clear direction moving forward.

For all QEP Development Committee related documents, see Appendix C.
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CHAPTER 6: IMPROVING STUDENT LEARNING AND STUDENT SUCCESS
OUTCOMES

QEP Program Goals

The principal goal of this QEP is to improve student learning and student success by fostering a
transformative shift in the culture of teaching and learning at the university. This will be accomplished
by the development and implementation of the strategic initiatives and assessment plan outlined below.

With wide stakeholder input, the QEP leadership team identified overall outcomes to measure growth
of the program in addition to outcomes that measure the ability of the QEP to create a cultural shift at
the institution. The outcomes and measures were discussed in depth with the QEP Development
Committee and adjusted to solidify connection to institutional objectives and student needs. The
activities outlined in this report, and measured by the assessment plan, will aid us in meeting the QEP’s
overall aspirational goal.

While the institution has made great strides in improving Key Performance Indicators (KPIs) and areas
related to state performance metrics (PMs), there is still room for improvement. Over the past 15 years,
Florida Atlantic (FAU) is the only Florida public university to see double digit increases in the first-year
retention rate. Plateauing at just over 81%, this QEP could improve that metric even further with a focus
on first-year student courses. Additionally, FAU has a large percentage of courses with DFW rates at 20%
or higher as compared to peer institutions across the state. While the five year period between fall 2016
and fall 2021 saw a drop in the overall percent of courses in that category from 28.2% to 19.8%, this still
leads to a large number of students with “loss of credit hours,” a metric that the institution carefully
follows and tries to improve. Again, the LA model implemented within these high DFW courses can
reverse the trend and lead to more students successfully completing historically challenging courses.

Based on results from recent administrations of both the Healthy Minds Survey and the National Survey
on Student Engagement (NSSE), FAU students have
voiced lower satisfaction with the FAU experience,
greater feelings of isolation and loneliness, lower
satisfaction with instruction and fewer
opportunities for collaborative learning and
interaction with peers compared to students at

e LA's provide awesome ways to study for tough
courses, give one on one attention to your
concerns... they provided a sense of normalcy and

similar universities. The NSSE results showed FAU connectivity in a time where everything feels
students averaged 12 points below other disconnected and lonely... Looking at my college
. . career, the one thing | wish FAU would have offered
southeast public institutions for student ranking of . o n
were more courses with LA's.

quality of interactions with faculty. Additionally, - —Olivia, LA student
both first year and senior students ranked their
overall experience at FAU 9% below rankings of students at other institutions. For these reasons, and to

shift the culture at FAU, a goal of this QEP is to improve the student experience by improving these
outcomes. It is expected that implementation of the LA model in courses across the institution has the
capacity to enhance the overall student experience.
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Based on the needs of FAU students and the strengths of the selected model, the following Student
Learning Outcomes (SLOs), Student Success Outcomes (SSOs) and Program Outcomes (POs) were
identified (Table 2):

Student Learning Outcomes (S5LOs) Student Success Outcomes (SSOs)

SLOs are to be demonstrated by students enrolled in LA 550s to measure overall success of students
Courses participating in the LA Program
510 #1: Content Knowledge and Skills 550 #1: DFW Rates and Loss of Credit Hours
1.1 Declarative Knowledge 550 #2: Retention and Progress Rates
1.2 Technical Skills 550 #3: Student Experience

550 #4: LA Metrics
510 #2: Critical Thinking and Problem Solving
2.1 Defining and Explaining an Issue/Problem
2.2 |Finding Evidence to Inform Strategies Program Outcomes (POs)
2.3 Considering Ethical Consequences
2.4 Evaluating and Proposing Solutions(s)/Hypotheses Program metrics to measure impact at FAU
25 Identifying Strategies and quality of implementation
2.6 Evaluating Conclusions and Related Outcomes PO #1: Courses Implementing LA Model

PO #2: Departments/Colleges with LA courses
510 #3: Teamwork and Collaboration PO #3: Students Enrolled in LA courses
3.1 Contributes to Team Learning PO #4: Students Hired as LAs
3.2 Facilitates Contrubutions of Team Members PO #5: Participants in LA Faculty Development
3.3 Fosters a Constructive Team Climate PO #6: Publications/Presentations on LA

*See Chapter 8 - Assessment for details on the above outcomes including baseline data, targets, and measures
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CHAPTER 7: DEVELOPMENT AND IMPLEMENTATION

A hierarchy was envisioned in which each
support structure developed creates the m

foundation for the program (Figure 12).

Intentionally ordered, each component builds ‘\

up to the overall goal of positively impacting

student learning and drives the change in \
culture of teaching and learning at Florida

Atlantic (FAU). \

Creation of the Learning Assistant \
(LA) Program Office \

The LA Program Office is the bedrock
infrastructure from which all initiatives of this

QEP are developed and implemented. Upon selection of the QEP, a director was immediately appointed
and assumed responsibility for all aspects of the office. An assistant director responsible for managing
LA staff and teaching pedagogy workshops was hired in March 2022. A QEP co-Lead was appointed to
assist with the development and implementation of all aspects of the plan, with a particular focus and
responsibility for assessment. In addition, the QEP website was created to communicate what the LA
Program/QEP is and how the university community could get involved. The institution established a
budget to support this new office and will allocate a designated space upon approval of the QEP by
SACSCOC.

Redesign of Classrooms into Active Learning Spaces

The next phase of development was to provide optimal physical classroom space in
which active learning could occur. The institution provided resources within the QEP
budget to allow for classroom redesign. At the time the QEP was selected, FAU had one
active learning classroom with capacity for 44

students. During the planning years of this '
M QEP, FAU transitioned six additional
classrooms for active learning across two
campuses, with budget remaining for further
transformation of physical spaces. Five of these spaces are
on the Boca Raton campus, one is on the Jupiter Honors
College campus, and they range in capacity from 36 to 125
students.

B

WELCOME TO THE
COLLABORATION
CLASSROOMS

An active learning classroom is a physical classroom space
containing furniture conducive to students actively and
collaboratively engaging around course material. In
particular, the QEP Leadership team selected different types
of furniture and technology, based on room capacity, that
would support faculty in their efforts to promote students
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working together in small groups. With these physical spaces, the institution has made a significant
investment in the infrastructure needed to most effectively support current and future LA courses as
part of this QEP.

WELCOME TO A PLACE
OF POSSIBILITIES

n Your learning is fimitless-

education reimagined.

Developing and Implementing an Assessment and Continuous Improvement
Plan

The assessment work group, a sub-group of the QEP Development Committee, met regularly to assist in
creation of an assessment plan that met the needs of faculty, departments, and institutional leadership.
Members of the work group suggested realistic and measurable Student Learning Outcomes (SLOs) and
Student Success Outcomes (SSOs), as well as other elements to consider that spanned their varied areas
of expertise.

The Undergraduate Studies assessment director shared strategies being utilized in the general education
“Intellectual Foundation Program” (IFP) courses and how to use the Canvas Learning Management
System (LMS) to collect and report outcome data. The director for assessment and accreditation in the
Office of the Provost focused on SLOs statutorily mandated for all departments to demonstrate. At the
2022 SACSCOC annual meeting, the QEP leadership team learned about the AAC&U VALUE Rubrics that
could provide standardized measures for student learning within LA courses. These rubrics were
modified for Education Reimagined and shared with the work group members. Faculty within the work
group provided feedback on the rubrics and identified additional strategies to assess the elements
under consideration in a clear and manageable way. The assistant provost for Institutional Effectiveness
and Analysis (IEA) identified dashboards that could be developed to assist in the collection and reporting
of data.

After several iterations, an assessment plan was finalized for the pilot and shared during the LA Faculty
Learning Community (FLC). LA faculty mentors and the QEP leadership team worked with each pilot
faculty member on designing and implementing the QEP assessment plan within their course. A step-by-
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step worksheet was provided to guide faculty. Faculty described the plan as easy to follow, with
meaningful outcomes that enhanced the assessment process previously utilized within the course. For
faculty who are teaching a previously redesigned course, access to the assessment plan created for that
course is available and the instructor has the choice to either adjust that plan to meet their needs and
interests or implement as is.

During the fall 2023 semester, pilot faculty implemented their assessment plans within their LA courses.
For example, initial plans included: identifying existing content knowledge exams or developing new
exams to measure changes in learning through a pre- and post-test; creating group projects and case
studies to measure performance in each of the SLOs; and offering structured activities to allow for group
development. At the first “LA instructor check-in meeting,” faculty shared how the assessment plans
were adjusted or how these plans helped them clarify course objectives and provide meaningful
feedback to students. Upon conclusion of the fall semester, pilot faculty reported on SLO results,
described successes, and developed an improvement plan. The QEP leadership team is in the process of
working with the pilot faculty to evaluate the assessment data and determine if improvements in the LA
course are needed before teaching that course in the future.

For all assessment related documents, see Appendix E.

Building a Process for Selecting LA Courses and Faculty Development Activities

Two sub-groups of the QEP Development Committee were formed under the umbrella of faculty
initiatives. These work groups were tasked with developing an LA course selection process and
suggesting components of faculty development initiatives related to effectively teaching in the LA model
respectively.

Prior to being selected as the second QEP at FAU, the LA model was funded through a partnership
between the department offering the LA course and the Center for Teaching and Learning (CTL),
supported by funds from existing budgets. Courses were added based on available budget, high DFW
rates, and previously established relationships between faculty and center directors. As the institutional
QEP however, it was important that the decision-making process for course selection was transparent.
Therefore, the work group on course selection proposed factors to consider. These factors were
weighted and a rubric was developed to provide an equitable selection process across courses,
campuses, modalities, and disciplines.

A call went out in early fall 2022, inviting faculty to consider proposing a course for redesign with the LA
model. A total of 30 faculty proposed courses across 18 departments and eight colleges. Courses
spanned upper- and lower-division levels, general education and major requirements, and all campuses
and teaching modalities. The QEP leadership met with each applicant to learn more about their ideas to
transform their course and how they envisioned the LA model helping to meet student learning
outcomes and other associated goals for their course. Notes from these meetings, along with
guantitative data related to course enrollment and outcomes were included on the course selection
rubric and a summary for each course was developed. The summary sheets were collated and shared
with the members of the Course Selection work group for feedback. In early November 2022, group
members were asked to rank the top five courses they felt should be given final consideration for a
small pilot of the QEP. Based on the rankings, three new courses were selected as part of the pilot:
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Biological Principles (BSC 1010), a general education gateway course for science majors on two
campuses (and in two colleges); College Writing | (ENC 1101), a general education foundation course for
all students; and Ethics and the Justice System (CCJ 4054), an upper-division course in the College of
Social Work and Criminal Justice. The decision was made to include the redesign of asynchronous
Calculus | (MAC 2311). Although this course had been taught with LAs previously, there was no
intentional design for engaging students collaboratively in the fully online course as compared to the
level of engagement in the face-to-face sections of the course. The selection of these courses expanded
the LA program from solely being offered on the Boca Raton Campus and within a single college (Charles
E. Schmidt College of Science) to multiple campuses and modalities. Further, the selections expanded
the program to include non-STEM courses.

Upon selection of the pilot courses, permission was requested from department chairs for their faculty
to join the pilot and redesign a course within their department. It was requested that department chairs
commit to assign the redesigning faculty to teach that course, as best they could, for at least two
semesters over the following year. Once permission was obtained, selected faculty were notified with an
offer letter. The QEP pilot courses were formally announced to the university community through FAU
communication channels.

As plans developed to provide faculty with the knowledge and support to transform a course with the
LA model, expertise of faculty who had already implemented the model prior to selection of this topic as
the QEP was crucial. The LA Program Office developed a position description for LA Faculty Mentors,
along with a $1,500 stipend. Three current LA faculty were offered the opportunity to serve as a mentor:
two from mathematics, and one from chemistry. A key role of the LA faculty mentor was to lead
interdisciplinary monthly LA faculty check-in meetings where faculty ask questions, share ideas, address
concerns, and discuss best practices.

To assist faculty with course transformation to include the LA model, an LA FLC was created. The QEP
leadership utilized the work group suggestions and best practices to identify important elements to aid
faculty in this transformation. An outline of these topics informed development of the LA FLC Canvas
course. The selected faculty were required to participate in weekly faculty development activities
through the LA FLC. Beginning in January 2023, the pilot faculty, LA faculty mentors, and the LA Office
program staff met to learn about the outlined topics, including: Essential Elements of the LA model,
what is active learning, how to incorporate LAs effectively within a specific course, and how to assess
outcomes from the implementation of the LA model within a course.

Based on the amount of time and dedication faculty would put into either course redesign or learning
how to facilitate a previously redesigned course, and considering feedback from the QEP Development
Committee, a guideline was established to provide stipends for faculty members. For faculty redesigning
a new LA course through the LA FLC, a two-part stipend was available. Upon completion of all required
elements, faculty would earn $2,500, with a second stipend of $1,500 awarded upon submission of
assessment outcomes and a continuous improvement plan following the first time teaching the new LA
course. A similar structure was put in place for faculty participating in a Canvas faculty development
course to teach a previously redesigned course. Two stipends of $500 were awarded for completion of
the Canvas course and submission of assessment outcomes and continuous improvement plans
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respectively. Similarly, guidelines and checklists were developed to assist in lesson and logistics planning
surrounding implementation of the model and understanding minimum requirements for the course to
receive funding for LAs.

Faculty and staff supporting the QEP realized that it was necessary to develop minimum standards for
an LA course in order to have the anticipated impact on student learning and success. Guidelines to help
LA instructional teams assist students in not only achieving goals related to content knowledge, but to
also build elements into the course to enhance critical thinking and problem solving skills was included.
A needed additional piece of development surrounding students enrolled in LA courses involved
teaching students how to be effective group members. As SLO #3 will measure this ability, faculty are
instrumental in setting the expectations for students working in groups. The QEP team is developing this
final piece of the plan to be included in the faculty development activities, and aimed at assisting faculty
with teaching students how to be effective members of a team.

Feedback from the pilot faculty has been informative. LA FLC, faculty reported:

e |liked the...clips of LAs at work in the classroom setting. One thing is to talk about the method,
but it is another thing to see it in action.

e |like the opportunity to actually visit an LA class. | also like the discussion about the assessment
process.

e |learned so much about active learning and various aspects of Culturally Responsive Pedagogy
(CRP), and this was truly transformative for my teaching. | think most helpful for my own LA
preparation was attending the LA workshop at Florida Gulf Coast University (FGCU) and working
closely with colleagues from various disciplines to understand what LAs do/would look like in
their classes. Observing an LA class was also extremely helpful.

e Time to work was the most helpful - | wish it had been incorporated more fully during the early
part of the semester. Having some content then some work time would have been helpful
throughout rather than just having full worktime the last 2 weeks or so. | also found it extremely
useful to attend a class where LAs were being utilized. Watching short videos of LA sessions and
critiquing them was also beneficial.

For all course selection and faculty development related documents, see Appendix D.

Investing in LA Development

An essential element of the LA model is pedagogy: all first semester LAs must participate in a weekly
pedagogy course (or workshop). In hiring Angel Nevin as the assistant director, the QEP secured a team
member holding a Masters Degree in Education highly capable of leading this initiative and teaching the
LA pedagogy course. The Student Development and Recognition work group focused on reviewing
existing pedagogy course topics and activities, reviewed syllabi from other institutions, suggested
additional topics/activities specific to FAU, discussed the structure and compensation of the course (paid
training vs. credit bearing), and designed a new QEP LA Pedagogy course to be offered alongside the
pilot courses.

Upon finalizing the pedagogy course, and with contributions from the work group, a feedback and
evaluation process was developed for LAs. This was accomplished by creating an LA Mentor program. In
Summer 2023, the LA program hired the first LA mentor to take on an evaluative role. LA Mentors are
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undergraduate students who have previous LA experience, excelled in the position, and are responsible
for:

e evaluating new LAs in all environments (classroom, office hours, pedagogy, weekly prep) and
providing feedback based on a rubric created for this purpose
® assisting the pedagogy instructor in providing feedback on LA reflection assignments

Evaluation rubrics were developed by the LA Mentors
during the pilot year. Evaluations are discussed with the LA,
submitted to the LA Program Office, and considered for
future hiring purposes.

s a student in the LA Program, | have acquired
critical thinking and problem-solving skills because
the questions that the LA’s would ask our

The Student Development and Recognition work group also group...would allow us to brainstorm together and

. . . . - i t a solution rather than blatantly give out
discussed offering rehired LAs additional training and J:z';r:sf:ef,,m” fon rather than Blatantly give od

development through an advanced pedagogy course, - Leila, Calculus LA

named Pedagogy 2.0. LA mentors worked with the
pedagogy instructor to identify topics most needed to reinvigorate returning LAs. Four topics were
proposed: metacognition, mental models, growth mindset and questioning skills. The LA Mentors,
having had numerous semesters of experience as LAs, felt that growth mindset and questioning skills
were the topics that would make the most impact. Student learning outcomes were designed to mirror,
yet increase, the expectations set in the primary pedagogy training. The LA Mentors alongside the
pedagogy instructor facilitated the pilot Pedagogy 2.0 workshops during Fall 2023 as paid, elective
training with 25% of the 24 veteran LAs participating.

Keeping in mind that LAs are students, the position has profound effects on the LAs themselves.
Extensive pedagogical training is only one way that LAs are impacted as part of their personal and
professional development. LAs also report stronger content knowledge, preparing them to excel in their
own courses, and development of soft skills essential to their future.

For all LA development related documents, see Appendix D.

Impacting Students

Students are the most important group in this QEP. The LA model is being put forward by Florida
Atlantic based on the extensive impact this program can have on student learning and student success.
As described in the literature review, studies have demonstrated that participation in a course with LAs
can lead to increased higher order cognitive skills, increased affinity to the institution and the major,
increased sense of belonging, and much more. Additionally, impacts to support particular gaps specific
to the institution were identified and supported by this model. As such, investments have been made (as
described above) to provide: the right environment for learning to occur; a clear and solid assessment
plan for measuring student learning and experience; faculty development encouraging student
engagement in learning; and well-trained, professional LAs to support students. The scaffolding of each
of these elements is crucial to provide the greatest positive outcomes for FAU students.

The need to listen to the student voice when making decisions regarding the development of this QEP
was clear. While the Development Committee provided initial direction, students have been involved in
shaping every aspect of this QEP, from the proposal through the pilot implementation. Examples of how
students have shaped this QEP can be found in Appendix D.
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QEP Five-Year Implementation Plan

To achieve the outcomes expected for this QEP, the leadership team created an implementation
timeline to align with the specific needs of the program. Due to COVID-19, FAUs reaffirmation visit was
scheduled for 2024. As a result, this timeline includes two planning years and a pilot year, allowing QEP
leadership to build and test a solid plan (Table 3).

QEP Implementation Timeline — Education Reimagined

Planning Planning Planning’

Yearl YearII Pilot Year ITT | Yearl Year2 Year3 Year 4 Year 5
Category Description (2021-2022) (2023-24) (2024-25
Salaction of QEP Director and Co-lead
Hiring of QEP Assistant Diractor
Staffing — -
Hiring of QEP Cocrdinater

Hirmg of Graduate Fassarch Assistant
Davalopment of LA Course salection criteria

) Davelopment and implamantation of LA Faculty Leaming Commmmity
Expansion of | for faculty devalopment and training (coursa redesizn procass)

LACG
and If:rses Call for Is for new LA courses
course Teaching of new LA courses (limited te pilot courses in 2023-24)
faculty Davelopment and implamentation of Canvas course requirement for all
faculty nstructors'GT Az teaching a previously redssizned course with
LAs for the first ime
Davall of QEP website
Davelopment of LA Faculty Mantor program
I?EP Incorporation of LA Campus for faculty course proposal process and
Ff"g"“‘ hiring of LAs
Review and radesizn of LA Pedagogy course
Marketing and branding of QEP/LA Program Office
Davalopment of QEP asseszmeant plan
L ion of QEP in new courses
A Tmpl ion of QEP n ioushy radesizned courses
and (pre-QEP)
Continuons | Benchwmarking data for all metrics
I t
mprovemen Davelopment of assazsment tools with IEA (dashboards and other
reperting i
ion of rubrics in Canvas
Complation of an "active laaming hallway" to accommodate existng
Active math LA courses
Eral'ﬂi.ug Fedesign of a large lecture (100 seat+) classroom for active leaming
R a:ssrlnnm Redesign of classroom on pariner campus
Redesign of additional LA cl. spaca(s)
Devell and impl ionof a dardizad hiring and training
st [ LAl e
Leader (LA) D and ionof a and
B feedback process for all LAs (new and retuming)
Impact - . =
Devell and impl ionof a dardizad
ition 't {award process for all LAs (new and retuming)

Marketing and Communications

An important aspect of this QEP is the ability to market and communicate the program widely. The only
way to have the impact anticipated in changing the culture of teaching and learning at FAU is to ensure
that the broad university community is familiar with Education Reimagined and how they can interact
with this QEP. In order to reach this goal, the Marketing and Communications work group developed a
timeline (see Appendix D) with various ways to impart information and spread excitement about the
expansion of the LA model. The timeline included strategies such as: development of a visual system by
Creative Services staff, creation of the QEP website, design and purchase of “swag” to brand the
program, and initial planning for social media campaigns and print materials related to the LA program.
Finally, the work group suggested presentations across the institution to spread awareness to all
constituents.
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Implementation of QEP Pilot
A pilot was conducted during the 2022-23 Academic Year of all aspects of the QEP as described above.
This included implementation of the following key activities:
e Course selection process
e LA Faculty development through the LA FLC and LA faculty Canvas course
e LA Pedagogy Workshops
® Course-level student development of specific competencies related to SLOs (e.g., helping
students understand skills required for effective teamwork)
Assessment of course-level student learning outcomes
Faculty analysis of course SLO data and development of continuous improvement plans
Marketing of the LA Program to the FAU community

Lessons Learned from the QEP Pilot

Piloting each aspect of QEP activities allowed the LA Program staff to learn valuable information to help
adjust activities and processes in the future. Each of the five key activities related to the QEP were
analyzed following the QEP pilot in 2022-2023.

While the course selection process was well thought out, this pilot brought to light the challenges of
establishing a clear rubric to determine which courses would best meet faculty, departmental, and
institutional interests for redesign and implementation of the LA model. While it is important to have a
transparent method for course selection, it is often difficult to prioritize which factors to weight more
heavily. With disparate goals for various courses (some want to increase student pass rates, some want
to build student engagement with the institution, some want to improve student learning to impact
long-term retention of course content, etc.), and QEP goals to impact student learning and student
experience across a broad range of courses, campuses, and modalities, determining a fair rubric was
challenging. This has led to changes in the course selection process since there were many variables that
could not be quantified on the rubric.

The QEP Leadership team also learned that we cannot choose which courses will be redesigned without
faculty and departmental buy-in. Institutional priorities cannot be imposed by the QEP on faculty and
selection must align with the courses as submitted. Despite efforts to encourage department chairs and
faculty to propose transformation of a particular course, it must come from the faculty member's
interest and not leadership top-down decision-making in order to be successful. During the pilot, a
faculty member who taught multiple courses proposed redesign of a course that did not have high
probability of selection based on the rubric. However, QEP leadership noticed that another course the
instructor recently taught would meet those metrics and it was suggested that the submitted course be
changed. The lesson learned was that asking the faculty member to deviate from the course proposed
could lead to issues at the departmental or college level, as administrators have their own reasoning for
assigning faculty to specific courses — and it is not the place of QEP leadership to interfere with
departmental decision-making.
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The course selection process in the pilot did confirm that each faculty member who submits a proposal
should get the opportunity to meet individually with the QEP selection committee members to voice
their ideas and describe the impact they perceive this opportunity would provide. While this was time
consuming, it was worth the effort as it helped the selection committee gain a broader understanding of
each particular course. A revised plan for course selection will prioritize that a minimum of 50% of
courses selected will impact students in IFP (general education) courses or those that have DFW rates
and lost credit hours consistently impacting 100 or more students annually. It also will include a
minimum of one course from a college and/or campus and/or modality that is underrepresented in the
QEP at the time of selection. Reframing of the course selection process is expected to be launched upon
approval of the QEP by SACSCOC.

The final lesson learned from the pilot of the course selection process (in combination with analysis of
budget planning and ongoing faculty development needs), was the need to adjust the aggressive
timeline that was originally imagined. Initially, the decision was made to offer a call for proposals every
fall and spring, with the LA FLC for faculty selected to redesign in the alternating semester. It was
evident that both the recruitment and selection process for new LA course faculty, and the semester-
long course transformation as part of the LA FLC, were each time and resource intensive. It would also
significantly increase the budget required to add new LAs and new faculty earning stipends every major
term. Therefore, the decision was made to have a call for proposals each fall and LA FLC for redesign
each spring, to teach the following fall. This prevents the QEP/LA Program staff from overextending, so
they can provide comprehensive support at each step of the selection, redesign, implementation, and
improvement process.

The second activity of the proposed QEP that has been analyzed following the pilot is faculty
development. Feedback from the eight instructors who partook in the initial LA FLC was overwhelmingly
positive about the experience. However, the suggestion to build more work time for specific course
redesign elements throughout the semester (versus placing it all in the final few weeks) was shared by
several participants. Other feedback was to provide more examples of what the LA model looks like in
action. This led to the recording of videos highlighting various aspects of the LA model components to
embed in future LA FLC meetings and resources. The greatest lessons learned surrounding faculty
development were the need to provide clear, step-by-step guidance on elements when possible, and
not allowing a course to redesign at the same time it is being taught. With excitement to have buy-in
from a faculty member in a key course that met all program metrics for selection, the QEP selection
committee allowed one instructor to participate in the course transformation process in the same
semester they were teaching the course for the first time with LAs. This overwhelmed the instructor and
provided students and LAs with a less than optimal experience. As the faculty member was unable to
complete the redesign requirements, going forward the course will not include LAs until all elements of
course transformation are complete.

The faculty participating in the pilot LA FLC also made a strong recommendation to build a repository for
documents developed as part of a course redesign. This would provide future instructors access to
artifacts, such as assignments, activities, assessment plans, worksheets, and rubrics. Additionally, faculty
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in different disciplines can use these sources to get ideas from each other for the benefit of students.
The QEP director plans to develop this Canvas repository during summer 2024.

The third activity of the proposed QEP is student development and recognition. Evaluation of initial
elements related to the student experience with this program was essential. As math and chemistry
were the only courses with LAs prior to selection of this QEP, the pedagogy course was focused on
activities surrounding STEM concepts. During the pilot, we learned that LA pedagogy activities needed to
better incorporate a range of disciplines, as we were including LAs from non-STEM courses into the fold.
It was also determined that there needed to be ongoing training for veteran LAs (as determined through
LA evaluations). The final lesson learned related to student development and the measurement of SLO
#3. To measure students' ability to work as a team, it became clear there was a need to specify to our
students what this means and what is expected. Members of the QEP team will develop resources for
faculty and LAs to provide guidance in LA courses on how to be effective members of a team following
approval of the QEP by SACSCOC.

During the pilot, those involved with the QEP in various capacities were excited to spread the word
through a comprehensive marketing and communication campaign. Discussions surrounding the new
QEP topic generated questions and suggestions from individuals across the institution. These ideas
helped inform adjustments needed in messaging. While many expressed interest in getting involved
(teaching a course with LAs, being an LA, taking additional classes with LAs), it was evident that the QEP
Development Committee needed a more succinct and clear description of what the program is (or is
not) and to provide easy ways to access that information. A focus group reviewed the QEP website and
gave suggestions that led to several revisions of the site. A lesson learned regarding the website was the
need to clarify that the expansion of the LA Program was the new QEP topic. In making adjustments, the
focus was on linking QEP = LA Program Expansion = Education Reimagined.

The final activity related to this QEP and implemented during the pilot was a comprehensive plan for
assessment and continuous Improvement. This is the area where the QEP leaders learned the most.
While the LA model can lead to numerous positive outcomes on student learning, student success, and
faculty engagement, the decision to limit the scope of assessment to key priorities was important.
Initially, LA Program leadership had a grand idea that all positive outcomes described in the literature
should be measured through the QEP. It was quickly evident that a manageable plan was necessary for
sustainability of the program. The team learned the right questions to ask when determining if
outcomes were indeed reasonable to measure: What are the most important outcomes to measure
broadly for FAU students? How is the data collected? What is the data measured against? How much
time is needed to measure the outcome? How can the data be used to improve student learning? As a
result, the initial assessment plan was narrowed to a manageable three (3) SLOs and four (4) SSOs. Two
of the three SLOs selected were based on outcomes already being measured and important to the
faculty, which helped with gaining buy-in regarding QEP assessment expectations. The QEP
Development Committee also suggested further limiting SSOs measured, and tying the ones selected to
priorities of the institution. These lessons led to a revision of the assessment plan which was
implemented in the pilot courses and will expand to pre-QEP courses by fall 2024 (courses utilizing the
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LA model prior to QEP topic selection). The revised plan balances reporting on outcomes that matter to
the institutional leadership who fund these programs with measurement of factors most important to
student learning at the faculty level.
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CHAPTER 8: ASSESSMENT

Assessment Overview

Education Reimagined has a well formulated assessment plan, in which quantitative and qualitative
data will be collected to assess QEP achievements via direct and indirect measures. The plan is
manageable to implement and encompasses an ongoing evaluation of the program designed to promote
continuous improvement.

Education Reimagined focuses on four components to establish and nurture a culture of peer-assisted
collaborative learning:

e Student Impact: Increase the use of active, collaborative learning in 35 courses, resulting in
greater measures of student learning, improved student experience, and increases in retention
and graduation rates.

e Learning Assistant (LA) Impact: Provide pedagogical training and engagement with faculty and
students in redesigned courses to 350 LAs annually, resulting in proficiency in workforce
competencies, and higher retention and graduation rates.

e Faculty Impact: Provide incentivized development activities resulting in 150 faculty being
exposed to best practices to enhance student learning and collaboration.

o Redesign of Learning Spaces: Support the reconfiguration of ten classroom spaces resulting in
environments conducive to active and collaborative learning.

While investments in faculty development and improving learning environments act as a catalyst for
institutional transformation, the primary focus of this QEP is to improve the student learning
experience. Student learning will be reported by faculty teaching LA courses across three specific
Student Learning Outcomes (SLOs): Content Knowledge and Skills; Critical Thinking and Problem Solving;
and Teamwork and Collaboration. Student Success Outcomes (SSOs), including course pass rates and
student retention rates for both students and LAs will be collected and reported by the LA Program
Office staff. The assessment plan also includes indicators for monitoring quality of implementation and
progress of the QEP impact by tracking several Program Outcomes (POs), including total number of
students enrolled in LA courses, number of instructors participating in faculty development, and number
of classrooms redesigned as active learning spaces.

Development of the Assessment Plan

The development of this assessment plan was a collaborative effort involving faculty, staff, and students
across the institution. Data and feedback were gathered from these important constituents and paired
with survey results from employers and alumni. The plan took into consideration national trends, state
expectations (Board of Governor Performance Metrics), and institutional priorities (Key Performance
Indicators) (see Appendix A). Analysis of information from these various sources helped develop a
repository of elements important to the university community. A work group convened to discuss which
of these priorities aligned with strengths of the LA program as well as existing assessment efforts at the
institution.

Three specific learning outcomes were identified that prioritized alignment with institutional assessment
of student learning. The state of Florida requires all public baccalaureate programs to assess student
learning through Academic Learning Compacts (ALCs). ALCs are required by Policy Guideline (PG
05.02.15) issued by the Chancellor of the State University System of Florida (FAU Board of Trustees,
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2011). ALCs provide “concise statements of core learning outcomes that are incorporated into degree
requirements for that program,” (FAU | Wilkes Honors College - Academic Learning Compact, n.d.). ALCs
are required for content/discipline knowledge and skills, communication skills, and critical thinking.

Two of the three ALCs were utilized to develop the learning outcomes for this QEP and to ensure
measurement of factors most relevant to
student learning needs within the state
guidelines, while proving useful to

QEP 2020 FAU Employer Survey rankings of importance of attributes and
competencies in their organization’s hiring process:

department program evaluation efforts.

The third ALC, communication, is an Competency | Mean ,,,fﬁ Count
important competency for students to Abilfty to manzg time =nd L 0 %
develop for future employment, but was — _ proftes
not selected as an SLO for this QEP. ma;“:;';?;T;f;.”;;;”ﬁi‘ii‘;ﬁ;:' 102 014 a7
However, changes in student and LA effective wark habits, etc)
communication skills may be measured A e ooy | 105 022 57
indirectly through surveys and directly Abiliy to demanstrate critical Lo 024 o
through analysis of short assignments as _ thinkdng =ik
appropriate. e taiand BT IR Y B
Florida Board of Governors Regulation ooz e | - ”
8.016 additionally requires that s i o e H 0 7
universities take into consideration the Ability to appreciate cultures and

. . groups other than their cwn 127 047 a7
expectations of potential employers and {intercuitural competence]
graduate programs “regarding the Effective use of digitzl technalogy 132 058 a7
knowledge and skills graduates need in Aty to influence and motivate Lae ose .
the global marketplace and society,” others to achieve common g3k
(Florida Board of Governors, 2012). The &bmm:p:;f :nD;:juT::lI;en-:lchiﬁ: L8 o7 %
2020 FAU QEP employer survey and Skills that will contribute to . 07 a7
professional standards for employers of Indumqmmpa':::z::
college graduates through the National tnowiedge | 15 078 ¥
Association for Colleges and Employers Hb"itvwaﬂp'vmtisﬁfa"em:;;ﬁ 136 075 a7
(NACE), identified employer expectations S ————
which informed the decision-making for and events : o >
the final SLOs. The ability to work AusrEness of lobslissuss =nc 216 076 97
effectively as part of a team and 2Dy to communicate in mare
demonstration of critical thinking were than one lznguage (beyond English] an o 7

two of the top skills expected of new
employees (Figure 13). These

competencies impact students beyond the individual course, as students apply those skills into other
courses and experiences in the future.

In sum, this QEP is intended to improve three (3) Student Learning Outcomes (SLOs) for students in LA
courses and four (4) Student Success Outcomes (SSOs) for students in LA courses and the
undergraduate student LAs who support them. Additionally, this QEP will monitor its institutional impact
by tracking several Program Outcomes (POs).
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Student Learning Outcomes (SLOs)

The SLOs that students will demonstrate through enrollment in LA courses as part of this QEP are:

SLO #1 - Content Knowledge and Skills: Students in LA courses will demonstrate acquisition of
content knowledge and skills in alignment with course objectives. These skills are usually
assessed via an in-class project (e.g., case study, model development/real-world activity, paper
analysis), observation (e.g., foreign language oral presentation, mock trial, role play, musical
performance, demonstration of statistical software), or portfolio (e.g., lesson plans, marketing
plan/business report, art showcase, lab notebook, research poster). Assignments can be scored
on a rubric (self-scoring, peer scoring, scoring by LAs or instructor or based on student
reflections) or through current assessment methods utilized by the instructor.
o Factor 1.1: Declarative Knowledge
Students will demonstrate knowledge of the vocabulary, history, theories, or concepts
specific to the discipline.
o Factor 1.2: Technical Skills
Students will apply key course concepts by demonstrating technical skills related to the
discipline.

SLO #2 — Critical Thinking and Problem Solving: Students in LA courses will demonstrate critical
thinking and/or problem-solving skills as measured by elements identified on the
modified/combined AAC&U Value rubric and/or faculty embedded assessment strategies.
o Factor 2.1: Defining and Explaining an Issue/Problem
Students will cohesively and thoroughly articulate an issue/problem.
o Factor 2.2: Finding Evidence to Inform Strategies
Students will select and use valid information to thoroughly investigate a problem.
o Factor 2.3: Considering Ethical Consequences
Students will articulate solutions from multiple perspectives within dynamic contexts.
o Factor 2.4: Evaluating and Proposing Potential Solution(s)/Hypotheses
Students will recognize issues in reasoning or approach and weigh impacts for a
particular solution.
o Factor 2.5: Identifying Strategies
Students will select and use appropriate strategies to address an issue/problem.
o Factor 2.6: Evaluating Conclusions and Related Outcomes
Students will examine outcomes to determine if it logically fits with the situation and
consider ways for building upon the outcome.

SLO #3 — Teamwork and Collaboration: Students in LA courses will demonstrate teamwork skills
required for effective collaboration as measured by elements on the modified AAC&U Value
Rubric.
o Factor 3.1: Contributes to Team Learning
Students will demonstrate how they add value to the group and help the group to reach
their goals.
o Factor 3.2: Facilitates Contributions of Team Members
Students will engage with other team members and create an inclusive learning
environment.
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o Factor 3.3: Fosters a Constructive Team Climate:
Students will promote a constructive team climate through their communications,
behaviors, and attitudes within the group.

Faculty teaching LA courses designed as part of the QEP are required to assess components of these
three SLOs and submit an assessment report and plan for improvement within two months of teaching
the course (due February 15 for fall courses, June 15 for spring courses, October 15 for summer
courses). Course level assessment plans must include the following:

e Every semester: Assessment of SLO #1: Content knowledge and skills (minimum of 1 factor/sub-
competency).

e At least once annually: Assessment of at least one additional SLO (minimum of 2 factors/sub-
competencies) from SLO #2 or SLO #3.

e Every two years: Assessment of at least two factors/sub-competencies within SLO #2 and at
least two factors/sub-competencies within SLO #3 must have been completed.

The first two SLOs (Content Knowledge and Skills and Critical Thinking and Problem Solving) directly
align with what faculty may already be assessing in their courses. Additional resources are provided to
support faculty and supplement this effort. The third SLO (Teamwork and Collaboration) will be
assessed with a modified AAC&U VALUE Rubric. The structure of the QEP assessment plan makes
student learning evaluation manageable for faculty while providing meaningful course-level information
on student outcomes.

We also utilize and train the LAs to assist in the assessment process following evidence-based best
practices from the literature. In Training Undergraduate Teaching Assistants to Facilitate and Assess
Process Skills in Large Enrollment Courses, Ruder and Standford (2020) describe how the process skills
selected for this QEP can be illustrated through students’ written work, including homework, lab
reports, quizzes, and exams. LAs are trained to identify the evidence within that work through
standardized rubrics as part of this plan. Placing some of the responsibility for assessment of these skills
on the LAs, helped get these trained near-peers to think about how to imbed the process skills into their
work with students in the classroom, while aiding faculty implementation of the plan.

LA analysis of student work and experiences is only one avenue for assessing the skills acquired and
improvements to learning made by students in LA courses. A comprehensive support network provides
instructors with guidance in development, implementation, and analysis of QEP course assessment
plans. Faculty teaching a newly designed LA course are trained on conducting assessment of SLOs and
work with the QEP Assessment work group members and LA Faculty Mentors to create a course-based
assessment plan aligning with their course and assessment interests. An assessment plan worksheet was
developed to guide faculty through the process and exemplar plans are provided to faculty through the
QEP faculty development initiatives described in Chapter 7. Instructors teaching a previously redesigned
course for the first time are provided with the original course assessment plan and given the
opportunity to adjust that plan to fit their needs and interests.

To assess SLO #1, faculty are encouraged to use a reliable and validated concept inventory for pre- and
post-test assessments to measure learning gains. The Learning Assistant Alliance (LAA) provides a series
of free resources across a range of disciplines and faculty can choose the assessment tool(s) best fitting
their course needs. In other instances, faculty may develop their own assessments or choose alternative
options for measuring the SLO #1 sub-competencies. As measurement of content knowledge and skills
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will vary across disciplines, the LA Program Office staff will rely on faculty expertise to determine the
most appropriate methods of assessing student learning on this SLO.

To assess SLO #2, faculty are encouraged to identify at least two of the six sub-competencies they plan
to assess, identify appropriate measures, and develop a plan that evaluates the selected sub-
competencies based on their pedagogical approach. Some faculty may choose a formative assessment
to guide students to improve these skills via a semester-long project, while others may use a
standardized rubric to measure performance on a single assignment. A modified version combining the
two AAC&U VALUE rubrics on Problem-Solving and Critical Thinking is provided to LA faculty as an
option for assessing this SLO. For some sub-competencies, faculty may elect to examine the quality of
the process, rather than the quality of an end-product. As a result, evidence may be collected through
student reflections on the process, steps in a problem-based learning assignment, or student
explanations of reasoning while solving a problem.

Faculty will be required to assess SLO #3 using a standardized rubric (modified from the AAC&U
Teamwork VALUE Rubric). The sub-competencies may be evaluated through direct assessment by the
faculty member, TA, or through indirect measures and student self-report. Faculty are trained to provide
students with clear expectations for effective teamwork and are encouraged to use formative
assessment throughout the semester to understand where students are excelling and strengthen
students’ skills where needed.

Beyond the structured assessment of student learning, there is an ongoing process of informal formative
assessment. In weekly prep meetings, one of the three pillars of the LA model, LAs and faculty discuss
student progress on each of the three SLOs. LAs serve as student advocates providing valuable student
information to the instructor. This feedback loop enables timely adjustments in teaching methods and
content, ensuring a dynamic and responsive educational environment for all.

Student Success Outcomes (SSOs)

This QEP will measure four SSOs. Outcome Definition

These are outcomes that impact
student progression toward degree DFW Rate

; grade of D, F, or withdraw from the course
completion and key factors that

the percentage of students enrolled who earn a final

contribute to their overall college .
. . Lost Credit Hours ) .
success (Table 4). These metrics will a DFW times the credit value of the course

DFW rate multiplied by the number of students earning

be tracked and reported by the

Retention continuation at the institution

QEP/LA Program Office staff in

collaboration with Institutional Academic Progress Rate (APR) |retention to second fall semester with at least 2.0 GPA

Effectiveness & Analysis (IEA) staff
members.

The SSOs measured as part of this QEP are:

e DFW Rates and Credit Hours Lost: LA Program staff will track DFW rates, course grades, and
“lost credit hours” for students in LA courses. These rates will be compared by student
demographic and compared to students in non-LA sections of courses.
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e® Retention and Progress Rates: The LA Program Office staff will track retention to the next major
semester (fall-to-spring or spring-to-fall) and continuation to the next year (fall-to-fall),
retention within majors as appropriate, and academic progress rates (APR) for students in LA
courses. These rates will be compared by student demographic and compared to students in
non-LA sections of courses.

e Student Experience: IEA staff will assist with analysis of National Survey of Student Engagement
(NSSE) data to evaluate student educational experiences in terms of perceived quality of
interactions with faculty and peers, feelings of support to succeed academically, and overall
satisfaction with the institution. Longitudinal changes in NSSE results will determine whether
the impact of this QEP has created a change in institutional culture and an improved student
experience.

® LA Metrics: The LA Program staff will track retention and graduation rates for trained
undergraduate peer LAs (through IEA data analysis) and the development of workforce/career
competencies (through completion of reflection and written assignments in the LA pedagogy
course).

Program Outcomes (POs)

Finally, the LA program will track Program Outcomes (POs) to measure the impact of the QEP on the
institution and the quality of implementation.

The POs measured as part of this QEP are:

Number of courses transformed with active learning and the LA model
Number of departments and colleges with LA courses

Number of students enrolled in LA courses annually

Number of students hired as LAs and their demographic profiles
Number of instructors who complete QEP faculty development activities
Publications and presentations on LA program/course outcomes at FAU

The Assessment Plan Timeline (Table 5) describes when assessments take place, who is responsible for
collecting and reporting data, and how outcomes will be tracked.
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Category

Description

Student Learning
Outcomes [SLO)

5L01: Content Knowledge and Skills

5L02: Critical Thinking and Problem
Solving

Every
semester

Annually

At least
once every | year Impact
two years

Report

Prior to 5-

Responsible Party(ies)

How Tracked

5L03: Teamwaork and Collaboration

Student Success
Outcomes [550s)
for Enrolled
Students

DFW Rates and Loss of Credit Hours

Retention [to next major term)

Retention [fall-to-fall for all students and
FTIC)

Individuzl course faculty;
L& Program Cffice [aggresate
data bi-annually)

Microsoft Form
submission with
attached evidence

Academic Progress Rate [APR: fall-to-fall
retention for FTIC with GPA 2.0 or greater)

L& Program Office;
IEA

IEAdashboard and
data report

Student Experience: perceived quality of
interaction with faculty and peers

Student Experience: feelings of support to
succeed academically

Student Experience: overall satisfaction
with the institution

Student Success
Outcomes (550s)
for LAs

Retention (fall-to-fall)

Graduation rates

Development of workforce competencies

Program
Outcomes (POs)

Number of Courses transformed with LA
model

Mumber of departments and colleges
with LA courses

Number of students enrolled in LA
COouUrses

Number of students hired az LAs

Mumber of instructors completing LA
model faculty development activities

Mumber of classroom spaces redesigned
for collaborative learning

Mumber of publications and
presentations on LA program

Organizational Structure in support of QEP Assessment

LA Program Office;
IEA

NSSE

LA Program Office;
IEA

|IEA dashboard and
data report

Pedagogy instructors

Canvas pedagosy
assignment

LA Program Office;
IEA

LA Program Office

Microsoft Excel
Database

Responsibility for assessing the QEP is shared by the QEP director and co-lead, a newly hired Graduate
Research Assistant (GRA) for QEP assessment, the QEP Assessment Work Group, IEA, and the faculty
teaching QEP courses. Each semester, faculty will collect and submit student learning assessment results
from LA courses and develop plans for ongoing improvement based on the results. Instructors teaching
a course with LAs for the first time will be provided a stipend for submitting assessment outcomes and
an improvement plan. This will ensure compliance as they learn how to assess and improve the LA

course.

QEP leadership and assessment groups will analyze student learning data across courses. IEA will assist
LA Program Office staff in evaluating SSOs and will develop dashboards to allow for regular reporting
and investigation of outcomes. A GRA position launched in spring 2024 to assist with the collection,
analysis, and reporting of QEP outcomes. Evidence of growth in career competencies will be measured
and reported to the LA Office by the pedagogy instructors and LA Program staff will track and report
overall Program Outcomes (Figure 14).
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QEP ASSESSMENT
STRUCTURE

GQEP Director

Dr. Brittanney
Adelmann

QEP Co-Lead
Dir. Jennifer Bebergal

Institutional
Effectivenass

[IE2)

QOEF Development
Committes L Faculty

QFP Assistant
Director

angel Mevin

QFF Graduats
research Assistant

Danisl Dol

Student Success
Ouitcomes

{550z

OEP Assassment

Work Group Faculty-Courss Based

Student Learning
outcomes

{sLOs)

La Competencias &

Program Outcomes _
Er= Collection &

Repaorting of GER
‘Outcomes

(Pos) Analyze Outcome
Data Reporting

Establishing Baselines for Assessment Data

To measure changes in the designated outcomes, the QEP Leadership team collaborated with IEA and
members of the university assessment committee to discuss baseline data and appropriate targets. The
conclusion that these baselines may vary course by course, led to a fluid plan to address expectations of
faculty teaching LA courses. In particular, the measurement of SLOs varies and is specific to each course.
Where possible, initial assessments of the SLOs for LA courses will be through comparison of results in
LA versus non-LA sections. Where this is not possible, the initial assessment results for the redesigned
course will act as a baseline. This creates a multi-year assessment plan for each LA course, using initial
results in Year 1 of the course transformation to determine areas for growth and improvement, as
follows:

Year 1: focus on redesign and collection of data at the course level to obtain good, clean data
Year 2: use data from prior year to adjust pedagogy and develop specific targets

Year 3: determine whether targets were met and how they need to be adjusted to increase the
effect over prior year

Where ALCs require assessment at the program level, implementation of assessment at the course level
will further identify any existing gaps and contribute to better alignment between assignments and
course outcomes. This approach to assessment strengthens the institution’s current program evaluation
process by requiring the reporting of outcomes in LA courses which may not be included for assessment
in existing program evaluation.

The charts below outline initial baseline data and targets (Tables 6 - 8).
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Student Learning Outcome (SLO) Assessment

Metric Baseline Data Target and Measure (post redesign)*
SLO 1: Content Knowledge and Target: 80% (or 5 percentage point gain
Skills annually until that target is met) of

students in LA courses will demonstrate
content knowledge and skills at
competent level or higher.

Measure: Faculty selected method of

assessment.
SLO 2: Critical Thinking and Baseline determined by initial assessment Target: 80% (or 5% gain annually until
Problem Solving results from first year of teaching the course that target is met) of students in LA
with the LA model. courses will demonstrate critical thinking

and problem solving skills at competent
level or higher.

Measure: Scored on a standardized
rubric and/or faculty selected method of

assessment.
SLO 3: Teamwork and Target: 80% (or 5% gain annually until
Collaboration that target is met) of students in LA

courses will demonstrate teamwork and
collaboration skills at competent level or

higher.
Measure: Scored on a standardized
rubric.
Student Success Outcome (SSO) Assessment
Metric Target and Measure (post redesign)*
Baseline Data
Course Metric 1: DFW Rates Pre-redesign (3-year average) DFW rate by Target: decrease in each LA course DFW.
in LA vs. non-LA sections course Measure: annual DFW rate for each

course post-redesign; aggregated DFW
rates by course over 5 years.
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Course Metric 2: Loss of
Credit Hours in LA vs. non-LA
sections

Pre-redesign (3-year average) lost credit hours
by course

Florida Atlantic University

Target: decrease in each LA course total
lost credit hours.

Measure: annual lost credit hours for
each course post-redesign; aggregated
lost credit hour rate by course over 5
years.

Student Metric 1a: Retention
to the next major semester
(fall-to-spring or spring-to-
fall) for students in LA vs.
non-LA courses**

(3-year average) semester-to-semester
retention rate for all students in courses prior
to redesign

Target: increase in semester-to-semester
retention rate for all students in LA
courses.

Measure: annual semester-to-semester
retention rate for students in each course
post-redesign; aggregated semesterly
retention rate of students in LA courses
over 5 years.

Student Metric 1b: Retention
to the next year (fall-to-fall)
for ALL students enrolled in
LA vs. non-LA courses**

(3-year average) fall-to-fall retention rate for
all students in each course prior to redesign

Target: increase in fall-to-fall retention
rate for all students in LA courses.
Measure: annual fall-to-fall retention rate
for students in each course post-redesign;
aggregated retention rate of students in
LA courses over 5 years.

Student Metric 1c: Retention
to the next year (fall-to-fall)
for FTIC cohort students
enrolled in LA vs. non-LA
courses

(3-year average) fall-to-fall retention rate for
FTIC cohort students in courses prior to
redesign

Target: increase in fall-to-fall retention
rate for FTIC cohort students in LA
courses.

Measure: annual fall-to-fall retention rate
for FTIC cohort students in each course
post-redesign; aggregated retention rate
of FTIC cohort students in LA courses over
5 years.

Student Metric 2: Academic
Progress Rates (APR) for FTIC
cohort students in LA vs. non-
LA courses.

(3-year average) APR for FTIC cohort students
in courses prior to redesign

Target: increase in APR for FTIC cohort
students in LA courses.

Measure: annual APR for FTIC cohort
students in each course post-redesign;
aggregated APR for FTIC cohort students
in LA courses over 5 years.

Student Metric 3: Student
experience metrics

Responses to selected questions related to
student experience on National Survey of
Student Engagement (NSSE) prior to QEP.

Target: Meet or exceed first-year and
senior average student ratings on
selected measures as compared to peer
institutions on NSSE questions related to
student evaluation of their educational
experience.

Measure: NSSE results.
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LA metric 1: fall-to-fall
retention and graduation
rates for LAs as compared to
non-LAs (4-year for FTIC, 3-
year for AA transfers)

Average retention rate for undergraduate
students who have not served as LAs

Average graduation rate for undergraduate
students who have not served as LAs (4-year
for FTIC, 3-year for AA transfers).

Florida Atlantic University

Target: increase in retention and 4-year
graduation rates (3-year for AA transfers)
of LAs.

Measure: annual fall-to-fall retention rate
and graduation rates for LAs over 5 years.

LA metric 2: Development of
workforce/career
competencies by LAs

Qualitative responses from initial LA pedagogy
assignment describing their abilities related to
NACE career competencies in the areas of
communication, critical thinking, teamwork,
and leadership.

Target: Ability to demonstrate proficiency
in the NACE competency(ies) for which
the LA needed improvement.

Measure: analysis of changes between
pre- and post-LA responses to career
competency assignments and reflections
in pedagogy course for first-semester LAs
as measured by QEP developed rubric.

*Targets fluctuate based on course; **Eliminating students who graduate

Program Outcome (PO) Assessment

Metric Baseline (pre-QEP) Target (end of Year 5) Justification of Target

Number of courses 5 35 Anticipate adding an average

transformed with active of 6 courses per year over

learning and the LA model the next five years

Number of departmentsand | 2,1 18,8 Sampling from QEP pilot and

colleges with LA courses faculty interest

(respectively)

Number of students enrolled | 1609 8,750 While course enrollments

in LA courses annually* (fall 2021, spring/summer will vary greatly, we use an

2022) average of 1:25 LA to

student ratio with 350 target
LAs

Number of students hired as | 84 350 While number of LAs will

LAs annually** vary based on course size,
this estimates an average of
10 LAs per course per year

Number of instructors who 0 80 This is an estimate based on

complete faculty budget allocation for faculty

development series on LA development stipends

model (LA FLC or LA

instructor Canvas course)

Classroom spaces 1 10 This is an estimate based on

redesigned for active and budget allocation for

collaborative learning classroom redesign

Publications and 1,4 10, 20 This is an estimate, assuming

presentations on LA 2 publications and 4

program/course outcomes presentations annually

at FAU
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*students may be counted twice if enrolled in more than one LA supported class; **LAs may be counted twice if supporting more
than one LA class/section or working multiple terms

Conclusion

Tracking of the outcomes listed above will highlight successes and lead to identification of program
elements needing improvement. SLOs and SSOs selected align with the mission, vision, and needs of the
institution and tie directly to institutional Key Performance Indicators, state of Florida Board of
Governors funding metrics, and priorities in student learning identified by the state legislature. The
ability to demonstrate improvements through a solid assessment plan will provide validation that this
QEP has positively impacted students, LAs, faculty, and physical spaces and has met its goal of improving
student learning and student success. By demonstrating these changes related to the culture of teaching
and learning at FAU, the QEP leadership will have a strong rationale for continued program
sustainability.
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CHAPTER 9: RESOURCES AND BUDGET

The university has committed to and provided resources, according to the proposed budget. This
included a commitment to the QEP in terms of human resources (personnel, committee membership,
and student employment), physical space resources (classrooms for redesign and space for LA program
activities), and comprehensive financial support to grow and sustain the program.

Human Resources

FAU has committed substantial faculty and staff time and effort to the QEP. Upon selection of Education
Reimagined as the QEP topic, University leadership identified a director and co-lead to build and
implement the QEP: Brittanney Adelmann, Ph.D. and Jennifer Bebergal, Ed.D. The QEP team has worked
at the institution for a combined 37 years and enjoy long established reputations for leading high quality
programs. As a commitment to the QEP, both individuals had their positions realigned to allow for
significant time to be spent on this initiative. A new assistant director staff position was created to assist
in the development of all aspects of the QEP and the LA program at FAU. FAU will continue to fill
personnel needs as the program grows according to the QEP timeline and budget.

The time from QEP dedicated staff is only part of the institutional commitment. Students, faculty, staff,
and community members have also committed time and effort. A QEP Development Committee
composed of faculty and staff from colleges, departments, and campuses across the institution, students
and representatives from Student Government, and community stakeholders provided feedback on the
development and implementation of the QEP. The Development Committee continues to convene every
semester.

Faculty have committed time and effort to this QEP as well. Three faculty served as LA Faculty Mentors
during the pilot year, spending their time assisting new LA faculty in both the development and
implementation of the model within their courses. Eight faculty who developed new LA courses as part
of the QEP pilot spent a minimum of 30 hours in the spring 2023 on course design and planning.

Physical Space Resources

On a large university campus, space allocation is often a signal of institutional priorities. The university
has demonstrated the value and priority of this QEP by providing space for associated activities in a
range of ways. First, new office space has been identified for LA Program Offices within the Center for
Teaching and Learning. More importantly, classroom space has been prioritized for QEP use. Prior to
selection as the QEP, staff working with the LA model in mathematics secured funding to redesign one
classroom with active learning furniture. Once the QEP was awarded, the team was given the
opportunity to redesign several classrooms as collaborative learning spaces. This resulted in classrooms
of varying sizes (36 - 125) getting a makeover with new active learning furniture and technology. Signage
branding several active learning spaces was added to build identity with the program. To date, seven
traditional classrooms have been transformed, including six rooms on the Boca Raton Campus and one
at the Honors College in Jupiter. The Classroom Scheduling department within the Office of the Registrar
prioritizes course placement in redesigned classrooms for LA classes. One classroom has been taken
offline from scheduling outside of LA courses and designated as dedicated space to run QEP related
activities, including Development Committee and Faculty Learning Community meetings as well as LA
pedagogy training.
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Financial Resources

In preparation for courses being transformed with the LA model, significant institutional resources have
been committed for the multiple aspects of the program. A structure is in place with allocations to
provide stipends for faculty development activities related to course redesign and for the hiring of
approximately 350 new undergraduate students as LAs annually. Seven traditional classrooms have
been transformed through a combination of institution-based technology fee grants and QEP budget
allocation with additional resources budgeted to meet future needs.

A detailed accounting of university resources dedicated to implementation and completion of this QEP is
included in the budget spreadsheet in Appendix F.
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LAST PAGE - IMAGE with this statement and photo:

The overall plan developed for this QEP is purposeful, yet flexible. The plan ensures that QEP leadership
will continuously monitor progress of Education Reimagined, adapt to changing needs, and ultimately
guide FAU toward a significant and sustained cultural change in teaching and learning by engaging
students through peer-assisted, collaborative learning.
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APPENDICES

APPENDIX A: INTRODUCTION TO FAU & THE LA MODEL

Institutional Metrics

Performance Metrics (PMs)

Percent of Bachelor’s Graduates Employed (earning $40,000+) and/or Continuing their
Education (1 Year after Graduation)

Median Wages of Bachelor’s Graduates Employed Full-Time 1 Year after Graduation
Net Tuition & Fees per 120 Credit Hours

Four-Year Graduation Rate (Full-time FTIC)

Academic Progress Rate (2nd Year Retention with GPA above 2.0)

Bachelor’s Degrees Awarded in Areas of Strategic Emphasis

University Access Rate (Percent of Undergraduates with a Pell Grant)

Graduate Degrees Awarded in Areas of Strategic Emphasis

Three-Year Graduation Rate for Florida College Associate in Arts Transfer Students
Six-Year Graduation Rate for Students Awarded a Pell Grant in Their First Year

Total Research Expenditures in Millions

Key Performance Indicators (KPIs)

FTIC Four-Year Graduation Rate

FTIC Six-Year Graduation Rate

Academic Progress Rate

Bachelor’s Degrees Awarded to Minorities (Black and Hispanic Students)
Percentage of Courses with DFW below 20% threshold

Median Wages of Bachelor’s Graduates Employed Full-Time 1-Year After Graduation
Net Tuition & Fees per 120 Credit Hours

Three-Year New Florida AA Transfer Graduation Rate

Six-Year Graduation Rates for Pell Eligible Recipients

Percentage of Degrees Awarded in Areas of Strategic Emphasis

University Access Rate

Percentage Bachelor’s Employed ($30,000+) in the US 1 Year After Graduation
Percentage Enrolled in the US 1 Year After Graduation

Percent UG Sections with Zero Cost Materials

Freshman Retention Rate of FTIC

Freshman in Top 10% of High School Class

Number of Mini-Mester/FastTrack/Intersession Sections

Graduate degrees awarded

Percentage of Research Expenditures Funded from External Sources
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APPENDIX B: SELECTION OF THE QUALITY ENHANCEMENT PLAN

QEP Topic Selection Committee

Florida Atlantic University

QEP Topic Selection Committee —

Member Position
Ed Pratt Dean of Undergraduate Studies (Co-Chair)
Russ lvy Senior Associate Provost (Co-Chair)
Carol Mills College of Arts and Letters

Donna Cooke

College of Business

Charles Dukes

College of Education

Edgar An

College of Engineering and Computer Science

Julie Earles

Wilkes Honors College

Armiel Suriaga

College of Nursing

Colin Hughes College of Science
Seth Fallik College of Social Work & Criminal Justice
Ken Frankel Library

Mary Ann Gosser-Esquilin

University Honors Program

Donna Chamely-Wiik

Undergraduate Research & Inquiry; first QEP Director

Willie Freeman

Center for Online and Continuing Education

Debra Szabo

Office of the Provost

Ying Liu Institutional Effectiveness
Karen Gough Career Center, Student Affairs
Sang Hong Diversity Council
lorge Lago Student Representative

Vanessa Stubbs

Student Representative

Career Competencies (CCs)

https://www.naceweb.org/career-readiness/competencies/career-readiness-defined/)

Career readiness is the attainment and demonstration of requisite competencies that broadly prepare

college graduates for a successful transiti
CC1: Critical Thinking/Problem Solving
CC2: Oral/Written Communications

CC3: Teamwork/Collaboration

CC4: Digital Technology

CC5: Leadership

CC6: Professionalism/Work Ethic

CC7: Career Management

CC8: Global/Intercultural Fluency

on into the workplace. These competencies are:
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APPENDIX C: ESTABLISHING QEP LEADERSHIP

QEP Development Committee Members & Work Group Assignments

QEP Development Committee —

Member

Position

Work Group

Brittanney Adelmann

Director, Math Learning Center &
Quality Enhancement Plan

Faculty Development & Recognition
Course Selection/Curriculum Grant Process

lennifer Bebergal

Associate Dean, Academic Support & Student Learning
Co-Lead Quality Enhancement Plan

Assessment
Marketing & Communication

Jay Mireles-Jlames

Associate Professor, Mathematics

Faculty Development & Recognition

Donna Chamely-Wiik

Associate Dean, Undergraduate Research & Inquiry
Former QEP Director

Faculty Development & Recognition

Y¥ing Liu

Accistant Provost, Institutional Effectiveness

Assessment

Scott Silversten

Associate VP, Communications & Marketing

Marketing & Communication

Kim Dunn

Associate Professor, Accounting
President of Faculty Senate, BOT

Faculty Development & Recognition

Russ vy

Senior Associate Provast (currently Interim Provaost)
SACSCOC Liaison

Course Selection/Curriculum Grant Process

Morgan Cooley

Accociate Professor, Social Work

Faculty Development & Recognition

Patrick Bernet

Associate Professor, Management (Business)

Marketing & Communication

Evonne Rezler

Senior Associate Dean, College of Science

Course Selection/Curriculum Grant Process

Ann Branaman

Chair and Professor, Sociology

Course Selection/Curriculum Grant Process

Terje Hill

Professor, Mathematics {Honors College)

Faculty Development & Recognition

Louise Aurelien Buie

Assistant Dean, Executive & Cantinuing Education &
Academic-Practice Partnerships

Assessment

Fred Bloetscher

Associate Dean, Undergraduate Studies - College of
Engineering & Computer Science

Course Selection/Curriculum Grant Process
Assessment

Daniel Raviv

Professor, Electrical Engineering & Computer Science

Faculty Development & Recognition

Biance Nightengale-Lee

Assistant Professor, Curriculum & Instruction

Faculty Development & Recognition

Kristy Padron Associate University Librarian Assessment
Julie Golden-Botti Assistant Provost, Online & Continuing Education Course Selection/Curriculum Grant Process
Anthony Ambrosio Director, Assessment (UGS) Assessment
Deb Szabo Director, Assessment, Accreditation, and Articulation Accescment
Juan lzaguirre Interim Director, Center for Ideas Student Development & Recognition
Mori Carter Director, Campus Life - Broward Campuses Assessment
Stephanie Etter Vice Provost for Academic Services, Broward College Course Selection/Curriculum Grant Process
Molly Adam Associate Director, FAU High {Jupiter) Student Development & Recognition

Maxwell Simonson

Student Bady President

Student Development & Recognition

Lily MacDonald

Student Body Vice President

Student Development & Recognition

Wanessa Stubbs

Former student in LA class

Course Selection/Curriculum Grant Process

Nicole Abreu

Former LA, Student Government

Marketing & Communication

Sadie Shank

Student, Computer Science Major

Student Development & Recognition

QEP Workgroups
Members of each work group were invited to join a Canvas course created for sharing information
among the work group members and defining a clear charge, goals, and timeline.

1. Assessment Work Group

Charge: This work group will assist with developing Student Learning Outcomes (SLOs) and
Student Success Outcomes (SSOs) with baseline measures and goals and ideas to assess each of
these outcomes; assist pilot faculty on developing assessment of QEP initiatives within their
specific course; development of any needed tools, reports and dashboards; and provide
feedback on drafts of QEP assessment plan for SACSCOC submission.
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Goals: Suggest SLOs and SSOs (realistic, measurable goals) for the QEP, provide ideas for
assessment (qualitative and quantitative) of SLOs and SSOs, recommend assessment
measurement tools to be utilized, determine data needed, inclusive of dashboards and reports,
meet with faculty for each pilot course to review their course assessment plan and provide
feedback.

Timeline: Date Goals
Develop suggestions for SLOs and SSOs to share with

April 1,2022 .
the committee

Based on feedback, the group will suggest benchmarks
September 1, i
(baseline data and goals) and a plan to assess each of

2022
these outcomes
December 15, X
Provide feedback on faculty development course
2022
. Meet with faculty in pilot to review their course
Spring 2023

assessment plans

Assist with development of any needed tools, reports
March 1, 2023
and dashboards

Provide feedback and suggestions on QEP assessment

May 31, 2023 -
plan for SACSCOC submission

2. Course Selection/Curriculum Grant Process

Charge: This work group will assist with development of policies, procedures, and data analysis
needed to determine the selection of courses for redesign.

Goals: Development of benchmarks, development of timeline for course transformation and the
elements associated with each step of the process.

Timeline: Date Goals
Suggest a plan for course redesign selection process,
April 1,2022  CUBEEstapan B sel P
including timeline and factors to consider.
Based on feedback, the group will develop a rubric to
September 1, assess applications for course redesign and develop the
2022 initial course
transformation application and supporting materials.
Use rubric to assess initial applications and make
December 15, .
2022 recommendations for faculty/courses to be selected for
the 2023 pilot.
Provide feedback and suggestions on course selection
May 31, 2023 . L
process write up for QEP SACSCOC submission.

3. Faculty Development & Recognition

Charge: This work group will assist with designing the faculty development and recognition
components related to the QEP. This includes determining the needs for faculty development
(focus groups with current and future LA faculty), suggesting timeline, compensation, content,
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and assessment of the faculty development components. Additionally, the group will assist with
identifying opportunities for recognition of faculty related to the QEP/LA program.

Goals: Suggest components of faculty development related to the QEP, suggest policies and
procedures related to faculty development, provide ideas for assessment of faculty
development components, develop outline of content for faculty development and suggest
people who can develop the content, suggest opportunities for faculty recognition.

Timeline: Date Goals

Develop suggestions for faculty development needs

April 1, 2022
prl related to the QEP

September 1,
2022

Suggest policies and procedures related to faculty
development (to include timelines, compensation, etc.)

November 15,
2022

Suggest plan for overall assessment of faculty
development initiatives

Feb 15, 2023 Provide suggestions for faculty recognition
Spring '23 Assist with training of pilot faculty as appropriate

Initial pilot assessment; suggest adjustments for facult
May 1, 2023 P geestadl v

development

Marketing & Communication

Charge: This work group will be responsible for assisting with all elements of marketing and
gaining community support for the QEP ahead of the SACSCOC onsite visit in spring 2024.
Members will also assist with developing materials and events to prepare the FAU community
for the SACSCOC onsite visit.

Goals: Suggest timeline for elements associated with the marketing of the LA program and QEP,
provide ideas for content for marketing and collateral materials (swag): printed, electronic, etc.,
suggest ways to engage the FAU community in preparation of the onsite visit (events).

Timeline: Date Goals
Review of prior QEP marketing materials and current
April 1,2022 QEP

marketing materials.

September 1,
2022

Draft a plan and timeline for engaging the community
and
increasing awareness of the QEP through April 2024.

December 15, Provide ideas for content for marketing and collateral
2022 materials (swag); printed, electronic, etc.
Provide feedback on the community engagement
May 31, 2023 section
for the QEP SACSCOC submission.
Fall '23 - Spring |Assist with the launch of all marketing and
'24 associated events.
Late March - Ensure all marketing plans are in place
April 4,'24 across the community.
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5. Student Development & Recognition

Charge: This work group will assist with designing the student development and recognition
components related to the QEP. This includes determining the needs for student development
(pedagogy and beyond), setting timeline, compensation, content, and assessment of the student
development components. Additionally, the group will assist with identifying opportunities for
recognition of students related to the QEP/LA program.

Goals: Define components of student development, set policies and procedures related to
student development, plans for assessment of student development components, develop
outline of content for pedagogy/student development, suggest people who can develop the
content, suggest opportunities for student recognition

Timeline: Date Goals

Develop suggestions for student development needs
April 1, 2022 related to the QEP and proposed budget to share with
the committee.

September 1, Develop policies and procedures related to student
2022 development (to include timelines, compensation, etc.)
November 15, Develop student development assessment plan; and
2022 outline for content/modules for student development.
February 15, ) ) e

Provide suggestions for student recognition.
2023

Initial assessment of pilot pedagogy revisions: suggest
May 1, 2023 p P BOBY 28

adjustments for student development.
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APPENDIX D: DEVELOPMENT AND IMPLEMENTATION

Student Feedback Guiding QEP Development

The most important stakeholders in Florida Atlantic University’s QEP: Education Reimagined, are the
students. The QEP Development Committee members obtained feedback from students in various ways.
Feedback received is summarized below.

QEP Development Committee - student member feedback
Four students regularly serve as members of this committee. Two are leaders in Student Government,
bringing in a representative voice for students across the institution. One is a former student in an LA
class, former LA, and now a graduate student. The final student serves as a tutor at the institution. In
addition, an FAU alumna who was a student in an LA class served on the committee. These students
provided essential feedback to the overall committee. Some of their points have included:
e Suggesting that LA supported courses have a designation on the Registration/scheduling system
O This feedback was also brought up by members of the Student Government legislative
body, prompting discussions with the FAU Registrar to be held upon approval of the QEP
to determine feasibility
e Creating a student focus group to review the QEP/LA website once the first iteration is
completed
O This resulted in a student focus group held in late fall 2023, with adjustments to the
website completed in early spring 2024 based on focus group feedback

Student Government - presentation to legislative branch with feedback
While the Student Government Executive Branch (President and Vice President) had been active
members of the QEP Development Committee, bringing the student voice to the establishment of this
program, we wanted to broaden the feedback by presenting to the legislative branch through the Boca
Raton House of Representatives. These members asked great questions, with the following feedback
directly impacting steps the LA Program Office will take or has taken to enhance the program:
e Identify LA classes in the course registration/scheduling system
O As the second group providing this feedback, the QEP leadership team will be meeting
with the Registrar during Year One of the QEP to determine feasibility
e An avenue for students to propose specific courses for redesign with the LA model
O This has resulted in a “propose a course that YOU would like to see offer the LA model”
on the QEP website
® Promotion of LA hiring opportunities through Canvas, the FAU Learning Management System
(LMS)
O This has resulted in collaboration with the Office of Information Technology to allow
banners to be placed in Canvas for two weeks during each hiring cycle to promote
student employment opportunities within the LA Program, beginning in Year One

Feedback from students enrolled in LA courses
This feedback has been captured in a variety of ways. Student Perception of Teaching (SPOT) evaluations
have been requested from instructors of LA classes and were reviewed for student feedback on the
model. In addition, students in LA courses have provided feedback through surveys and interviews.
While the majority of feedback was positive, below are a few key suggestions that were shared:
e Inlarge lecture courses, several students mentioned that a smaller ratio of LA to students would
improve the interaction and support from the LA that each group received
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O This has led the LA Program office to set a standardized goal of 1:20 LA to student ratio
O As students mentioned that the larger ratio prevented the LA from spending significant
time with their group, faculty development components were modified to encourage
faculty to create an implementation plan that allows enough continuous time for group
work to allow LAs to work broadly across multiple groups
e Several students indicated a desire for LAs to focus on prerequisite course information versus
supposing that the student had recently completed the prerequisite course and retained the
knowledge
o This has led QEP leadership to build in strategies during faculty development for
instructors to envision a plan for students who need remediation on particular topics, by
utilizing pre-class worksheets to provide opportunities to reflect on and review requisite
knowledge
e A few students mentioned that the model can be distracting to students with ADHD or other
learning disabilities as the background noise during group work can be overwhelming
O This has led the QEP leadership to work extensively with the Student Accessibility
Services (SAS) staff to put protocols in place to best support students registered with
their office

Feedback from undergraduate student LAs
The student voice would not be complete without input from the student LAs themselves. Through end-
of-semester reflections and informal feedback throughout the semester, the following big ideas have
been shared:
® Increase opportunities by hiring more students as an LA in the future
O This will be addressed upon approval of the QEP by SACSCOC as we expand the LA
program offerings
e Redesign additional classroom spaces for active learning, particularly in large lecture halls
o As many courses being considered for implementation of the LA model are large lecture
(250+ students), this feedback along with a needs assessment for QEP development has
prioritized QEP leadership to seek funding opportunities (grants, donors, incorporation
into existing classroom/building design requests) for construction of a 6,000 square foot
flexible learning space within the next five years

Feedback from incoming first-year students
An analysis of FAU incoming first-year student responses on the Beginning College Survey of Student
Engagement (BCSSE) provided insight into student expectations:
e Students expect to receive academic support from their peers more than from tutors, advisors,
faculty, and others (D. Meeroff, personal communication, October 10, 2023)
O This led to prioritizing the development of structured programs to allow students to get
peer-to-peer support in an effective and equitable way
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Course Selection Rubric

Criterion |Sub-Category |Weight [Score A|[Score B

For Score A, 3 points if that sfudent type is significantly impacted; 1 poinf if that studenf fype is parfially impacted; 0 points i
relaffvely no students of that type are impacted. For Score B, rale the breadth of impact per semester: 5 points if impacts
muore than 300 students of thaf type; 3 points i more than 200 sfwdents; 2 points if more than 100 students; 1 poinf if more
fthan 30 stwdents; 0 if impacts fewer than 50 sfudents per semester of that fype

FTIC

Transfer students

Students Impacted:

Broward or Jupiter students

Type and Breadth Non-STEM students

COmnline students

Far Score A, 3 points if that course fype is impacted; 0 if nof that course type. For Score B, rate the breadth of impact per
semester: 3 points if impacts more than 200 sfudends; 3 points i more than 200 students; 2 points if more than 100 sfudents;
1 point if more than 50 sfudents; 0 if impacts fewer than 30 students per semesfer

IFP (gemeral education)

Courses Impacted: type

Major gateway (pre-requisite)

and breadth Required Major course

Far Score A, 3 points if that metinic is significantly impacted; {1 poinf if that mefric is miidly impacted; 0  mo impact on that
meiric. For Score B, rafe the breadth of impact per semester 3 points if impacts mare than 300 students; 3 points if more
than 200 students; 2 points i more than 100 students; 1 point if move than 50 students; O if impacts fewer than 50 students
per semesfer

Retention (FTIC) and APR

4-year Graduation Rates

Impact on Metrics Transfer Graduation Rates

Ability to progress to
subsequent course

For DFW rates, use the average score over the past 4 semesfers (can exclude summers). Score A, 5 points if that course
has average DFW rate of 40% or higher; 3 points i DFW rate of 300397, 2 points i DFW rale is 20-29%; 0 points i DFW is
under 20%,; Score B should address any idenfities or intersection of identities that have made students in that course
disadvanfaged. if the diference in DFW rafe for two popwlations is 15% or greafer - 5 points; 4 poinfs if difference is 10-
14%; 3 points if 7-3.9%; 2 points if 53-6.93%; 1 points if difference in owtcomes is 3-4.99%.

Cwerall DFW and DFW for
Course DFW rate Historically disadvantaged
students

Reviewers can ward up to 3 addifional points in Score A for jusiiication of impact on equily and inclusivily and 3 adaibonal
points in Score B for justification and rafionale based on circumsiances not outlined in this rubrc.

Impact on Equity &
Inclusivity or Special Proposal makes a case for

_ additional rationale based on
Circumstances not diversity, equity, and inclusion

addressed previously

. FTIC: first-year, firsi-time in college students who will impact cur
DEFINITIONS: i

[MOTE: students in courses beyond first-year may be coded as FTIC for
raduation rates, but will be counted in that metric)

[Transfer: Student enrolling with an AA degree from a Flonida State College

Broward or Jupiter students: Students with primary campus as non-Boca,
not fully online

Cinline student: Any course where the modality is at least 50% online;
ctudents pay the distance lkeaming fee

Mon-STEM students: Any students who are majoring in disciplines cutside
f a traditional STEM discipline
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Chair Commitment & Faculty Offer Letter - Course Redesign

@

Education Reimagined

t' - .
education reima ) Learning Assistant (LA) Program )
P - LEARh CGuality Enhancement Plan - Florida Atlantic University
FALLECL "QEP

Dear Dr. XX:

In September 2022, a call was announced to the university community for any instructors interested in
redesigning their course with the Learning Assistant (LA) Model as part of a pilot program for the new
QEP, Education Reimagined. Accepted faculty will participate in an LA Faculty Learning Community
{Spring 2023) in which they will work to redesign their course to include collaborative learning and the
Learning Assistant (LA) Model.

We are excited to share that FACULTY MEMBER submitted a proposal to redesign COURSE. The QEP
course selection committee has reviewed all proposed courses and recommended that this course be
selected as part of the pilot for the QEP.

Before we offer this opportunity to your faculty, we are requesting your agreement with the following:

1. Approval of the faculty member/finstructor commitment of time in working on course
redesign during spring 2023. It is anticipated that faculty will need to dedicate 2-3 hours per
week to the redesign process.

2. Tothe best of your ability, you agree to assign this faculty member/instructor to teach
the redesigned course in fall 2023 and at least one additional semester over the following
year.

Funding Information:

* The QEF will provide a 52500 stipend for each faculty member/instructor involved with
the redesign process (maximum 2 per course).

+ The QEP will provide an additional 51500 stipend for the faculty member/instructor
upon completion of teaching the redesigned course, submission of an assessment report,
and development and submission of a continuous improvement plan.

* The QEF will hire and pay for undergraduate Learning Assistants (LAs) to
support redesigned courses, up to a maximum allowable amount per course.

| acknowledge and agree to the above request(s) for faculty/instructor time and assignments
pertaining to the aforementioned course.

Dr. XX - Chair, Department XX Date

For mare information, contact the QEP team at gep@fau.edu or visit www.fau edu/gep.
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Education Reimagined

nefifg,}ug'«‘mwm . Learning Assistant [LA]I Progra_ ) .
PER-ASHATED LEAFHNG Quality Enhancement Plan - Florida Atlantic University
FALLEDU/ GEP

Dear FACULTY:

‘We are pleased to offer you a stipend for participating in the Spring 2023 faculty development workshop as

To be eligible to have LAs assigned to your course and receive Stipend Part One of $2500, all components

part of the Florida Atlantic University Quality Enhancement Plan. The course associated with this stipend is outlined in Part One must be completed by June 1, 2023. Stipend Part Two of $1500 will be awarded upon
COURSE. completion of the components outlined in Part Two by specified deadlines.
Nots: All materials created will become property of the Florida Atlantic University Learning Assistant (LA)
md be used thes t the university.
Expected work for the Stipend Part One (52,500) includes: Program and may be used by other faculty ot the university
+  Attendance at 12 weekly meetings (January 23 — April 24, 2023); Mondays 3 - 5 p.m. (Note: January We are excited to welcome you to the team of faculty teaching with LAs as we work to reimagine education
22is4-6pm) at Florida Atlantic University!

o Meetings are [N PERSON, in G5 214B (January 23 is online; April 3 will be in Jupiter)

P s PP : Pl i d return this offer lett Wedh d 18, 2023.
o A minimum of 90% meeting attendance and participation is required. case signandr is offer letter by Wednesday, January

+  Adjustments to curriculum and creation of course documents and activities which incorporate Sincerely,
active/collaborative learning (can include worksheets, pre-worksheets, quizzes, i-Clicker problems, .
team building activities, projects etc.) @@‘{M
o Development of a minimum of 75% of weekly course activities/documents is required; a
minimum of 30% of course time should include active learning facilitated by LAs. Brittanney Adelmann, Ph.D.
+ Development of 2 specific plan for logistics of the LA model in class DL::'_:;"' Quality Enhancement Flan
. e . p g Assistant (LA) Program
o Plan to incorporate LAs to facilitate collaborative learning and engage students
o Planfor introducing the LAs and the LA model to the class
o Creation of syllabus and Canvas elements related to the LA model
» Development of design for weekly prep meetings

+ Development of a course assessment plan related to the LA model Student Learning Outcomes Faculty accep

Jennifer Bebergal, EA.D.

Co-lead Quality Enhancement Plan
Associate Dean, Center for Teaching & Learning

(5L0s)

FACULTY
» Submission of a Faculty Course Proposal (FCP) in LA Campus

Expected work for the Stipend Part Two ($1,500) includes:
Teaching the redesigned course with the LA model in fall 2023
#  Facilitation of Weekly Prep meetings with LAs throughout the fall 2023 semester
+ Submission of course outcomes as described in the assessment plan; submission of a continuous
improvement plan
# Must be submitted within 2 months of the end of the semester, or no later than February 15, 2024

LA Faculty Learning Community (LA FLC) Meeting Details:

»  Online: Initial Zoom Workshaop
o Monday, January 23, 4 - 4:30 p.m. LA FLC introductions
o Monday, January 23, 4:30 - 6 p.m. Essential Elements of the LA Model

+ In person: January 30; February 6, 13, 20; March 13, 20, 27; April 3, 10, 17, 24
o Mondays 3 - 5 p.m., GS 214B

+ OPTIONAL (highly rec ded): LA Regional Workshop hosted by Florida Gulf Coast University

(FGCU): Saturday,/Sunday February 25 - 26 (QEP Mf{p«y travel, hotel, and registration costs)
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Florida Atlantic University

Pilot Course Announcement

P~ fauede
Sent: Toasdoy, Janvary 17, 202 1031 AM

Toi sonniter Bobergal <heborgsi@lay edu>

Subject: FAU Insider - Jan. 17, 2023

Tuesday, Jan. 17, 2023

FLORIDA ATLANTIC ONIVERSITY
A y

Courses Selected for 2024 Quality Enhancement Plan
Pilot Program

Several courses have been selected to take part in a small pilot program for
Florida Atlantic's Quality Enhancement Plan (QEP), Education Reimagined.
This program supp tudent ion by including student to
student and faculty to student ion, guided by the princij of the
Learning Assistant (LA) Program Model. Learn more here.
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Florida Atlantic University

Stipend Guidelines - Faculty and LA Mentors

@

Education Reimagined

Srclicetion g Quality Enhancement Plan - Florida Atlantic University
e Learning Assistant (LA) Faculty Mentor
ERAELR] e Stipend Guidelines

An LA faculty mentor is an instructor with experience in teaching with Leaming Assistants (LAs). This
individual will support new LA faculty in the redesign and implementation of a course with LAs for the
first time. Mentors will share their expenence regarding the incorporation of all elements of the LA
Model. A stipend of $1500* is provided for LA faculty mentoring activities over a 12-month peried. LA
Faculty mentors will be selected based on demonstrated leadership within the FAU LA community and
alignment with curricular aspects of the current courses being redesigned.

There will be two cohorts annually working on course redesign and implementation of the LA model. LA
faculty mentors will be selected to work with a spacific cohert, following them through the design and
implementation process.

Spring Cohort: Work with new LA faculty redesigning their course in spring (semester 1) to teach in
fall (semester 2).

Fall Cohort: Work with new LA faculty redesigning their course in fall (semester 1) to teach in spring
(semester 2).

*Sfipends are procezsed after completion of Semesfer { activities, howewver, LA facully mentors agree to be available to assist
new LA faculfy for & minimum of 1 year.

Role of an LA Faculty Mentor
» Semester 1 — Support in Course Redesign: Provide guidance and support during LA FLC
meetings on cumcular design elements, syllabus and logistics, and assessment planning.
= Requirement: Attendance and active participation in a minimum of 3 synchronous LA
FLC meetings (2-hours each).
o Optional: Participate in additional LA FLC meetings; provide guidance to faculty in the
redesign process outside of scheduled meetings.

» Semester 2 — Support new LA Faculty: Provide guidance and support regarding in class
practice/active learning segments and weekly prep meetings for faculty teaching with LAs
(includes faculty who redesigned the course and faculty teaching a previously redesigned
course).

o Requirement: Attend and co-lead discussions dunng at least 2 of the 3 monthly “coffee
hours™ for LA faculty.

o Requirement: Observe and provide feedback of active leaming class meeting(s) and/or
weekly prep meeting(s) a minimum of 3 times (same instructor or multiple instructors).

= Opticnal: Attend Q&A sessions for prospective faculty considering submitting a proposal
for course redesign with the LA model; promote the LA model proposal process to
faculty within your department/college.

Faculty member agrees that materials created related to feaching in the LA model will be svaillable for use by ofher instructors
at Florida Atlantic Universify. The LA Office will house and manage 3 databazefarchive of QEF created materials.

For more information, contact the QEP team at gep@fau.edu.
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cduczition reima Education Reimagined
. Quality Enhancement Plan - Florida Atlantic University

Faculty Learning Community (FLC)

FALLEDU/GEP

Faculty involved in the redesign andfor teaching of a course for the first time with Learning Assistants
(LAs) are eligible for a stipend related to their faculty development activities. Please note that while we

use the term faculty, anyone teaching/redesigning a course with the LA model would be eligible
(including instructors, adjuncts, GTAs).

Faculty involved in the redesign of a course to include the LA model will participate in a semester-long
Faculty Learning Cormmunity (FLC).

Faculty redesigning a new LA course
Two-part Stipend: $2500 + $1500 = $4000

Part One - Education Reimagined FLC: designing new materials, design assessment plan, learmn
about elements of the LA model and active leaming, develop plan for weekly prep meetings,
submit syllabus including LA information. Must be completed prior to teaching.

Stipend Part One ($2,500) to be paid upon:

Submission of course proposal to redesign course

« Attendance and active participation in a minimum of 80% of all synchronous FLC meetings
Submission of all required FLC components (e.g. weekly prep meeting plans, assessment
plan, revised syllabus, active leamingigroup activities as appropriate)

Submission of reflection and survey at conclusion of formal FLC experience

Integration of what was leamed into future course with LAs

Signed agreement to allow LA faculfy/staff to come into classes and weekly prep meetings fo
provide guidance and support

Provision of course materials for use in the LA Program Office dafabase

Part Two - Education Reimagined Assessment and Improvement Plan: Stipend requirements
must be met within one semester upon completion of teaching an LA course and leading weekly
prep meetings for the first time.

Stipend Part Two ($1.500) to be paid upon
« Conclusion of course taught with elements developed through FLC
« Completion of leading weekly prep meetings throughout the semester
« Submission of post-teaching assessment and improvement plan
# Submission of post-teaching weekly prep analysis

Faculty redesigning a course agree fo be available to assist new faculfy teaching that course for
a minimur of 1 year.

Faculty member agrees that matenals created related to teaching in the LA modef will be
available for use by other instructors at Florida Atiantic University. The LA Office will house and
manage a database/archive of QEP created matenals.
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Faculty assigned to teach a previously redesigned LA course for the first time must complete an
asynchronous LA Faculty Canvas Course in order to have LAs assigned to their course.

New faculty for a previously designed LA course

Two Part Stipend: $500 + $500 = §1000

Part One - Education Reimagined LA Faculty Canvas Course: review previously designed
course matenals, weekly prep meeting notes, assessment results, and improvement plan from
prior semesters as a guide to developing and setting up your own course. In addition, faculty will
make any needed adjustments to the assessment plan, learn about elements of the LA model
and active learning, develop a plan for weekly prep meetings, and submit a syllabus including
LA information

Stipend Part One ($500) to be paid upon-
Attendance at Essential Elements E-Series online workshop (75 minutes)
Completion of asynchronous LA Faculty Canvas course
Completion/submission of all required LA course planning components (weekly prep meeting
plans, assessment plan, revised syllabus, active leaming/group activities as appropriate)

e Matenals from previously designed course will be provided and may be used
Submission of reflection and survey at conclusion of Canvas course
Signed agreement to allow LA faculty/staff to come into classes and weekly prep meefings fo
provide guidance and support
Provision of course materials for use in the LA Program Office database

Facuilty member agrees that matenals created related to teaching in the LA model will be
available for use by other instructors at Flonida Atlantic University. The LA Office will house and
manage a database/archive of QEP created matenals

Part Two - Education Reimagined Assessment and Improvement Plan: Stipend requirements
must be met within one semester upon completion of teaching an LA course and leading weekly
prep meetings for the first time.

Stipend Part Two ($500) to be paid upon:

Teaching course with LA program elements (can include previous instructor materials, newdy
designed materials, or a combination of both)

Leading weekly prep meetings throughout the semester

Submission of assessment outcomes, weekly prep analysis, and improvement plan based on
assessment resulis

For more information, contact the QEP team at gep@fau edu To apply, visit www fau edu/gep
(launching i Fall 2022).



LA Faculty Learning Community (LA FLC) Syllabus
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LA Faculty Learning Community — Pilot Spring 2023

Florida Atlantic University

Menday
January 23
4:30- 6 p.m.
Online

Topic/Module

Discussion

Deliverables

Essential Elements
E-Series

Attend Essential Elements of the LA Model 75-minute
online workshop

The three key components of the Learning Assistant Model
are: LAs facilitating student interactions in class,
participating in weekly content preparation meetings with
the instructional team, and engaging in a pedagogy course.

Workshop participants will censider the coordination and
synergy between the different elements of the LA
experience and discuss how the LA Model is similar to, or
different from, other peer models, such as Supplemental
Instruction (S1) and peer tutoring programs.

Learning Outcomes for Participants:

* Describe the basic tenets of the LA model

= Apply the tenets of the LA model to the
development of their LA Program and institutional
contexts

= Compare the LA model to other peer models, and

= |dentify the resources and community available
through the Learning Assistant Alliance (LAA)

Sign up for an account at the Learning
Assistant Alliance (LAA)
https://learningassistantalliance.or;
Canvas quiz on the Essential Elements
of the LA Model

Complete the Canvas reflections
assignment

Upload a current syllabus for the
course you are redesigning

Meonday
January 30
3-5p.m.

In Person
Location G52148

The QEP & thelA
Model - Program
Essentials

What is 3 QEP and how is it tied to FAL's SACSCOC
reaccreditation?

Why do we believe Education Reimagined was selected as
the new QEP - Evidence of Effectiveness (supporting data
and survey information).

Reflections on Essential Elements E-Series Workshop:

*  What are the three pillars of LA model?

*  Why must all three pillars be present and working
together for optimal implementation and
successful outcomes for students?

Read How Learning Works pgs. 1-3
Canvas quiz on reading

Education Reimagined: Engaging Students through Peer-Assisted Learning

www.fau.edu/gep

gep@fau.edu
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Monday
February 6

3-5 p.m.

In Persan
Location G5214B

Pedagogy — An
Essential Element

FAU's LA Pedagogy Course (Workshop)

* What topics are covered and why are they
important?

* What activities are employed to reinforce
understanding and application of best practices
surrounding these topics?

®  Activities: Torture video, challenging scenarios,
facilitating effective group work video, interview
project, chem Il group work video

* Additional topics?

Read How Learning Works pgs. 10-39
Canvas quiz on reading

Monday Culturally Define CRP and discuss how we can use the research- = Write: critical reflection blog selfie —
February 13 Responsive based aspects of CRP in Flipgrid
3-5p.m. Pedagogy (CRP) *  Watch: foundations of CRP video and
s Curriculum
In Person respond to video template
Location G5214B *  Instruction « Complete: CRP resources exploration
* Relations & planning template
Model CRP in active learning. Can you identify aspects of *  Discuss: share which CRP resources
CRP in assignments, assessment, or curriculum? resonated with you & why via Canvas
discussion board
Saturday/Sunday LA Regional Attend the LA Regional Workshop hosted by FGCU
February 25-26 Workshop at Florida
Florida Gulf Gulf Coast
Coast LA University (FGCU)
Regional
Workshop
Location: FGCU
Monday Active/Collaborative | What is active/collaborative learning? * Upload an article or paper related to
March 13 Learning Why and how can we provide this type of learning? active !ea_rn_lng ideas/techniques in
3-5p.m. — ) your discipline
In person Example: Think, Par, share «  Share at least two takeaways from
Location GS Active learning article Jigsaw this article on Canvas discussion
214B board and respond to at least one

post from a colleague
Observe an LA class in action
(practice) by March 27

Education Reimagined: Engaging Students through Peer-Assisted Learning

www.fau.edu/gep

gep@fau.edu
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Monday Meet the LA Faculty | What are the Student Learning Outcomes (SLOs) and Develop at least two activities, one to
March 20 Mentors Student Success Outcomes ($50s) that we must measure measure SLOL, one to measure at
3-5 p.m. for the QEP? least two sub-components of SLO2 or
In person Assessment ; SLO3 that you will use in your
; * The FOUR SLOs that faculty measure in LA courses )
Location GS 4 HOW th th redesigned course
an ey measure them
214B and v Be sure to describe the active
* The 5S0s and Program Outcomes that the LA | . h 1l work
i Program will measure for you earning plece, Now Broups Wit wo
Developing Active/ ™ gk' bout and imol i . on it, what the individual or group
- .
Collaborative 4 " Img @ Guct' a_rtw_ 'mplementing assessment in deliverable is, what elements of CRP
Activities Targeting Eveloping activities in your course you considered, and how you will
5103 *  Rubrics/Glossary of terms assess it
» Additional assessments available outside the scope
of the QEP
Develop activities utilizing LAs targeting the SLOs (using
the rubrics).
* Qualities of effective group work: discussion
generating, measuring expected outcomes of 5LOs,
how to incorporate LAs, thinking about CRP
Monday Weekly Prep Hiring of LAs, Angel Nevin Upload a draft agenda/outline for
March 27 ki lud
Reflections on Assessment plan your weexly prep session including
3-5 pum. and topics and time on topic
In person Reflections on LA Classroom visit (practice) Develop an activity that you will use
Location GS Developing Active/ in designed
S . . your redesigned course
A Facilitating Effective Weekly Prep sessions
2148 Collapt_)ratlve € vorep Be sure to describe the active
Activities s Video examples of effective weekly prep sessions learning piece, how groups will work
Continue developing activities utilizing LAs targeting the oniit, what Fhe individual or group
5L0s (using the rubrics). deliverable is, what elements of CRP
you considered, and how you will
* Qualities of effective group work: discussion assess it
generating, measuring expected outcomes of SLOs,
how to incorporate LAs, thinking about CRP

Education Reimagined: Engaging Students through Peer-Assisted Learning

www.fau.edu/gep

gep@fau.edu

Monday
April 3
3-5p.m.

In person
Location TBD

Developing Active/
Collaborative
Activities

{Jennifer to travel to
Jupiter — Brittanney
in Boca)

Continue developing activities utilizing LAs targeting the
SLOs (using the rubrics).

* Qualities of effective group work: discussion
generating, measuring expected outcomes of SLOs,
how to incorporate LAs, thinking about CRP

Develop an activity that you will use
in your redesigned course

Be sure to describe the active
learning piece, how groups will work
on it, what the individual or group
deliverable is, what elements of CRP
you considered, and how you will
assess it

* Ways to form groups and think about seating
arrangements

s Design and implementation of weekly prep
meetings

* Revisiting the pillars: what are LAs learning in
pedagogy and how to tie that into prep and
practice

Learn how to submit a Faculty Course Proposal (FCP) in LA
Campus.

Monday Developing Active/ | Continue developing activities utilizing LAs targeting the Develop an activity that you will use

April 10 Collzborative SLOs (using the rubrics). in your redesigned course

3-5p.m. Activities i

In pzrson * Qualities of effective group work: discussion Be SU-I'E to describe the actlve.

Location GS generating, measuring expected outcomes of SLOs, learning piece, how groups will work

2148 how to incorporate LAs, thinking about CRP onit, what the individual or group
deliverable is, what elements of CRP
you considered, and how you will
assess it

Maonday Syllabus & Logistics | Design a syllabus for this course and discuss logistics of Develop a syllabus

April 17 implementing the LA model. Develop plans for implementing

3-5 pam. and logistics of the LA model

p *  Ways to introduce LAs to the class and define their 081 I_CS o1 the LA mode
In person R ] . Submit an FCP for your course
. role (and how it benefits students—explain the
Location GS LA Campus PR "
3148 ‘why” behind this model)

Education Reimagined: Engaging Students through Peer-Assisted Learning

www.fau.edu/gep

gep@fau.edu
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Florida Atlantic University

Monday Developing Active/ | Continue developing activities utilizing LAs targeting the
April 24 Collaborative 5L0s (using the rubrics).
35 p.m. Activities
Celebrate accomplishments, discuss what comes next
In person
Location GS Closing and NEXT
148 STEPS
Education Reimagined: Engaging Students through Peer-Assisted Learning TA“' sducation
wwrw fau.edu/gep gep@fau.edy i

Lesson & Logistic Planning - Faculty Worksheet

Implementing the LA Model and Active Learning in Your Course

Before we start planning the actual collaborative learning activities your students will do during the
active learning component of your course (guided by LAs), consider thinking about the following:

¢+  How will | introduce the LAs themselves and the concept of the LA model and group work to my
students; including the WHY behind it? fwill 1 “soy* something? will | moke a powerpoint slide?]

»  How will | divide students into groups? (Do they select groups? Do § randomly assign groups? Do |
intentionally assign groups?)

o When will | create groups? (First day? After drop/add ? Will students stay in same group all semester?)

#  How will | pbuild their sense of belonging and connection within the team? [icebreaker, iow stakes
activity, team charter)

#  How will | set the expectation for teamwork and working together? (piscuss in dass, sylabus, Canvas,
powerpeint)

+»  What guidelines will | need to set? fwill students submit something to demonstrote group work? Will this be a
group or individual submission? Can students leave before class ends if they finish group work—if not, how do you
prevent this? How do youw support students working collzboratively; eoch contributing? What is the policy for students
missing group work or amiving lote (i.e. missing lecture but attending group work)? if you are delivering this course
online now {synchronous or asynchronaus) or in the future, how are the policies different?

»  What will the LA component look like in my dass? (Remember, you must involve the LAs in active learming
a minimum of /3 of the class time.}

o  Example 1: In Calculus, students complete a pre-worksheet before class, gat a mini-lecture the first half of
class {50 minutes, twice weekly) followed by group work and a worksheet the second half of dass (50
minutes, twice weekly. Each student gets their own worksheet and submits individually even though they
work together. )

o  Exampls 2-in chemistry, students watch online mini-lecturas and contribute to a group,'team discussion on
canvas before class. During class, the instructor spends a few minutas going over a concept and then opens
up iClicker questions that students are expected to work on answering together with their group members
[facilitated by LAs). This is repeated throughout each class meeting.

o Example 3:In a music course, students work on projects together during class. The instructor introduces an
assignment, then as a group, students develop the elements of the assignment and present it as a group.
some weeks they discuss a particular element of music history or similar.

o What will work for YOUR course?

+ Am | assigning points for group work? If so, how will | assign these points? If not, how do | get
buy-in from the students to complete group work?

# Dolimagine students completing some work BEFORE class to prepare them for group work (or
to allow me to cover less content during class)? If so, how do | build in accountability for
students doing the work? {is there o point value associgted with any pre-closs work?)

# How do | ensure | am utilizing culturally responsive pedagogy throughout my course?

»  How will | assess content knowledge and skills for my course — and the impact of the LA program
on that competency?

o Will this be through a specific assignmentis] or group work? Pre/Post test? Exam questions? Project?
Reflection? etc.

o Will this ocour once or at multiple points in the semester?

o Will | assess all students on this or a sampling?

»  How will | assess critical thinking and problem solving in my course?

o Will this be through a specific assignment{s] or group work?

o Will this ocour once or at multiple points in the semester?

o Will | assess all students on this or a sampling?

¢+ How will | assess teamwork and collaboration in my course?

o Will this be through a specific assignmeant(s) or group work?

o Will this occur once or at multiple points in the semester?

o Willl assess all students on this or a sampling?
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LA Class Lesson Plan Guide

Course: Instructor:

Topic: Module/week:

Possible Topics/Material- Describe concepts, topics and material that you think apply to the dass ti
Describe ALL relevant topics that may be covered or background information that may be needed.

Objective: What concept(s) do students need to understand for this week’s class sessions?

Prioritize your Brainstom: Since you have limited class time, you must decide what things YOU need to help
students learn directly (lecture or similar], what students may be able to learn AHEAD of dass (through readings,
pre-class recorded lectures, online discussion posts, or other homework assignments), and which concepts students
can discover during class on their own/with their groups and under the guidance and support of you and the LA[s).

To do this, you may want to think about the material, its relative importance and difficulty, and list the topics in the
appropriate quadrant. If something is less difficult or a prerequisite knowledge refresher, perhaps they can learn
that outside dass. If something is new, important and difficult, perhaps you want to focus on that for your direct
instruction, with a compaonent of group work to check their understanding.

Difficult Not As Difficult

Important

Not As Important
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How to Cover Material: Plan your sessions using the grid above. You might have pre-class activities that are based
on concepts that are “Important”™ but “Not as difficult” (this also may be refreshing on pre-requisite knowledge and
skills as @ “warm up” for the work that will happen during dass). These concepts may also be used at the start of
group work as a low stakes activity to assess that they know the basics and to make them feel more confident. Then
the main focus (“work out”) of group work in your dass should come from the “Difficult” and “Important” area.
These concepts may be covered first by you as the instructor, but are the most important topics for students to work:
on as a group (with the support and checks for understanding that occur with the LAs). Think of what strategies and
‘techniques you will use to help facilitate their learning and application of that material. Finally, you may want some
type of closing activity at the end of class (or as homework/reflection after class) as a “Cool Down,” an exercise that
pulls it all together and solidifies understanding.

Now Here's My Plan... {with examples)

CONCEPT/Topic

When and HOW Students will learn this (BE SPECIFIC)

& .- Application of gas laws;
convert between units of
prassure; analyze the effect of
partial prassures in gas
mixtures.

 students will review readings and watch Canvas videos before lecture

+ students will complete a brief quiz and respond to canvas discussion [write ideal gas law, what is
the expression of Avogardra’s Law, Boyle’s Law, and Charles’ Law? Describe a gas law in your own
words and describe effects of the law using numbers/formula to help.]

« inclass, | will briefly review the relationship between the laws. | will demonstrate relationship

between pressure, volume and temperature and show how they can derive additional formulas

from one. [PV=nRT is ideal gas law, how does that change i we only have prassure and volume

(temperature is constant)]

After each brief explanation, | will open an i-Clicker quastion on a related concept 5o students can

work with their groups (supported by La(s]) to apply the concept and answer questions.

« after diass, students will complete online homewark to solidify concepts.

&g Distinguish dlassic
philosophers” views of ethics
and mordl behavior.

« students will complete assigned readings and watch Canvas videos before lecture
 Students will complete 3 discussion post on Canvas to demonstrate they have done pre-work

In class, t2ams will each be assignad 2 spacific philosophers. Team members will research the
individuals and complete a Venn Diagram describing where the philosophies intersect or what
elements are unique to that philosopher. Teams will submit that diagram on a shared
presentation slide and present it to the dass.

after diass, students will complete an online reflection, describing  minimum of two ways that 3
philosopher they learned about from another group has different views of ethics and moral
behavior than exhibited by one of the philosaphers their group studied.




Florida Atlantic University

Faculty Checklist - LA FLC

FM Quality Enhancement Plan
FLORIDA

Learning Assistant Program
ATLANTIC
UNIVERSITY

O Attendance at 12 weekly meetings (90% meeting attendance is required)

O Adjustments to curriculum

OCreation of documents and activities which incorporate active/collaborative learning,
O Development of a minimum of 75% of weekly course activities/documents
[ 30% (or more) course time includes active leaming facilitated by LAs
O Development of a specific Plan for logistics of the LA model in class
O Clear plan is established to incorporate LA facilitation of collaborative work
[ Clear plan for introducing the LA model and the LAs
O Creation of syllabus and Canvas elements/language related to the LA model

O Development of design/agenda/zoals for Weekly Prep Meetings

O Development of a course assessment plan related to the LA model Student Learning Cutcomes
(SLOs)

O Submussion of a Faculty Course proposal (FCP) in LA Campus.

w education
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LA Pedagogy Weekly Schedule

Fall 2023 — LA Weekly

E0EY
MONDAYS 1 pam.
a5 208

WEEK

Pedagogy
Topic

Pedagogy Homework — due at 11-58pm, the day before NEXT

NOTES

- August 2126

Mindset

In your LA sessions this week, find st least ONE example of how you
warked with & group and helped promate & growth mindset. Whet was
the impact? Submit this by cur next pedsgogy secsion. Be praparad to
disouss this at pedagog

2- August 28-Sept 1

Communication
and Active
Listening

Choose a podcast or video: Select a podosst or video on & fopic that
interests you or is relevent to your studies o work.

Set a timer: Set a timer for the length of the podeast or videa and start
listening or watching

Praciice active listening: While you'e listening or watching, focus on
the following:

Pay attention: Give your full attention to the podeast or video. Avoid
distractions. such as your phane or ather people around you.

Ak questions: Ask yourself questions sbout the information to
encourage yourself to leam mere and to show that you're interested in
the topic.

Parsphrase: Summarizs the information in your own words 1o show
that you understand the content

‘Show empathy- Try to understand the perspective of the speaker snd
consider their mefivations 2nd gosls for sharing the infarmation.

Take notes: Take notes on the key points, srguments. and evidence
presented in the podcast or video.

Feflect on your experience: After listening ar watching, tske some fime
1o reflact on your experience. Ask yourself the following questions:
What did I learn from the podoast or video?

How did active listening improve my understanding of the content?
How can | apply what | leamed to my studies o work?

What questions do | have that the podcast o video didn't addrass?

‘Share your insights: If appropriste, share your insights with others who

may be inferested in the topic. such as classmates, colleagues, or

‘socsal media followers, This will give you &n opportunity 1o practice

active listening in & different context and to receive feedback on your
of the content

3 Gept 48

Lsbor Day

Mo Class and Mo Homework

4- Sept. 11-15

Faciltation
Skills (part 1)

Aesignment:
Read Brame, C.J. and Biel, . (2015). Sefting up and fadilitating group
wark: Using cooperafive leaming groups effactivaly.

-reamng Feflection questions:
Coaperative leaming is characterized by positive

|ntendepender|r.e What does this mean?
2 Complete the Cuslities of Productive Group Wark chart
3. Pay sttention fo how your groups sre acting this week.
Choose the group that is strugaling the most to be successful ss a
areue and answer the following questions:

WWhat | liked most about the group wark was..

b Wihat | liked lzast about tha group wark wes.
e The mast effsctivs thing sbout the way the group worked
was

d. The lzast effective thing sbout the way the group worked
was.

e The things | did that helped the group most ware. .

i The things | did that helped the group the least were. ..
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5- Sept 1822

Fciitation
Skills (part 2)

Review 'LA Peer Review Videos' and complets evaluation

Evalustion
Rubiz is in the
Facilitation

8- Sept. 25-20

Survey Crestion
and Best
Practicss

Create a survey that asks meaningful. singularly focused questions that
are actionable. Follow the directions within the Canvas Module for this
your course size

7-0ct. 26

Bicom's
Teeanormy

T your OVVH (you are the student, not L) classes this week, find 3
exemples of quastions your instructors sk (or questions in
assignments) — and indicate what level of Bloom's taxcnomy thay fell
n and why you think so. Then change the question to meke it fll on &
different level of the taxonomy. State the new taxonomical rank. You
sre encoursged to rewrite the question o go to 5 higher or lower
taxonomicsl rank You can use s maximum of ane question from your
LA class if you don't have 2 examples from your own clssses.
(example format below)

Questions 1-3:

Level:

Wiy it s that Level:

Revised Cuestion:

WAhat Level the Revised Cusstion would be:

Wiy thet Level

8- Oct 013

Tuastioning
Skills

Resd the srticie on Questioning and Discussion from the book an
Teaching Secondary Scheal Science. Answer the refiection questions
and submit in Canvas (sssignmants) by our next padagogy mesting.
Reading Reflection Questions:

1) Write 2 questions thet one (or more) of yaur own instructors
asked in your classas this week. For esch question, enswer the
folowdn:

a. Wss this an cpen or closed question?
Did the wsy that the questan was asked generste discussion

orthought or inkibit it7

G Whan might dislogic discourse be beneficial?

d. When might univoesl discourse be beneficial?

e Whst is the advantage of wait time?

1 October 16 — Nov._3- Survey |

12- Mov. 8-10

&1
Mental Models

‘Assignment:
Read Redish, E. (1084), Implicstions of cognitive studies for tesching
physics; American Joumnsl of Physics, (82) 8.

Teashing Reflection:

Gonsider what you have noticed regarding the students with
whom ¥oU work (or &vEn in your own leaming). VWite & brief paragraph
about what you, 5 an LA have found in your own teaching or lesming
experiences. For exsmple. how can you begin to think sbout students
in terms of the idess, mentsl models. concepts with which they enter
the class, and to reslize that tesching science or mathematics relies
on & teachers’ understanding of the common ideas that students bring
in the classroom.

Talk ta faculty in your content meeting about common content
ificutias studants ancouiiar and thair sssosted iens sbout hase
topics. Briefly share this informstion slong with your thoughts on how
you can help students correct Incomect mentsl models.

Reading Reflection:
. Sriafly list and discuss charscteristics of mental modals.

. Which of these principles and carollaries are important to for
you as an LA and why?

a Which do you feel sre less important and why?

b Which haue given yau insight inta your own leaming?
Submit your in Canves by the next pedapogy mesting.

13- Mow. 13-17

Matacognition

Wiite = Ietter to studanis who will take the pedsgogy course next.
ihat should incoming LAS expact to leam?
What wil they find most chllenging?

What advice should they follow?

Ensure your lefter is grounded in the Metscognitive snd Evslustive
sirstegies.

Be prapared to shere your suggestions ne class.

14- Nov. 20-24

Thankiulness
Reflactions

Prepars a SMART Goal that focuses on remaining thankiul, fAiRS
and professional

15- Mov. 27-Dec. 1

Carear

Campletz your elevatar pitch and post the final product to the Career

18- Decd-8

Celebrating our
Successes and
Discussing our
arowth

Thank you for
an smazing
semester!




Florida Atlantic University

LA Mentor Evaluation Rubrics

s Shadowing Rubric (LectureHours) - LA Evaluation
|Section CRN Instructor Email
Day/Time Location La's Emails

LA: (name)

Evaluation
2 score (1-3)
L& is on time to lecture hours. LA stays for the en L& is 3 few minutes late to lecture hours. La stays for LA is late to lecture hours. LA did not stay for the
On Time: duration of lecture hours. the entire duration of lecture hours. entire duration of lecture hours. 3
when no students are in need of help, LA is still behaving  When no students are in need of help, L is behaving  When no students are in need of help, LA s is not
professionally in their work setting {not hanging out with  somewhat professionally in their work setting [not  behaving professionally in their work setting is 5
friends, not wearing headphones, not on their phone, looks  hanging out with friends, but is on their phone, looks  hanging out with friends, wearing headphones, on
, etc) unapproachable). their phone, doesn't looks approachable, etc.)
L& is completely prepared with the planned assignment L& is somewhat prepared with the planned assignment LA is not prepared with the plannad assignment
problems. L4 is completely prepared to help students with  problems. LA is somewhat prepared to help students  problems. LA is not prepared to help students with 5
the questions they have during lecture. with the questions they have during lecture the questions they have during lecture.
Preparedeness:
Clothing is ‘smart casual devoid of obscenities. Lengthof  Clothing is 'smart casual' devoid of obscenities. Length Clothing is not ‘smart casual' devoid of obscenities.
clothing is appropriate for the job setting and lanyard s of clothing is sppropriate for the job setting but Length of clothing is not appropriate for the job s
worn for the entirety of lecture. lanyard is NOT worn for the entirety of lecture. setting . Lanyard is not worn for the entirety of
Appearance: lecture.
La speaks clearly and distinctly all [100-95%] the time, and L& speaks clearly and distinctly most (75-85%) of the L4 speaks clearly and distinctly sometimes [30-
shows excellent body language towards the students [eye  time, and shows mediocre body languzge towards the 50%), and shows poor body language towards the 5
contact, body facing students from time to time, atc). students {eye contact, body facing students from tima students (eye contact, body facing students from
speaks clearly: 1o time, tc). time to time, atc).
La shares positive affirmations with the students regardless La shows positive affirmations to the students when  La does not share positive affirmations to the
of right or wrong answers they get a question right, but not when they getit students regardless of right or wrong answer. 3
Fixed vs. Growth Mindest: wrong.
L& encourages students at the same table to work together, L& makes a mild attempt to encourage students atthe LA does not encourage students at the same table
and uses cooperative learning skills to get them to work same table to work togsther, and doesn't use to work together. 5
together. cooperative learning skills to get them to work
Group Facilitaion: together.
when the LA i being asked a quastion, the L& does notgive When the LA is being asked a question, the LAdoes  When the LA is being askad a question, the La just
them the answer and instead helps them get to the answer  not give them the answer to but does mostofthe  gives them the answer instead of helping them get 3
Redirection: by asking them questions. work for the student. 10 the answer by asking them questions.
Total Score [max = 24): 24
[ Positive Feedback | Constructive Criticism |
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education
s Shadowing Rubric (PrepMeeting) - LA Evaluation
[section CRN IRstructor Email
Day/Time Location LAz Emails
LA: (name)
Evasluation
Rubric 3 2 1 ‘Score [1-3)
L& iz on time to the meeting. LA stays for the entire L& iz on time to the mesting. LA stays for the entire LA is on time to the meeting. LA stays for the
duration of meeting. duration of meeting. entire duration of mesting,
On Time: 3
L& iz acting professional duringthe meeting [not taking LA is acting somewhat b ing the L ing during the meeting.
while otners are, not on their phane, stc | meeting. (talking while cthers arz, not on their phane, [taiking while athers are, an their phone, st 3
o
On Task: = I
LA is completely presared with answering the worksheet LA L preg ith ing the LA is mot prepared with ing the worksheet
proglems. workshest proglems. probiems. B
Preparedeness:
Clothing is “smart casual” devcid of obscenities. Length of  Clothing is ‘smart casual’ dewoid of obscenities. Length Clothing is not appropriate for the job setting and
clothing i sppropriste for the job setting and lanyard is of clothing is appropriste for the job setting out lamyard is not worn. 3
WOrn for the entirety of office hours. lanyard is NOT worn for the entirety of office hours.
Appearsnce:
LA spesks chesriy and istinctly sll [ ) end Lasz anc distinctyy most [75-85%] of the LA sesks clearly and diztinctyy sometimes [30-
snows excellent body language Bne time, i { Ianguage towards the 50%], and shows pacr body languagstowards the 3
Spesis Clearty: other LA's. Professor and other LA's. Professor and other LA's.
Laisp E Lt iz prepared to discuss specific iszues or exemalary LA iz NOT prenared to ciscuss spacific issues or

exampies of SrOup Wark with the leaming team. LA has
Feeahack Regarding suggestions ta imprave or continue what's warking.
Groupwork

A

Bl G-
& together

otner LAJ:]

Group Faciltaion: i =
L& iz abie to communicete which pecagopicsl thecry ar
practice iz working AND iz nat working.

Padegogy Swils:

examples of group work with the learning tzam. LA
does NOT have suggestions ta improve or continue
‘what's warking.

Lt iz oniy able to connect pecagagical skills ta whatis
warking [or what s not].

exempiary examples of sraup wark with the

. 3
learning team.
LA does nat cooperste with other LAls] in the prep.
meeting; does not use cooperative learning skills
o wark togstner when nesded
L& does nat mention anything of a pedagogical
nature while in weekly prea. 3
24

Total Score (max = 24):

Positive Feedback

Constructive Criticism
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education
==
e Shadowing Rubric (OfficeHours) - LA Evaluation
| Section RN Instructor Email
T =
Tay/Time Location Las Emailz
10/13/2023 8:30-10am Zsom Rebeccs Su
LA: (name)
maic 2 2 2
141500 GME 10 heir OTICE NOWES. LA S fOr I €Nre  LAs 3 MW MANULES MEE 10 (T Ofice NOUTS. LASTRS LA IBEE 10 Te Office nours. L i not tay for
‘Quration of their nOUrs. for i i . i their hours.
On Time:
Wi i sosere s e o k. LA o by Whe ot st s e o e, LA g W i sients e e o
protessicnaity i their work setSing [not henging cut with  somewhst professionsly i their work setting [not  benswing professioral i tneir work sexting p
g office hours, e moton  harging oot with riends, but iz proneoris  hanging cut with friends, is on their phan,
On Tazk: their phone, \nnu =pproachale and t0 help, etc.) Iocks ine
LA iz completery prepar e sadignac praciems. LATs  LAis romewhat prepared with he the szcigred Uiz ot pregared with the aisigned prociee:. L is
ampistely prepared ta help theq ey prosiems. Lz i prepares to hel 5
e L clpranl ity Py
Preparedeness:
athing is ‘smart casual’ evoid f obscenities. Length of  Clothing is Smart casial Gevnic of ooscenities. Length  Clathing ic nat 2parapriate for the job setting ang
ciothing is appropriste for the job setting and lanyard is worn  of ciothing iz 2apropriate for the job satting but lanyard lanyard is not worn.
Appearance: for the entiraty of office hours. iswwmmru\emﬁmanm:zhnm
Lazp distinctiy =i | |the time. srg L2 spesks caary %) ofthe LA spesks clearly and cistincty sometimes (30~
=nows excefient body language towards the students =g mammmmwmmm 50%). and shows poor Dody language towarss the
cantact, body Pacing students from Sme ta time, etc]. students Bocy Pacing studerts ey secy facirg
Speaks Clearly- totime, stc| time to time str]

L2 sharez positive affirmation: with the ctuents regeraies: of
right ar wrong arswens.

Fined vs. Growth Mindest
2nd uses coaperstive learming Skl to get them to work
tmgether.

‘When the LA is being asked = question, the LA does not give
them the answer 2nd instesd heips them get 1o the snzwer by
asking them questionz.

Redirection:

L2 shaws positive afSrmations 1o the stucents when
they gets quastion right, but not when they get it
wrang.

L2 makes 2 mild attampt to endourage Stucents 2t the
same tatle t work togeter, 2nd soesn’t e

B!

When the LA iz Deing asked 2 question, the LA does not
give them the answer o but Goes mast of the work for
‘the student.

Lt does not show pazitive sffirmations to the
studerts when they get 8 question fight, and even if
ey get it wrong.

Lt iz ot the board most of the time. LA does not
encourage stadents st the same ke to work
together. LA coes not share e marker.

When, the LA is being asked 2 question, the LA just

gives them the snswer instesd of nelping hem get
0 e answer by asking them cuestions.

Total score (max = 24);

Pasitive Fesdback

Corstructive Criticism

Vour saility £2 23K guiding questionsis ameing The sudents
‘anigusly enjoy your leadership in the sessians. You were very|
pasitive anc camparting.

“Wait-5me’ iz 2 skill that could be snarpened.
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LA Pedagogy 2.0 Agenda

PEDAGOGY 2.0: Growth Mindset

Florida Atlantic University

PEDAGOGY 2.0: Growth Mindset

AGENDA

Pre-Survey Questions:
« How would you describe the difference between growth mindset and fixed mindset?
« What's one thing you've said in the past that reflects a growth mindset?

Welcome: Facilitator leads both intro and Warm-up
+ Introductions
«  Warm up

Purpose(s):

Purpose of workshop: being a Learning Assistant requires a great deal of skills; for instance, having
patience, adaptability, and strong communication skills. Being a Leaming Assistant means being able
to understand and respond to the unique needs and challenges of each learner, providing guidance
and support in a patient and understanding manner. It also requires adaptability, as different leamners
may require different approaches and strategies to grasp and retain information. Effective
communication is crucial, as a Learning Assistant must be able to explain concepts clearly, listen
actively, and provide constructive feedback to foster the learning process. Thus, the yltimate.anal of
these workshops is to refresh LA's memory with the skills they should use and implement during their
LA duties.

Purpose of mindset. The purpose of learning about mindset is to develop an understanding of how
one's beliefs and attitudes influence their behavior, choices, and overall outlook on life. By developing
a growth mindset, individuals can improve their ability to leamn - which is what L A’s encourage -

the importance of mindsets, it will aid them in overcoming limiting beliefs that may be holding them
back from reaching their full potential.

Discussion:

Facilitator:
« What is growth vs. fixed mindsef, and why do we use it?

Video:
Show video after answers: hitps:/fyoutu.be/KUWn_TJTmU

Activity:
Puzzle activity:

We'll have a set of puzzles, and each of the two groups will start off with completing the easiest one;
afterwards, they will get a growth or fixed mindset feedback, and then we will see how they proceed
(whether they will continue with completing the more progressively challenging puzzles or not). We
will also ask after the activity if the fixed mindset comment made the LA’s feel discouraged or
unsatisfied.

+ [Example of growth mindset feedback: *

« Example of fixed mindset feedback: *
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Since it is likely the growth mindset group will choose the next puzzle, we will ask them what made
them choose the next puzzle. Since it is also possible for the fixed mindset group to choose the next
puzzle, we will also ask them why they decided to work on the next puzzle.

» |f results are similar, why do you think that is?

» |f results are different, why do you think that is?

Activity reflection:
» How did the growth mindset feedback make you feel? How do you think your students feel with
comments like these?
» Response example: | feel supported rather than feeling just smart.
» How did the grewth mindset feedback make you feel? How do you think your students feel with
comments like these?
+ Response example: | feel like | did not achieve much, instead, | just got a dry validation
Article:

The concept of mindsets was a direct response to the self-esteem movement. A seminal series of
Dweck’s studies, published in 1998, concemed the effect of praise on mofivation. Dweck, then at
Columbia University, and one of her colleagues administered a series of puzzles to about 400 fifth
graders. After completing the first puzzle, children praised for their effort ("Y'ou must have worked
hard") as opposed to their intelligence (“You must be smart”) were far more likely to choose a more
challenging puzzle to do next. In 2007, after moving to Stanford, Dweck and psychologist Lisa
Blackwell, then at Columbia, conducted another important study. They followed 373 seventh graders
to see whether mindset predicted grades two years later. With a subset of students, they also
performed the first mindset intervention, explicitly teaching kids about the brain and that intelligence
can be developed. Having a growth mindset predicted higher grades, while a fixed mindset predicted
a flat-grade trajectory. Compared with those who did not receive the intervention, those who did
showed greater motivation in the classroom.

Material borrowed from Lydia Denworth, "Debate Arises over Teaching "Growth Mindsets” to Motivate
Students™ Accessed on May 19th, 2023. htfpsfwww scientificamerican. com/article/debate-arises-
over-teaching-growth-mindsets-to-motivate-students’

Closing:

Cool-down questions
+ What did you all gain from today's workshop?
= And how will you use what you learned in your LA duties?

Post-survey:

« What is a statement that you will add to your LA duties that reflects a growth mindset?

= What is something that you learned today that you did not know before about growth vs. fixed
mindset?

Was this a convenient time for you?

Was this workshop helpful?

Any additional comments? Since this is an anonymous survey, if you'd like to be contacted
about specifics regarding your response, please leave your email.



Florida Atlantic University

Marketing & Communications Timeline
QEP Marketing and Communication Plan - Education

Date(s Element(s

lanuary/February QOFF Leadership meets with Public &ffairs {P4) team to start sharing of idezs and creative

022 process; provide PA team with key phrases and words to represent QEP goslks

April 2022 Recerve visual system from Pullic Affairs plus Power Paoint template and email signatures;
wWisual systermn presented to QEF Development Committes for feedback: Initizl GEP photoshoot

May 2022 Purchass CQFP swag round 1 {pens, markers, stickers, padfolios, polos and hoodiss)

Summer 2022 Dewvelop 2l elernents {layout, design, content] for QEP Website

August 2022 Launch QEP Website

September 2022 ‘wighsite anahysis and feedback from QEP Development Committes; Begin presentations and

listening sessions on Educotion Reimaegimed to 3 variety of university groups — ONGCING
Movember/December | Development of branded materials to suppart the program (offer letters and QEP related

2022 Canvas coursss and training and development materials created wsing Educaotion Reimagined
visuzl system)

lanuary 2023 QEF pilot highlighted in FAW Insider (top story) and FAL Connections (secondary stary); OEF
link posted to ByEal) and QER story shared to Linkedin

March 2023 Initial meeting with Public Affzirs creative team regarding SACS00C QEF Report design

April 2023 wWisual elernents created for Education Reimogined for digital signage, banners, social medis;

Shooting footage for QEF videos; Photoshoot for student spotlights [current LA courses) for
sodial, brochures, banners

May/lune 2023 Create storyboard for QEP videos

June/luly 2023 social graphics, vingl banners, digital screen designs created for rollout — explzining who-what-
when-whare-why and includes QEP slogan Education Reimagined

August/September Begin roll out of Education Reimagined graphics to develop brand; graphics added 1o active
2023 learning classrooms as part of QEP

October/Movember shoot footage for Day-in-the-Life of an L& and other QEP videos (for release in spring 2024);
2023 Approval -:Fs:r'lpt.l'stpr',-'l:-nar-::!f:nr Ed:{cmiun R-Ef'.rmg.lﬁneq instructional video and script for Ol
Radio &d; Pulblic Affairs/Creative Services team lead design of elements for QEP Report for
SACECOC subrpission; Education Reimagined campaign itsms to be guoted and submitted to
QEP team for approval of purchass:

®  Lawn signs; Vinyl banners at Florida atlantic entrances; Breszewsy bannsrs

*  Pullup banners to be used in strategic locations on esch campus — main points of OEP

*  Leave-behind pieces such as posters and postcards — main points of Educotion

Reimagined
*  Design and order Education Reimagined t-shirts
*  Tabletop pieces to be used at Atlantic Dining Hall and Food Court [are you QEP
curious? QR code to site) within napkin holders, table tents, etc.

lanuary 2024 QEP Report for SACSCOC submission layout and printing; Digital banners displayed at
basketball zames; Launch paid digital marketing carmpaign targeting students/faculty on
campus; paid digitzl 2ds on Linkeding Launch 0wl Radio ad; Facilities to prominently displzy
lzwm signs & vinyl banners; Table-tops within Dining Hall & Food Court; 527 informational cards
around campus — Breszewsy, Student Unian, Residence Halls, CTL, advizsing offices, Financial
Aid, Registrar's Office, acedemic buildings, Partner Campuses; OFP includad in FAU Today;
Launch Day-in-the-Life (DITL) of an La video and other QEP videos
February 2024 QEF Kick-off 2vents on each campus for students, faculty, and staff to lzarm about QEP; Insert
30-second video &= pre-roll for students inonline lectures; Digital banner in Canvas LIS [new
banners every twio weeks February and March)
March 2024 L& classroom pop-up in public spaces (on all campuses); T-=hirt giveawsay to
studentsTaculty/staff; Tie-dye QEP shirt event (using colors from the campaign) with pull-up
banners displayed; Bs-paost DITL and instructional vidzos through social channels; Digital
displays across campus; 3ll computer k3bs; QEP link on all departmental webpages; Tabling
events with swag - Promote swag giveaway through FaU Todsy; FAL Connections and social
media
April 2-4, 2024 Eive out swag to students wearing QEP shirts
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AAC&U VALUE Rubrics (edited for FAU)

These tools have been modified for FAU to assist in measuring SLO#2 and SLO#3:
® AAC&U Critical Thinking & Problem Solving Value Rubric (edited for FAU)

vQilue

CRITICAL THINKING & PROBLEM-SOLVING VALUE

Florida Atlantic University

APPENDIX E: ASSESSMENT

RUBRIC — EDITED FOR FAU QEP

AACNU

RUBRICS
For more information, please contact value@aacu.org; qep@fau.edu
Evaluators are encouraged fo assign a zero to any work sample or collection of work that does not meet developing (cell one) level performance.
CRITICAL Exemplary Competent Developing
THINKING & 1
PROBLEM. Description 3 2 1
SOLVING Rubric
Defining and Cohesively and thoroughly The issue/problem is clearly stated and described | The issue/problem is stated and described The issue/problem is stated and
Explaining an arficulating an issug/ and includes all relevant contextual factors and but is limited in the scope of contexiual described; however, clarily is impeded by
I probiem terms y for full under factors and terms necessary for a full significant omissions, undefined terms, or
;Slﬁ or understanding. ambiguities.
roblem
Finding Selecting and using valid There is a comprehensive synthesis of There is a namow integration of information There is a limited scope of information and
Evidence to information fo thoroughly information and resources are thoroughly and sources receive a cursory (face value) sources are taken as fact, with little
Inf investigate a problem. interpreted and analyzed for accuracy and interpretation and analysis to determine interpretation/ evaluation, and may have
nform . relevance to the investigation. accuracy and relevance to the investigation limited accuracy and relevance to the
Strategies investigation.

Considering

Articulating solutions from

Proposes one or more solutions that are

dimensiens of the problem.

Proposes one or more positions that consider

ethical, logical, or cultural dimensions of the
problem.

Shows an emerging awareness of present

Ethical multiple perspectives within imaginative, consider the complexities of an different sides or other solutions of the issue | assumptions (sometimes labels asserions
c dynamic contexts. issue, and are sensitive to contextual factors as and are sensitive to some contextual factors as assumptions). Limited identification of
onsequences well as the ethical, logical, and cuitural as well as at least one of the following contexts when presenting a position

Evaluating &

Recognizing issues in

Evaluation of soluti is deep ( thorough

Evaluation of soluti is brief (explanation

Evaluation of solut is =

work,

Proposing reasoning or approach and and insightful explanation) and thoroughly lacks depth) and considers most of the (contains cursory, surface level
p ial weighing impacts for a addresses gJLof the following: history of problem, | following to some level of depth: history of explanation) and includes limited
oter!tla particular solufion. logic/ireasoning, feasibility of solution, and problem, logic/reasoning, feasibility of evaluation of the following: history of
Solutions/ impacts of solution. solution, and impacts of solution problem, logic/reasoning, feasibility of
Hypotheses solution, and impacts of solution.
Identifying Selecting and using Identifies a unique approach (or multiple Identifies a common approach that partially Identifies one or mere approaches for
Strabegi es appropriate strafegies fo approaches) that fits the specific context, fits the specific context; addresses the issue/ solving the problem that does not apply
address an issus/problem. effectively addresses the issue/problem, and preblem but does not eliminate all major within a specific context or effectively deal
eliminates major sources of methodological bias sources of methodological bias or criticism. with sources of methodological bias or
or criticism. criticism.
Evaluating Examining outcome fo Conclusions and related outcomes are logical Conclusion is logically tied to information Conclusion is inconsistenty tied to some
Conclusions determine if if logically fits and reflect student’s informed evaluation and (because information is chosen fo fit the of the information discussed; related
with the sifuation and ability to place evidence and perspectives in desired conclusion); some related out it are plified. Reviews
and Related considerations for building priority order. Reviews results thoroughly with are identified clearly. Reviews results briefly results superficially in terms of the problem
Outcomes upon the outcome. considerations of need for further work detailed. with some consideration of need for further defined with no consideration of need for

further work

e AAC&U Teamwork Value Rubric (edited for FAU)

vQlue

TEAMWORK VALUE RUBRIC — EDITED FOR FAU QEP

For more information, please contact value@aacu.org; qep@fau.edu

AACNU

RUBRICS
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet developing {cell one) level performance.
TEAMWORK o Exempla Competent Developin
. Description plary P ping
Rubric 3 2 1

Contributes to

How the individual adds

Offers new suggestions/ alternative solutions or

Helps the team move forward by

Shares ideas but does not advance

Team Members

members and creates an
inclusive leaming
environment.

synthesizing the contributions of others as well as

noticing when someone is not participating and
inviting them to engage.

Team Learning value to the group and | courses of action that build on the ideas of others articulating the merits of ideas or the work of the group.

hefprs them to reach their | and may advance the work of the group. proposals.

goals.
Facilitates the How the individual Engages team members in ways that facilitate their Engages team members in ways Actively listening to others without
Contributions of engages with other feam | contributions by both constructively building upon or that facilitate their contributions by interruption

actively listening, restating the
views of other team members
and/or agking questions for
clarification.

Fosters How the individual Supports a constructive team climate by doing all of | Supports a constructive team Supports a constructive team climate
Constructive promotes a _feam climate | the following: ) climate by_do_ing _2-3 of the by doing only one of the
Team Climate through their . Tre_als team membe_rs (especﬁullylby _bemg characteristics in the exemplary characteristics in the exemplary
communications, polite and constructive in communication. column. column.
behaviors, and attitudes e Uses positive vocal or written tone, facial
within the group. expressions, and/or body language to

convey a positive attitude about the team
and its work.

¢ Motivates teammates by expressing
confidence about the importance of the task
and the team's ability to accomplish it.

to team members.
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Florida Atlantic University

Assessment Plan - Faculty Worksheet

The following planning guide was provided to faculty during the LA FLC to assist with development of the
required assessment plan of Student Learning Outcomes (SLOs) for new LA courses

Leaming Assistant (LA) Program e Learning Assistant (LA) Program
Quality Enhancement Plan - Florida Atlantic University Quality Enhancement Plan - Florida Atlantic University

ASSESSMENT Planning for QEP Courses
STEP 2. Identify your assessment plan design.

Course Prefix& Number: __ Course Name:
Remeamber your design must:
Faculty Name(s): + Assass atleast ONE 51O #1 sub-competency factor EACH semaster.
+ Assess stlesst TWC additional sub-compatency factors ANNUALLY, from either SLO #2 or SLO #3.
ission * Assess all chosen SLO #2 and SLO #3 sub-competency factors in your two-year plan.
Date of Plan »  Avaid measuring sll your SLOs in one semester (spread it outl)
X B Example Plan:

STEP 1. Choose the SLOs that you will assess in the course. SLO  Fall2022  Spring 2024 Fall 2024  Spring 2025

1.1 X X X X
FRemember you must eventuslly sssecs sl three {3) main Student Learning Outcomes (SLOs) over yaur 21 x
two-yesr plan. Use the fist in appandix A st the end for complets SLO definitions =nd to guide your 26 *
selection below. 31 x

3.3 X

* SLO#1: Content Knowledge and Skills Choose at least one of the sub-competency
factors listed.
Enter your plan here:

SLO1.1 Declarstive Knowledge
SLO1.2 Technical Skills
BOTH

= SLO #2: Critical Thinking and Problem Solving. Choose af least two of the six sub-
competencies factors listed

SLO 2.1: Defining and Explaining n Issue/Froblem
SLO 2.2: Finding Evidence to Inform Strategies
EL0 2.2 Considering Ethical Conseguences
SLO 2 4: Evsluating and Propasing Potential Solution(syHypotheses
SLO 2.5 Identifying Strategies
SLO 2.8: Evaluating Conclusions and Related Outcomes

You may wish to medify this plan sfter considering step 3 below.

= SLO #3: Teamwork and Collaboration. Choose at least two of the three sub-
competency factors listed.

SL0 3 1: Contributes to Team Learning
ELO 3.2: Facilitates Contributions of Tesm Members
SLO 3.3 Fosters a Constructive Team Climate:
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STEP 3. Describe your t plan impls

Far each SLO you will nesd to consider:

3} HOW you will assess it (e.g.. MC test. paper, project. performance. presentation, etc.) and
WHEN you will assess it (2., midterm, final. after students leam sbaut ")

b} How you will GATHER resuilts (Le., pre-post testing, fingl projact, final test, only ans-fime
during the semester, ete ), and how you will REFORT results (= .. rubric rsting frequencies,
mean test scares, 3% mastery).

) How you will USE the results fo inform your practioe and improve your course

5LO #1 - Content knowledge and skills- MUST be assessed EVERY time course is taught.

A._Describe HOW and WHEN you will ASSESS this 5LO and the selected competency factor(s).
Be specific.
(Exampies: 4 wil

SLO 1.1 by having & a pre-test and post-ies! fmugh LASSO ushg ihe Biology
CoNCeprs iNnSTUMENT (BCH] 10 MESSATE IESMING JaINS MMLGROLT e Semesier. TAIS ISITUMENT WD 5150 5 QIVen [ STdents i
the non-LA section of the course 15 alaw for campan'son of lzaming gains befwesn LA and nan-LA sections® O % wil measure
5LO 1.2 rough evaluation o a finsi research pasir and presentafon Mal demansiates he sils requied o research

project, Tis evalustian wil be completsd on & standard rAri for [ESESITN prOjects Snd presenfations” OF 4 il messure SLO
1.2 by having sfudents demontate their 3ty 10 araw 2 QTaph of @ gven functian a3 vEded on & rbvic 10 22 I the festures of
e GERN WERE COMECT oenven 3

m

. Describe how you will GATHER and REPORT results from this assessment to the QEPILA
Program._

e ¥ will provicks the /Ew Oata for BC1 OWEOMES i1 SO0WON t0 8 /epart Mat anslyzes iesming gains fr he LA Section
COMPERed [0 12 RON-LA SECn. | Wil 5150 ArOVIDE 20 (12 AnalySIs Tor Kj TONICS WIS SILORNTS N1Sd [Ne gresiest gains 1o
defarmine IF they lesmed more In the LA S2ction on paricuier cancents 55 well 35 an analys's of fems where e students
undemerformea” O I will submit & reparf on the overaN autcomes fom the reseach poster and pregentstion ratings (requency
Gounts) an i nutvic” O ¥ wil submit & repart on the averal ouicames of graphing of Amclians &5 acared an Me it (mean
rubi faclor ralings). This wil be submilied fo the course and Men submilled oy e toine LA Ofice. )

1

Deseribe how you will USE the results from this assessment to improve your course.
mymemm Nhere e ha] he GmaWest B ot UM B0 pUst e and eevaluae how that
m\m\:ismumd o Wik, and st clss BsagEs.)

Learning Assistant (LA) Program
Enhancement Plan - Florida Atlantic University

SLO#3 - and C; ion- MUST be

af least once every two years.

A. Describe HOW and WHEN you will ASSESS this 5L0 and the selected competency factor(s).
Be specific.
(Example: 4 will 855855 fhis SLO In two ways. First, students wi¥ be asked fo complefe a reflachion in week 4 and week 12 on
Wi provie

These groups Wi be randomly S5Signed to the TA &nd the TA Wil be frained on How 10 LS the rubric. ]

B. Describe how you will GATHER and REPORT results from this assessment to the QEP/LA
Program.
e : % will provide an excel document Nsting esch student by isst 4 IgiTs of 2% with their SEf-rating on e8ch of fhe tva
BssImENts BN & CHANGS VEILE — Me ATENENCE beeen their SEN-repared SCORE on e twa BSSGNMENTS. in Bodtan, 1 wil
wmamwmﬂormmonmmwamraﬂwm&mmmmmgmmanmmammn
0re and TA scare wil b

C. Describe how you will USE the results from this assessment to i Inpn:we YyOUur course.

-+ wil review aller weeia 4 Bnd 12 how siutenis described Mheir experiences wilh ieemwork and find any (s5Ues o
aress where they are exceitng. | wil reming siudents &t the start of the following weeks about key elements o enhance fhe
w:pma:penememanmmmmnmmmwmmmwmmmmww yment foo. We

fhe student FESpONSEs in wesk 12 with he TA scored rubrics for those students fo vaiidate (If
masmkjmwsmammmmmmmsmr@m Wi Use both the.
student examples g TA SCored UANCS 10 revise My Egproach & develaping the fEams Snd (roup Jesming expernce for the
course i & future tam.
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SLO #2 - Critical thinking and problem solving- MUST be assessed at least once every two years.

A. Describe HOW and WHEN you will ASSESS this SLO and the selected competency factor(s).
Be specific.

: 3 il use fomatie assessment fo evaluate criical thinking snd protiem Soiving for & students i the Caicus |
Course af three points in e Semesler, during weeks 3, 7, and 11 Dum:gsamwlmsewe&(ﬁ after the LA group work In class,
Stodents il be ghven @ Canvas gutz w3 Chaienging probiem refsted 1o e fopic coVered with thelr group. The probient wil
lave s possile okt St i have b S the pmmnsndml!:rﬂ!mg in their Gn wards— ot using

ar.swnam-(swe 1) &nd ey wil evallists e solufion gven to defermine heiner & makes sencefogically s

(5L02.0) 20g ¥ 50 WAy, 200 ¥ N0Y, WAY 1oL

B. Describe how you will GATHER and REPORT results from this assessment to the QEP/LA
Program.
(E’x:gpl!' “Sturiants wi be (YE0ed On the CAnVaS Quizzes I IEse Weeks on & s, They wil be given fEadback an el

Ehaugnt process so ey can potentially improve far fuaire weeks. | wil report aVEragE oUCCMES for each of e 3 weely

BSSESEMENTS SIong W @ STLTENt-By-STUJENt ANGIYSS Of SNy aiS in prBem SoNing SIS

C. Describe how you will USE the results from this assgssmemmnmprweyuuenmse
(EXBMpIE: * Wil r2idei 2NEr Weeks 3, 7, Gnd 11 Wi ExpiEming nmer
oW word's anaiy 0 EvalEtng e SOns presented. mmmwmmmm:emwgmwpapm
Knowleoge In the Rolowing Weeks. | Wil &S0 LSE S 10 revise Ihe CUmCUuT during Inose weeks Rar when | fesch the course i
&ilaure derm 7]

Learning Assistant (LA) Program
Quality Enhancement Plan - Florida Atlantic University

STEP 4. Create your “Plan at-a-glance.” Congratulations!

Example Plan:

5L0 Fall 2023 Spring 2024 Fall 2024 Spring 2025
11 Lasso Lasso Lasso Lessc
[Bre-past) (Ere-past) (Pra-pest (Pra-past)
24 Canvas Quiz
(wasks 2,7 & 11)
2.6 Canvas Quiz
fwaeks 3,7 & 110
EX] Canvas Assignment
‘on Contribution
(waeks 4 & 12)
33 Canvas Assignment
on Team Climate
(wagks 4 & 12)

Enter your “Plan at-a-glance” here:
sLO



Leamning Assistant (LA) Program
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APPENDIX A

SLO #1 - Content knowledge and skills: Students in LA courses will demonstrate acquisition of content
knewledge and skills in slignment with course chjectives.

#  Faetor 1.1: Declarative Knowledge
‘Students will demonstrate knowledge of the vocabulary, history, theories, or concepis
=pecific to the discipline.
o These skills are ususlly assessed via in-class or standardized tests, typically in an
abjective (multiple choice: short answer) format. Pre- and Post- confent
are

+ Factor 1.2: Technical Skills
Students will apply key course concepts by demonstrating technical skills related to the
discipline.

o These skills are ususlly assessed via an in-class project (e.g., case study, model
developmentireal-world activity, paper analysis), observation (e.g.. foreign lsngusge oral
presentation, mock trisl, role play. musical performance, demonstration of ststistical
software), or partfolio (e.g.. lesson plans, i i eport, art showcase,
lab notebook, research poster). Assignments can be scored on 8 n.rbr:c (zelf-zcoring,
peer scaring, scaring by LAz or instructor or besed on student reflections)

SLO #2 — Critical thinking and problem selving: Students in LA courses will demonstrate critical
thinking and/or problem-solving skills as measured by elements identified on the modified/combined
AACEL Value rubric and/or faculty embedded sssessment strategies.
+  Factor 2.1: Defining and Explaining an Issue/Problem
o Studenis will cohesively and thoroughly articulate an issus/problem.
#  Faetor 2.2: Finding Evidence to Inform Strategies
o Students will select and use valid information to thoroughly investigate a problem.
+ Factor 2.3: C idering Ethical C
o Students will amcu\ahe sulutlons from mumple perspemwes wnhln dynamic contexts.
+ Factor 2.4: P g
o Students will lewgnlze IS5UES in reasoning or approach and weigh impacts for &
particular solution.
+  Factor 25: Identifying Strategies.
o Students will s=lect and use
+ Factor 2. and Relatad O
o Students will examine cutcomes to determine if it logicslly fits with the situation and
consider ways for building upon the cutcome.

to address an P

Factors for Critical Thinking & Problem-Solving can be assessed through many means:
+  Some skills may be aszeszzed through examining the qualify of the proceszs, rather than
the quality of an end-product. As a resull, evidence may be collectad through student
reflections on the process, steps in 2 problem-bssed leaming assignment, or having
students explain their reasoning while solving & problem.

+  Some elel f2 can be by the quality of srgument in a student
asay, aral presentation/aisoussion, formal report, o studant refiection.
. can alzo be d through or group schivities that require

studants o complefe analyses of tex!, dats, case studies, or issuss.
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SLO #2 — Teamwork and Collaboration: Studants in LA courses will demonstrate teamwark skills
required for effective collsboration as messured by elements on the modified AAC&U Value Rubric
+  Factor 3.1: Contributes to Team Learning
o Studenis will demonstrate how they add value to the group snd help the group fo resch
their gosls.
+  Factor 3.2: Facilitates Contributions of Team Members
o Studenis will engage with other team members and creste an inclusive leaming
environment.
+  Factor 3.3: Fosters a Constructive Team Climate
= Students will promote & constructive team ciimate through their communications,
behaviors, and stitudes within the group

Teamwork and collaboration skills MUST be assessad on the modified AACEU Teamwork Value
Rubric. This can be done via peer-assessment (2.g.. group members assess each cther), sei-
‘assessment and reflection, or assessment by the instructor or LA,




QEP Planning and 5-Year Budget

Category

Florida Atlantic University

Appendix F: Resources & Budget

Education Reimagined - QEP BUDGET (Revised $/22/23)

Ttem description

Planning
Year I
(2021-2022)

Planning
Year II
(2

Pilot Year 1 Year 1

(2023-24)

(2024-25)

Year 2
(2025-26)

Year 3
(2026-27)

Year 4
(2027-18)

Year 5
(2028-29)

Staff

Dhrector. LA Program - additional salary &
benefits (above existing salary as director of
MLC)

$25.920

$27.115

§43.872

$43.872

$43.872

$43.872

§43.872

$43.872

Co-QEP leader (additional funding for J
Bebergal to assist with aspects of QEP
development with responsibility for marketing
and assessment; teaching of 1 pedagogy course
per semester - fall/spring)

$13.400

$13.557]

§13.710

$13.710

$13.710

$13.710

§13.710

$13.710

Assistant Director S&B (oversight of
coordinator; assist with management of all parts
of the LA program including oversight of LAs,
budget, teaching of pedagogy courses
assessment_efc.)

$27.416

$83.728

$88.117

$88.117

$88.117

$88.117

588.117

$88.117

Coordinator (oversight of LAs; budget/HR;
marketing; website; LA Campus liaison)

$0

$0

50

$0

$67.179

$67.179

§67.179

$67.179

Staff and LA faculty professional development:
Conference travel including SACSCOC annual
conference for QEP/LA Program staff

$10.000

$18.000|

$6.000

$8.000

$8.000

$5.000

$5,000

$8.000

OPS (LA
continuation)

Pre-QEP LA program cost for LAs (math/chenr
MAC2210, MAC1147. MAC2311, MAC2312,
CHM?2046)

$143.094

$165.818

$200.000

$200.000

$215.000

$215.000

$215.000

$215.000

OPS (LA NEW)

$16.000|

$100.000

$100.000

$110.000

§110.000

$110.000

$110.000

LA student employment costs; initial coverage 1s

$75.000

$82.000

$82.000

$82,000

$82.000

for 1-2 sections of multi-section courses only

$82.000

$82.000

§82.000

$82.,000

during a pilot period.

$55.000

§55,000

$55.000

§55.000

$55.000

$55.000

LA Office
Expense

Phones, copier, supplies. subscriptions, and
misc. costs

$2.000

$2.000

$5.000

$2.000

$2.000

$2.000

$2.000

$2.000

Marketing costs

Website development (planning vear);
marketing materials (mainly planning and year 1
for SACSCOC wisit); "1dentification materials"
such as LA shirts and nametags; give-away

items for QEP focus m planming and year 1

$25.000

518.673

$7.500

$5.000

$4.000

$4.000

$2.500

$2.500

QEP "events"

Spreading the word across FAU (events on all
campuses with refreshments; office decorating;
etc.)

30

$0

$10,000

$0

30

$0

$0

Technology

LA Campus software and Gradescope; devices
for online LAs

30

§15.000

$4.950

$0

30

50

50

S0

LA Office computers; laptops; etc. (new
Coordinator)

$2.500

$1.000

$2.000

$2.000

Assessment

External evaluator(s) m vear 3

$0

$0

$2.500

$0

$0

$10.000

$0

50

Research GRA

Assist with annual assessment and reporting;
Stipend from LA Office, waiver from Graduate
College

$0

80

§5.500

$11.000

$11.000

$11.000

$11.000

§11.000

Faculty
development

LA Faculty Leamning Commmmnity - LA-FLCs -
$4.000/faculty or $8.000 max per course (once
per year 1n Spring)

$9.043

$13.908

$28350

$28.350

$24.300

$24.300

$24.300

$16.200

New mstructor for previously redesigned course
training and compensation ($1050 for
completion)

$0

$0

$21.000

$10.500

$10.500

$10.500

$10.500

510,500

Faculty Mentors (max 3 per year $1000)

50

$4.500

§4.500

§3.000

$3.000

$3.000

$3.000

$1.500

Program
Development

Faculty stipends for development of pedagogy
and LA-FLC content. non-content f

$0

Development.
Recognition and
Sharing

Annual showcase each spring- for LA courses to
present on best practices, outcomes, efc.

$0

$2.000

$2.000

$2.000

$2.000

$2.000

$2.000

Awards for faculty and LA recognition
(certificates and awards)

$0

§500

$500

$500

$500

$500

$500

One-time costs

Classoom renovation for active learming

$123.056

$152.369

$100.000

$50.000

$0

$0

$0

0

$381.429

$531.668

86

$645.499

$641.049

§769.178

$829.178

$872.678

$921.078



