
Quality Enhancement Program (QEP) Preproposal
1. Name, department, and college of the presenter(s):

Jennifer Peluso, Dept. of Psychology, Charles E. Schmidt College of Science
James Fowlkes, Instructional Design, Information Resource Management

Jennifer Bebergal, Director of CLASS

Elizabeth Kennedy, Associate Director, Freshman Academic Advising Services

2. Statement of the problem or issue to be addressed:

Within the first five years after graduation, FAU students find information and technologies have grown exponentially. This results in dynamic shifts in their fields of study, the scope and character of their chosen careers, and the manner in which their discipline-specific knowledge and skills may be applied to new problems and contexts that do not yet exist today (Fisch, McLeod, & Brenman, 2008). If our students are to successfully navigate this sea change, they must develop independent learning skills that enable them to adapt to these changing tides via self-directed, self-constructed strategies. Such strategies are domain-general and can be deployed flexibly to allow students to identify crucial information, seek out processes and resources that are critical for appropriate solutions, and evaluate the success of their endeavors so that they can refine their approaches to problems in the future.

Successful acquisition of these meta-cognitive skills allows students to live and work independently, take on leadership roles in their professional and social communities, and to model life-long learning skills to the individuals around them. Students who retain these skills should have a positive impact on the intellectual capital available in South Florida and beyond.

The extent to which FAU’s curricula (both lower- and upper-division undergraduate levels as well as at the graduate level) currently provide uniform scaffolding for the development of independent learning skills is unknown. However, recent data pointing to low retention and graduation rates among FAU’s First-Time-In-College (FTIC) undergraduates suggest that more needs to be done to support the learning of students who are here at FAU now, and to ensure the success of future students who step foot through our doors. This will be especially critical as FAU begins to develop a coherent plan for the development of more courses and programs offered via elearning platforms.

3. Proposed Solution

One method to develop independent learners is through self-directed or self-constructed learning techniques that lead to the development of meta-cognitive learning skills (e.g., critical thinking, cogent communication, self-monitoring and appraisal of effective strategies, etc.). Knowles (1975) identifies four assumptions of self-directed learning, (a) as learners mature, they grow in their ability to self-direct, and this ability needs to be nurtured, (b) learners’ experiences mature into a wealth of learning resources, and these resources should be incorporated into learning by more knowledgeable others (Vygotsky, 1978), (c) learners are naturally oriented to problem solving, and learning should be organized to accommodate this orientation, and (d) learners are motivated by internal drives, (e.g., self-esteem, curiosity, need-to-know, etc.). By adding meta-cognitive learning objectives to our educational goals, using self-directed or self-constructed learning techniques, and assessing students’ mastery of learning skills, FAU can offer students a solution to the ever changing career landscape they will face beyond graduation by helping them become independent life-long learners.

Students come to FAU with a wide range of learning expertise; however, these skills can be further enhanced through well-designed programs that provide students with the opportunity to develop independent learning skills both in general educational coursework and in the courses and experiences within their primary degree programs. Though many undergraduates are already exposed to learning skills training through the Strategies for Learning Success (SLS) courses and other services provided by the Center for Learning and Student Success (CLASS), training in this essential component should not stop here. We propose the Learning Never Ceases (LNC)program, a scalable solution that will integrate learning skill development throughout students’ academic experiences at FAU. 

LNC would involve three different components. First, it may be wise to consider “retooling” or modifying some SLS course content to explicitly address, train, and reinforce independent learning skills. Ideally, all incoming FTIC students would be exposed to this content. Moreover, it would be best to integrate diagnostic, formative, and summative assessments of students’ initial and eventual mastery of learning skills--and their general dispositions toward learning--consistently across these courses. It would be important to observe how these change with LNC intervention. A second component of LNC would serve to reinforce LNC principles and provide opportunities for their development by providing curriculum grants or stipends to departments or faculty to participate in LNC seminars, receive training in LNC principles, and either develop or redesign courses to integrate meta-cognitive learning skill development into their objectives. Ideally, LNC content modules could be developed that instructors can “import” or customize for use in their courses. Such modules would allow faculty to (a) develop learning skill objectives applicable to their specific course content, (b) identify students’ preferences for learning while also demonstrating how to adapt those preferences to a variety of learning contexts, (c) demonstrate universal, effective learning techniques, (d) assess self-directed or self-constructed learning skills, (f) guide student reflection on their experience, and (g) evaluate student success after participation. Finally, a committee would be formed to develop the program, oversee training, review proposals, and reward funding. 

The initial phrase would focus on undergraduate implementations; however, once the initiative has been fine-tuned and its effectiveness has been demonstrated , it can be expanded. This expansion can include graduate students, CEU credit participants, alumni, and finally, our life-long learning patrons.

4. Benefits

The adoption of an LNC program would set FAU apart from the rest of Florida’s State University System institutions. Much like the Writing Across the Curriculum program at FAU, the LNC program would serve to introduce to students early in their academic careers important meta-cognitive skills and strategies that they would retain, practice, and transfer to other coursework and throughout their careers. This could improve DFW rates and other retention statistics. Students would potentially be more satisfied with their choice to study and remain at FAU until the completion of their degrees. Perhaps we would see proportionally more LNC undergraduates participate in FAU’s Honors programs (both lower- and upper-division varieties) or pursue post-baccalaureate training! Moreover, the LNC program could allow FAU to have even greater economic and social impact than it already has by training up students who could carry the life-long learning skills that they acquire into the workforce, into their parenting and care-taking responsibilities, and the myriad other activities in which they become involved. These are all empirical questions that could be explored should FAU decide to adopt a proposal for an LNC program.
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QEP Pre-Proposals 

The Quality Enhancement Plan (QEP) Team is soliciting pre-proposals from the Florida Atlantic University community on ways to improve undergraduate student learning. The preparation and implementation of a Quality Enhancement Plan, or QEP, is a critical component of the reaffirmation of accreditation process required by the Southern Association of Colleges and Schools (SACS). Information on the QEP and the QEP selection process can be found on our website: http://www.fau.edu/QEP.

The pre-proposal should be no longer than two pages in length and contain the following:

1.  Name, department, and college of the presenter.

2.  Statement of the problem or issue to be addressed. Briefly state the problem or weakness in student learning that needs to be addressed and which students will be targeted (all students, lower-division students, senior-level students, etc.). Also, state how the problem or weakness was identified. Is it based on personal observation, for example, or data collected by IEA?

3.  Proposed solution. How do you propose to address the problem or weakness? Please try to be as concrete as possible. Would it require a program to be implemented, for example, or the addition of new courses?

Keep in mind that this is a pre-proposal only. The QEP Team will review the pre-proposals and select a small number for further proposal development.

The pre-proposals should be sent to Ed Pratt at epratt2@fau.edu via email attachment and are due by Friday, March 4, 2011.

Feel free to address questions to the co-chairs or to individual members of the QEP Team.

Jeff Buller, co-chair (jbuller@fau.edu)           

Ed Pratt, co-chair (epratt2@fau.edu) 

Edgar An, Engineering (ean@oe.fau.edu) 

Marina Banchetti, Arts and Letters (banchett@fau.edu) 

Marc Rhorer, Business (mrhorer@fau.edu) 

Sharon Dormire, Nursing (sdormire@fau.edu)

Evelyn Frazier, Science (efrazier@fau.edu) 

Eliah Watlington, Education (ewatling@fau.edu) 

Patricia Heydet-Kirsch, Education (ad hoc) (pheydet@fau.edu) 

Patricia Patterson, DSI (patterso@fau.edu) 

Chris Ely, Honors (cely@fau.edu) 

Lyn Lavigne, Library (mlavigne@fau.edu) 

Jennifer Bebergal, CLASS (bebergal@fau.edu) 

Joshua Scholl, undergraduate student (jscholl1@fau.edu) 

The Quality Enhancement Plan 
The Quality Enhancement Plan (QEP) is a key element of the reaccreditation process conducted by the Southern Association of Colleges and Schools (SACS, Core Requirement 2.12).  Based on the broad based support of faculty, students, staff, alumni, and other constituencies, Florida Atlantic University will develop a five-year plan to address a topic that will enhance student learning. The QEP must: 

(1) Be based on a well demonstrated institutional need, derived from data.

(2) Focus on learning outcomes and/or the environment supporting student learning.  The QEP topic(s) also must relate to and promote the institutional mission.

(3) Demonstrate that the institution has the resources (financial, instructional, or other) needed for the initiation, implementation, and completion of the QEP.

(4) Include broad-based involvement of institutional constituencies in the development and implementation of the QEP.

(5) Have well defined goals and a plan to assess their achievement. 

What are possible QEP topics? 
There is no prescribed list of topics.  The most important requirement is that the plan address a topic that will enhance student learning.  Many institutions have adopted plans to enhance c ritical thinking skills, student writing, global awareness, civic engagement, the first-year experience, quantitative literacy, ethics across the curriculum, and student-faculty engagement.  For other examples, visit http://www.sacscoc.org/inst_forms_and_info1.asp.  Think about the topic in terms of the particular needs of FAU students and the best ways of ultimately moving the institution forward.  
Must the QEP target all students? 
No.  The assumption is that the plan when implemented will have a measurable impact on the institution, but it need not target all students.  Some institutions have targeted the first-year experience, culminating experiences in the major, instruction in lower-division mathematics courses, undergraduate research, etc. 
What is the process for selection of a QEP topic? 
There are several stages to this process.  In fall 2010, the QEP Committee will work with university constituencies – faculty, students, staff, alumni, members of the local community – in encouraging discussions and soliciting ideas through the QEP website.  The team will provide assistance in identifying data that address institutional needs in the area of student learning.  The Committee will review the submissions and identify major themes. 
In January 2011, the QEP Committee will solicit brief pre-proposals on potential QEP topics.  The Committee will select three or four proposals for further consideration and ask for more developed proposals on the topics.  Those who are invited to submit these enhanced proposals will also be asked to present their proposals at a forum in late April 2011.  The Leadership Team, chaired by President Saunders, will deliberate and select the QEP topic by June 1, 2011, and appoint a QEP Leader to oversee the writing of the formal plan, which will take place during the 2011-2012 academic year. 
QEP Selection Process

1. Inform university community about the process (fall 2010)

    a. Meet with faculty assemblies of each college

    b. Hold open forum with students, faculty, staff

2. Establish QEP Committee (October 2010)

    a. Co-chaired by Buller and Pratt

    b. Faculty from each college

    c. Selected student representatives

    

3. Institutional Learning Assessment (fall 2010)

    a. Review IEA survey/assessment results, Strategic Plan.  Identify potential QEP areas. 

    b. Discuss results with QEP committee

4. Develop QEP website (fall 2010)

    a. Step 1: Develop FAQs page; identify locations of IEA survey/assessment results, Strategic Plan (early October 2010)

    b. Step 2: Web page to solicit ideas identifying problems in student learning and/or ways to improve student learning or the environment supporting student learning (early October 2010).

    c. Step 3: Summarize and post results of institutional survey (December 15, 2010)

    d. Step 4: Summarize and post web submissions (December 15, 2010)

5. QEP Pre-Proposal Selection Process

    a. Request for pre-proposals (January 2011).  Establish guidelines for submission, length (2 pages).  Based on QEP Committee’s review of survey/assessment results and Strategic Plan, encourage faculty to submit pre-proposals on particular topics.  Deadline for submission – Friday, March 4, 2011.

    b. Review pre-proposals and select 3-4 finalists (March 18, 2011).

6. Development of Proposals

    a. Ask finalists to submit final proposals (6 pages), due April 15, 2011.  Provide stipend.

    b. QEP Committee will work with finalists in establishing budget for their QEP.

    c. Presentation of proposals at forum for faculty, staff, students (late April, 2011).

7. Submission of Proposals to Leadership Team (May 2011)

    a. QEP Committee will submit to Leadership Team final proposals (with estimated budgets for each), summary of institutional learning assessment results, summary of discussions at April forum, results of straw poll at April forum (May 1, 2011).

    b. Finalists will discuss proposal with Leadership Team (May 2011).

    c. Leadership Team will select QEP topic and choose QEP leader (June 1, 2011).

8. Development of QEP Writing Process

    a. QEP Committee will work with QEP leader in gathering similar QEPs, gathering data, and establishing preliminary budget (summer 2011)

    b. QEP development (fall 2011 – spring 2012)

