Quality Enhancement Program (QEP) Pre-proposal

1. Name, department, and college of the presenter.

Director of the University Center for Excellence in Writing (UCEW) and Writing Across the Curriculum (WAC) Program:  Jeffrey R. Galin, 

Nursing: Sharon Dormire, Kelly White, and Shirley Gordon

Chemistry: Jerry Haky, Donna Chamely Wiik, and Evonne Rezler

History: Patty Kollander

Social Work: Michelle Hawkins, Naelys Diaz, and Gail Horton

Civil Engineering: Dan Meeroff and Pete Scarlatos

Department of Curriculum, Culture, and Educational Inquiry: James McLaughlin

English:  Wenying Xu and Barclay Barrios

Instructional Librarian:  Lyn LaVigne

Director of CLASS:  Jennifer Bebergal

Director of Scholarship of Teaching and Director for Program Assessment, Charles E. Schmidt College of Science: Jennifer Peluso

2. Statement of the problem or issue to be addressed.

Both the 2011 FAU Faculty
 and Alumni Surveys
 rank the abilities to write clearly and logically and to critically evaluate information for decision making as two of the most desired skills of students at FAU.  Since its initial workshop in 2003, The Writing Across the Curriculum (WAC) program has worked to meet these expectations by training faculty to better support student writing and by ensuring that WAC classes all meet the high expectations of WAC course syllabus guidelines.  The program has certified over 270 faculty members to teach more than 250 WAC-approved classes each semester (the majority of which are 1000-2000 level courses).  The syllabi for these courses are reviewed on a rotating 3-year schedule.  While support for writing and effective teaching practices have increased substantially since the program was initiated and the WAC assessment process
 has demonstrated that student writing improves significantly from the first year to the upper division, there are still serious concerns about the quality of writing and analytical thinking at FAU.  Lower division WAC courses cannot bear the weight of writing support for the university. Through recent surveys of both WAC
 and non-WAC faculty
, we have confirmed anecdotal evidence of weaknesses in student writing across disciplines.  

Faculty surveys from non-WAC courses demonstrate the greatest need for support. The majority of participants are tenure-track faculty teaching courses with less than 50 students.  Most instructors are incorporating writing assignments into their curriculum; however, many are unsatisfied with the quality of their students’ writing.  When asked to identify the biggest frustration they have with student writing, survey participants’ overwhelming response was concerns with grammar.  In addition, faculty contend that students are unable to think critically and engage with a text, lack organizational skills, and cannot properly cite material, which leads to another area of particular concern, plagiarism.

3. Proposed solution

Although the WAC program has had a significant impact on undergraduate student work and faculty preparedness to teach writing in most WAC courses, we believe the QEP should address the concerns enumerated above by providing better support for and assessment of writing-to-learn
 beyond the currently designated WAC courses at Florida Atlantic University.  John Bean notes that the 40-year WAC movement has changed the ways that faculty think about teaching writing, but has had a limited impact on what goes on in most classrooms (Bean, p. xviii). This proposal seeks to change this fact and enable FAU to become the writing university of the SUS.

Outcomes:

The second core requirement for a successful QEP states that the QEP must focus “[A] on learning outcomes and/or [B] the environment supporting student learning and [C] accomplishing the mission of the institution.”  This proposal speaks to all three facets of the requirement. 

A. The primary student learning outcomes of this QEP are to strengthen undergraduate and graduate students’ abilities to:  1) plan, organize, and execute a variety of writing tasks in their disciplines; 2) construct academic essays with appropriate claims, reasons, support, and counter-claims; 3) peer-review the work of other students with an eye toward revision; 4) identify and track patterns of errors in their own writing to ensure effective proofreading; 5) analyze and respond to primary and secondary disciplinary texts; 6) use appropriate rhetorical strategies for specific writing tasks; 7) think critically and analytically through writing; 8); recognize the importance of writing in their disciplines; and  9) teach writing more effectively as Graduate Teaching Assistants.
B. The primary outcomes for improving the environment supporting student learning are to: 1) ensure faculty mastery and dissemination of writing-to-learn in WAC and non-WAC classes; 2) implement writing across all levels of department curriculum; 3) foster a critical mass of faculty in each department to ensure implementation and sustainability; 4) track students’ progress through longitudinal and comparative assessments across their academic careers at FAU (both undergraduate and graduate); 5) motivate faculty by providing support and training for teaching writing and revision; 6) motivate students through faculty who are committed to a pedagogy of learning through writing; and 7) contribute to the scholarly literature about faculty efforts in their own professional development and curriculum (re)design.

C. The primary outcomes for accomplishing the mission of FAU are to: meet statewide professional and workforce needs (FAU Strategic Plan, Goal 2) and increase the university’s visibility by enhancing reputation of FAU students within and beyond their degree programs (FAU Strategic Plan, Goal 7).

Building on the strengths and best practices of the WAC program, our proposed solution will strengthen the environment supporting student learning by emphasizing sustainable and distributed support for and improvement of writing-to-learn across the university, which can only be implemented through a university-wide effort.  With these structures in place, we will be able to maximize student learning, accomplish these primary outcomes, and reach the greatest number of students by better supporting writing in their disciplines. We anticipate that about half of the university’s departments (25) will participate, which will reach nearly ¾ of the students matriculated at FAU. 

Implementation Procedures: 

This proposal will be implemented by developing a Writing Fellows program, which expands the most successful facets of the current WAC program: 1) faculty training to enhance student writing and 2) Departmental Grants to integrate writing throughout disciplinary curriculum.  This proposal would also provide additional training for Graduate Teaching Assistants and designate more GTAs to support writing in medium and large enrollment classes. And it would enhance the student learning environment at the lower division; the department of English would enact several initiatives to strengthen instruction in ENC 1101 and 1102, providing a more extensive foundation for the Writing Fellows program.  Finally, we propose extending what WAC has accomplished in our lower division courses to a wider range of upper-division undergraduate courses and in graduate programs across the university. 

A team of three faculty members from each participating department will be identified as Writing Fellows and will receive a stipend to meet on a monthly basis in collaboration with the Director of WAC and the Director of Scholarship of Teaching to create proposals for their own departments. Writing Fellows would also be expected to attend training workshops to help them train their colleagues.  All teams will also meet with the Director of Assessment and coordinate their assessment plans with the office of IEA.  

Department Proposals must include the means to: 1) conduct a needs assessment of the state of student writing in their departments; 2) identify Writing Enhanced Courses (WEC) within their programs that could foster a range of writing tasks, including writing to learn; 3) develop an action plan for improving student writing in courses vertically through all levels of their curricula; 4) develop assignments, syllabi, and training plans for faculty and graduate students teaching affected courses; 5) gather baseline data on the quality of student writing; 6) implement curricular plans, 7) establish capstone assessment procedures to evaluate student writing near the end of their degrees, 8) survey students, and 9) adjust implementation plans in response to student feedback and assessment data.

Benchmarks will be set for student achievement in writing and for curricular change within departments. While some departments may choose to develop WAC courses, most will likely implement WAC strategies in existing courses, common rubrics, advising and assessing systems, and/or training units for their own faculty. 

Colleagues who have already begun this kind of work in their own departments have committed to serve on the Board of Advisors, which will approve all proposals.  Faculty in Social Work, Chemistry, Engineering, and Nursing have demonstrated (or are in the process of demonstrating) how significantly the learning environment in individual departments can be modified using this support model for student writing. 
We are not aware of any other institution that has a writing-to-learn emphasis that bridges undergraduate and graduate curricula, so this initiative would be groundbreaking among Florida SUS institutions and across the country.
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� WAC Means Charts of Analytical Rubric Writing Traits, 2008-2010


� WAC Faculty Survey on Writing Across the Curriculum Fall 2010


� Survey of Faculty Teaching Non-WAC Certified Courses, Fall 2010


� Writing-to-learn “identifies a process whereby writing itself leads to greater understanding” of course content as opposed to memorizing facts or passively listening to lectures (Bean 2001)  According to some theorists, “Writing is one of the most effective ways to develop thinking” (Forsman 1985).





