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Department of English 

Department Chair: Eric Berlatsky 

Program Self-Study Contact:  Eric Berlatsky 

 eberlats@fau.edu 

 561-297-3831 

 

Department/Program Review and Assessment 2012-2018 

 

A. Mission and purpose of the program 
 

At the time of our last program review, in 2012, the program reviewer, Marta Caminero-

Santagelo, from the University of Kansas, advised that the department construct a mission 

statement.  In the immediate aftermath, we did so.  The Mission Statement is now posted on our 

website, as below: 

 

The Department of English promotes scholarly and creative discovery within FAU's 

uniquely diverse community. English study trains students in textual analysis, 

communication, and critical thinking, thus preparing our students for any job requiring 

imaginative thinking, analytical thinking, and/or communication skills. These jobs exist 

in numerous fields, including, but not limited to: business, publishing, marketing, 

advertising, teaching, public relations, law, technical and professional writing, public 

radio, and medicine. 

We encourage our students to make original and important contributions to the discipline 

and develop their own analytic and creative voices through innovative assignments, 

research papers, one-on-one interactions between faculty and students, and significant 

feedback on student work, enabled by our small classes and rigorous instruction. Our 

faculty's creative activity and groundbreaking research model a culture of investigation 

for our students while expanding human knowledge and enriching the arts. Additionally, 

the Department of English plays a dynamic role in the community, providing a hub of 

intellectual and cultural activity in South Florida.  

The English tenure-line faculty are sited on two campuses, Boca Raton and Davie, and the 

department provides courses on a third, Jupiter.  The program offers three degrees: A BA and 

MA in English, and an MFA in Creative Writing.  It contributes significantly to the College’s 

interdisciplinary MA in Women, Gender, and Sexuality Studies (WGSS), to the Peace, Justice, 

and Human Rights Initiatives, to the recently launched Our Americas project, and to the Jewish 

Studies program.  In primary collaboration with faculty in the Department of Languages, 

Linguistics, and Comparative Literature, the faculty of English contributed to the successful 

mailto:eberlats@fau.edu
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2013 relaunch of the Dorothy F. Schmidt College of Arts and Letters’ Comparative Studies Ph. 

D. program, with the “Cultures, Languages, and Literatures” track.   

 

The Department’s place within the University Strategic Plan: The FAU strategic plan 

specifies that FAU pursue excellence in its mission of research, scholarship, creative activity, 

teaching and active engagement with its communities.  As the below report should indicate, the 

Department of English has been, over the course of the review period, one of the most productive 

in terms of scholarship and creative activity, producing important, influential and award-winning 

scholarship and creative writing.  Likewise, English has been a model of excellent and respected 

teaching, as judged by SPOT scores, Annual Report scores, awards, and more anecdotal metrics.  

Likewise, English faculty have been among the leaders in FAU’s renewed commitment to 

Community Engagement.’ 

 

Though the university Pillars are defined largely within STEM disciplines outside the purview 

of our department, the Department of English has both research and coursework oriented toward 

some of the pillars.  As support for the Environmental Sciences pillar, the Department of 

English offers a course entitled “Literature and the Environment” and have recently hired an 

Assistant Professor in the area of Environmental Humanities (hired for the 2017-18 academic 

year).  That professor, Stacey Balkan, is publishing research, and working on an important book 

addressing the intersection of environmental issues, postcolonial histories and economies, and 

literary study, particularly in regard to the impact of environmental disaster and climate change 

in South Asia, and the literature that addresses it.  Prof. Andrew Furman’s creative work, 

including his last two books, a book of nonfiction called Bitten and a novel entitled Goldens Are 

Here, address the relationship of the Florida environment and its human inhabitants.  Another 

new hire (17-18), Devin Garofalo, in 19th century British poetry, does work relating to the 

intersection of literature and the environment, as does even more recent hire, Shelby Johnson 

(18-19) whose work is on Colonial and Early American literature. 

 

In relation to the Healthy Aging Pillar, the Department of English, opened a dialogue with the 

College of Medicine in 2016-17, and had several meetings discussing the ways in which literary 

study could impact their Medical Humanities initiative.  Though these talks have been on hold 

for slightly over a year, recent hire (18-19) Clarissa Chenovick’s work on 17th century poetry 

examines the intersection of medical and literary discourse.  She is eager to renew our proposed 

collaboration with the College of Medicine, as well as potentially teaching courses about the 

relationship of medicine and literature.   

 

In relation to the Neuroscience pillar, creative nonfiction writer, and faculty member, Kate 

Schmitt has published a memoir, Singing Bones, about psychiatric illness and mental health. Her 

latest works continues to address these issues, combining poetry and visual art. 

 

Many of FAU’s Platforms are impacted by English research, creative activity, and teaching.  

Another recent hire, Carla Thomas (18-19), was hired because of her facility with Digital 

Humanities work, a field which may ultimately yield work in Big Data Analytics.   

 

Another longtime faculty member, Wendy Hinshaw, is the College of Arts and Letters’ liaison to 

the university Community Engagement efforts, and the university-wide attempt to gain the 
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Carnegie designation.  Prof. Hinshaw’s research and teaching nearly always engages the 

community, as she is a board member for Exchange for Change, a nonprofit organization that 

facilitates understanding between incarcerated people and those on the “outside.”  This 

understanding is accomplished through writing exchanges, and Prof. Hinshaw has facilitated 

many writing exchanges between FAU students, in a number of her classes, and prisoners.  Prof. 

Hinshaw also teaches a Writing for Nonprofits class that encourages community engagement and 

oversees a robust internship program (more details below) that connects English students to their 

community.  In addition to Prof. Hinshaw’s efforts, several other English classes have been 

designated “service learning.”  Prof. Jeff Galin not only oversees the University Center for 

Excellence in Writing, but the more recently founded (2014) Community Center for Excellence 

in Writing, which provides writing tutoring and help to community members.  The Creative 

Writing program at FAU (overseen by Prof. Becka McKay) offers Community Workshops 

(taught by MFA in Creative Writing graduate students) to feed and foster the community desire 

for writing instruction.   

 

Many English faculty and courses are devoted to fostering Diversity and open-minded thinking 

among our students.  The undergraduate curriculum requires students to take six credits in 

multicultural and/or world literatures, including African-American literature pre-1895 and 1895-

present, U. S. Latinx Literatures, Asian American Literature, Postcolonial Literatures, Major 

Writers of World Literature in English, World Literature: Critical Approaches, Asian Literatures 

in English, American Indian Literature, Black Literatures, and Caribbean Literature.  English 

also runs courses in Women in Literature and has a new course on the books on LGBTQI+ 

literatures.  The graduate curriculum has an MA track in Multicultural and World Literatures as 

well.  Over the past two years, the department has made a variety of hires in these areas (Asian 

world literatures, early African-American literature, Caribbean Literature) in the interest of 

fostering diverse faculty and meeting the needs and intellectual desires of a diverse student body.  

English Assistant Professor Adam Spry was a member of the university Diversity Council until 

he departed the University in Spring 2018.  Likewise, many of these hires and courses address 

the Global Perspectives and Participation Platform, as they provide students context and 

information about English-speaking nations and cultures around the world (including South Asia, 

Africa, and the Caribbean).   

 

English is also a heavy contributor to the Peace, Justice, and Human Rights initiative.  Several 

of our faculty members are either PJHR fellows (Wendy Hinshaw) or affiliate faculty (Stacey 

Balkan), and many of our courses (including those named in the previous paragraph, as well as 

Literature and Social Movements) address Human Rights concerns, and questions of peace and 

justice.  Likewise, several English faculty are among those developing the Barb Schmidt 

Fellowship Program dedicated to Community Involvement, Activism, and Social Change.  (This 

program also addresses the Platform of Community Engagement). 

 

English is also deeply involved in the South Florida Culture platform devoted to making FAU 

an “international hub for the arts and humanities.”  The Creative Writing Program’s Off the Page 

series invites 5-6 influential and important writers to read from their work each year, both for the 

community and the student body.  Additionally, each year we bring the Lawrence A. Sanders 

Writer-in-Residence to read from their work, answer questions, and deliver a one-week seminar 

to MFA graduate students.  Off the Page also frequently invites literary agents, an event that is 



 9 

very popular in the community, as many local authors attend the event in order to ask questions 

about the publishing and marketing of their literary work.  FAU also invites scholars in the 

Humanities to discuss their scholarship, including, in recent years, such scholars as John Lennon 

(from the University of South Florida), Daniel Cross Turner (Coastal Carolina University), 

Pawel Frelik (Marie Curie-Sklodowska University, Lublin), and Faith Smith (Brandeis 

University).  FAU has also launched their own international literary magazine, The Swamp Ape 

Review, in the interest of becoming a “hub for the arts.”  A grant from the South Florida Culture 

Platform allowed the previously online Swamp Ape Review to publish their first print issue in 

Spring 2018. 

 

Finally, English has been quick to embrace the Undergraduate Research and Inquiry 

Platform.  Over the past three years, Coastlines, FAU’s in-house literary magazine has become 

exclusively for FAU undergraduates, allowing them to develop and publish their work.  We have 

also launched a scholarly undergraduate Honors program which requires students to produce 

original research (and we have recently officially labeled the Honors Research course as RI—or 

Research Intensive).  The Creative Writing Honors programs also teaches students how to 

produce original creative work and requires a capstone project.  Faculty member Julieann Ulin 

has been awarded OURI grants to develop assignments for undergraduate research, and faculty 

member Lisa Swanstrom, before departing the university, worked with several students on 

undergraduate research projects, while serving as College liaison to OURI for two years. 

 

English is also, of course, cooperating with University-wide initiatives to improve the BOG-

determined metrics, including improving retention and graduation rates, promoting timely 

graduation, increasing numbers of eLearning offerings, expanding summer offerings, helping 

students get into graduate programs of their choosing and to become employed upon graduation.   

 

Despite FAU’s commitment to primarily funding STEM-related pillars, English has “supported” 

those pillars through developing programs that address the Platforms of the Strategic Plan (and 

where possible, the Pillars) often with little or no related funding.  

 

B. Date and description of the last external review 
 

The Department of English was last evaluated in the Fall of 2012.  The program was also 

reviewed by the Southeastern Southern Association of Colleges and Schools Commission on 

Colleges (SACSCOC or SACS) in the context of the university’s overall re-accreditation in 

2013. 

 

Findings and recommendations 
 

The 2012 review made five of primary recommendations.  These are listed below. 

 

1. The department should consider a substantial conversation about its larger mission, 

strategic vision, and articulation of disciplinary contribution to the production of 

knowledge (and, if possible, craft a mission statement for the department). 
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2.  The department should discuss whether exposure to the principles of disciplinary 

research is important to its own sense of its educational goals for the major, and if so, 

how such a goal might be met. 

 

3. The department should discuss and consider the rationale behind current 

concentrations in the major and whether or not they ought to be revised. 

 

4. The department should consider creative strategies for meeting increasing student 

demand through higher enrollment caps. 

 

5. The department should consider ways to challenge and push students through active 

learning strategies, how to ensure how they master “content” information, how to make 

pedagogy transparent so that students understand and participate in the goals of the 

classroom, etc. 

 

The 2012 review also made three secondary or supplementary recommendations regarding data 

collection. 

 

1. The department might consider supplementing the English major exit survey with a few 

questions assessing student satisfaction with the major. 

 

2. The department should continue records gathering on professional/graduate school 

placement outcomes for undergraduate students; office support for the effort, with regard 

to graduate students in particular, should be funded as soon as budget permits. 

 

3. The department might also consider how to gather information in a more systematic way 

about expectations of graduate applicants—for example, in an entrance survey.  It might, 

in addition, consider including some information on its website and/or application 

materials about realistic expectations for outcomes. 

 

The 2012 review also made a series of recommendations about institutional support 

 

1. Increase GTA stipends as soon as financially possible. 

 

2. Increase financial support for faculty travel and research. 

 

3. Provide institutional commitment to the proposed Cultures, Languages, and 

Literatures Ph. D. track. 

 

4. Hold class enrollment caps down wherever possible, particularly in writing-

intensive classes.  Grant unit flexibility to handle to pressure to increase caps in 

creative ways. 

 

5. Provide the department with financial/office staff support for data collection on retention 

of students in English compared with the trends in FAU as a whole. 
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6. Extend the appointment of the Director of Writing Programs to provide for summer 

appointment. 

 

7. Conduct panel discussions or workshops on promotion and tenure (if this is not already 

done) so that untenured faculty can discuss expectations and application of criteria with 

College and University P & T Committees. 

 

Of the above, the bolded were identified as “Critical Recommendations.” 

 

Major changes made since last review 
 

While the department has not been able to address all of the issues raised by the last review, 

many have been addressed or are in the process of being addressed. 

 

Among the primary recommendations: 

 

1) Mission and strategic planning: The department wrote a mission statement (included 

above) and have engaged in several strategic planning meetings to identify short and long 

term goals for the department. 

 

2) Undergraduate research and creative activity: The department remodeled ENG 3822: 

Introduction to Literary Studies so as to require some research project of some kind of all 

English majors (ENG 3822 is one of only two courses required of all majors).  In 

addition, the department began an Honors program for both literary study and creative 

writing.  The two-semester literary study sequence concludes with a course entitled 

Honors Research, which includes a required research capstone project.  This year, the 

course has been officially labeled RI (Research Intensive) by the Office of Undergraduate 

Research and Inquiry (OURI).  The department also adopted undergraduate “DIR” 

(Directed Independent Research) courses to complement DIS (Directed Independent 

Study) courses.  In addition, several English faculty have directed undergraduate research 

projects funded by OURI, and/or have applied for, and received, grants to help fund 

research assignments.  Coastlines, FAU’s literary magazine, has been changed to now 

exclusively publish undergraduates and is edited by a team of undergraduates.   

 

3) Concentrations: This recommendation seemed to be largely based upon a 

misunderstanding about our concentrations, as the reviewer(s) seemed to believe that all 

majors had to enroll in a concentration.  This was never the case and, in fact, few English 

majors do complete a concentration.  This issue was taken up by the undergraduate 

committee, but for now our concentrations remain the same. 

 

4) Caps:  Over the past six years, English did initiate creative strategies for meeting 

increasing demands, raising caps for upper division literary study to 35, running lower 

division surveys at 50, and running occasional boutique/popular courses at 50.  Over 

more recent years, however, our number of majors has decreased (following national 

trends) sufficiently to return most of our caps to where they were before sudden 
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enrollment pressures (30 for upper division literary study, 15 for undergraduate writing 

workshops—other courses remaining the same).  Lower division writing-intensive 

courses remained at 22 (first-year) or 26 (second year) over the entirety of this period.  In 

short, the course cap crisis came and went and was managed as necessary over the six-

year period. 

 

5) Student-centered pedagogy and engaged learning: This recommendation was not 

particularly specific about what pedagogy the reviewer was recommending (or about 

whether or not such pedagogy is being used already).  However, over the past 6 years, the 

English department has initiated pedagogy workshops (aka “Hacks and Snacks”) on a 

variety of topics, including online teaching, using Canvas/Blackboard for peer review, 

dealing with sensitive subject matter in the classroom, and related topics.  Two of our 

faculty, Wendy Hinshaw (Associate Professor) and Sheryl Gifford (Senior Instructor) 

have been named “Master Teachers” by the College, and in that capacity are fostering 

innovative and effective instruction not only in our department, but across the College. 

 

Among the secondary/supplementary recommendations: 

 

1. Exit survey: The department remodeled the exit survey with the reviewer’s 

recommendations in mind.  However, it became more difficult to administer that survey 

because the advisor assigned to English was reassigned to more general casework 

advising and we now have no central way to “force” students to fill out the survey.  We 

now are left with the option of directing students to the survey by email, which has led to 

reduced responses.  

 

2. The university is now keeping better records on undergraduate student outcomes 

(because of the state funding metrics requiring that we do so).  We have been the 

beneficiary of this improved data collection, while still keeping our own anecdotal 

records.  Though English did receive increased office support in the form of a Senior 

Secretary, this served more to alleviate an undue burden on our Coordinator of Academic 

Business Support Services, and did not create appreciably more time to devote to data 

collection of the kind the reviewer recommends. The graduate advisor continues to keep 

records of graduate student outcomes as much as it is possible to do so (by following 

alumni on social media and keeping in touch with them by email, among other methods). 

 

3. Though FAU still does not administer an entrance survey for MA and MFA incoming 

students, the websites for graduate study has been updated to include more information 

about realistic outcomes for the MA and MFA degrees.  The graduate committee also 

arranges information session about potential job opportunities post-graduation; advice for 

getting into Ph. D. programs; and related topics.  This was our practice in 2012 and 

continues.  In addition, we now have an orientation session for all new graduate students 

(not just for GTAs), that sets out expectations for the program and its potential impact 

upon students’ career trajectories. 

 

Among the recommendations for institutional support: 
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1. The university has still not raised GTA stipends across the board and thus our baseline 

for GTA stipends remains $9000, with no medical benefits.  However, the English 

department has found ways to supplement these stipends in a variety of ways.  We 

continue to offer Lawrence Sanders Fellowships to those we deem, in recruitment, to be 

our finest MFA applicants in the genres of poetry and fiction.  In addition, we have added 

a Sanders fellow each year in Creative Nonfiction.  We have also increased the stipend 

enhancement for Sanders fellows from 12K/12K/15K (in each of three years of study) to 

12K/15K/15K.  These enhancements are through the generosity of The Lawrence Sanders 

Foundation (trustee, Dan Brede).  We have also increased the number of Community 

Workshops we offer, which helps GTA’s in two ways.  First, GTA’s teach the 

Community Workshops and are paid to do so, supplementing their GTA stipend.  In 

addition, some of the profits from the workshops are kept in an account that is used to 

enhance/supplement MFA/GTA stipends.  We have also started a summer Science 

Fiction Creative Writing camp, for which MFA GTA’s serve as camp counselors and are 

paid to do so.  In the MA program, we have recently initiated “minority recruitment” 

funding, in which we offer higher stipends to our finest minority applicants in the interest 

of diversifying the program.  The College has agreed to help us fund these efforts.  The 

new Angela Griffin scholarship has provided support for students in both graduate 

programs.  In addition, a limited number of “enhanced” GTA-ships provide 12K stipends 

rather than 9, and each year both MA and MFA programs have applied for (and 

occasionally received) Provost’s and Presidential Fellowships.  “Enhanced,” Provost’s 

and Presidential fellowships all existed in 2012, as did the Sanders fellowships (at the 

lower rate).  Other local efforts to improve funding described above are new since 2012.  

Nevertheless, the standard level of GTA support has not increased, because of lack of 

funding at the level of the institution. 

 

2. 2012 was a year of budget cuts, and there were several years without faculty travel and 

research support around that time.  Since then, budgets have improved and the College 

has resumed funding faculty travel at the rate of (this year) $1,000 per tenure-line faculty 

member.  Previous years have been at or near that number.  There is still no College-level 

line item in the budget for faculty travel, leaving support somewhat precarious.  

Nevertheless, financial support for faculty travel and research has increased and been 

relatively stable for several years.   

 

3. The commitment to the Ph. D. program now exists and the Ph. D. track is on a much 

stronger institutional footing.  The Ph. D. students in the program are attenders of English 

MA program courses, and English faculty frequently teach the Ph. D.-only courses in the 

Comparative Studies program. 

 

4. English was able to handle enrollment pressure by flexibly handling pressure to increase 

caps (raising caps on select courses while maintaining low caps in writing intensive 

courses).  Since 2012, our number of majors has decreased (in line with nationwide 

trends) and FAU’s enrollment strategy has shifted (away from a growth-at-all-costs 

model) and the pressures of the 2012 era are, for the moment, behind us. 
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5. Since 2012, there has been a change in the Director of Writing Programs, and the current 

Director is not seeking a 12-month appointment, preferring the flexibility of a 9 month 

appointment.  In the interests of handling the workload, however, the English department 

has converted an Instructor to a half-time Associate Writing Program Director, allowing 

either the Director, or her Associate, to handle the program year-round. 

 

6. The College of Arts and Letters has always run workshops on tenure expectations and 

requirements.  The College has continued to do so from 2012-2018.  In addition, the 

Chair had meetings with all 10 junior faculty currently in the department during their first 

week at the institution in order to establish expectations and answer questions.  The Chair 

has also met individually with all junior faculty members to monitor progress.  All junior 

faculty are also assigned a mentor whose duty it is to discuss life on the tenure-track and 

provide advice and clarify expectations. 

 

C. Instruction: Baccalaureate Programs 

The English Major 

The BA in English requires 39 credits within the major per the plan listed below:  

• ENG 3822: Intro to Literary Studies (3 Credits) 

• LIT 3213: Literary Theory (3 Credits) 

• Category I: Literatures of Ethnicity, Gender, and Culture (6 credits) 

• Category II: American Literature, British Literature, and Genre Studies, including 6 

Credits of pre-1800 Literature (15 credits). Up to 6 credits of lower-division surveys may 

count in Category II (AML 2010, AML 2020, ENL 2012, or ENL 2022).  

• Category III: Writing and Rhetoric (3 credits) 

• English Electives (9 credits) 

 

The English Minor 

 

Students majoring in any discipline at the University are eligible to minor in English. The minor 

encourages breadth of knowledge in literary studies and offers experience in critical analysis. 15 

credits in English courses must be completed; 4 out of 5 of these classes must be taken at FAU 

and at least 4 out of the 5 classes must be taken in the English Department. If a course is taken 

outside of the English Department, it must be approved by the department and have a literary 

studies focus. English Education majors should note that no more than 1 course can count toward 

their major and English minor. The English minor requires:  

 

ENG 3822: Introduction to Literary Studies OR LIT 3213: Literary Theory (3 CREDITS) 
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One 2000-level Survey Course (AML 2010, AML 2020, ENL 2012, or ENL 2022) (3 

CREDITS) 

One upper-division course from Category I: Literatures of Ethnicity, Gender, and Culture 

(3 CREDITS) 

Two upper-division courses from Categories I-III (6 CREDITS)  

*ENC 3213 does not count toward the minor 

Quality of Instruction 

The Department’s annual evaluations rank faculty and instructors based on the submission of 

student perception of teaching (SPOT) scores (required) and material related to curricular 

development (optional). Faculty members may choose to submit peer evaluations of instruction, 

descriptions of new courses proposed to curriculum committees, documentation of involvement 

in course and curricular revision, instruction-related competitive grants, awards, and special 

recognition of excellence in teaching applied for and / or awarded. In the 2017 annual 

evaluations of tenure-line faculty, 24 faculty members received the top rating of “Exceptional” in 

the category of “Teaching and other Instructional Activities” and 2 faculty members received a 

rating of “Outstanding.” In the 2017 annual evaluations of instructors, 23 instructors received the 

top rating of “Exceptional” in the category of “Teaching and other Instructional Activities” and 1 

faculty member received a rating of “Outstanding.”  

In the period under review, Senior Exit Survey responses, student perception of teaching (SPOT) 

scores, and the annual evaluation of faculty reflect the Department’s delivery of high-quality 

instruction. In 2016, the Undergraduate Committee reviewed and reported to the Department on 

4 years of Senior Exit Surveys. In terms of their evaluation of instruction, students praised the 

high level of faculty engagement with and enthusiasm for the discipline, the variety of 

pedagogical approaches they encountered throughout the major, and faculty responsiveness to 

students via email and learning management systems.    

The Fall 2012-Fall 2013 student perception of teaching (SPOT) scores for all courses and upper-

division courses offered by the Department appear below for the statement “Rate the quality of 

instruction as it contributed to your learning in the course” (Question 20). In Spring 2014, the 

SPOT distribution method changed from paper to online and the percentage of enrolled students 

responding dropped significantly. The key question related to instruction changed to “Rate the 

instructor’s overall effectiveness in this course” (Question 21). SPOT scores for this question are 

included below for all courses offered by the Department and all upper-division courses through 

Spring 2015. Complete reports from lower and upper division courses offered by the Department 

for Fall 2015-Spring 2018 appear below.  The question used as a catch-all metric by the 

university in the latest version of the SPOT forms is Question 6: “Rate Your Instructor’s Overall 

Teaching Effectiveness in the Course.” 

STUDENT PERCEPTION OF TEACHING -- TRADITIONAL VERSION (PAPER ADMINISTRATION) 

Term: Fall, 2012 

College: Arts & Letters -- Department: ENGLISH 

Campus: All 

Course Level: All -- Course Size: All 

Number of Classes: 333 



 16 

Number of Respondents: 6,040 

Percentage of Enrolled Students Responding: 82.3% 

 
20. Rate the quality of instruction as it contributed to your learning in the course. 

View Trends  

By College &  
Department  

For This Item 

Mean Percentage of Students Selecting Response 

Excellent  

(1) 

Very  

Good  
(2) 

Good  

(3) 

Fair  

(4) 

Poor  

(5) 

No  

Response 

% % % % % % 

  1.85 46.97 28.55 16.98 5.04 1.79 0.68 
 

 
 

STUDENT PERCEPTION OF TEACHING -- TRADITIONAL VERSION (PAPER ADMINISTRATION) 

Term: Fall, 2012 

College: Arts & Letters -- Department: ENGLISH 

Campus: All 

Course Level: Upper Division (3000-4000 level) -- Course Size: All 

Number of Classes: 78 

Number of Respondents: 1,517 

Percentage of Enrolled Students Responding: 82.5% 

 

20. Rate the quality of instruction as it contributed to your learning in the course. 

View Trends  
By College &  

Department  
For This Item 

Mean Percentage of Students Selecting Response 

Excellent  
(1) 

Very  
Good  

(2) 

Good  
(3) 

Fair  
(4) 

Poor  
(5) 

No  
Response 

% % % % % % 

  1.69 54.03 27.76 11.65 4.51 0.97 1.07 
 

 
 
STUDENT PERCEPTION OF TEACHING -- TRADITIONAL VERSION (PAPER ADMINISTRATION) 

Term: Spring, 2013 

College: Arts & Letters -- Department: ENGLISH 

Campus: All 

Course Level: All -- Course Size: All 

Number of Classes: 256 

Number of Respondents: 4,494 

Percentage of Enrolled Students Responding: 81.4% 

 
20. Rate the quality of instruction as it contributed to your learning in the course. 

View Trends  

By College &  

Department  
For This Item 

Mean Percentage of Students Selecting Response 

Excellent  
(1) 

Very  
Good  

(2) 

Good  
(3) 

Fair  
(4) 

Poor  
(5) 

No  
Response 

% % % % % % 

  1.80 51.12 25.89 16.68 3.90 2.13 0.28 
 

 

STUDENT PERCEPTION OF TEACHING -- TRADITIONAL VERSION (PAPER ADMINISTRATION) 

Term: Spring, 2013 

College: Arts & Letters -- Department: ENGLISH 

Campus: All 

Course Level: Upper Division (3000-4000 level) -- Course Size: All 

javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=All&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=All&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=All&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=All&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=2&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=2&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=2&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=2&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=All&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=All&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=All&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=All&Crssize=All&Item=20%22);
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Number of Classes: 83 

Number of Respondents: 1,507 

Percentage of Enrolled Students Responding: 80.6% 

20. Rate the quality of instruction as it contributed to your learning in the 
course. 

View Trends  
By College &  

Department  

For This Item 

Mean Percentage of Students Selecting Response 

Excellent  

(1) 

Very  

Good  
(2) 

Good  

(3) 

Fair  

(4) 

Poor  

(5) 

No  

Response 

% % % % % % 

  1.62 61.56 21.33 11.77 3.62 1.55 0.17 
 

 
 
 
STUDENT PERCEPTION OF TEACHING -- TRADITIONAL VERSION (PAPER ADMINISTRATION) 

Term: Fall, 2013 

College: Arts & Letters -- Department: ENGLISH 

Campus: All 

Course Level: All -- Course Size: All 

Number of Classes: 314 

Number of Respondents: 5,725 

Percentage of Enrolled Students Responding: 81.8% 

 
20. Rate the quality of instruction as it contributed to your learning in the course. 

View Trends  
By College &  

Department  

For This Item 

Mean Percentage of Students Selecting Response 

Excellent  

(1) 

Very  

Good  
(2) 

Good  

(3) 

Fair  

(4) 

Poor  

(5) 

No  

Response 

% % % % % % 

  1.87 48.53 26.14 16.68 5.69 2.51 0.46 

 
 

STUDENT PERCEPTION OF TEACHING -- TRADITIONAL VERSION (PAPER ADMINISTRATION) 

Term: Fall, 2013 

College: Arts & Letters -- Department: ENGLISH 

Campus: All 

Course Level: Upper Division (3000-4000 level) -- Course Size: All 

Number of Classes: 46 

Number of Respondents: 950 

Percentage of Enrolled Students Responding: 86.0% 

 
20. Rate the quality of instruction as it contributed to your learning in the 

course. 

View Trends  

By College &  

Department  
For This Item 

Mean Percentage of Students Selecting Response 

Excellent  
(1) 

Very  
Good  

(2) 

Good  
(3) 

Fair  
(4) 

Poor  
(5) 

No  
Response 

% % % % % % 

  1.75 55.16 23.74 13.26 5.38 2.00 0.46 
 

  

STUDENT PERCEPTION OF TEACHING 

Term: Spring, 2014 

College: Arts & Letters -- Department: ENGLISH 

Campus: All 

javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=2&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=2&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=2&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=2&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=All&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=All&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=All&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=All&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=2&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=2&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=2&Crssize=All&Item=20%22);
javascript:OutputWindow(%22StoredProcess.aspx?library=SPOT&process=Spot_Report_ItemTrends_v2.sas&College=AL&Dept=1360&Campus=All&Crslev=2&Crssize=All&Item=20%22);
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Course Type: All -- Course Level: All -- Course Size: All 

Number of Classes: 220 

Number of Respondents: 3,009 

Percentage of Enrolled Students Responding: 60.7% 

 
21. Rate the instructor's overall effectiveness in this course: 

  

Mean Percentage of Students Selecting Response 

Excellent  

(1) 

Very  

Good  

(2) 

Good  

(3) 

Fair  

(4) 

Poor  

(5) 

No  

Response 

% % % % % % 

  1.86 50.81 23.43 16.08 5.81 2.93 0.94 
 

 
 

STUDENT PERCEPTION OF TEACHING 

Term: Spring, 2014 

College: Arts & Letters -- Department: ENGLISH 

Campus: All 

Course Type: All -- Course Level: Upper Division (3000-4000 level) -- Course Size: All 

Number of Classes: 52 

Number of Respondents: 780 

Percentage of Enrolled Students Responding: 61.8% 

 

21. Rate the instructor's overall effectiveness in this course: 

  

Mean Percentage of Students Selecting Response 

Excellent  
(1) 

Very  
Good  

(2) 

Good  
(3) 

Fair  
(4) 

Poor  
(5) 

No  
Response 

% % % % % % 

  1.70 58.70 20.73 11.80 3.87 3.25 1.64 
 

 
 
STUDENT PERCEPTION OF TEACHING 

Term: Fall, 2014 

College: Arts & Letters -- Department: ENGLISH 

Campus: All 

Course Type: All -- Course Level: All -- Course Size: All 

Number of Classes: 298 

Number of Respondents: 4,072 

Percentage of Enrolled Students Responding: 58.9% 

 
21. Rate the instructor's overall effectiveness in this course: 

  

Mean Percentage of Students Selecting Response 

Excellent  

(1) 

Very  

Good  

(2) 

Good  

(3) 

Fair  

(4) 

Poor  

(5) 

No  

Response 

% % % % % % 

  1.78 53.01 24.15 14.80 4.94 2.90 N/A 
 

 
 

STUDENT PERCEPTION OF TEACHING 

Term: Fall, 2014 

College: Arts & Letters -- Department: ENGLISH 
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Campus: All 

Course Type: All -- Course Level: Upper Division (3000-4000 level) -- Course Size: All 

Number of Classes: 52 

Number of Respondents: 796 

Percentage of Enrolled Students Responding: 61.7% 

21. Rate the instructor's overall effectiveness in this course: 

  

Mean Percentage of Students Selecting Response 

Excellent  

(1) 

Very  

Good  
(2) 

Good  

(3) 

Fair  

(4) 

Poor  

(5) 

No  

Response 

% % % % % % 

  1.63 61.10 21.78 10.90 4.17 1.89 N/A 

 
 
STUDENT PERCEPTION OF TEACHING 

Term: Spring, 2015 

College: Arts & Letters -- Department: ENGLISH 

Campus: All 

Course Type: All -- Course Level: All -- Course Size: All 

Number of Classes: 230 

Number of Respondents: 3,747 

Percentage of Enrolled Students Responding: 59.0% 

 
21. Rate the instructor's overall effectiveness in this course: 

  

Mean Percentage of Students Selecting Response 

Excellent  
(1) 

Very  
Good  

(2) 

Good  
(3) 

Fair  
(4) 

Poor  
(5) 

No  
Response 

% % % % % % 

  1.80 53.81 21.88 15.34 5.12 2.81 1.03 

 
 

STUDENT PERCEPTION OF TEACHING 

Term: Spring, 2015 

College: Arts & Letters -- Department: ENGLISH 

Campus: All 

Course Type: All -- Course Level: Upper Division (3000-4000 level) -- Course Size: All 

Number of Classes: 57 

Number of Respondents: 806 

Percentage of Enrolled Students Responding: 65.3% 

 

21. Rate the instructor's overall effectiveness in this course: 

  

Mean Percentage of Students Selecting Response 

Excellent  

(1) 

Very  

Good  

(2) 

Good  

(3) 

Fair  

(4) 

Poor  

(5) 

No  

Response 

% % % % % % 

  1.52 66.47 19.56 9.01 2.74 1.62 0.60 
 

Fall 2015-Spring 2018: All Lower-Division Courses Offered by the English Department: 
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Semester Department 

Number 

of 

Classes 

Number of 

Respondents 

% of 

Enrolled 

Students 

Responding 

Q1. 

Mean 

Q2. 

Mean 

Q3. 

Mean 

Q4. 

Mean 

Q5. 

Mean 

Q6. 

Mean 

Fall 

2015 
English 255 4,828 65.53% 1.25 1.33 1.36 1.25 1.19 1.63 

Spring 

2016 
English 175 2,798 65.65% 1.22 1.33 1.36 1.23 1.17 1.66 

Summer 

2016 
English 77 1,070 60.74% 1.20 1.29 1.32 1.26 1.20 1.58 

Fall 

2016 
English 299 4,440 62.00% 1.22 1.30 1.33 1.23 1.16 1.59 

Spring 

2017 
English 178 2,724 63.88% 1.21 1.29 1.31 1.22 1.15 1.56 

Summer 

2017 
English 84 1,110 63.36% 1.20 1.28 1.31 1.23 1.16 1.54 

Fall 

2017 
English 341 4,514 55.37% 1.20 1.29 1.32 1.22 1.14 1.56 

Spring 

2018 
English 168 2,409 57.69% 1.24 1.34 1.34 1.25 1.19 1.65 

Fall 2015-Spring 2018: All Upper-Division Courses Offered by the English Department: 

Semester Department 

Number 

of 

Classes 

Number of 

Respondents 

% of 

Enrolled 

Students 

Responding 

Q1. 

Mean 

Q2. 

Mean 

Q3. 

Mean 

Q4. 

Mean 

Q5. 

Mean 

Q6. 

Mean 

Fall 

2015 
English 56 873 65.78% 1.21 1.36  1.35  1.28  1.16  1.63 

Spring 

2016 
English 53 778 61.89% 1.15 1.27 1.27 1.19 1.10 1.47 

Summer 

2016 
English 14 199 56.36% 1.13 1.24 1.34 1.14 1.09 1.41 

Fall 

2016 
English 45 710 60.77% 1.14 1.27 1.29 1.17 1.09 1.46 

Spring 

2017 
English 47 619 56.51% 1.17 1.30 1.34 1.20 1.12 1.55 

Summer 

2017 
English 14 176 53.04% 1.13 1.20 1.18 1.10 1.13 1.32 

Fall 

2017 
English 48 715 59.77% 1.16 1.26 1.30 1.18 1.09 1.45 
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Spring 

2018 
English 50 639 58.98% 1.23 1.39 1.34 1.26 1.14 1.65 

English department SPOT Means have been, in the review period, always between Excellent 

(1.0) and Very Good (2.0), with the “worst semester” at 1.87 and the best at 1.32.  This indicates 

a widespread student satisfaction with English department teaching both in the major and in the 

lower division IFP courses. 

A more economical three-semester overview of SPOTs, with comparisons to College and 

University Means is below.  Undergraduate and overall SPOTs are comparable to College Means 

and slightly better than University Means in the semesters reported. 

 

Goals for student learning (Assessment)  
A departmental committee assesses Student Learning Outcomes from representative courses in 

the curriculum according to the following rotating schedule: Year 1: Courses that fulfill the 

Writing requirement (courses from Category III on the English Major Checklist form); Year 2: 

Introduction to Literary Studies (ENG 3822) or Literary Theory (LIT 3213); Year 3: Courses that 

fulfill the Literature requirement (courses from Category I, Category II on the English Major 

Checklist form). The committee compares the percentages of students who receive Competent, 

Strong, and Superior ratings to the following target goals: 80% should receive at least 

Competent; 10% should receive Superior; 40% should be ranked Strong or Superior. The Student 

Learning Outcomes appear below. A full cycle of assessments is appended to this document. 

 

Assessment for literature courses 

 

Outcome 1: Content Knowledge (Declarative Knowledge; Technical Skills): Students will 

demonstrate use of critical methods together with mastery of pertinent declarative knowledge in 

formal essays as they analyze/interpret a complex literary work. 

 

Outcome 2: Communication Skills (Written Communication): Students will demonstrate 

effective communication skills by writing thesis-driven essays in response to a specific prompt. 

Essays are expected to exhibit the control of rhetorical elements that include clarity, coherence, 

comprehensiveness, and mechanical correctness. 
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Outcome 3: Critical Thinking (Analytical Skills; Creative Skills): Students will have the ability 

to analyze/interpret a complex literary work, demonstrating the capacity to formulate and 

develop in a formal essay a significant topic in depth and in an independent and even original 

way. Essays are expected to exhibit mature creative and analytical thinking, and an ability to 

create a mature critical argument. 

 

Outcome 4: Graduates are evaluated on an area of emphasis determined by the faculty based on 

the previous assessment cycle. 

 

Assessment for writing courses: 

 

Outcome 1: Students will create original and effective titles for their prose and poetry. 

 

Outcome 2: Students will recognize and eliminate clichéd and tired language from their writing. 

 

Outcome 3: Students will recognize and eliminate stereotypes and caricatures from their writing. 

 

Outcome 4: Students will develop effective and original voice in their writing. 
 

Assessment outcomes 

 

The Department regularly meets or exceeds its targets for student achievement in the four 

outcomes. In the years under review for which we have data (2013-2014, 2014-2015, 2015-2016, 

2016-2017), we have never missed our target of 80% competent or better for any outcome and 

we are meeting our targets for the combined percentage of Superior and Strong rankings and for 

combined Superior, Strong, and Competent rankings consistently. 

 

In the three-year cycle most recently completed, Year 3: 2014-5 Literature courses met or 

exceeded 12 of 12 targets for the 4 outcomes. Year 1, 2015-6: Writing (met or exceeded 10 of 12 

targets); Year 2, 2016-7: Introduction to Literary Studies (met or exceeded 12 of 12 targets). The 

reports from this three-year assessment cycle are appended to this document.  

How assessment outcomes are used toward program improvement 

The faculty members tasked with assessment are asked to suggest a future 4th outcome based 

upon recurring issues across the set of papers. At a meeting of the full faculty, the Chair of the 

Undergraduate Programs Committee reports the year’s assessment data and recommends a 

particular emphasis for program improvement identified by the faculty who assessed the sample 

student papers. The area of emphasis becomes “Outcome 4” for the next assessment cycle upon 

approval by the faculty. Faculty are encouraged to address this area in feedback to students on 

written work.   

 

Based on the recommendations of faculty participants in previous cycles, Outcome 4 has been 

used to assess use of direct quotation in support of a thesis (Literary Theory, 2013-2014 and 

Literature courses, 2014-2015), development of an effective and original voice (Writing Courses, 

2015-2016), topic sentences that are analytical in nature, support the over-riding thesis being 
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argued, are appropriate to the supporting evidence contained in the paragraph, and contain (if 

necessary) a transitional element (Introduction to Literary Studies, 2016-2017, Literature 

courses, 2017-2018).  The most recent cycle of assessment is included as an appendix. 
 

 Assessment for lower-division IFP literature courses 
 

The Department of English teaches roughly 90 sections of LIT 2010, LIT 2030, LIT 2040, or 

LIT 2070 (Interpretation of Fiction, Poetry, Drama, or Creative Nonfiction, respectively) each 

academic year, which fulfill Gordon Rule Writing and IFP (Category 6) graduation requirements. 

These courses are regularly assessed by WAC for their writing objectives but have not been 

regularly assessed for their IFP objectives. The department developed an IFP assessment process 

in 2016, through which 20% of LIT 20XX courses are assessed each fall semester for the 

Category 6 IFP goals: Students will reflect critically on the human condition, and students will 

demonstrate understanding of the theory or methods behind forms of human expression.   

 

For baccalaureate programs, review of lower level prerequisite courses to ensure that 
the program is in compliance with state-approved prerequisites  

The only courses defined as pre-requisites for courses in the English major are ENC 1101 and 

ENC 1102 (College Writing I and II).  The courses are recognized in the Common Prerequisites 

Manual (CPM) maintained by the State of Florida.  Students who take these courses at state 

colleges or other state universities can transfer them into our program.  Students who transfer to 

FAU but have not met the prerequisites are able to complete them in the Department of English.  

Careful attention in advising is important and required for each student that transfers to FAU. 

Limited Access Programs  

The Department of English has no limited access programs. 

Admissions criteria  

The 39 credits for the English major have as a prerequisite the successful completion of the 

English Composition sequence (ENC 1101 and ENC 1102, or their equivalents, with minimum 

grade of "C"). Grades in all courses taken in the major must average "C" or 2.0 or higher, and no 

course with a grade below “C-” will count toward the major. Students whose grades in major 

courses average below a "C" or 2.0 will not be able to graduate with an English major.   In all 

other ways, the Department of English relies on FAU as an institution to govern student 

admission. 

Enrollment information (headcount and Student Credit Hour (SCH) production) 
In the period under review, English accounted for the following Student Credit Hours: 
 

2013-14: 38,350 (37,233 undergraduate) 

2014-15: 37,864 (36,842 undergraduate) 

2015-16: 39,295 (38,301 undergraduate) 
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2016-17: 38,366 (37,395 undergraduate) 

2017-18: 38,422 (37,465 undergraduate) 

 

Further details about upper vs. lower division, state-fundable vs. non-state fundable, 

undergraduate vs. graduate are indicated in the below table. 
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Undergraduate Enrollment / English majors/Headcount: 

 
It is worth noting that if one counts headcount by full year, as opposed to in any given semester, 

the numbers increase.  That is, if every English major in any given year is counted (each student 

counted only once), it yields a significantly higher number indicated in the below table (compare 

Bachelor’s numbers to the above). 
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In regard to Student Credit Hour (SCH) production, the department has remained remarkably 

stable over the course of the five-year review period (with incomplete data from 2018-19).  A 

closer look indicates that enrollments in the upper-division have decreased by approximately 6% 

over the period (with the losses being compensated for by lower division increases).  This is 

accounted for by the 8.7% reduction in the number of English majors over the period, as well as 

by the loss of a large number of ENC 3213: Writing for Management sections in 12-13 to the 

College of Business as a result of budget cuts (only partially compensated for by the new ENC 

3213: Professional Writing, which serves only non-Business majors).  In addition, Davie 

enrollments have sunk precipitously across the university, affecting English along with all other 

departments).  Because the state and university mandates that all students take two semesters of 

first-year writing, and because of strong continuing enrollments in our sophomore-level IFP 

classes (LIT 2010, LIT 2030, LIT 2040, and LIT 2070) undergraduate enrollments have 

remained very strong.  In fact, English accounted in 2017-18 for 22% of the College of Arts and 

Letters’ State-fundable SCH’s in 2018, approximately the same number reported in 2010-11 

(23%), despite all of the factors enumerated above. 

 

Though English still maintains a robust number of majors, the downturn in numbers of English 

majors is part of a national trend.  According to the Association of Departments of English 

(ADE) national enrollments in the English major are down 20% nationwide since 2012.  Given 

that figure, FAU’s own 8.7% reduction may be viewed as a positive rather than a negative.  The 

report cites the 2008 economic collapse and the “devaluing of the humanities” in favor of STEM 

fields by individuals, governments, and universities themselves.  In addition, the decline of 

“leisure reading” in favor of the “saturation of electronic media” may have had an impact.  In 

addition, since the last program review, English has lost its dedicated departmental advisor, a 

person who historically has been successful in recruiting majors to the program.  This loss has 

had a further impact on the (relatively minor) decline in the number of majors.  Finally, the 

institution has, over the past couple of years, elected not to grow, somewhat inhibiting our ability 

to grow the major somewhat (though this trend seems to be coming to an end).  Regardless, in 

the face of the national trend, the ADE recommends an interrogation of major programs and 

notes that programs that focus more on writing (both creative and professional/technical/ 

practical) have maintained their majors better than those focused on literary study.  It also 

recommends that programs emphasize to their majors and their institution the professional 

advantages of being a Humanities/English major.  In response to some of these pressures, 

English has made an effort to build its writing program by hiring a new Rhetoric and 

Composition specialist (in either Technical Writing or Digital Rhetoric) in the line of a retired 

literary scholar.  English has also recently hired a Digital Humanities specialist in recognition of 

shifts in the field toward the digital.  English has also highlighted the professional success of 

recent graduates and worked to emphasize the career paths of English majors.  The department 

has also been examining ways to reconfigure the major in response to these pressures.   Despite 

all of the above, the department remains committed to the importance of literary study and is 

looking for help from this review to help us strategize ways to start growing the major again 

without losing that core identity. 

 

For the moment, the slight tilting of the balance toward lower division SCH’s should allow more 

of our tenure-line faculty to teach lower-division/IFP courses, which should serve to help recruit 

majors to the program.   
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Data for numbers of students graduating with B.A.’s in English over the past three years are in 

the below table.  The final year reported is compared to College and University statistics. 

 

 
      

Average class size and faculty/student ratio 

In the period under review, average class size across all courses offered by the Department of 

English has varied from 19 to 22.  

Lower-division caps: ENC 1101 and ENC 1102 are currently capped at 22 (the maximum WAC 

cap for these 1000-level courses). LIT 2010/2030/2040 are currently capped at 26 (27 is the 

maximum allowed by WAC guidelines). Our four survey courses (AML 2010, AML 2020, ENL 

2012, or ENL 2022) are capped at 30 (35 for the majority of the review period).  

Upper-division caps: Our required courses in the major, Introduction to Literary Studies (ENG 

3822) and Literary Theory (LIT 3213) are both capped at 25. Our upper-division courses in the 

major are capped at 30 (35 for most of the review period). Introduction to Creative Writing is 

capped at 24 (or 44 if staffed with TA’s).  Upper-division Creative Writing workshops are 

capped at 15 (17 for most of the review period) Our honors courses in the major are capped at 15 

(ENG 4932: Honors Seminar and ENG 4910: Honors Research) and 12 (CRW 4932: Creative 

Writing Honors Seminar). 

Three-year IEA data presents the following, somewhat inaccurate, picture of faculty/student 

ration.  IEA does not count GTA’s when counting faculty for statistical purposes.  Thus, the 

many English courses taught primarily by GTA’s are not factored into the number of faculty in 

the faculty/student ratio figure below, yielding a significantly higher undergraduate 

faculty/student ration number than is reflective of English course sizes.  
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Curriculum, including duration of program and comparison to peer programs, as 
identified by the unit (including aspirational peers and SUS) 
In terms of credit hours for the major, the Department of English requirement of 39 credits (33 of 

which must be upper division) is slightly higher than a number of our peers and aspirational 

peers: George Mason University (36), Georgia State University (30), Indiana University Purdue 

(33), University of Akron (36), University of Memphis (33), University of Texas Arlington (30), 

University of Toledo (36), University of Wisconsin Milwaukee (36), Virginia Commonwealth 

University (33). In the SUS, University of Florida requires 30 credits in upper division English 

courses for the major and Florida State University requires 36 credits (FAU falls between these 

two institutions). Among peers and aspirational peers, FAU’s credit requirement for the major is 

lower than Old Dominion (43), Portland State (60), University of Louisville (50), University of 

Nevada Las Vegas (45).  

 

With the exception of University of Florida (which offers suggested models of study but does not 

enforce tracks within the major), all of the above institutions offer concentrations within the 

English major. The Department of English offers 5 concentrations: American Literature, British 

Literature, Multicultural Literature and Gender Studies, Writing and Rhetoric, World Literature.  

A survey of our peer institutions shows that the majority of programs do not separate out 

different areas of literature in their concentrations. We are also the only program among our 

peers to join gender exclusively with one area of literature (multicultural). Four of our five 

concentrations are an area of literary studies. The Undergraduate Committee is considering a 

proposal to reduce the number of concentrations and redesign them (i.e. Creative Writing, 

Professional and Digital Writing, Literature and Culture).  

 

Internships, Study Abroads, and Field Experiences 

Internships: In the period under review, 165 students completed internships through the 

Department of English. These students received course credit for ENG 4940 and professional 

experience in various fields with a range of local agencies. Internships are offered in Fall, Spring 

and Summer semesters. Beginning in Fall 2014, a faculty member was assigned to the internship 

program as a recurring annual course assignment, allowing for more stable and ongoing 

oversight and support for students and partnering agencies. In the 2012-13 academic year (Fall 

through Summer), 8 students completed English internships. In comparison, in the 2017-18 

academic year (Fall through Summer), 30 students completed English internships, a 275% 

increase. Students are placed in a variety of positions with local agencies as well as within FAU, 

including the English undergraduate literary publication Coastlines and FAU’s Theatre Lab. 

Frequent agency placements outside of FAU include local publisher HCI Books, several area 

lifestyle magazines (including The Boca Observer, Boca Raton Magazine, and Gulfstream Media 

Group), and several media and marketing agencies (including LoSoMo, TransMedia, and 

DSquared Media). In editorial internships (such as with HCI Books, Boca Raton Magazine, and 

Coastlines), students receive training in reviewing and responding to manuscript proposals and 

submissions, copyediting, research and fact-checking, and working under real-world deadlines. 

In marketing and public relations positions (such as with LoSoMo, TransMedia, etc.), students 

receive training and practice in creating online content for real clients, and learn to compose 

using multiple platforms and modalities (including video, info graphics, blogs, and social media). 

Students have also interned with local nonprofits, including the Pediatric Oncology Support 
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Team and the Hab Center, gaining experience in grant writing, website development, social 

media and marketing, and nonprofit administration. Several of our students have gone on to full-

time positions at agencies where they have interned, including LoSoMo (two students hired as 

marketing and content writers after graduation), The SilverLogic (one student hired as a 

technical writer after graduation), and many others have built on their internship experiences in 

order to locate jobs in the fields that they have practiced.   

Study Abroads: The department, in theory, participates in the activities of the Office of 

International Programs (OIP).  Faculty members from across the university are invited to propose 

specific programs that meet the educational criteria of the OIP and their respective departments.  

There have not been any English Study Abroads during the review period, with the last program 

being run by Julieann Ulin, to Ireland, in 2010.  English does have a Study Abroad program 

scheduled for Summer 2019, again to Ireland, this time with Instructor J. Andrew Gothard. 

Innovation in Teaching and Distance Learning 

Distance Learning: The English Department increased its offerings of online courses 

significantly during the period under review. Since 2012 we have developed online versions of 

the following courses: ENC 1101, ENC 1102 (College Writing I and II), ENC 1939 (Special 

Topics College Writing II), ENC 3213 (Professional Writing), ENG 4114 (Literature and Film), 

CRW 3010 (Creative Writing), CRW 4120 (Fiction Writing Workshop), LIT 2010, LIT 2030, 

LIT 2040, LIT 2070 (Interpretation(s) of Fiction, Poetry, Drama, and Creative Nonfiction), LIT 

3213 (Literary Theory), AML 2010 and AML 2020 (both halves of the American literature 

survey) and LIT 4930 (James Bond). We have offered 123 online sections during the period 

under review, starting with zero online courses in Fall 2012 and increasing our offerings to 15 

online courses in Fall 2017.  We offered two online courses in the 2012-13 academic year 

(including Summer) and, in comparison, 28 online courses in the 2017-18 year, an 1800% 

increase.  We worked with the College of eLearning to develop online versions of our IFP 

courses (ENC 1101/02, LIT 2010/30/40/70). These courses represent our greatest number of 

online course offerings, and our continued support for instructional development in these courses 

will ensure that we are prepared for future FL SUS Metric goals for online teaching.  Additional 

online courses are under development, including Florida Women Writers, Literature of 

Adolescence, and CRW 3010: Creative Writing.  The Department of eLearning has helped fund 

the development of the above courses and particularly was flexible in its policies for funding 

different version of the “same course” for our IFP courses. 

In addition to online innovations, the English Department Writing Program initiated an ongoing 

professional development series in 2014, “Teaching Hacks and Snacks,” which includes regular 

workshops each semester supporting teaching in a number of areas. Workshop topics have 

included: Developing Assignment Prompts, Making Group Projects Work, Responding to 

Student Writing, Preventing and Addressing Plagiarism, and many others. These workshops are 

regularly led by Instructors and GTAs in the department, and have contributed to our 

department’s professional development while also building collegiality and supporting 

collaboration among our teachers. The Writing Program offers an average of six “Hacks and 

Snacks” workshops per year, in addition to regular August and December Writing Program 

orientations. 
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Beginning in 2015, the Department of English Writing Program incorporated a LIT Workshop 

into its annual August Writing Program Orientation, providing an opportunity for sustained 

professional development for Instructors teaching out second-level Writing and Literature 

(WAC) courses. Prior to this, the August Orientation was targeted exclusively for new GTAs and 

Instructors. Our LIT Workshop now provides an opportunity for new and experienced instructors 

to share teaching strategies for these courses, and also includes PhD GTAs who have the 

opportunity to teach LIT courses beginning in their third year. 

The Writing Program also developed a Teaching Mentor Program that launched in Spring 2018. 

This program matches GTAs in our MA, MFA, and Interdisciplinary PhD program with full-

time Instructors in our department, in an effort to provide teaching mentoring and professional 

development for the GTAs as well as mentoring and professional development experience for the 

Instructors. Interested GTAs and Instructors applied to participate in Spring 2018, and 8 

Instructors and GTAs (16 total) were matched for a one-semester mentoring partnership in Fall 

2018. Outcomes for the mentoring partnership include class observations for both parties, and 

GTAs will draft or revise a CV and Teaching Philosophy in preparation for the job market.    

New/Changed Course Offerings: In addition to the online additions above, we have 

developed (or changed) a large number of courses in response to the changing field.  A course in 

Asian Literatures in English has been added to the catalog since the last program review, along 

with a recently added course in LGBTQ+ Literatures (taught previously as Queer Literature and 

the Literature and Social Movements banner).  Other courses have been modified.  Our Victorian 

literature courses, once divided into two dated courses (1832-1867 and 1867-1914) is now 

simply “Victorian Literature.”  We have also added a Victorian Genres and Themes variable 

topic course (Victorian Poetry, Victorian Sensation Novel, etc.).  Southern Literary Renaissance 

is now “Southern Literature” and “Irish Literary Renaissance” is now “Irish Literature.”  

“Women in Literature” is now “Women and Literature.”  (Some of these changes are so new 

they are not yet reflected in the checklist or catalog).  ENC 3213: Writing for Management is 

now a course taught out of the College of Business (GEB 3213), and the number has been 

repurposed for non-Business majors as “Professional Writing.”  We are also offering a special 

topics “Introduction to Digital Humanities” next year and hope to make this a catalog course 

shortly.  Other recent special topics courses, like Technical Writing, may also be added to the 

catalog shortly.  All of these changes, major or minor, are responses to shifts in the field and in 

response to student demand. 

Cross-listing and Collaboration: English has always collaborated with other 

departments and cross-listed courses where appropriate.  In particular, literature courses taught in 

English in LLCL count for the English major in limited amounts.  English has also cross-listed 

courses like “Dante in the West” and other literature courses, as well as both “Old Testament” 

and “New Testament” courses from Religious Studies (alternated with our own Bible as 

Literature) course.  Jewish-American Literature fulfills a requirement for the Jewish Studies 

certificate.  Literature and Environment fulfills a requirement for the Environmental Studies 

certificate.  Many of our courses serve not only our majors but also English Education majors 

from the College of Education.  Structures of Modern English is a course for our major that also 

serves not only English Ed. majors, but also Linguistics majors and even Linguistics graduate 

students (and has been, occasionally, taught by LLCL faculty in the Summers).  The graduate 
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History of the English Language course not only serves our MA students, but is also required of 

students earning an MA in Linguistics.  This past year, one faculty member, Ashvin Kini, has 

been team teaching a course in Cultural Studies with Chris Robe of Communications for the new 

interdisciplinary Global Studies program.  Faculty member Taylor Hagood is the Director of the 

Our Americas initiative, an interdisciplinary program devoted to studying America in a 

hemispheric context.  Several of our faculty members in American Literature, Caribbean 

Literature, African-American, Latino literatures, and Asian World Literatures are involved in the 

initiative.  English faculty often teach courses for the Ph. D. in Comparative Studies program (in 

addition to welcoming students to our MA-level classes).  English faculty have taught Feminist 

Theory, Postcolonial Theory, Cultural Theory, New Materialisms, History of the Book (team-

taught with LLCL) (and possibly other courses) specifically for this interdisciplinary program.  

Graduate courses on Alfred Hitchcock and Spy Fiction and Film have counted for the Graduate 

Film Certificate out of the Communications Department.  We have, in recent years, also explored 

partnerships with the College of Medicine (though this has yet to materialize).  English’s 

Creative Writing program is one of the departments in the School of the Arts (along with VAAH, 

Theater and Dance, and Music) and is collaborating with those departments on the Arts brochure 

and on School of the Arts matters.  An English faculty member now directs Graduate Studies and 

is the Director of the Comparative Studies Ph. D. program and several others sit on its executive 

committee.  Another English faculty member now directs the Center for Women, Gender, and 

Sexuality Studies (WGSS), and another is on their executive committee.  Several other English 

faculty are WGSS affiliate faculty.   English crosslists courses with WGSS whenever appropriate 

and the Chair of English has taught their core Feminist Theory and Praxis course twice when one 

or more of their core faculty have been on leave.  As the above indicates, English collaborates 

with other departments and Colleges whenever it seems necessary for accomplishing important 

educational goals. 

Scope of institutional contributions, such as to the Intellectual Foundations Program, 
cross-listed courses, “service courses,” inter-professional education efforts, certificate 
programs  

The English Department provides the vast majority of instruction in Category 1 of the 

Intellectual Foundations Program: Foundations of Written Communication, offering 130+ 

sections of ENC 1101, ENC 1102 and ENC 1939 (a special topics equivalent to 1102) and ENC 

1930 (Honors College Writing) each semester. The English Department also provides a 

substantial amount of instruction in Category 6 of the IFP: Foundations of Humanities, offering 

40+ sections of LIT 2010/30/40/70 each semester. In addition to fulfilling IFP requirements, 

these courses all fulfill Gordon Rule Writing requirements, enabling students to fulfill IFP and 

GW requirements needed for graduation.  The vast majority of the lower-division SCH 

production detailed above comes from these IFP/service courses (as only approximately 50 seats 

per semester are devoted to lower-division non-IFP courses). 

The English Department Writing Committee spearheaded the development of an 

interdisciplinary undergraduate certificate in Professional and Technical Writing, which became 

available beginning Fall 2014. The English Department provides a substantial number of courses 

for the certificate, including required courses ENC 3213 (Professional Writing) and ENG 4940 

(English Internship), as well as a number of electives (ENC 4930: Writing for Social Media, 
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ENC 4354: Writing for Nonprofits, etc.).  The table below indicates completed certificates.  The 

Director of the program (Julia Mason) predicts 11 certificates to be completed in 2018, which, if 

inaccurate, shows a robust growth of the program in just 4 years. 

 

 

Another interdisciplinary venture is the College Advanced Media Production (AMP) Lab, 

founded and shepherded into existence by English faculty Wendy Hinshaw, Lisa Swanstrom 

(since departed), and Barclay Barrios.  The lab is a College space for cutting edge technology 

and teaching with technology (it contains a suite of up to date iMacs, laptops, a 3D printer, eye-

tracking software, Adobe Photoshop, film editing software, and etc.)  The room is used primarily 

for graduate instruction in digital composition, film editing, digital art production, and more.  It 

also houses a variety of workshops on digital teaching and composition.  It is overseen by a 

committee of faculty from throughout the College, over the past few years chaired by Prof. 

Hinshaw (and previously by Prof. Swanstrom).  English hopes it becomes the site for instruction 

in Digital Humanities methods by new faculty member Prof. Carla Thomas and/or by other 

faculty or new hires with interest in these areas.  It is also the home of classes in these areas by 

professors throughout the College. 

 

Student profile, including student diversity and demographics, scholarly activity, number 
of students receiving scholarships and assistantships  

Student Diversity and Demographics 

See below tables (Race/Ethnicity of English graduate and undergraduate students, F13-F17).  

The first table includes both gender and racial diversity.  Subsequent tables reframe the data by 

percentage. 
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Fall 2013 Total  440 100.00% 
Fall 2013 American Indian or Alaska Native   
Fall 2013 Asian 4 0.91% 
Fall 2013 Black or African American 48 10.91% 
Fall 2013 Hispanic or Latino 93 21.14% 
Fall 2013 Nonresident alien   
Fall 2013 Race and ethnicity unknown 2 0.45% 
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Fall 2013 Two or more races 15 3.41% 
Fall 2013 White 278 63.18% 

    
Fall 2014 Total  437 100.00% 
Fall 2014 American Indian or Alaska Native   
Fall 2014 Asian 7 1.60% 
Fall 2014 Black or African American 47 10.76% 
Fall 2014 Hispanic or Latino 90 20.59% 
Fall 2014 Nonresident alien 2 0.46% 
Fall 2014 Race and ethnicity unknown 2 0.46% 
Fall 2014 Two or more races 15 3.43% 
Fall 2014 White 274 62.70% 

    
Fall 2015 Total  445 100.00% 
Fall 2015 American Indian or Alaska Native   
Fall 2015 Asian 6 1.35% 
Fall 2015 Black or African American 53 11.91% 
Fall 2015 Hispanic or Latino 95 21.35% 
Fall 2015 Nonresident alien 4 0.90% 
Fall 2015 Race and ethnicity unknown 4 0.90% 
Fall 2015 Two or more races 23 5.17% 
Fall 2015 White 260 58.43% 

    
Fall 2016 Total  418 100.00% 
Fall 2016 American Indian or Alaska Native   
Fall 2016 Asian 8 1.91% 
Fall 2016 Black or African American 51 12.20% 
Fall 2016 Hispanic or Latino 101 24.16% 
Fall 2016 Nonresident alien 4 0.96% 
Fall 2016 Race and ethnicity unknown   
Fall 2016 Two or more races 19 4.55% 
Fall 2016 White 235 56.22% 

    
Fall 2017 Total  402 100.00% 
Fall 2017 American Indian or Alaska Native 1 0.25% 
Fall 2017 Asian 12 2.99% 
Fall 2017 Black or African American 56 13.93% 
Fall 2017 Hispanic or Latino 117 29.10% 
Fall 2017 Nonresident alien 8 1.99% 
Fall 2017 Race and ethnicity unknown 1 0.25% 
Fall 2017 Two or more races 16 3.98% 
Fall 2017 White 191 47.51% 
    

It is worth noting that the percentage of Black or African-American English majors has increased 

by approximately 3% since 2013, while the percentage of Hispanic or Latino students has 
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increased by approximately 8%.  Meanwhile the percentage of White English majors has 

decreased by approximately 13%.  This is to say that English majors are becoming more diverse 

and our curriculum and faculty have responded to that diversity.  Nevertheless, the 13+% of 

Black or African-American English majors lags behind the 19% of the overall student body that 

identifies by those categories, while the percentage of Hispanic/Latino English majors (29%) 

actually exceeds the 25% of the university as a whole.  

 

As is the case with FAU as a whole, the vast majority of English majors are Florida residents.  

Nevertheless, in accordance with the university’s efforts to recruit out-of-state and international 

students, the percentage of those students has increased marginally.  In 2013, 95.7% of English 

majors were Florida residents.  In 2017, only 93.5% of English majors were Florida residents. 

 
  Scholarships  

 

From August 2012 – August 2018, 6 majors received athletic scholarships, 104 received an 

external scholarship, 86 an institutional scholarship, 285 a state scholarship.  

  

The Department serves a significant percentage of first-generation college students and low-

income students. In Fall 2012, 111 of 391 majors identified as first-generation college students 

(28%). In Fall 2017, the last year for which data is available, 69 of the 341 English majors 

identified as first-generation college students (20%). In Fall 2012, 108/391 were classified as 

low-income (28%). In Fall 2016, the last year for which data is available for this statistic, 111 of 

357 majors were classified as low-income (31%).  

In Fall 2017, 41.9% of Florida Atlantic University students had a Pell grant (Metric 7: Access 

Rate).  

Scholarly Activity  

 

Since the last program review, the Department has worked to increase research opportunities in 

lower-division courses and across the major. We introduced research as a requirement into ENC 

1102, a required course for all FAU students (not just English majors), including information 

literacy. In 2015, the Department changed the course description for Introduction to Literary 

Studies (ENG 3822) to ensure that all majors receive exposure to scholarly research practices in 

the discipline early in their major coursework. In the period under review, the Department 

created opportunities for advanced research through Directed Independent Research courses 

(AML 4915/4916, ENL 4915/4916, ENC 4915/4916, LIT 4915/4916) and ran research-enriched 

sections of Introduction to Literary Studies supported by the Office of Undergraduate Research 

and Inquiry (OURI) in 2016 and 2017. We labeled one of the courses in our Honors sequence, 

Honors Research (ENG 4910), as Research Intensive.  

Honors students present their research and creative theses to the Department at a public forum. 

They also have the opportunity to participate in FAU’s Undergraduate Research Symposium. In 

the 2012-2013 academic year, 9 students completed honors in the major (141 total graduates). In 

2013-2014, 11 students completed honors in the major (121 total graduates). In 2014-2015, 14 

students completed honors (139 total graduates). In 2015-2016, 15 students completed honors 
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(143 total graduates). In 2016-7, 8 students completed honors (123 total graduates; no Honors 

Creative Writing course was offered that year). In 2017-2018, 14 students completed honors 

(110 total graduates). In the current academic year, 14 students are enrolled in Honors Seminar 

and we expect that with the Honors Creative Writing course in Spring 2019 we will see our 

highest number of students completing honors in the major.  

In the period under review, 14 faculty members have participated with the “Distinction through 

Discovery” Program by applying for curriculum grants, attending OURI workshops, mentoring 

students in preparation for the Undergraduate Research Symposium, and/or serving as a judge or 

reviewer for the symposium or the journal. At the department level, faculty members mentor 

majors in our honors sequence as they develop research questions, conduct research and inquiry, 

apply for funding through OURI, and present their research.  

In the period under review, six students have presented at the OURI symposium. In both 2016 

and 2017, an English honors student won first place in the interdisciplinary category of “Music, 

Art, Literature, Theater, and Philosophy” at FAU’s annual Undergraduate Research Symposium. 

In 2017-2018, an English major published in FAU’s Undergraduate Research Journal.  

From August 2012-August 2018, 99 students completed an English co-op or independent study, 

145 students completed an English internship, and 2 students completed supervised research. 

 

Advising procedures  

Students interested in the major are advised to consult with Student Academic Services (SAS, 

College Advising).  At the time of the last review, English had their own advisor assigned to the 

Department, in an office in the English departmental suite.  Recent shifts in the College advising 

model have moved the advisor out of the departmental offices.  This may have had some impact 

on the number of English majors as noted above.  In addition to SAS advising, majors are 

assigned a faculty mentor to serve as a resource for opportunities within the major and with 

whom to discuss postgraduate study. As noted above, significant turnover in the English advisor 

position since 2013 and in 2018, and the loss of an advisor specifically dedicated to English 

majors and located in the English suite has also reduced our capacity to administer an exit survey 

to our majors and to receive consistent feedback over the course of the year from our majors.  

Retention rates (2nd year retention/persistence rates of students with a Grade Point 
Average (GPA) above 2.0--FL SUS Metric #5)  

[“This metric is based on the percentage of first-time-in-college (FTIC) students who started in 

the Fall (or summer continuing to Fall) term and were enrolled full-time in their first semester 

and were still enrolled in the same institution during the Fall term following their first year with 

had a grade point average (GPA) of at least 2.0 at the end of their first year (Fall, Spring, 

Summer). The Board of Governors 2025 Strategic Plan contains the goal of a 90% Academic 

Progress Rate. The Academic Progress Rate differs from a standard retention rate in that it 

captures the percentage of those students who have maintained a grade point average of 2.0 or 

higher by the end of their first year and continue to their second Fall term. This progress serves 
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as a good early indicator of graduation within four- and six years.”]  It is worth noting that a 

large number of FAU students are transfers, particularly from local state colleges (PBSC and 

BC).  These students are not included in state metrics or the available data, leaving us with only a 

partial picture of our majors in this category. 

Progress/Retention (Department) 

Entering Cohort 
Progress 
Rate 

Retention 
Rate N 

Fall 2011 72.4% 82.8% 29 
Fall 2012 77.3% 81.8% 22 
Fall 2013 62.1% 65.5% 29 
Fall 2014 88.9% 92.6% 27 
Fall 2015 88.4% 88.4% 43 
Fall 2016 83.3% 83.3% 30 

 

Progress/Retention (College): 

1st Year College Entering Cohort n 
Progress 
Rate 

Retention 
Rate 

D. F. Schmidt Col Arts 
Letters Fall 2011 502 72.9% 79.5% 
D. F. Schmidt Col Arts 
Letters Fall 2012 395 68.6% 73.2% 
D. F. Schmidt Col Arts 
Letters Fall 2013 421 68.2% 75.1% 
D. F. Schmidt Col Arts 
Letters Fall 2014 380 73.7% 77.1% 
D. F. Schmidt Col Arts 
Letters Fall 2015 502 75.7% 78.3% 
D. F. Schmidt Col Arts 
Letters Fall 2016 408 81.4% 82.6% 
     
     

Progress/Retention (University): 
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Entering Cohort 
Progress 
Rate 

Retention 
Rate n 

Fall 2011 71.9% 78.7% 3167 
Fall 2012 67.8% 74.9% 3037 
Fall 2013 65.9% 74.6% 3320 
Fall 2014 72.2% 77.8% 2913 
Fall 2015 74.7% 77.1% 3286 
Fall 2016 78.4% 80.1% 3039 

 

 

As the above series of tables and graphs indicates, English has consistently had stronger progress 

and retention rates than both the College and the University (excepting a dramatic and baffling 

downturn in 2013, which was even larger than those at the level of the broader institution).  

There is still some work to do to reach the stated 90% progress rate goal (though English was as 

high as 89% in 2015), but the Department, College, and University are all trending in the right 

direction. 

Graduation rates (6th year graduation rates for full-time and part-time First-Time-In-
College (FTIC) students - FL SUS Metric #4)    

This metric, too, ignores transfer students, a significant portion of the FAU student population. 

University 6th year graduation rates: 

Entering Cohort 
Grad 
Rate 

Fall 2010 49.21% 
Fall 2011 50.61% 
Fall 2012 50.60% 
Fall 2013 43.41% 

College 6th year graduation rates: 

Entering Cohort 
Grad 
Rate 



 39 

Fall 2010 55.29% 
Fall 2011 57.99% 
Fall 2012 55.41% 
Fall 2013 52.92% 

Department of English 6th year graduation rates: 

Entering Cohort 
Grad 
Rate 

Fall 2010 56.14% 
Fall 2011 61.33% 
Fall 2012 58.54% 
Fall 2013 57.69% 
  

Again, in this metric, English’s majors perform better than both College and University students 

as a whole in some cases substantially (+11% comparing Fall 2011 English majors with the 

university as a whole).  More than anything, this speaks to the horizontal curriculum for English 

majors.  There are very few impediments to students gaining access to the courses they wish to 

take and many choices for students to fulfill all of their requirements.  We recently removed 

arbitrary distinctions between 3000 and 4000-level courses to further facilitate progress toward 

graduation.   

Licensure rates (if applicable) – N/A 

 

Placement rates/employment profile – (Source = Metric One – earning at least $25,000 
or enrolled in a graduate program one year post graduation) 

For the period 2012-2013, 54% of graduates in our major were employed and earning at least 

$25,000 and 17% were enrolled in a graduate program one year after graduation from FAU. 

(Source: Metric One). For 2013-4, 55% of graduates in our major were employed and earning at 

least $25,000 and 8% were enrolled in a graduate program one year after graduation from FAU. 

For 2014-5, 57% of graduates in our major were employed and earning at least $25,000 and 17% 

were enrolled in a graduate program one year after graduation from FAU. For 2015-6, 45% of 

graduates in our major were employed and earning at least $25,000 and 16% were enrolled in a 

graduate program one year after graduation from FAU.  

For the period under review, median salary has increased for English majors from $32,480 in 

2012-3 to $38,384 in 2015-6, the last year for which this data is available. (Source: Metric Two) 

Since 2014, English BA, MA and MFA students and alumni have been accepted into graduate 

programs such as Arizona State University, City College of New York, Columbia University, 

Emerson College, Florida State University, Harvard University, Howard University, Illinois 

State University, Long Island University, New York University, University of Connecticut, 

University of Florida, University of Florida School of Law, University of Miami, University of 
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Miami School of Law, University of Massachusetts Amherst, University of Missouri, University 

of New Mexico, University of Rochester, Seattle University School of Law, St. Thomas 

University School of Law. Our alumni have secured jobs as tenure-track faculty, and in fields 

such as education, nonprofit development, technical writing, curriculum editing and creation, 

freelance writing, photography, academic administration, and magazine publishing. 

Student recruitment  
 
The Chair of the English Department and the Director of Undergraduate Studies attend 

prospective student events and accepted students events hosted by the University and the College 

of Arts and Letters. Student members of the English Club may also attend these events. The 

Chair and the Director of Undergraduate Studies phone accepted students who have indicated an 

interest in majoring in English. In Spring 2018, the Undergraduate Committee gathered contact 

information from local high school English programs in order to determine opportunities for 

outreach. We are open to receiving ideas from the review committee about major recruitment. 

Some of the College and University events are College Connect Week (assists current students in 

establishing connection with their college and/or department), FAU Expo (a university-wide 

event held twice or thrice in FAU stadium, designed for students of all prospective majors.  
English maintained a table with literature and answered questions of prospective students).  Open 

House (similar to the Expo, held at the bottom of the CU building, where all College departments 

have tables, literature, and Q and A sessions), Campus Day/Choose FAU (similar to the Open 

House, Arts and Letters typically staffs tables in the Performing Arts building.  At Campus Day 

students and families explore student services and residence halls and meet faculty to learn more 

about their colleges/departments. The event encourages tuition deposits and enrollment).  

Variations on the titles and the exact disposition of these events occur each year, but basic 

formats are described above.  The Chair and former English advisor also visited several local 

high schools (Dreyfoos School for the Arts, Grandview Preparatory School) to try to recruit high 

achieving students.  With the loss of the English advisor, these efforts stalled, but have now been 

renewed under the auspices of the English Directory of Undergraduate Studies, Julieann Ulin. 

 

C. Instruction: Graduate Programs 

 

The Department of English has two graduate programs (formerly three), an MA in English 

(Literary Study and Composition/Rhetoric) and an MFA in Creative Writing.  During the review 

period, English eliminated its MAT due to declining interest and enrollment.  The founder of the 

program also retired during this period.  The data below is split, for the most part, between the 

two programs.  MAT data (a very small number of students) is included in the MA report.  Some 

data about graduate student SCH and the like already appears in the above tables, but is 

separated out, in most cases, below for closer analysis. 

 

English MA Program 
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Limited Access Programs 
N/A 

 

Admissions Criteria 
 

The MA program requires the below items of its applicants.  The materials are reviewed by our 

graduate committee, which votes to accept or deny candidates.  2017-18 marked the first year 

that we were able to advertise the program as “fully-funded” and thus all admitted students are 

now offered a GTA-ship of a minimum of $9000, plus tuition waiver. Previously, we had 

admitted some students without funding.  We have now begun to only accept students that we 

feel comfortable funding, though, of course, some students (particularly part-time students with 

full-time jobs) decline the funding.   

 

10-20 page writing sample (critical essay)  

3-4 page statement of purpose outlining preparation for graduate study and areas of interest.  

2 letters of recommendation 

Undergraduate transcripts (minimum 3.0 GPA)  

GRE scores 

 

Enrollment information 
 

Since 2012, MA enrollment has decreased and is currently the lowest it has been in a decade.  

The reasons for this decrease vary but they include changes in the U.S. economy and an increase 

in competitive offerings from other SUS and peer institutions. The MA program is pursuing a 

variety of strategies.  SCH data in the table refers to both programs (MA and MFA combined) 

 

Year MA 

Headcount 

MAT 

Headcount* 

SCH 

Fall 

2012 

43 1 1294 

Fall 

2013 

32 2 1105 

Fall 

2014 

35 2 1022 

Fall 

2015 

38 1 994 

Fall 

2016 

31 1 971 

Fall 

2017 

30 0 957 

 

  

As the below table (used above in undergraduate data) indicates, a look at headcount by whole 

year (rather than just in Fall semesters) paints a slightly rosier picture, as a total of 39 students 

were in the MA program in 16-17, as opposed to the 31 cited as Fall 16 only.  Nevertheless, the 

overall downward trend persists. 
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Note on MAT: In Spring 2016, the department eliminated the Master of Arts in Teaching (MAT) 

program for the following reasons: the program has attracted a low number of students; the 

reasons for the inception of this program were no longer relevant; and many MAT students, 

despite warning to the contrary, believed that the degree granted them certification which it did 

not. 

 

Average Class Size and Faculty/Student Ratio  

 
The below data, for 17-18 only, was hand-counted by adding all enrollments for graduate classes 

and dividing by the number of classes.  Faculty/student ration was determined by using the 

headcount enrollment number and dividing by the number of professors who teach in the M.A. 

program. 

 

Average Class Size: 7.38 

Faculty/Student Ratio: 1.25 

 

Three-year data from IEA (table below) provides a slightly different number for faculty/student 

ratio and includes both MA and MFA programs. 

 
 

 

Curriculum (duration of program/comparison) 
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FAU MA Curriculum: Our program requires 24 credit hours of graduate course work plus six 

thesis or exam credits for a total of 30 credits. In the course of their graduate program, graduate 

students must complete two core courses: Principles and Problems of Literary Study (ENG 6009) 

which serves as an introduction to graduate study and disciplinary research and Literary 

Criticism I or II (ENG 5018, 5019). In addition to the these required courses, students choose 

one of the following areas of concentration for their studies: American Literature, British 

Literature, Multicultural and World Literatures, Rhetoric and Composition, or Science Fiction 

and Fantasy. M.A. students must fulfill (or test out of) a language requirement (two semesters of 

intermediate level foreign language or a reading for research course) or enroll in History of the 

English Language (LIN 6107) to fulfill this requirement. 

 

Peer Programs: Out of State and SUS 
 

In comparison to our peer programs (out of state and SUS), 4 out of the 11 listed below share our 

MA total credit number of 30.  The 6 others are close to 30, often mandating 33 or 36 credit 

hours, 3-6 more credit hours than our program. The majority of these schools offer 

concentrations within the degree (6 out of 11), similar to FAU. In terms of required courses, each 

academic institution has different stipulations; however, most specify some kind of historical 

requirement (for our British or American literature concentration, we stipulate that one British 

literature course must be pre-1800 or American literature course must be pre-1900 or one). 

 

School MA 

Credi

t 

Hour

s 

Concentrations Required Classes Other 

requirements 

Florida Atlantic 

University 

30 American Literature, 

British Literature, 

Multicultural and 

World Literatures, 

Rhetoric and 

Composition, Science 

Fiction and Fantasy 

2: Principles and 

Problems of Literary 

Study and Literary 

Criticism I or II 

Foreign Language 

Requirement. 

Other 

requirements vary 

depending on the 

concentration. All 

concentrations 

allow 9 elective 

credit hours 

George Mason 

University 

30 Cultural Studies, 

Literature, Linguistics, 

Professional 

Writing/Rhetoric 

*vary depending on 

concentration 

 

Georgia State 

University 

36 Literary Studies, 

Creative Writing, 

Rhetoric and 

Composition 

2: Bibliography and 

Research Methods and 

MA Proseminar  

1 class in English 

language study ; 1 

class in literary 

theory/critical 

methodology/cult

ural studies; 3 
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classes in 

literature before 

circa 1800; 3 

classes in 

literature after 

circa 1800 

 

Indiana Univ-Purdue 

Univ – Indianapolis 

36 or 

40 

 2 out of 3: Introduction 

to the English 

Language; 

Introduction to Writing 

and Literacy Studies; 

Introduction to 

Methods of Criticism 

and Research 

 

Old Dominion 

University 

30 Literature, Professional 

Writing, Rhetoric and 

Composition 

2: Seminar in Textual 

Studies, Seminar in 

Literary Studies 

18 credits of 

“controlled 

electives”; 9 

credits of electives 

Portland State 

University 

45  Problems and Methods 

of Literary Study 

English 507; One 

course in pre-1800 

British or 

American 

literature; One 

course in literature 

or rhetoric before 

1900; One critical 

theory course; a 

University 

Foreign Language 

Requirement 

University of Akron, 

Main Campus 

33 or 

36 

 Chaucer; 

Shakespearean Drama; 

Literary Criticism; 

History of the English 

Language 

At least one 

course in four of 

the following five 

categories::  

British up to 1660; 

British 1660-

1900; British 

1900-present; 

American up to 

1865; American 

1865-present 

University of Louisville 30 Literary studies, 

creative writing, 

rhetoric and 

2: Introduction to 

English Studies and a 

Theory requirement 

3 courses before 

1700, 3 courses 

from 1700-1900, 3 

courses after 
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composition, and 

professional writing 

1900, and 5 

electives 

University of Memphis 33 Composition Studies; 

ESL; Linguistics; 

Literature; Professional 

Writing 

 All students must 

complete a four-

hour 

comprehensive 

written 

examination. 

Literature students 

are required to 

take Literary 

Research and one 

literature course 

from before 1800; 

one literature 

course from after 

1800, and at least 

one Literary 

Theory class 

University of Nevada - 

Las Vegas 

31 or 

33 

Language, Literature, 

Writing, and Public 

Engagement 

 1 course in Poetry, 

Fiction, Drama, 

Linguistics, 

Nonfiction/Intelle

ctual Prose, 

Rhetoric, Literary 

Criticism, 

American 

Literature,  

British Literature 

before 1800, and 

British Literature 

after 1800. 

Students take 2 

courses in a 

particular field of 

interest, 

determined in 

consultation with 

his or her MA 

committee chair.  

 

University of Texas-

Arlington 

30 or 

36 

 1: Theory and Practice 

in English Studies 

 

Florida State University 33 Literature, Media, and 

Culture and Rhetoric 

and Composition 

Issues in Literary and 

Cultural Studies; One 

course pre-1660; One 

3 classes in an 

Area of 

Concentration 
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additional course pre-

1800; One additional 

course 1660-1900 

 

University of Florida *NO 

MA 

Progr

am 

   

 

 

Descriptions of Internships 
 

The MA Graduate Internship Program allows students the opportunity to gain hands-on 

experience using their English skills in a wide variety of settings. The organizations and agencies 

we partner with include Sandow Media (NewBeauty, Luxe Interiors and Design), Sun Sentinel, 

HCI Publishing, The Boca Museum of Art, and Shamin Abas Public Relations. Interested 

students can get workforce experience during the summer in fields such as writing, editing, 

publishing, law, public relations and the non-profit sector. Although most internships are non-

paying, some do provide a small stipend. Internships do not count toward the graduate degree; 

students however, gain invaluable on-the-job experience and training. Perhaps because the 

internship does not count as part of the degree, relatively few students have participated (2-3), 

but English is hoping to grow this program. 

 

 

Pedagogy/Pedagogical Innovations 
 

Our faculty take innovative pedagogical approaches in their graduate classes including service 

learning, hands-on methodological training in print culture studies and archival work, and  Book 

Arts. Three examples of these courses include RJ Boutelle’s Early African American Print 

Culture course, Wendy Hinshaw’s Writing in Other Places/Rhetorics of Incarceration course, 

and Kate Schmitt’s Book Arts course.  Early African American Print and Culture examines print 

culture studies and how have nineteenth-century African Americanists expanded, critiqued, and 

revised some of the central questions of that field. The course explores the archival 

methodologies and conceptual concerns of print cultural approaches to early African American 

literature, a field that continues to experience an “archival turn.”  It involves hands-on 

methodological training in print culture studies and archival work.  Writing in Other 

Places/Rhetorics of Incarceration analyzes how all writing is shaped by its physical, institutional 

and cultural locations, and explores the potential for writers to intervene in the places and spaces 

that shape us in order to effect social change.  The course focuses particularly on writing by 

incarcerated women, and analyzes how prisoners write within and across social and institutional 

barriers.  The course includes exchanging writing regularly with a group of incarcerated writers 

at the Homestead Corrections Facility, through the help of a local prison writing organization 

Exchange for Change. Lastly, Book Arts, open to MA and MFA students, combines the 

traditional creative writing workshop with the practical and theoretical elements of Book Arts, 

examining the development of Book Arts as an accepted genre within the art world, and the use 
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of text and art that complement one another and are, in effect, inextricable from one another in 

the final product. Students complete focused writing assignments that consider the possibilities 

of the Book Arts context and may be used in their projects.   

 

Scope of Institutional Contributions 
 

Cross Listed Courses: English MA classes are routinely cross listed with Women, Gender and 

Sexuality Studies, Department of Languages, Linguistics, and Comparative Literature (LLCL), 

and our Comparative Studies PhD program.   

 

 

Student Profile (diversity, demographics, scholarships, assistantships) 
 

Data for diversity and headcount for the MA are below.  Scholarship data is deferred until the 

end of the “Instruction: Graduate” section and combines MA and MFA data.   

 

Gender 

 

MA 

 

Year Men Women X* 

category 

added 

2017 

Fall 2012 15 28  

Fall 2013 12 24  

Fall 2014 9 26  

Fall 2015 14 27  

Fall 2016 13 22  

Fall 2017 11 19 0 

 

MAT 

 

Year Men Women X* category 

added 2017 

Fall 2012 0 1  

Fall 2013 0 1  

Fall 2014 1 0  

Fall 2015 1 0  

Fall 2016 1 0  

Fall 2017 0 0 0 

 

Race/Ethnicity 
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Our MA program has, for the most part, maintained our diversity since 2012 with an average of 

45% of students who identify as White. The next largest number is an average of 23% of 

students who identify as Hispanic or Latino followed by Black/African American, Asian, 

Multiracial, Unknown, American Indian/Alaska Native, and Native Hawaiian/Pacific Islander. 

 

  

% of 

America

n Indian 

or 

Alaska 

Native 

 

 

% of 

Asian 

 

% of 

Black or 

African 

American 

 

 

% of 

Hispanic 

or 

Latino 

 

% of 

Native 

Hawaiia

n or 

Pacific 

Islander 

 

% of 

Non 

residen

t alien 

 

 

% of 

Race/ 

Ethnicity 

Unknown 

 

% of 

Two or 

more 

races 

 

% of 

White 

Fall 2012 .17 4.33 17.73 22.31 .12 2.09 .83 2.42 50 

Fall 2013 .15 4.27 18.01 23.17 .14 2.18 1.23 2.75 48.11 

Fall 2014 .18 4.33 18.70 23.91 .12 2.47 .85 3.06 46.38 

Fall 2015 .19 4.23 18.88 24.23 .13 3.16 .91 3.46 44.77 

Fall 2016 .20 4.34 19.13 24.92 .11 3.58 .58 3.53 43.61 

Fall 2017 .17 4.49 19.11 25.52 .10 3.75 .71 3.51 42.63 

 

The table below indicates raw numbers of students by both gender and ethnicity in the MA 

program over the most recently reported three-year period. 
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              14-15 15-16    16-17 

 
 

Advising Procedures 

Students consult with our graduate advisor to obtain information about course offerings and 

which concentrations they satisfy in addition to any questions they have about semester 

offerings. Course Descriptions are also solicited and posted every semester in order to aid in the 

advising process.  Students consult the advisor to fill out a Plan of Study form with the Graduate 

College (this must be completed after 15 hours of coursework). 
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Other than matters of course selection, the advisor might include stipulations about a student's 

completing prerequisite work before beginning work for the degree. The advisor also keeps 

students abreast of graduation deadlines and general information for MA students. 

Placement Rates/Employment Profile (based on responses to surveys and inquiries) 

 

2012-2013: Of the fourteen respondents, 2 have gone on to doctoral study, one to the University 

of Buffalo and one to FAU’s Comparative Studies Ph. D. program. Three of the respondents are 

adjuncts: 2 at Broward College and one at Embry Riddle University. Another is a High School 

teacher in Juno Beach, FL.  One is a tutor at a KUMON learning center. One is a technical writer 

for a software company and one teaches for FAU’s LLS program in Jupiter. 

 

2013-2014: Of the fourteen respondents, several have gone on to doctoral study, one to the 

University of Rochester, another to the University of South Florida, and two others to FAU’s 

Comparative Studies Ph. D. program. Two of the respondents are full-time lecturers in FAU’s 

Department of English. Another is a curriculum editor at The Learning Experience, and teaches 

courses at PBSC. Three others teach at PBSC, BC, and Middlesex Community College, 

Connecticut. Ten of the fourteen respondents, then—71%—have achieved a career in teaching or 

a profession of choice, or have gone on to further education. 

2014-2015: Of the 9 respondents, one has gone on to doctoral study. One respondent is an 

adjunct at the University of Tampa, one is an instructor at FAU and one continues to teach and 

advise at Broward College.  4 out of the 9 respondents have achieved a career in teaching or 

profession of their choice, or have gone on to further education.  

2015-2016:  Of the 13 respondents, 4 have been accepted into Ph. D. programs and 3 have gone 

onto doctoral study (2 plan on applying to doctoral programs in the future). 6 are teaching as 

adjuncts or are teaching at high schools.  1 is working as a librarian.  10 out of 13 respondents 

have achieved a career in teaching or a profession of their choice, or have gone on to further 

education.  

 

2016-2017:  Of the 9 respondents (out of 11 students), 2 were accepted into PhD programs; 1 has 

gone onto doctoral study while the other has deferred for a year (2 plan on applying to doctoral 

programs in the future). 4 are teaching as adjuncts or are teaching at High Schools. 1 is working 

as a copywriter for an ad agency.  5 out of 9 respondents have achieved a career in teaching or a 

profession of their choice, or have gone on to further education. 

2017-2018:  Of the 8 respondents (out of 12 students), 2 have been accepted into Ph. D. 

programs; 1 has gone onto doctoral study while the other has deferred for a year.  4 are teaching 

as adjuncts or are teaching at High Schools. 1 is a full-time employee at FAU. 5 out of 8 

respondents have achieved a career in teaching or a profession of their choice, or have gone on to 

further education. 

 

Retention Rates  
 

Awaiting this data. 
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Graduation Rates  
 

Awaiting this data. 

 

Below is a table reflecting degrees produced in the MA program in the last 3 years. 

 

MA in English                                    14-15         15-16     17-18 

 

 
 

Student Recruitment 
 

In an effort to increase MA applications and enrollment, the department has implemented several 

strategies.  We offer workshops for FAU undergraduates about our graduate program  

(informational as well as tips on applying for graduate school).  Graduate students work with 

undergraduate students in various organizations such as Sigma Tau Delta where they learn a bit 

about the graduate program.  Some graduate students also train undergraduates in our Literary 

Publishing and Editing class—this interaction serves to introduce students to the graduate 

program as well.  We have targeted potential students via the GRE list (i.e. purchased email 

addresses of students who have recently taken the exam and indicated an interest in English MA 

programs). 

 

Our program has recently been given funds from the college for minority recruitment. To this 

end, we have been or will be visiting local schools (Bethune-Cookman University, Florida A&M 

University) to recruit students of color.  

 

We have also been recruiting students directly from our relatively new undergraduate Honors 

Program in literary study with some success (two of last year’s Honors students have elected to 

matriculate in the M. A. program).  Faculty have been encouraged to identify high-achieving 

undergraduates and to recruit them individually, with some success. 

 

In addition, the department is considering the initiation of a 4+1 program, in which students can 

complete a BA and an MA in English, through careful planning and overlapping coursework, in 

a 5 year period.  The department hopes to recruit high-achieving students early in their 

undergraduate career in this fashion, if feasible. 

 

 MFA in Creative Writing 
 

Limited Access Programs 
 N/A 
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Admissions criteria 
 

Our admissions criteria allow students to apply to the program for one of three concentrations: 

poetry, fiction, or creative nonfiction. Each application is read by at least two faculty members 

who have published work in that area. Applications are assessed based on the writing sample, 

statement of intent, college transcript, and letters of recommendation, as detailed below. 

Applicants whose work does not meet our standards are rejected.  Applicants whose work 

demonstrates originality, polish, and innovation are placed in a pool of accepted students who are 

then ranked by the committee so that we can make funding decisions. While all accepted 

applicants receive full funding (tuition waiver, stipend, and GTA position), our top-ranked 

applicants are offered enhanced funding such as the Lawrence Sanders fellowship.  

 

Applications must include: 

1. Writing Sample 

Fiction: 20 to 25 double spaced pages of literary fiction (this can be one story or several) 

Creative Non-Fiction: 20 to 25 double spaced pages of literary creative non-fiction (this 

can be one piece or several) 

Poetry: 15 to 20 pages of poetry 

2. A Brief Statement of Intent  

The Statement of Intent discusses the following two things: First, what fuels the student’s 

desire to earn an MFA degree? Second, the student should place their writing within a 

literary tradition, describing their experiences as both a reader of literature and a writer 

(specific to the genre in which they are applying). Applicants should consider these 

questions simply as a guideline; the statement of intent should be composed creatively 

and in whatever way that best captures the interests and influences of the individual 

writer.  

3.   Two letters of recommendation   

Students include a required letter of recommendation form along with their letters of 

recommendation  

4. Undergraduate transcripts (minimum 3.0 GPA)  

The GRE is no longer required for admission. 

 

Enrollment Information (headcount and SCH production) 
 

 MFA Headcount 

• Fall 2012: 29 

• Fall 2013: 30 
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• Fall 2014: 28 

• Fall 2015: 32 

• Fall 2016: 29 

• Fall 2017: 31 

• Fall 2018: 33 

 

SCH data (as mentioned above, this data refers to combined MA and MFA program data). 

 

                    
 

Average class size and faculty/student ratio 
 

 The data below, for 17-18 only, was determined, for class-size, by counting numbers of 

students per class and dividing by the number of classes and, for faculty/student ration, by 

dividing the number of students in the MFA program by the number of faculty who teach in 

that program. 

 

 Class size average: 11  

Faculty/student ratio: 7.1 

 

Three year IEA data for faculty student ratio (as mentioned above) includes both the MA and 

the MFA program and counts all full-time faculty (whether tenure-earning or not) and thus 

skews the data downward. 

 

IEA data for Faculty/Student ratio 

 

       14-15      15-16      16-17   College 16-17    University 16-17 

 
 

Curriculum, including duration of program and comparison to peer programs, as identified by 
the unit (including aspirational peers and SUS) 
 

The MFA is a three-year, 48-credit program. In addition to the required course Principles and 

Problems of Literary Study, students take 21 credit hours of workshop (fiction, poetry, 

nonfiction, translation, and other special topics courses), 18 credits of literature/theory courses, 
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and 6 credit hours of thesis work, completing their thesis in fiction (novel or short stories), 

creative nonfiction (memoir or essays), or poetry.  

 

When compared to our aspirational peers, FAU’s requirement of 48 credit hours is standard 

among schools that offer a creative writing MFA:  George Mason University, University of 

Akron, University of Memphis, Virginia Commonwealth University, Portland State University. 

Like FAU’s MFA, the degree requirements for all of these programs are divided between 

literature courses and creative writing workshops. A few programs allow up to 18 hours of 

“electives,” which allows them to broaden their course offerings beyond the English department. 

 

Old Dominion University and University of Nevada, Las Vegas both require 54 credit hours for 

the degree. 

 

The following aspirational peers do not offer the MFA:  

• University of Louisville (offers MA with creative writing concentration) 

• University of Texas at Arlington 

• University of Toledo 

• University of Wisconsin-Milwaukee (offers both MA and PhD with concentrations in 

creative writing),    

 

FAU is one of six SUS institutions offering the creative writing MFA. (The others are University 

of Florida, Florida State University, Florida International University, University of Central 

Florida, and University of South Florida.) Florida State also offers the PhD with a concentration 

in creative writing.  

 

Description of internships, practicum, study abroad, field experiences 
 

In 2016, the MFA began offering students the opportunity to do an internship for three hours of 

course credit. (The credits are applied to the literature/theory requirement.) The internship must 

be related in some way to the student’s course of study or future employment plans (such as 

editing/writing work, nonprofit/arts administration, and educational outreach). Students have 

interned for FAU’s Theatre Lab, the American Literary Translators Association, Tethered by 

Letters (editorial services), the Palm Beach Poetry Festival, and others.  

 

Pedagogy/Pedagogical innovations (for example, eLearning, simulations, student-centered 
approaches, and so on) 
 

One of the MFA’s most significant innovations in the last few years is the introduction of a 

publishing and editing course in conjunction with a brand-new national literary journal, Swamp 

Ape Review (SAR). Housing a literary journal is considered a program hallmark by the 

Association of Writers and Writing Programs (AWP), and in its short existence, SAR has already 

been a key factor for number of our students when decided to attend FAU. 

 

In addition to providing students with a comprehensive history of literary publication in the 

United States, this course provides students with important, hands-on experience in the editorial 

and production processes of a literary journal—making editorial selections, soliciting work, 
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marketing, and event planning. Besides working on SAR, the graduate students in the course 

work with their undergraduate counterparts to help the latter produce Coastlines, FAU’s 

undergraduate literary journal.  

 

The MFA program also offers an innovative course in Book Arts (described at length above in 

the MA section on curriculum) and offers Teaching Creative Writing, a course designed to 

prepare graduate students to teach in their chosen field.  Students who complete the course gain 

opportunities to TA for CRW 3010 and to teach Community Writing Workshops 

 

Scope of institutional contributions, such as cross-listed courses, "service courses", inter-
professional education efforts, certificate programs 
 

Another innovation in the last few years has been the creation, with the department of 

Languages, Linguistics, and Comparative Literature, of the Graduate Certificate in Literary 

Translation (mentioned briefly above). The certificate consists of fifteen credits: five courses 

plus a capstone project: three literature courses and two translation workshops. The certificate 

offers students an opportunity to study and practice literary translation in more depth during the 

course of their studies. Literary translation is an increasingly in-demand vocation in the rapidly 

globalizing world. This certificate gives students tangible training in the field and 

acknowledgment of that training. Through directed coursework in the history and practice of 

translation, as well as through a capstone translation project, students gain knowledge and 

competency beyond that of their cohort who simply take a class or two in the field. Students 

typically work from Spanish, French, Italian, German or Hebrew into English or the reverse. 

However, students are welcome to work in a wide variety of other languages. The certificate is 

not a certificate in simultaneous interpretation, technical translation or any other type of non-

literary translation. 

 

In the first year of its existence, we have already granted a translation certificate to MFA student 

Trina Sutton, who translated several short stories of the Brazilian writer Lygia Fagundes Telles 

into English. While she is an important and well-known writer in Brazil, Telles has not been 

translated into English previously, and Ms. Sutton is hoping to find a publisher for these stories. 

Several more current students are exploring the possibility of adding the certificate to their 

studies. As with Swamp Ape Review, this addition to the program’s offerings has played a role in 

the decision of several new students to attend FAU.  

 

In the last several years, the MFA has also expanded its offerings to the community with our 

community creative writing workshops. We now offer these once-a-week, not-for-credit classes 

three times a year. These courses strengthen our ties with the local community and have 

increased attendance at our literary reading series. In addition, they provide important teaching 

experience for our MFA students and help fund enhancements to student assistantships as well as 

expenses related to Swamp Ape Review. Finally, as part of our commitment to offering a variety 

of writing opportunities for the community as well as teaching opportunities for our students, we 

have run a one-week creative writing summer camp for high-school students for the last two 

years. Called “Sci-Fi Collab Lab,” this program offers intensive instruction in both the craft and 

the history of science-fiction and fantasy writing. The students work together for the week to 

create a magazine of short stories. They design the cover and the magazine is printed out and 
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given to them as a keepsake of their week.  

 

 

Student profile, including student diversity and demographics, scholarly activity, number of 
students receiving scholarships and assistantships    
 

The following data reflects the diversity of our student body and other key profile factors: 

 

Race/Ethnicity Fall 2012 Fall 2013 Fall 2014 Fall 2015 Fall 2016 Fall 2017 

Asian 0 1 (3.33%) 1 (3.57%) 1 (3.13%) 0 0 

Black or 

African-

American 

1 (3.45%) 2 (6.67%) 1 (3.57%) 0 0 1 (3.33%) 

Hispanic or 

Latinx 

4 (13.79%) 3 (10%) 2 (7.14%) 2 (6.26%) 0 3 (10%) 

Nonresident 

alien 

0 0 0 0 2 (6.9%) 3 (10%) 

Two or more 

races 

1 (3.33%) 1 (3.33%) 1 (3.57%) 1 (3.57%) 1 (3.45%) 1 (3.33%) 

White 24 (82.76%) 23 

(76.67%) 

23 

(82.14%) 

28 

(82.14%) 

26 

(89.66%) 

22 

(73.33%) 

Total (100%) 29  30 28 32 29 30 

 

Gender breakdown, by year: 

• 2012: 22F 7M 

• 2013: 19F 12M 

• 2014: 18F 10M 

• 2015: 17F 15M 

• 2016: 17F 12M 

• 2017: 19F 12M 

 

Three-year IEA data for both gender and ethnicity in the MFA in Creative Writing is presented 

in the below table.  It does not include 17-18 (Fall 17 included above), which represents the 

program’s most diverse MFA student body yet. 

           

 

 

 

 

 

 

 

 

 



 57 

 

 

 

 

 

 

 

 

 

 

   14-15     15-16     16-17  College 16-17  University 16-17 

 
 

 

 

 

Advising procedures 
In addition to sharing an in-house advisor with the MA students (see above), MFA students can 

find a wide range of important and helpful information about required procedures and paperwork 

for their degrees on our department website, as follows. 
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The website includes information on graduation deadlines, thesis formatting, plans of study, 

applications for degree, academic calendars, graduation deadlines, and graduation deadlines.   

Licensure rates (if applicable) 
N/A 

Placement rates/employment profile  
 

While employment teaching creative writing at the university/collegiate level is probably more 

difficult to find than ever before, our program’s recent efforts to provide both opportunity (in the 

form of more teaching and internships) and experience (in the form of professionalization in and 

out of the classroom) have given our graduates valuable tools when they hit the job market.  For 

several of our annual assessments, we have followed up with recent MFA alumni (three years 

post-graduation) to determine whether they have found employment in the field or are pursuing 

further graduate education. We consider employment in the field to be teaching (post-

secondary/collegiate), publishing or editorial work, or arts administration. The following reports 

summarize that data. We were especially pleased to note that the last time we surveyed recent 

graduates, the numbers of alumni working in the field had increased, and we were able to make a 

connection between that increase and our increase in teaching opportunities for MFA students—

particularly the community workshops.  

 

2013-2014: A survey of MFA alumni that graduated three or more years ago indicates that 50% 

have secured employment or education in a relevant field. Of the 7 graduates in the most recent 

cohort, 2 of the 7 graduates are working at FAU (one as an instructor and one at the UCEW) and 

one is writing grants at PBSC. This exceeds our goal of 30%. 

 

2015-2016: A survey of MFA alumni that graduated three or more years ago indicates that 80% 

have secured employment or education in a relevant field. Of the 7 graduates in the most recent 

cohort, 2 are working at FAU as visiting instructors, 3 are adjunct instructors and 1 is teaching 

high school. This exceeds our goal of 30%.   

 

2016-2017: A survey of MFA alumni that graduated three or more years ago indicates that 80% 

have secured employment or education in a relevant field. Of the 7 graduates in the most recent 

cohort, 2 are working at FAU as visiting instructors, 3 are adjunct instructors and 1 is teaching 

high school. This exceeds our goal of 30%. Of the 7 graduates above, 6 had the opportunity to 

teach one or more community workshops during their time in the MFA program. The jump from 

50% (in the previous year’s assessment) to 80% employment in the field is a strong indicator that 

the expansion of the community workshops has helped graduates as we’d hoped. 

 

Retention rates 
 

Waiting for the data 

 

Graduation Rates 
 

Waiting for the data 
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Below is a table indicating degrees produced in the MFA over the past three years: 

 

Creative Writing   14-15       15-16      16-17 

 
 

Student recruitment 
 

Every year the Graduate College holds several recruitment events, all of which are attended 

regularly by the Director of Creative Writing (DCW) and the Director of Graduate Study (DGS), 

sometimes with graduate students in tow (for the annual Graduate Open House).  Through the 

Graduate College’s recruitment grant program, each program has received an average of $1500 

each year toward our recruitment efforts. The MFA program has used this money for advertising 

in Poets & Writers magazine and for redesigning the website. The MFA program has also 

produced a brief video as part of AWP’s “Campus Visit” series.  

 

The Graduate College also provides Presidential and Provost scholarships for recruitment. Every 

year the MFA program has received at least one Provost fellowship and have been able to give it 

to a promising incoming student, providing them with an extra $1500 their first year in the 

program. The MFA program has also received Presidential fellowships in the past. These offer 

an extra $5000 for the student’s first two years in the program. 

 

Between the Lawrence Sanders fund and our community workshop fund, the program is also 

able to enhance the stipends of three or four incoming students each year. The Sanders 

fellowships allows the program to increase student stipends to 12K for their first year in the 

program and 15K for the second and third years. The community workshop fund allows us to 

increase a student’s stipend to 12K for all three years of the program. 

 

These additional funding and recruitment opportunities has led to the program to maintain (and 

even increase) program enrollment while other programs in the department (BA and MA) have 

had declining numbers in recent years. 

 

Information about scholarships and assistantships for graduate students in both 
programs 
 

Basic support for graduate students in both programs is a $9000 stipend, plus tuition waiver, for 

teaching a 2:2 load.  Some students split their load, tutoring at the University Center for 

Excellence in Writing.  Other students are assigned as assistant to the Director of Writing 

Programs, as editor of Swamp Ape Review, as Assistants in large sections of CRW 3010: 

Creative Writing, and elsewhere.  These other assignments are typically combined with a 1:1 

teaching load. 
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Totals of students receiving departmental support (both programs): 

 

2012 - 44 students 
2013 - 39 students 
2014 - 49 students 
2015 - 49 students 
2016 - 45 students 
2017 - 38 students 
2018 - 44 students 
 

Students who win awards or scholarships are typically awarded the scholarship on top of a 

standard Assistantship.  Thus the winner of a $5000 Presidential Award (below) typically 

receives $14,000 for the academic year, combining a standard GTA-ship with their scholarship. 

 

Awards/scholarships/enhancements beyond the standard funding are indicated below. 
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C.  Instruction: Faculty 
 

Administrative Structure 
 

The Department of English is housed within the Dorothy F. Schmidt College of Arts and Letters 

along with Music, History, Theater and Dance, Philosophy, Visual Art and Art History, 

Sociology, Communication and Multimedia Studies, Political Science and Languages, 

Linguistics and Comparative Literature. 

 

There is a Department Chair, an Associate Chair, a Director of Undergraduate Programs, a 

Director of Graduate Programs, a Director of Writing Programs, and Director of Creative 

Writing.  Advising takes place within Student Academic Services (SAS) and, as noted above, is 

not housed in the department.   

 

The Chair oversees all of the below and any other departmental matters overlooked in the below. 

 

The Associate Chair (currently Emily Stockard) creates the English schedule, especially, but not 

limited to, all tenure-line faculty and upper-division and graduate courses.  In English’s case this 

involves a full schedule on 2 campuses (Boca and Davie) and a smaller schedule in Jupiter, as 

well as coordinating much movement between campuses, as 12 faculty members with Boca 

assignments teach once every 2-3 semesters in Davie, and Davie faculty teach graduate courses 
(and occasionally undergraduate ones) in Boca.  The AC also oversees the Instructor 

assignments, and lower division courses and coordinates with the Director of Writing Programs 

to schedule lower level WAC courses principally assigned to GTA’s.  The Associate Chair also 

serves as an officer in the department, typically serves on the Evaluation Committee, and acts as 

Chair whenever the Chair foolishly takes annual leave or is sick.   

 



 62 

The Director of Graduate Studies (currently Sika Dagbovie-Mullins) serves as the chair of the 

Graduate Committee and has primary responsibility for the Department's MA program.  During 

each Fall semester, the DGS (in conjunction with the Graduate Committee) conducts program 

assessment for these degree programs and (again in conjunction with the Committee) formulates 

revised assessment standards. In Fall and Spring semesters, the Graduate Committee under the 

DGS's direction evaluates prospective students' applications and comes to decisions regarding 

their admission to the programs; similarly, the DGS in consultation with the Graduate Committee 

ranks incoming students as to their suitability for GTAships. The DGS is the Department's 

primary liaison with the Graduate College, and is responsible for interpreting Graduate College 

directives. The DGS has final responsibility for graduate student advisement (though the 

Graduate Advisor does much of the ground-level work) and for the interpretation of 

requirements towards the degrees. The DGS represents the Department's graduate programs—

including the MFA—on the College Graduate Studies Committee, which meets monthly. Most 

recently, the DGS has served ex officio as a member of the Comparative Studies PhD Executive 

Committee, whose responsibilities include evaluating applications (Spring semester only) to the 

PhD program, in which the English Department in considerably invested.  There are 

approximately 40 MA students in the program for which the DGS holds primary responsibility.  

She also represents the interests of the MFA program and its 30+ students with the College GPC.  

The DGS (along with the DCW) arranges workshops, trainings, and information sessions for 

graduate students throughout the year, including a Fall Orientation.  The DGS also oversees the 

solicitation of nominees for the Howard Pearce Outstanding Thesis Award, and the deliberation 

over the recipient of that award. 

 

 The DGS also has a Program Assistant: (currently Mary Sheffield-Gentry).  The 

Program Assistant Has a half-time administrative assignment.  She also receives a $2400 

summer stipend to advise MA and MFA students in the summer.  She serves the MA and MFA 

programs (and so, both the DGS and the Creative Writing Director). As well as advising current 

and prospective students, she coordinates with the Graduate College, maintains communication 

with alumni, edits the MFA blog, maintains the MFA Web site, works with both the DGS and 

Creative Writing Director on recruitment, helps coordinate English Department reading events, 

assists with the Graduate Internship program, and completes myriad other necessary tasks as 

such that assist the graduate students in their progress toward their degrees.  She also serves the 

10-20 requests each year for placement in graduate courses from non-English graduate students 

(usually in Education, but not exclusively). 
 

Director of Undergraduate Studies (currently Julieann Ulin).  The Director of Undergraduate 

Studies serves as chair of the Undergraduate Committee and holds primary responsibility for the 

curriculum in the major.  In so doing, she serves our 400+ majors and a large number of English 

Education majors (whose requirements differ from our own, but whom we still must provide 

regular coursework for.).  She performs and coordinates the assessment of the major program 

(creative writing, literary study, and gateway courses in rotating fashion).  She also serves as ex 

officio member of the STECC committee, coordinating the undergraduate English major with the 

Secondary Education/English concentration in the College of Education.  She administrates the 

undergraduate Honors program, including the recruitment and review of applicants and decisions 

on their provenance.  She reviews courses transferred in from Study Abroad for course 

equivalencies and is responsible for the interpretation of course requirements, in consultation 
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with the English advisor.  The UGS represents the department on the College Undergraduate 

Studies committee, which meets monthly.  She is also responsible for the production of the 

English department newsletter, in consultation with the Chair and the Undergraduate advisor.  

She solicits faculty recommendations for Outstanding English Senior Award, designs and 

schedules 4 workshops and seminars for majors and honors students (Applying to Graduate 

School, Meet the Press, Internship Opportunities for English Majors, What Can I Do With an 

English Major?, Honors Ceremony and Research Presentations), and certifies to the Honors 

program that English Honors candidates have met all requirements to receive honors on their 

transcripts.  She oversees the administration of the English exit survey. 

 

Director of Writing Programs (currently Wendy Hinshaw):  The Director of Writing Programs 

(DWP) is responsible for the management and development of the English department’s Gordon 

Rule/WAC courses.  She chairs the Writing Committee, which also is the primary organ for 

observation of and evaluation of Instructors in the program.  The DWP plays a primary role in 

hiring, firing, training, and evaluating all teachers in the program, including instructors, GTAs, 

and adjuncts.  The DWP schedules all GTA’s and plays a significant role in scheduling other 

teachers in the program (in coordination with the AC).  She handles enrollment management for 

all writing program courses, conducts orientations for fall and spring semesters, manages a 

$20,000 support budget and a variable technology budget, supervises the English department’s 

computer classrooms, develops existing and new courses as needed, including online courses, 

produces orientation materials, and works with advising to determine course equivalencies for 

transfer students. The DWP also plays a primary role in the handling of all cases of plagiarism in 

the program, chairs the Writing Committee, and serves as an executive officer of the 

department.  The DWP has a quarter-time GTA assistant (paid from the support budget), a half-

time Associate Chair, and oversees the program during the summer with a stipend drawn from 

the support budget.  She has recently undertaken oversight of IFP Assessment of the LIT 

2010/30/40/70 courses in coordination with the Chair. 

 

Administrative/Clerical Support: T.A. (currently Emily White) receives a one-course 

release (10 hours) each semester to help with the scheduling and administration of lower-division 

writing courses (especially ENC 1101 and 1102).  She also receives a portion of the support 

budget to perform these tasks over the summer and between Fall and Spring semesters.  A half-

time Associate Director has recently begun helping with all of the above, freeing the Director to 

pursue new initiatives. 

   

Director of Creative Writing (currently Becka McKay).  The Director of Creative Writing holds 

primary responsibility for overseeing both the graduate program in Creative Writing (the MFA 

program) and the undergraduate creative writing courses.  She has recently also taken on the 

oversight of the Honors in Creative Writing program.  The DCW chairs the creative writing 

committee and ultimately makes decisions on admittance to the MFA program (and in the 

oversight of that program).  She also organizes and schedules the “Off the Page” series of public 

readings and the Lawrence Sanders Writer-in-Residence visit each Spring (this includes fee 

negotiations, advertising of the series, and the coordination of the actual visit).  In doing so, she 

serves as a liaison (along with Laurie Carney) to the donors who contribute to these events.  She 

also coordinates with the campus Veterans group in order to arrange readings by writer-veterans, 

along with yearly readings at the National Day on Writing (coordinated with the UCEW).  
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Similarly, she liaises with the Boca Festival of the Arts, coordinating visits by creative writers to 

the festival and to FAU.  She ranks incoming graduate students for the awarding of Graduate 

Teaching Assistantships and coordinates with the DWP to place GTA’s in the MFA program in 

the best teaching situation for them and their students.  Along with the DGS, above, she holds 

final responsibility for the advisement of MFA students.  Along with her committee, she 

determines GTA assignments for the oversized CRW 3010: Creative Writing, which English 

runs 1-2 times a year.  She also coordinates the community writing workshop program (recently 

expanded to the Fall and Summer), which serves 20-40 community members, while giving MFA 

students valuable teaching experience in the field.  She oversees our new Creative Writing 

website.  Both the DCW and the DGS work on graduate student professionalization.  There are 

more than 30 students currently in the MFA program, and 5 Creative Writing faculty members 

on the Creative Writing committee that the DCW oversees.  There are also undergraduate majors 

with a Creative Writing concentration (numbers in above tables), and CRW 3010: Creative 

Writing meets an English Ed. requirement, thus serving those students as well.  Stipend is linked 

to administrative work done over the summer, in addition to that done during the academic year. 

 

Administrative/Clerical Support for the Department as a whole: Rebecca Al-Hattab (full time 

Coordinator of Academic Business Support Services—responsible for executing the mechanics 

of much of the above, particularly anything to do with budgeting), Hendreck Joseph (Senior 

Secretary, full time), and Julissa Corales (front-desk worker, part-time).  Student workers as 

available. 

 

The Chair teaches a 1/1 load.  The Associate Chair, Director of Graduate Studies, Director of 

Creative Writing, and Director of Undergraduate Studies teach a 2/2 load and receive a stipend.  

The Director of Writing Programs teaches a 2:1 load (with directing the Internship program 

counting as one course) and receives a summer stipend and administrative budget.  The 

Associate Writing Program Director and Graduate Program Assistant are both Instructors who 

teach 2/2 loads rather than the usual 4/4 load.   

 

Faculty Profile: The faculty is currently comprised of 31 full-time tenure earning professors, 23 

full-time Instructors, and 2 Visiting Instructors.  English also employs a handful of adjuncts each 

semester (usually fewer in the Spring).  Two of the full-time tenure-line faculty members are 

Associate Deans who continue to teach a 1/1 load in the Department of English.  The 

Department of English produces (as mentioned above) 22% of all of the SCH’s in the College of 

Arts and Letters, yet has only 16.5% of the tenure lines.  English is hiring a 32nd tenure-line 

faculty member this year, which will raise our share of the tenure-lines to 17%. 

 

Full Professors: 10 

Associate Professors: 11 

Assistant Professors: 10 

 

Senior Instructors: 13 

Instructors: 10 

Visiting Instructors: 2 

 

Broadly speaking, there are 3 areas of English tenure-line faculty.  The distribution is as follows. 
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Rhetoric and Composition: 4 (the new hire will also be in this area) 

Literary Study: 21.5 

Creative Writing: 5.5 

 

Faculty are assigned to two campuses as follows. 

 

Tenure-earning 

 

Boca Raton: 26 (12 of these have a partial Davie assignment and teach a course there once every  

 2-3 semesters) 

Davie: 5 (3 of these have taken on substantive administrative roles and thus split their  

 instructional time between the two campuses) 

 

Instructors 

 

Boca Raton: 24 (occasionally, Instructors travel to teach a course in Davie or Jupiter) 

Davie: 1 (because there are no lower-division courses in Davie, this Instructor usually teaches 1- 

 2 courses each semester in Boca Raton)  

 

The gender and ethnic diversity of the department changes over time 

 

Currently, there are 16 tenure-earning women (51.6%) and 15 men (49.4%).  There are 2 Black 

or African-American tenure-line faculty (6.4%), 1 Asian-American (3.2%), and 2 Hispanic or 

Latinx faculty members (6.4%). Slightly under 84% of the tenure-line faculty is Caucasian. 

 

Among Instructors: Currently, there are 18 women (72%) and 7 men (28%).  There are two 

Black or African-American Instructors (8%) and 1 Hispanic or Latina (4%).  The remainder 

(82%) are Caucasian. 

 

Below is a table detailing the gender and ethnic makeup of the instructional faculty in the 

department over the past 3 years and compared to the College and University in the most recent 

reported year.  The first table includes all full-time faculty, the second adjuncts.  
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Below is a table indicating number and percentage of classes taught by full-time faculty (as 

opposed to by adjuncts and/or GTAs) over the past three years and compared to the College and 

University over the past year. 
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Over the past few years, English has gone through a crisis in staffing, as 11 of our tenure-earning 

faculty either retired or departed for other employment.  In the 15-16 and 16-17 academic years, 

in particular, English hired a large number of Visiting Instructors (mostly from among our own 

former graduate students) and adjuncts (likewise) to cover courses and many non-tenure-earning 

faculty were forced to teach in the upper division.  During trying budgetary years, English was 

not given the lines to replace departed faculty.  However, in 16-17, English was able to run 6 

searches (resulting in 7 new tenure-line faculty), and in 17-18, four additional searches were 

conducted to replace retired faculty, and three of the searches were successful.  This has 

transformed the department, as a full third of our current tenure-earning faculty are now in their 

first or second years at FAU.  As a result, our reliance on adjunct labor has diminished 
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somewhat, though the recent administrative shift towards enrollment growth is once more 

making the widespread hiring of adjuncts necessary.  As an example, we have been asked to add 

12 sections of first-year writing for Spring 19, for which we do not have full-time staffing.  An 

additional 6 sections for Summer 19 have also been requested, again without any prospect of 

full-time staffing.  English is producing nearly as many SCH’s as it did years ago (despite the 

loss of majors, of our Writing for Management program, and significant Davie enrollments).  If 

the university is to grow, English will need additional full-time (and tenure-earning) staffing to 

meet the demand.  As noted above, English produces 22% of the College SCH with only 17% of 

the tenure-lines.  This indicates an overbalancing toward teaching faculty (Instructors) and 

towards adjuncts which is unhealthy given the relative level of training and education among 

these bodies of faculty.  For purposes of retention and graduation rates, for superior pedagogy, 

and for recruiting new majors, it is important to avoid reliance on part-time faculty at the 

expense of full-time faculty (and teaching faculty at the expense of tenure-lines). 

 

Faculty teaching load and methods of calculation 
 

The faculty teaching load is specified by the University Faculty Union’s Collective Bargaining 

Agreement.  Full-time tenure-earning faculty teaching loads are 5 (alternating schedules of 2 or 3 

courses per semester) per academic year.  Summer teaching is taught as a voluntary overload 

with a stipend attached according to the Collective Bargaining Agreement.  The only exceptions 

are for those with administrative assignments or those who are awarded competitive sabbaticals 

or fellowships.  Junior faculty teach a 2:2 in their first year and in either their third or fourth year 

(typically fourth, but with some flexibility).  The Chair, considered out of unit, teaches 2 courses 

a year (1 may be in Summer without additional stipend).  Administrative releases for academic 

officers are described at length above.   Instructors teach 8 courses per year (4/4) with no service 

or research assignment. 

 

Summary of faculty scholarship and research productivity, including grants and 
publications 
 

Below is data detailing research productivity by English faculty since 2012-13 (with some 

overlapping data). 

 



 70 

 

 
 

 

The Department’s research and creative activity over the period has been fairly steady and quite 

prodigious, with an average of 5.6 books per year and an average of 41.2 other peer-reviewed 

publications (including poems, short stories, nonfiction essays, journal articles, and peer-

reviewed book chapters).  This is an average of 1.32 “other” peer-reviewed publications per 

tenure-line faculty member per year and an average of .18 books per faculty member per year.  

Though no grants appear on these tables, English’s Swamp Ape Review did receive a $10,000 

grant to produce a print issue in 16-17 (awarded in 17-18) and several English faculty were 

prime movers in the Digital Humanities and Social Justice grant awarded by the College in 16-

17.  Two tenure-line faculty (Regis Fox (neé Mann and Adam Spry) and one Instructor (Lilleth 

Trewick) have been awarded McKnight Fellowships by the Florida Education Fund during the 

period under review, and creative writing faculty, Papatya Bucak and Becka McKay, have both 

been awarded artistic residencies (several in Bucak’s case).  All of which is to say that the data 

captured by IEA above has some lacunae.  The above tables also indicate (accurately) a fairly 

steep decline in conference attendance in 15-16 and 16-17 which may be attributed to English’s 

steep decline in tenure-line faculty during these years.  English expects a sharp uptick in 

conference presentations in 17-18 and 18-19, as we now have a large complement of junior 

faculty who are conferencing in preparation for publication of forthcoming work.   
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At the time of our last review, the reviewer noted that our productivity as a department was 

comparable to UF and FSU despite heavier teaching loads and less support.  Our productivity has 

not diminished during that time (though in the past few years, we have lost some of our most 

productive faculty to retirement or departure).  A dip in 17-18 and 18-19 may be expected as new 

faculty ramp up their research agendas.  The recent university and college emphasis on grants is 

likely to increase grant proposals (and hopefully grant awards) in the next few years.  

Nevertheless, compared to Science and Engineering, there is little opportunity for substantial 

windfalls of grant money in the Humanities and the Arts.  Smaller grant awards are the most we 

can reasonably hope for from that quarter and faculty members have begun pursuing those 

awards on a more consistent basis. 

 

In addition to raw numbers of productivity, it is worth noting that faculty members have been 

winning awards for their work, indicating its quality.  Prof. Papatya Bucak won both a Pushcart 

Prize and an O. Henry Award for her short stories (two different stories) in 2013.  She also won 

residencies at the Betsy South Beach, the Millay Colony for the Arts, in Key West, in Wyoming, 

and elsewhere.  Taylor Hagood won the C. Hugh Holman Award for best book on Southern 

Literature in 2014 for his book Faulkner, Writer of Disability.  Tom Martin won the Beverly 

Rogers literary prize for his essay on Edmund Spenser and Jacques Lacan in 2016.  Kate 

Schmitt’s 2013 memoir, Singing Bones, was published by Zone 3 Press as a result of winning 

their literary prize.  Jason Schwartz’s 2013 novel John the Posthumous received rave reviews.  

Several English faculty have been named College of Arts and Letters’ Scholar of the Year during 

the review period.  Taylor Hagood won that honor in 2016-17 (Associate level).  Oliver Buckton 

won the award in 15-16 (full Professor level).  Both Julieann Ulin and Rafe Dalleo won the 

award in 2014-15 (Assistant and Associate level, respectively).  Becka McKay in 2013-14 

(Associate level).  All of which is to say that the department’s publications and its faculty’s 

scholarship, have been recognized for their quality, over and above the quantity reflected in the 

above tables. 

 

Strategic Planning for Hires 
 

After our final replacement hire (search being conducted in 18-19), there seems to be little 

prospect for new tenure lines, at least over the next year or two.  Nevertheless, this hire speaks to 

a strategic reallocation of resources given the realities surrounding the decline in English majors 

(and MA students) detailed above.  As the ADE study cited above indicates, students interested 

in the major are increasingly interested in writing (Creative, Rhetorical, Professional/Technical, 

etc.), and in digital media, rather than traditional texts and literary study.  (This is not to say that 

the latter students have ceased to exist, just that the balance is shifting).  Because of this shift, 

our latest hire is in Rhetoric and Composition (with a focus on digital rhetoric and/or Technical 

Writing).  In addition, we made it a priority to make one of our 17-18 searches one which 

resulted in the hiring of an expert in Digital Humanities, a priority successfully accomplished 

with the hire of Carla María Thomas, a medievalist who does extensive Digital Humanities work 

and can teach in DH, and perhaps take over the management of our Advanced Media Production 

(AMP) Lab. 

 

Future hires will also need to attend to the shifts in priorities of English majors.  In particular, the 

growth and continuing strength of our MFA in Creative Writing, while other programs face 
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declining numbers, suggests that the next hire should be in this area.   Though technically the 

number of Creative Writing faculty has remained static in the review period, practically speaking 

the department lost someone who taught regularly in the Creative Writing program when 

scholar/poet Mark Scroggins retired two years ago (it is his line English is currently replacing).  

Given our very diverse undergraduate student body, the department should prioritize diversifying 

our creative writing faculty to help attract both FAU undergraduates and other strong diverse 

applicants to the program.  Adding creative writing faculty makes sense as it is the one graduate 

area with increasing student applicants and enrollment numbers.   

 

Adding additional faculty in professional and technical writing is also a possible strategic goal, 

as adding a graduate certificate program or graduate track in these areas might be a way to attract 

more graduate students, as well as majors who might be interested in becoming majors or minors 

in these areas.  The Chair of English also proposed an interdisciplinary hire in Digital 

Humanities, for someone in any field in Arts and Letters who could focus their efforts on 

teaching DH methodologies, without splitting their time with other courses and fields (as Prof. 

Thomas is English’s sole medievalist stationed at the Boca campus, in addition to her DH 

expertise). 

 

Another possibility for strategic hiring might be the rebuilding of the Davie campus.  English has 

offered the full major at Davie since the engulfment of the Davie College of Liberal Arts into 

FAU’s College of Arts and Letters (more than 15 years ago).  In recent years, however, Davie 

enrollment numbers have dwindled by well over 50% across the board (that is, not merely in 

English, but in all departments).  FAU’s new Provost seems inclined to make an institutional 

commitment to Davie, attempting to rebuild the campus and attract larger numbers of students.  

If this goal is accomplished, it would make sense to hire additional faculty for the campus.  Our 

most recent Davie hires go back nearly ten years and both of the most recent hires (Adam 

Bradford and Becka McKay) have taken on large administrative commitments (as Associate 

Dean of Arts and Letters and Director of Creative Writing, respectively) and now spend more of 

their time teaching and working in Boca Raton (though both still teach in Davie).  Associate 

Chair Emily Stockard is also Davie faculty but is splitting her time in Boca for similar reasons.  

Due to declining enrollments, our current model (which includes a number of Boca faculty 

traveling to Davie to teach once every 2-3 semesters, in order to diversify the curriculum, 

combined with a small number of faculty who do most of their teaching in Davie) has continued 

to serve Davie students.  An increase in Davie students would necessitate additional Davie hires.  

Similarly, there has been institutional discussion of revitalizing the Jupiter campus (home to 2 

English tenure-earning faculty at the time of the last program review, both since moved to Boca 

Raton), particularly with IFP courses.  Should this happen, English would need to hire both 

tenure-earning and instructional faculty in Jupiter.   

 

All of the above is to say that strategic hiring in writing programs, digital media, creative 

writing, and professional and technical seem to be the most likely to recruit new students at the 

moment.  In all fields, English should commit to further diversifying its faculty, considering our 

increasingly diverse student body (both as an institution and as a major). 

 

Abbreviated vita for each full-time faculty member 
 



 73 

See appendices 

  

D. Research 
 

Review of Part II of the Departmental Dashboard Indicators for Department, Center, or 
Unit faculty 
 

See above discussion under “Faculty,” particularly the section under “Summary of faculty 

scholarship and research productivity, including grants and publications” for tables 

revealing/detailing numbers and types of publications, average publications per faculty member 

and some analysis of the data.   

 

Interdisciplinary efforts and community engagement efforts 
 

See below (in the service and community engagement) section for a full discussion of 

community engagement. 

 

Most English department research is firmly rooted in the discipline and is particular to the 

faculty member’s disciplinary interests.  Nevertheless, during the review period, several English 

faculty and graduate students participated in a Digital Humanities and Social Justice research 

group. With funding from the College of Arts and Letters, the group invited artist Sharon Daniel 

to campus to teach professors and students how to construct digital artwork in 2016.  The 

following year, Daniel returned to campus with her own exhibit, which included an additional 

side exhibit by faculty from VAAH, Communications, and English.  English faculty who 

participated included Jeffrey Galin (with three of his graduate students), Wendy Hinshaw, and 

Becka McKay (with graduate student Donovan Ortega).  English faculty member Barclay 

Barrios, director of the center for Women Gender and Sexuality Studies (WGSS) also oversaw a 

student photography creative/research project.   

 

Several English faculty’s work might accurately be described as interdisciplinary as well.  Kate 

Schmitt’s latest work is interdisciplinary in that it combines visual art and her poetry.  Prof. 

Oliver Buckton’s current research is on spy fiction and film (particularly on the writings of Ian 

Fleming and the film representation of James Bond).  Prof. Eric Berlatsky’s is currently research 

comics, a hybrid form that combines writing and visual art.  Prof. Sika Dagbovie-Mullins’ recent 

work has been on film, comics, and popular cuture.  Prof. Ashvin Kini works on African and 

Asian diasporic fiction and film.  Prof. Clarissa Chenovick is working on the intersection of 

Early Modern medical discourse and poetry.  Prof. Devin Garofalo’s research is on 19th century 

poetry and scientific discourse.  Prof. Stacy Lettman works on Caribbean literature and music.  

Prof. Wendy Hinshaw’s recent work involves “writing with sound” and she has prepared several 

art exhibits which combine prison writing and the recorded voices of incarcerated men and 

women (combing art, writing, and multimedia).  Carla Thomas’ research in early medieval 

literature involves Digital Humanities approaches, combining traditional literary study and 

multimedia. 
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Some of the work described above also engages with the community, particularly the art exhibits 

of the Sharon Daniel Working Group and of Prof. Hinshaw, which were placed in public 

galleries or libraries.  Many English faculty bring their work to the community in more 

traditional ways as well.  All of English’s creative writing faculty have performed public 

readings in the review period, both on campus, and in local bookstores, libraries, and community 

spaces.  In 2018, both Prof. Oliver Buckton and Prof. Eric Berlatsky have been part of the 

Distinguished Scholar reading series presented by the College of Arts and Letters, a lecture 

series aimed at the community.  Prof. Taylor Hagood and Prof. Buckton are also regular 

contributors to the Lifelong Learning Program (as has been Instructor Stephanie Anderson), 

presenting some of their research interests to community members.   As mentioned above, the 

English department also organizes the presentation of creative work as part of its Off the Page 

series, and related events (like the reading of the Mary Blossom poet in most years, as arranged 

by Professor Susan Mitchell). 

 

Establishment of Goals for Research 
 

Goals for research are set forth by the department’s Annual Evaluation Criteria (see appendices) 

and the criteria for tenure and promotion (see appendices).  To boil down the lengthy Annual 

Evaluation documents in a sentence or two, faculty must publish one peer-reviewed 

article/essay/story/poem (plus some secondary activity) to earn the highest ranking (Exceptional) 

each year.  Or, they must publish a book every other year.  Or, some combination of the above.  

The second highest ranking (Outstanding) is awarded for a peer-reviewed publication each year 

(without a secondary research activity) or for a non-peer-reviewed publication as specified in the 

document.  The third highest ranking (Good) can be earned by presenting at a conference in the 

year specified.  Accepted and forthcoming work is also considered in this category.  The bottom 

two categories encompass faculty members who do not conference or publish in a given year.  

These short-term expectations are supplemented by the tenure and promotion criteria, which 

typically require a book publication, or equivalent, in the five-year review period.  Equivalency 

is flexible and is evaluated by the tenure and promotion committee (of all tenured faculty), but 

typically involves the publication of five or more peer-reviewed journal articles, or a number of 

short stories or poems equivalent to a book for creative writing faculty.   It is important to 

emphasize that this paragraph is a general summary of much more fully articulated criteria 

detailed in the documents themselves, which are located in the appendices to this document. 

 

The university has recently also adopted criteria for Sustained Performance Evaluation (post-

tenure review), to be undergone every 6 years after most recent promotion (failing advancement 

to the next level of promotion).  Criteria for SPE are also available in appendices and are largely 

tied to Annual Evaluation criteria. 

 

Assessment of how well goals are being met 
 

The department of English has an evaluation committee that meets each January to review 

faculty Annual Reports (in which faculty self-report their accomplishments for each calendar 

year).  The research accomplishments are carefully measured and discussed in relation to the 

annual evaluation criteria.  For each faculty member, the committee makes a recommendation to 

the Chair as to their “score” on a five-tier scale (until recently four tiers): 
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5- Exceptional 

4- Outstanding 

3- Good 

2- Needs Improvement 

1- Unsatisfactory 

 

The criteria themselves were approved by the College Dean and the University Provost.  Each 

year, scores on Annual Evaluations are reviewed by the Dean’s office for discrepancies between 

the criteria and the score awarded, ensuring the department’s adherence to approved criteria.  

The evaluation committee makes a recommendation to the Chair, who ultimately is responsible 

for the evaluation score.    

 

Promotion and tenure are awarded on the basis of research, teaching, and service. Again, the 

tenure and promotion committee (all tenured faculty, or all full professors depending on the rank 

the candidate is seeking), compare accomplishments in all three categories to the criteria and 

vote on tenure and/or promotion.  The Chair writes a separate letter evaluating the candidate.  

Subsequent levels of review (College and University committees, Dean and Provost letters) 

follow. 

 

The following charts the calendar year review for research only for 2017 and represents overall 

professor scores by rank. 

 

Faculty Rank Exceptional Outstanding Good Needs 

Improvement 

Unsatisfactory 

Assistant Prof. 4 3 0 0 0 

Associate Prof. 9 1 1 0 0 

Professor 8 0 1 0 0 

 

Three English faculty members are not indicated.  Barclay Barrios, Adam Bradford, and Eric 

Berlatsky are all twelve-month administrative appointments, evaluated by the Dean, and do not 

get evaluated by the same departmental criteria.  It is also worth noting that even since this 2017 

review, the composition of the department has changed significantly.  Three new Assistant 

Professors have been hired, one full professor has retired, and one Associate Professor has been 

promoted to full Professor.  Nevertheless, the distribution of research Annual Evaluation scores 

is fairly consistent with past years and is reflective of the level of productivity indicated in the 

publication tables presented in the previous section of this review. 

 

E. Service and Community Engagement.   

 

Discussion of community engagement including public service, special projects, service 
learning, and other services to the community 
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The Department of English has a strong history of service-learning and community engaged 

teaching. Courses including ENC 4930 (Visual Rhetoric), ENC 4138 (Principles in Research 

Writing) and AML 4607 (African-American Literature post 1800) have been taught with 

community and/or service partnerships. For example, in Spring 2017, students in ENC 4930 

(Visual Rhetoric) partnered with a local retirement community in order for students to help 

community members develop visual memoirs of their lives and experiences. Beginning in Fall 

2017, the university developed an Academic Service-Learning (ASL) designation in order to 

make these courses more visible and easier to track. In 2017-18, several English courses were 

approved for this designation, including ENG 4020 (Composing Advocacy), CRW 4930/ENC 

6930 (Literary Publishing and Editing), and ENC 4354 (Writing for Nonprofits).   

 

The literary magazine Coastlines, which publishes creative writing by FAU students, represents 

an important way in which the Department of English serves the FAU and wider local 

community. Students in CRW 4930, along with Coastlines interns, assist in the production of the 

magazine. 1 issue is printed each year and is distributed across FAU campuses and locally in the 

community. 

 

In Spring 2017, the Creative Writing Program launched Swamp Ape Review (SAR), a national 

literary magazine, which features writing and reaches readers from across the country.   SAR has 

received thousands of submissions for its first three issues (two online, one print) and published 

dozens of pieces of fiction, creative nonfiction, poetry, and visual art. In 2017, the literary 

journal received a $10,000 grant from the South Florida Arts and Cultures platform at FAU, and 

that money was used to fund the first print issue and travel to the conference of (AWP), which is 

the major conference in Creative Writing. One of the grant’s stipulations was that the magazine 

reflect the art/cultural landscape of South Florida, so Swamp Ape Review introduced a new 

section in both the print and online versions featuring writers and artists from our region. This 

South Florida feature has helped us to explore and make connections to the local arts community 

as well as allow more local writers and artists to reach a national audience. Currently the SAR 

staffers are planning several events to showcase the work of these regional writers.  

 

Some of the work described in above sections (research, teaching) also engages with the 

community, particularly the art exhibits of the Sharon Daniel Working Group and of Prof. 

Hinshaw, which were placed in public galleries or libraries.  Many English faculty bring their 

work to the community in more traditional ways as well.  All of English’s creative writing 

faculty have performed public readings in the review period, both on campus, and in local 

bookstores, libraries, and community spaces.  In 2018, both Prof. Oliver Buckton and Prof. Eric 

Berlatsky have been part of the Distinguished Scholar reading series presented by the College of 

Arts and Letters, a lecture series aimed at the community.  Prof. Taylor Hagood and Prof. 

Buckton are also regular contributors to the Lifelong Learning Program (as has been Instructor 

Stephanie Anderson), presenting some of their research interests to community members.   As 

mentioned above, the English department also organizes the presentation of creative work as part 

of its Off the Page series, and related events (like the reading of the Mary Blossom poet in most 

years, as arranged by Professor Susan Mitchell). 

 

As mentioned in the “Strategic Plan” section earlier in this document, the Creative Writing 

Program’s Off the Page series invites 5-6 influential and important writers to read from their 
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work each year, both for the community and the student body.  Additionally, each year we bring 

the Lawrence A. Sanders Writer-in-Residence to read from their work, answer questions, and 

deliver a one-week seminar to MFA graduate students.  Off the Page also frequently invites 

literary agents, an event that is very popular in the community, as many local authors attend the 

event in order to ask questions about the publishing and marketing of their literary work.  Off the 

Page has been fortunate to receive generous funding from Chris and Lori Fluehr for the series. In 

addition to the Fluehrs’ support (currently $7500/year), Off the Page has funding from the 

Lawrence Sanders Foundation (about $10,000/year) to bring a writer for one week. The Sanders 

writer in residence runs a workshop with MFA students in addition to giving a public reading. 

Finally, the Creative Writing program has funds through the Mary Blossom Lee endowed chair 

(ranges from $3000 to $5000/year) to bring a poet in most years for a public reading. Off the 

Page has brought award-winning writers of fiction, creative nonfiction, and poetry to campus, 

including Russell Banks, Roxane Gay, Justin Torres, Cristina Garcia, Phil Klay, Lucie Brock-

Broido, Tayari Jones, and more. These events are popular with FAU students, faculty, and the 

large Boca community, with attendance ranging from 50 to 100-plus per reading. In addition to 

reading from their work, writers answer questions and sign their books for audience members. 
  
FAU also invites scholars in the Humanities to discuss their scholarship though there is not an 

equivalent consistent fund to do so.  In recent years, such scholars as John Lennon (from the 

University of South Florida), Daniel Cross Turner (Coastal Carolina University), Pawel Frelik 

(Marie Curie-Sklodowska University, Lublin), and Faith Smith (Brandeis University) have given 

talks at FAU. 

 

Review of Part III of the Departmental Dashboard Indicators 
 

 

 

 
 

The above tables indicate service on FAU committees and service to the community and the 

profession.  English department faculty members have always been significant contributors to all 
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levels of service.  Our relatively large size as a department allows us to share committee work 

more or less equitably  The downturn in committee work between 14-15 and 15-16 represents 

the downturn in tenure-line faculty due to retirements and departures discussed above.  Because 

English tries not to burden its junior faculty with an overabundance of service, this downturn 

may continue for several more years, until our ten most junior faculty approach tenure.   

 

Establishment of goals for service 
 

Goals for service are set forth by the department’s Annual Evaluation Criteria (see appendices) 

and the criteria for tenure and promotion (see appendices).  Junior faculty have lower 

expectations for service (mentioned above).  They are required to serve on one committee and do 

one other service activity to achieve the highest service score (Exceptional).  Senior faculty are 

expected to do at least four service activities in order to receive the highest score.  Subsequent 

scores are governed by de-escalating numbers of activities.  Certain activities are acknowledged 

in the criteria documents as being more work and time-intensive.  These short-term expectations 

are supplemented by the tenure and promotion criteria, which detail service requirements in 

accordance with the annual evaluation criteria.  It is important to emphasize that this paragraph is 

a general summary of much more fully articulated criteria detailed in the documents themselves, 

which are located in the appendices to this document. 

 

The university has recently also adopted criteria for Sustained Performance Evaluation (post-

tenure review), to be undergone every 6 years after most recent promotion (failing advancement 

to the next level of promotion).  Service criteria for SPE are also available in appendices and are 

largely tied to Annual Evaluation criteria. 

 

Assessment of how well goals are being met 
 

The department of English has an evaluation committee that meets each January to review 

faculty Annual Reports (in which faculty self-report their accomplishments for each calendar 

year).  The service accomplishments are carefully measured and discussed in relation to the 

annual evaluation criteria.  For each faculty member, the committee makes a recommendation to 

the Chair as to their “score” on a five-tier scale (until recently four tiers): 

 

5- Exceptional 
4- Outstanding 

3- Good 

2- Needs Improvement 

1- Unsatisfactory 

 

The criteria themselves were approved by the College Dean and the University Provost.  Each 

year, scores on Annual Evaluations are reviewed by the Dean’s office for discrepancies between 

the criteria and the score awarded, ensuring the department’s adherence to approved criteria.  

The evaluation committee makes a recommendation to the Chair, who ultimately is responsible 

for the evaluation score.    

 



 79 

Promotion and tenure are awarded on the basis of research, teaching, and service. Again, the 

tenure and promotion committee (all tenured faculty, or all full professors depending on the rank 

the candidate is seeking), compare accomplishments in all three categories to the criteria and 

vote on tenure and/or promotion.  The Chair writes a separate letter evaluating the candidate.  

Subsequent levels of review (College and University committees, Dean and Provost letters) 

follow. 

 

The following charts the calendar year review for service only for 2017 and represents overall 

professor scores by rank. 

 

Faculty Rank Exceptional Outstanding Good Needs 

Improvement 

Unsatisfactory 

Assistant Prof. 6 1 0 0 0 

Associate Prof. 11 0 0 0 0 

Professor 8 1 0 0 0 

 

F. Other Program Goals 

 

All program goals can be categorized under the rubrics of Instruction, Research, or Service and 

Community Engagement. 

G. Strengths and Opportunities that support achievement of program goals 
 

Strengths and Opportunities 
 

Faculty: English, first and foremost, has excellent faculty, who are both productive in their 

research and/or creative goals, but are also excellent teachers, and collegial and diligent in terms 

of service.  Our Annual Evaluation scores, SPOT scores, rate of publication, and rate of 

promotion and tenure indicate this.  

 

Administrative Structure: English also has a strong administrative structure as described above, 

which helps divide the heavy administrative workload, and make decision-making a team effort.  

The leadership in these positions is proactive and engaged, making initiatives easier to initiate 

and to complete.   

 

Curriculum:  English has a diverse and easily navigable curriculum at both graduate and 

undergraduate levels.  Graduate and undergraduate committees constantly evaluate and re-

evaluate the curriculum in order to add courses of interest to our students, to consider salutary 

changes, and to initiate those changes. 

 

Collegiality: The faculty in the English department have excellent working relationships between 

people at the head of departmental programs, and little friction within the department.  

Occasional disagreements are typically handled amicably and professionally. 
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Students:  English has a large and diverse student body.  Students are enthusiastic and 

hardworking, even when their reading or writing skills need to be cultivated.  Students also tend 

to appreciate their instructors, respecting their expertise even if/when their grades are not as they 

might wish.  As the above blizzard of statistics and tables indicate, English students are 

graduating at a faster rate than their contemporaries in other departments and Colleges, and their 

retention and promotion rate are also typically better.  Recent changes in FAU admissions 

standards has improved the quality of our students and will likely lead to better graduation rates, 

retention rates, etc. 

 

Undergraduate research:  English has been a leader in the College in partnering with OURI 

(putting through DIR course numbers, labeling courses Research Intensive, and mentoring 

students doing undergraduate research).  Our relationship with undergraduate research is listed 

above. 

 

Community Engagement:  English has also been a College leader in Community Engagement, 

with English faculty (Wendy Hinshaw) serving as the College’s liaison to the university 

Community Engagement committee.  Our community engagement activities are detailed above 

and are combined with a thriving internship program (again under Prof. Hinshaw’s leadership). 

 

Honors program:  English’s Honors programs in both literary study and creative writing have 

been slow-growing, but we have our largest cohort yet this year (18-19) and expect the program 

to serve as a pipeline for our MA program.  The Honor’s program also feeds our strength in 

undergraduate research. 

 

Multicultural Literatures: FAU has longstanding strengths in both research and teaching of 

multicultural literatures.  Faculty lossed during the review period threatened that strength, but in 

the last two years, English has hired specialists in Asian world literatures, Caribbean literature, 

early African-American literature, early Native American literature, and U. S. Latinx literatures.  

This replenishment of strengths should guarantee that our strength in this area continues. 

 

MFA program: Our MFA program has been receiving more applicants than ever and has been 

gaining a larger national profile due to the success of our professors, public coverage and the 

launching of The Swamp Ape Review.  The continued rising profile of the magazine also makes it 

an opportunity to recruit even more quality students to the program.  Increasing contributions to 

and growing monetary interest in the Lawrence Sanders Fund provides the opportunity to recruit 

more and better students (as Sanders fellows) to the MFA program. 

 

Robust SCH production: Despite declining enrollment in some areas, English continues to be 

among the most robust producers of SCH and FTE in the university.  As long as this is the case, 

we should be considered for additional tenure lines and instructional lines and should get ample 

opportunity to recruit new majors in our IFP courses. 

 

Medical Humanities: Over the past three years, overtures have begun towards working with the 

College of Medicine on a Medical Humanities Initiative.  Though this has stalled, it may be an 

opportunity to pick up in the future. 
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MA program changes: The Master’s in English program is considering launching a “4 + 1” 

program, allowing students to complete a Bachelor’s and Master’s over a 5 year period.  Doing 

so may help reverse the trend of declining MA numbers.  Shifts in the MA curriculum have also 

been under discussion, also with the hopes of reversing the trend of declining numbers.   The 

MA program has also launched a minority recruitment program, awarding better stipends to 

strong minority candidates, as well as recruiting students from local HBCU’s.  This gives us the 

opportunity to diversify our program.  (The MFA program is also looking into minority 

recruitment. 

 

TA teaching loads and stipends: We did offer a proposal to decrease teaching loads for our GTAs 

as a means of increasing enrollment in our graduate programs.  Likewise, the university has 

periodically indicated that stipends might increase across the university, which would be a great 

recruitment opportunity for our programs.   

 

Alumni tracking and solicitation: In recent years, we have improved tracking of our alumni.  We 

hope to continue to improve as a means of promoting our programs.  Being able to develop more 

donations from alumni (or elsewhere) may help us to fund our programs without relying as much 

on the state of Florida and the university as a whole.  

 

Improved outreach to local High Schools: The undergraduate committee is exploring 

opportunities to recruit high achieving students in local high schools, as a means of both 

improving our level of student achievement and to reverse declining enrollment numbers.    

 

Professional and technical writing and/or digital rhetoric (and Digital Humanities):  Recruiting 

new faculty in this area (these areas) may allow us to expand our course offerings and to add a 

certificate program or graduate track in these areas, helping to attract new students to English. 

 

Online teaching:  Increasing our online teaching (as we have been doing over the review cycle) 

will be an opportunity to attract new students and perhaps general resources, particularly in the 

summer, thanks to the new RCM model. 

H.  Weaknesses and threats that impede program progress 

 
Stipends: Currently, low GTA stipends in the College of Arts and Letters make for smaller-

weaker graduate programs (which is leading to smaller enrollments, cancelled courses, etc.).  

Also, 2:2 loads, even in the first-year, is a heavy burden for MA/MFA students (weakening our 

graduate enrollments).  This also weakens the quality of first-year courses staffed by first year 

graduate students (at least potentially).  The MFA program has been better able to offset this 

problem through donations and through money generated in the Community Writing Workshops 

and summer camp.  These opportunities do not currently exist in the MA program. 

 

Alumni tracking:  Though we have improved in this regard, tracking of alumni can be improved. 
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Advising:  Recent shifts away from department-specific advising at the undergraduate level may 

be fiscally necessary at the College level, but it weakens our ability to communicate directly with 

our students and even to recruit students to the major.  This may account for declining major 

enrollments in our undergraduate programs.   
 
Departures:  As mentioned several times above, over the past 4-5 years, English lost 11 faculty 

members.  Four of these were to retirements of long-standing (20+ year) faculty and cannot be 

considered weakeness/threats to the department on any level.  The remaining lines were 

departures to different, higher-paying (and/or lower load) jobs.  Though each had personal 

reasons for leaving that may have been unavoidable and have had little to do with their 

experience at FAU, the high level of attrition does point to the need for FAU to improve its 

salaries for faculty and perhaps its approach to partner hires.  In particular, the departure of three 

Assistant Professors of color before even going up for tenure suggests that the department, 

College, and University need to concern themselves with matters of retaining faculty.  With an 

almost fully replenished complement of tenure-line faculty as of 18-19, it would be a significant 

threat to the department to go through another round of so many departures.  Some departmental 

turnover is inevitable (and even desirable), but retention of faculty is essential going forward. 

 

Declining enrollments in the major and in the MA program: This has been detailed at some 

length above (along with some possible solutions), but it is a possible threat to some elements of 

the department.  To be clear, enrollments in the major are only down 8.7% (as mentioned above) 

and there are a variety of explanations, and so this is more of a minor concern than a major 

weakness at the moment.  It is important to arrest these declining enrollments for the health of 

our programs, however, particularly in the MA program. 

 

Budget: Many of the above concerns come down to resources (GTA stipends, faculty salaries, 

and the like), a university-wide problem.  The potential university-wide shift to an RCM model 

may address these concerns and improve the budget for the College and the department, but it is 

hard to know at this preliminary stage. 

 

Deficit of tenure-lines: Though English has 31 tenure lines (with another being recruited) (as 

many as it has ever had), it is still at a deficit for what it needs, all things considered.  While 

English is producing 22% of SCH’s in the College, it only has 17% of tenure lines, suggesting 

that the balance of faculty has shifted toward Instructors and adjuncts since the last program 

review.  We have also “lost” two full-time faculty (Barclay Barrios and Adam Bradford) to 

College-level administration.  Though they both continue to teach in English, English has lost 6 

courses a year between them (more than a tenure-line faculty typically teaches in a year).  The 

overall thinness of tenure-line faculty leads nearly all of that faculty to teach almost exclusively 

in the upper division and graduate programs.  Though it is a goal of the department to have 

tenure-line faculty teaching further down in the curriculum (both for pedagogical reasons and to 

help recruit students to the major), this has frequently not been possible during the review period.  

New lines are a necessity in the department of English, though none have been forthcoming in 

recent years (all 11 hires over the past 3 years have been replacements). 
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I. Resource analysis 
 

English remains a relatively inexpensive discipline, outside (and actually inside) of expenses on 

salary.  Books and a means to write (typically computers) remain the most consistent expense. 

 

One exception is our (actually the College’s) Advanced Media Production Lab, which requires 

updated technology on a regular basis, but which has no consistent revenue stream to provide 

that technology.  Each year, the College AMP committee submits a tech fee to the university, but 

in years that the tech fee is not awarded, the “advanced” lab can fall behind in the quest to 

remain on the cutting edge.  Some form of regular funding for technology for the lab would be 

immensely helpful, but does not currently exist.  Other computer labs administered by the 

department also require periodic replacement of technology, which again relies primarily on tech 

fees. 

 

Over the past 3-4 years, the College has provided a faculty travel budget that, while insufficient 

to cover all faculty conferencing and archival research, is appreciated and contributes to 

departmental productivity.  There has also been an uptick over the past few years of special 

fellowships and travel awards awarded by the College, again making it more possible for faculty 

to conduct research that needs (minimal) funding. 

 

The current College and University plan for supplying computers to non-tenure-earning faculty 

(Instructors) is probably insufficient to instructional needs.  As increasing numbers of instructors 

do more and more of their teaching online (as well as using technological learning systems in 

face to face classes), it seems necessary to have a budget to supply Instructors with new 

computers regularly. The current plan to provide Instructors with castoffs of tenure-earning 

faculty computer, while (it seems) a budgetary necessity seems somewhat unsustainable given 

the increasing reliance on technology. 

 

In terms of revenue streams, English (like most departments) is reliant on the funding decisions 

of the state, the College, and the university.  The potential shift to the RCM model may be a 

financial boon to the College of Arts and Letters and the Department of English given the 

department’s productivity by most metrics (SCH’s, FTE’s, research productivity, number of 

majors), though this remains to be seen. 

 

English should also continue to cultivate donors to our various programs to help provide 

supplementary funding.  Other revenue streams currently include the Community Writing 

Workshops and the Summer SF Collab Lab.  Last year, the NAVITAS program also provided 

compensations for English’s role in teaching their international students in the IFP.  This is, at 

the moment, not guaranteed recurring money, though it may turn out to be so.   

 

Other potential revenue streams could come from a Creative Writing graduate certificate or a 

graduate Professional and Technical Writing certificate, or other certificate programs for which 

those in the surrounding community might be inclined to pay.   

 

Additional resources could help solve some of the budgetary shortfalls enumerated in 

Weaknesses and Threats. 
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J. Future Directions 
 

Technology: The department has a goal to improve our engagement with technology, whether 

that be teaching with technology, acknowledging and producing specifically technological 

research modes (Digital Humanities and etc.) and/or making the best use of the technological 

spaces available to us, including especially the Advanced Media Production (AMP) Lab, but also 

other computer classrooms.  Ultimately, the goal of the above is to prepare our students for the 

contemporary world where everything (even literature and humanities study) is mediated by 

digital media.   This may include more and better training for online teaching for our faculty, 

more and better online teaching, etc., but is really more focused on using a swiftly changing 

technological landscape to improve our research and teaching in the classroom and in our 

publications. A more longterm associated goal would be to establish a nationally recognized 

Digital Humanities Center that would attract graduate students and scholars in the field.  

Currently, we (shared with the College, but principally managed by English) have an "Advanced 

Media Production Lab," which has some advanced technology (including a 3D printer, eyeball 

tracker, Van Der Graaf Generator, Video Editing software, Adobe Photoshop software, etc.)  It 

includes Macintosh desktops and laptops (the latter secured in a cabinet).  Unfortunately, 

technology becomes less "cutting edge" yearly, and sometimes (and often more recently) tech 

fees are not granted.  To rely on yearly tech fees to update the lab, acquire new technology, etc. 

is not completely sustainable.  While the lab has some cool/new technology for teaching and 

research, its teaching station is severely out of date and the computers are now out of date and in 

need of replacement as well.  To truly make this work, English needs a yearly budget to maintain 

and upgrade the AMP Lab.  I'm not sure, as of yet, what that budget would be, but it would serve 

the whole College, as the lab does now.  We also should consider hiring someone whose research 

specialization is Digital Humanities, regardless of period/field.  We need someone to teach 

Digital Humanities methods to graduate students and to colleagues and to use the lab to its 

utmost capacity (potentially becoming a Digital Humanities Center).  Our efforts to hire DH 

specialists in specific fields have borne some fruit, but the hirees were hired for other fields we 

needed to cover from a teaching and research point of view and thus will only be able to devote a 

portion of their time to teaching DH, managing the lab, etc.  A dedicated faculty member in this 

area could, perhaps, take a reduced teaching load, and devote more time to both managing the 

lab/center and writing (and receiving!) grants to support it.  Given the explosion of research (and 

research funding) in Digital Humanities in recent years, it's easy to see how our investment in 

this field would support not only our college's participation in our Big Data Analytics platform, 

but also platforms in Engagement and Undergraduate Research: digital humanities provides a 

salient link between the humanities and STEM fields, and a productive site for community 

engagement as well as student research at all levels. To really make this work the way it should, 

we need new resources.  

 To return to the idea of online teaching, it is possible that English will develop and begin 

offering an online English minor in the next 2-3 years.  This should attract students in the online 

Interdisciplinary Studies major and perhaps attract enough students to consider offering an online 

major at some point in the more distant future. 

 

Graduate study: Improvement of graduate study in English.  One primary goal of the department 

for years has been to attract more and better students to our Master's program.  In addition, we 

would like to be able to attract a more diverse graduate student body.  The MFA program has 
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made strides in both directions in recent years, but for a variety of reasons the MA program has 

been suffering.  If FAU can distinguish itself in Digital Humanities (mentioned above), it might 

attract such students.  Likewise, if we can get grants associated with DH, it might be possible to 

use some of that money to support graduate students.  More importantly, however, GTA stipends 

must improve if we are to attract more and better students.  Having more and better graduate 

students will also improve the undergraduate teaching of composition/writing.  Our current MA 

and MFA students teach first-year writing classes.  Obviously, having stronger GTA's in those 

classes will improve the level of instruction.  In turn, stronger instruction should lead to better 

retention, more timely graduation, and other positive ramifications that help the metrics.  All 

FAU students take ENC 1101 and 1102.  Many take our sophomore level IFP/WAC classes.  

Staffing first-year classes with more accomplished, brighter, and better compensated instruction 

improves FAU's metrics and funding.  Another possible avenue to attract more and better 

graduate students is the development of a disciplinary Ph. D. program. This is more a thought 

than a "goal" at the moment, but many students choose to go elsewhere for a Ph. D. and get their 

MA along the way.  Not having a disciplinary Ph. D. may be pushing students to other 

institutions where they can get one.  We would not want to undercut the Comp. Studies Ph. D 

program…and there is some disagreement in the department about the wisdom of a disciplinary 

Ph. D.  Thus, for now, the priority is to improve GTA stipends, to get them medical insurance, 

and to make FAU a more attractive place to get a graduate degree.  Since this can only be fully 

accomplished at an institutional level, our associated goal is to raise funds and supplement 

current stipends insofar as that is possible.  In addition, if we could acquire resources to enhance 

stipends even further for applicants of color, we could attract a more diverse student body.   
 
Diversity, Social Justice, and/or Environmental Studies.  In recent years we have made a number 

of hires in Postcolonial Studies/World Literature, in Multi-ethnic American Literature, in 

Environmental Studies, and in Social Justice.  Given the University's Platforms of Diversity and 

PJHR, and the Pillar linked to Environmental Science, it makes sense for us to further develop 

these areas.  Over the past two years, creative writers and scholars in the department earned grant 

money for a Digital Humanities and Social Justice exhibit, bringing in the prominent artist 

Sharon Daniel to train faculty in digital methods and how to apply them to social justice.  

Making additional grant money available for similar creative and scholarly interdisciplinary 

projects may serve to make FAU English a distinctive department in the region and the nation.  

Likewise, we have made three hires over the past two years whose research is linked to 

Environmental Studies, and one goal for the future would be to link some of that research to the 

Environmental Studies program centered in Davie, perhaps become members of grant-earning 

teams in the field and link FAU's location and expertise in environmental studies to humanities 

and/or creative projects that would heighten awareness of our precarious environmental moment, 

and perhaps encourage funding of science to help us out of our predicament.  Likewise, again, 

given our current social and political moment, it makes sense to both foster and highlight the 

work being done in the department on social justice (whether justice directed creative work 

and/or research with a social justice angle).  Establishing an Environmental Humanities center in 

the College might be one avenue to accomplish some of the above, allowing Environmentally 

focused faculty members in our and other departments  to have a nexus for their work and 

interdisciplinary work.  Making a senior hire in the field of Environmental Humanities (possibly 

an English faculty member, but not necessarily so) and a budget for such a project might be one 

possibility, if an expensive one.  Having such a center might be a place from which grant 
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proposals to an outside agency could be made, bringing money into the College, department, and 

the university.  On a more modest scale, providing a yearly budget for competitive College(or 

University) grants linked to creative and scholarly social justice work (and communally directed 

work), both for faculty and for graduate students would help foster this kind of work and raise 

the community and campus profile of research in the department. 

 

Researching and increasing success in first-year writing:  Recent analytics have shown that 

success in ENC 1101/02 are strong predictors of retention and graduation within four years. Our 

department serves over 3,000 students each semester in these classes, and our instruction in our 

classes remains consistent, even as the majority of sections are taught by GTAs and several 

sections (particularly in the fall) are taught by adjuncts. We would like to research how we can 

use ENC 1101/02 to better connect to and support students as they prepare for the rest of their 

degree. This includes better integrating campus resources (including student services, Writing 

Center/tutoring, etc.), as well as increasing our focus on research and information literacy skills 

in these courses. We have already increased our department's investment in first-year writing by 

creating an Associate Director of Writing Programs position for one of our instructors (in line 

with the program model of LLCL as well as writing programs at our peer institutions including 

FIU, FSU, UF, USF, etc.). We would like to continue to invest in these courses first by 

evaluating current teaching practices in 1101/02 and needs of ENC 1101/02 students. In 

particular, we hope to target the needs of students receiving less than a B in ENC 1101, as recent 

data has shown that earning a B or better in ENC 1101 is a strong predictor of retention and 

graduation within four years.  We hope to identify ways to better serve these students with 

existing university resources, such as earlier intervention with students at risk for earning below 

a B in ENC 1101, and also develop new resources, such as enhanced writing center partnerships 

with targeted classes, developing new peer tutoring opportunities, and/or revising elements of the 

curriculum to better support student conferences, peer review practices, etc. We would also like 

to enhance student learning in the areas of information literacy and research in 1101/02, looking 

for new ways to incorporate undergraduate research more prominently in first-year writing. We 

will also investigate opportunities for our first-year writers to participate in national research 

projects, such as the LILAC Project (Learning Information Literacy Across the Curriculum), a 

multi-institutional study of student information-seeking behaviors.   

 

K. Student Feedback 

 

English performs exit surveys for both undergraduate and graduate students.  Responses cannot 

help but be optional and so the data can better described as anecdotal than as somehow scientific.  

Results are discussed, briefly, below. 

 

Undergraduate Strengths  
 

Students repeatedly said they valued the engagement and passion of the professors in a variety of 

areas. As one undergraduate committee member wrote, “I don’t think I am exaggerating when I 

say that many students pointed to the diversity of courses and approaches and how every 

professor seemed to bring a different angle.  I think our department should hear this.  These 
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statements from our students also can combat what I often sense is implicit pressure, coming 

from above or somewhere, that we should all teach exactly alike.   That is not what our students 

say is valuable to them when they think back over their experience in the major.” The word 

“passionate” appears 16 times in the written responses. Students valued the “amazing” 

“knowledgeable professors” who “really care” about the students. They found their elective 

courses to be “very rewarding.” Students found faculty here to be “approachable” and repeatedly 

praised faculty responsiveness to student emails. 

 

Students felt that the internship program enhanced their experience in the major and taught them 

valuable job skills. 

 

Students recorded similar positive comments for Study Abroad. 

 

A number of students wrote about access to classes on partner campuses as a program strength.  

 

Student comments on partner campus experience were very positive in spite of more limited 

faculty numbers.  

 

In terms of teaching technique, students prefer whole class discussion. Lecture ranks second. 

Small group discussion comes in at a distant third. 

 

Undergraduate areas for improvement 
 

Student comments reflected anxiety about job preparedness and skills. In addition to our Alumni 

and What Can I Do with My English Major? workshops and our internship program, we might 

do more to encourage students to visit the career center.   

 

Students expressed a desire for more online and evening classes, more variety in courses, access 

to fuller and up to date course descriptions so that they “know what they are getting into ahead of 

time,” access to syllabi for previous versions of courses, more courses tied to non- academic 

career paths, more sections of required courses, and fewer time conflicts between classes. 

Students expressed confusion at the number of courses on our checklist that had never been 

offered in their time here (this concern has, to some degree, been addressed). Students would like 

“free coffee available to English majors.” 

 

MA program student feedback 
 

M.A. students typically fill out an exit form before or immediately following their graduation. 

Overall, the feedback (in response to “Please describe what aspects of the program have served 

you well”) suggests that students are impressed by the faculty.  As one student wrote in 

November 2017, “The professors in the English department are amazing. The quality of 

instruction makes for a quality education.”  Students mention smaller class sizes and the variety 

of courses as qualities they appreciate. Another student (also November 2017) noted, “I greatly 

enjoyed the majority of my coursework.  Class-size was small, the new facilities on the Boca 

campus were wonderful, and the course content was interesting and well-delivered.  The 

program was appropriately rigorous, particularly for individuals who work full-time.” Students 
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consistently cite the graduate advisor as “amazing.” In a December 2016 survey one student 

wrote, “I enjoyed working with staff members who were friendly, helpful, and supportive. It 

made the initial transition to graduate school a lot easier. I also enjoyed the insightful talks, 

coffee roundtables, and guest speakers.” 

  

In response to “Please describe what aspects of our program need improving,” students 

repeatedly noted low pay and lack of insurance.  As one student put it (in December 2017), “it 

was very difficult to complete the program and live on just the GTA salary alone. I worked two 

other part time jobs on top of full-time classes and teaching at FAU. It would have been great to 

not worry as much about finances and focus more on my studies/teaching.” Another student 

(July 2016) found teaching to be too consuming: “I feel like it is very hard to graduate this 

program in the recommended two years.  This might be easier achieved if teaching-loads were 

lightened or we were required to take less classes. The pay is also extremely low and we do not 

have insurance.” Lastly, some students also complained about course offerings as they relate to 

the concentrations. One student (April 2016) was upset that s/he “didn’t get to study British lit 

(my concentration) until preparing for my MA exam (only two classes focused on British Lit 

only).” Another student (March 2017) offered, “The most immediate issue with the program is 

that there is not enough opportunity to explore one’s concentration before beginning a thesis.  In 

my opinion, there is no reason that 6700 and Colloquium couldn’t be condensed into one course, 

and also no reason that the major elements of Principles and Problems of Literary Theory 

couldn’t be addressed in the literary theory courses or in a combined entry level course.”  The 

Graduate Committee is currently revising its requirements, including the concentrations which 

we have decided to eliminate (with the exception of Science Fiction/Fantasy).  
 

MFA program feedback 
 

Each year the graduating MFAs fill out an exit survey that asks for feedback about their 

experience in the program, including their coursework, their teaching, and their experience 

writing the thesis. From these surveys we have learned that students very much appreciate the 

wide range of creative-writing-related coursework we offer them, particularly the translation 

workshop and the revision workshop. They have been appreciative of the new internship 

program and have on occasion gone on to continue working for the company with which they 

interned. They have also expressed repeatedly their appreciate of the professionalization 

opportunities they have received: teaching the community workshops, taking the Teaching 

Creative Writing course, attending specialized workshops about applying for jobs and submitting 

their work to journals. They are also generally pleased with the thesis process, praising their 

thesis advisors for careful and thorough feedback and guiding them through what is often an 

arduous and complicated process. 

 

L. Questions for Reviewers 
 

1.  Do you have any suggestions for arresting and reversing the decline in the number of 

English majors (among those suggested above, or beyond them?) 
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2. Do you have any suggestions for arresting and reversing the decline in the number of 

students in the M.A. program (among those suggested above, or beyond them). 

 

3. Do you have any suggestions for revising our major, or for adding majors, or adding 

programs, or concentrations (Professional/Technical Writing? Other possibilities?) 

 

4. Do you have any suggestions for revising the curriculum of our MA program? 

 

5. Do you have any suggestions for better keeping contact with alumni, cultivating 

connections, finding potential donors, and etc. for the department? 

 

6. Do you have recommendations for developing “for profit” certificate programs of any 

kind?  Any suggestions of ways to cultivate income to help support our graduate students 

(and attract new ones?) 

 

7. Do you have any recommendations for retaining faculty (beyond more competitive 

salaries), a problem in recent years? 

 

8. Do you have any recommendations for increasing both faculty and student diversity, in 

both graduate and undergraduate programs (though perhaps more pressingly in graduate 

programs)? 

 

9. Do you have any suggestions for improving the structure and teaching of our IFP courses 

(College Writing I and II and Interpretation of Fiction, Poetry, Drama, and Creative 

Nonfiction). 

 

10.  Do you have any recommendations regarding the (likely) expansion of online teaching in 

our department? 

 

 

 

 

Thanks 
Substantial contributions to this report came from Julieann Ulin, Sika Dagbovie-Mullins, Becka 

McKay, Wendy Hinshaw, and Emily Stockard.  Thanks are also due to Andrew Furman who 

completed the 2012 English Self Study (useful as a model) and to colleagues in the College of 

Arts and Letters who allowed their own reports from previous years to be used as models.  In 

particular, Eric Landes’ and Des Gallant’s were helpful.  Thanks also due to Adam Bradford who 

usually answered his phone.  All errors belong to Eric Berlatsky. 
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