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Office Hours: 




Class Day/Time:  


Course Number:
EEX 7055
Course Title:
    Learning and Behavioral Characteristics of Individuals with Disabilities
Catalog Description:   
A general overview of the theories and characteristics related to all exceptionalities.  Focuses on the behavioral and learning characteristics of each disability through the investigation of historical and classic research findings.
Detailed Description:   

This course is designed to be the first core course in the ESE doctoral program; it provides a general overview of the theories and characteristics of the entire spectrum of exceptionalities.  It also focuses on the basic learning and behavioral characteristics of individuals with learning disabilities, mental retardation, and emotional/behavioral disorders. The historical and classic research findings will be investigated in each of the above areas. The goal of the course is to provide the student with a solid background of the theoretical issues and empirical research (both generic and category specific) that will act as a foundation for further investigation. This course will use a presentation/discussion format. The goals will be met through assigned readings, lecture/discussions, and student projects/presentations.

PREREQUISITE:
Admission to ESE Doctoral Program OR Permission of Instructor
COURSE CONNECTION TO CONCEPTUAL FRAMEWORK: 

Doctoral leaders must be reflective decision-makers, informed by the historical and theoretical knowledge base that is foundation of the field. Professional leadership skills include the ability to draw on the relevant research, and then to disseminate findings to other educational professionals. 

Required Texts: 
Bower, G., & Hilgard, E. (1981). Theories of Learning (5th ed.). Englewood Cliffs, NJ: Prentice-
Hall.

Hill, W. (1990). Learning (5th ed.). New York: Harper & Row
Course Objectives: 
After completion of this course, each student should demonstrate an understanding of:

1.
The historical foundations and current issues related to the high incidence categories of exceptionality. 

2.
Important research in general special education including issues related to cultural and linguistic diversity. 

3. 
The seminal research studies related to the theories and characteristics of mental retardation, learning disabilities, and emotional/behavioral disorders.
4.
The various learning theories that have specific relevance to the areas of mental retardation, learning disabilities, and emotional/behavioral disorders.

Course Content Outline with REQUIRED READINGS: 
Week 1:  Assignments, Introduction to Course
Taylor, R., & Zigler, E. (1987). Comparison of the first principal factor on the WISC-R across ethnic groups. Educational and Psychological Measurement, 47, 691-694.

Week 2:  General Special Education (GSE) Discussion
Deno, E. (1970). Special education as developmental capital. Exceptional Children, 37, 229-237. 

Wiederholt, L., & Chamberlin, S. (1989). A critical analysis of resource programs. Remedial and                    
Special Education, 10, 15-37.

Kauffman, J., & Pullen, P.(1989). An historical perspective: A personal perspective on our history                  
of service to mildly handicapped and at-risk students. Remedial and Special Education,                  
10, 12- 14.

Edgar, E. (1987). Secondary programs in special education: Are many of them justifiable?                               
Exceptional Children, 53, 555-561

Bradley, D. (1994). A framework for the acquisition of collaborative consultation skills. Journal 
of Educational and Psychological Consultation,  5, 51-68

Week 3:  GSE Discussion (continued)
Epps, S., & Tindal, G. (1987). The effectiveness of differential programming in serving students                       
with mild handicaps: Placement options and instructional programming. In M.C. Wang,                  
M.C. Reynolds, & H. J. Walberg (Eds.), Handbook of special education: Research and                   
practice (Vol. 1, pp. 213-248). Oxford: Pergamon.

Will M. (1986). Educating students with learning problems: A shared responsibility. Exceptional                    
Children, 52, 411-415.

Reynolds, M.C., Wang, M.C., & Walberg, H. J. (1987). The necessary restructuring of special and regular education. Exceptional Children, 53, 391-398.

Wang, M., & Birch, J. (1984). Comparison of a fulltime mainstreaming program and a  resource                      
room approach. Exceptional Children, 51, 33-40.

Glatthorn, A. (1990). Cooperative professional development: Facilitating the growth of the 
special education teacher and the class room teacher. Remedial and Special Education, 11, 
29-34.            
D’Alonzo, B., & Boggs E. (1990). A review of the Regular Education Initiative. Preventing 
School Failure, 18-22.

CEC-CCBD (1989). Position statement on the Regular Education Initiative. Behavior Disorders,                 
14, 206-207.
Week 4:   LD Discussion, Learning Theory Presentation

Weiderholt, J.L. (1974). Historical perspectives on the education of the learning disabled. In                          
L.Mann & D. Sabatino (Eds.), The second review of special education (pp. 103-152).                        
Philadelphia: JSE Press.

Ysseldyke, J. (1973). Diagnostic-prescriptive teaching: The search for aptitude-treatment                              
interactions. In L. Mann & D. Sabatino (Eds.), The first review of special education  
(pp. 5-32). New York: Grune & Stratton. 
Week 5:   LD Discussion (continued): Learning Theory Presentation
Hammill D., & Larsen, S. (1974). The relationship of selected auditory perceptual skills and                         
reading ability. Journal of Learning Disabilities, 7, 429-435.

Larsen, S., & Hammill D. (1975). The relationship selected visual-perceptual skills and  school                     
learning. Journal of Special Education, 9, 281-291.

Wong, B. (1986). Problems and issues in the definition of learning disabilities. In J. Torgeson & 
B.Wong  (Eds.),  Psychological and educational perspectives of learning disabilities 
(pp. 1-25). Orlando: Academic Press.

Frankenberger, W., & Fronzaglio, K (1991). A review of States= criteria andprocedures for                       
identifying children with learning disabilities. Journal of Learning Disabilities, 24, 495​- 
500.

McLeskey, I., & Waldron, N. (199 1). Identifying students with learning disabilities: The effect of                 
implementing statewide guidelines. Journal of Learning Disabilities, 24, 501-508.
Week 6:   LD discussion (continued): Current LD presentation
Telzrow, C. (1990). Management of academic and educational problems in traumatic brain injury.  In  E. Bigler (Ed.), Traumatic brain injury (pp. 251-272). Austin, TX: Pro-Ed

Berger, R., & Reid, E. (1989). Differences that make a difference. Journal of  Learning 
Disabilities, 22, 422-429.
Pressley, M., Scruggs, T., & Mastropieri, M. (1989). Memory strategy research in learning                          
disabilities: Present and future directions. Learning Disabilities Research 4, 469-477.

Deschler, D.C., & Schumaker, J.B. (1986). Learning strategies: An instructional alternative for 
low- achieving adolescents. Exceptional Children, 52, 583-590.

McIntosh, R, Vaughn, S. & Zaragoza, N. (1991). A review of social interventions for students 
with learning disabilities. Journal of Learning Disabilities, 24, 451-458.

Brown, A.L., Ambruster, B.B., & Baker, L. (1984). The role of metacognition in reading and                    
studying. In J. Orasanu (Ed.),  A decade of reading research: Implications for practice (pp.               
49-76). Hillsdale, NJ: Erlbaum.

Week 7:   Academic Discussion: Current Cognitive/Metacognitive Presentation
Durkin, D.D. (1978-1979). What classroom observations reveal about reading comprehension                     
instruction. Reading Research Quarterly, l4, 481-533.

Palincsar, A. S., & Brown, A. L. (1984). Reciprocal teaching of comprehension-fostering and                      
comprehension-monitoring activities. Cognition and Instruction. 1, 117-175.

Torgeson, J.K (1977). Memorization processes in reading disabled children. Journal of 
Educational Psychology 69, 571-578.
Week 8:    Quiz 1
Week 9:  Mental Retardation (MR) Discussion; Learning Theory Presentation: Current MR
Skeels, H.M. & Dye, H.B. (1939). A study of the effects of differential stimulation on  mentally                      
retarded children. Proceedings and Addresses of the American Association on Mental                      
Deficiency,  44, 114-136.

Heber, R, & Garber, H. (1971). An experiment in prevention of cultural-familial retardation. In D.                 
Primrose (Ed.), Proceedings of the International Association for the Study of Mental                       
Deficiency, Warsaw: Polish Medical Publishers. 
Dunn, L.M. (1968). Special education for the mildly retarded--is much of it justifiable? 
Exceptional Children, 35, 5-22.

Taylor, R. (1987). Psychological intervention with mildly retarded children: Prevention and                            
remediation of cognitive deficits. In M. Wang, M. Reynolds, & H. Walberg (Eds.),                                 
Handbook of Special education: Research and practice (pp. 59-75). Oxford, England:                       
Pergamon Press.
Week 10:  MR Discussion (continued): Current MR Presentation
Borkowski, J., Peck, V., & Damberg, P. (1983). Attention, memory, and cognition.In J. Madsen &              
J. Mulick (Eds.) Handbook of mental retardation (pp. 479-497). Oxford:  Pergamon Press.

Zigler, E. (1982). Development vs. difference theories of mental retardation and the problem of                     
motivation. In E. Zigler & D. Balla (Eds.), Mental retardation: The developmental                               
difference controversy (pp. 163-188). Hillsdale, NJ: Erlbaum.

Sternberg, R, & Spear, L. (1985). A triarchic theory of mental retardation. In N. R.  Ellis (Ed.),                    
International review of research in mental retardation. New York: Academic  Press.

Brown, L., Nietupski J., & Hamre-Nietupski, S. (1976). The criterion of ultimate functioning and                 
public schools services for severely handicapped students. In M.A. Thomas (Ed.), Hey!                          
Don't  forget about me: New directions for serving the severely handicapped (pp. 2-15).                  
Reston, VA: Council for Exceptional Children.

MacMillan, D. (1989). Mild mental retardation: Emerging issues. In N. Robinson, R. Patton,  E.                  
Polloway, & R. Sargence (Eds.), Best practices in mild mental retardation. Reston, VA:                    
CEC-MR..

Week 11:   Behavior Analysis Discussion; Learning Theory Presentation
Baer, D.M., Wolf, M.M., & Risley, T. (1968). Current dimensions of applied behavior analysis.                   
Journal of Applied Behavior Analysis, 1, 91-97.

Madsen, C. H., Becker, W.C., & Thomas, D.R. (1968). Rules, praise and ignoring: Elements of                 
elementary classroom control. Journal of Applied Behavior Analysis, 1, 139-150.

Stokes, T.F., & Baer, D.M. (1977). An implicit technology of generalization. Journal of  Applied               
Behavior Analysis, 10,, 349-367.
Week 12:  Critique of Classic Texts:    Examples of Classic Texts
Mental Retardation:

Kirk, S., & Johnson, G. (1951). Educating the retarded child. Cambridge, NM: Riverside Press.

Learning Disabilities:

Cruickshank, W., Bentzen, F., Ratzeburg, F., & Tannhauser, M. (1961). A teaching  method for                 brain-injured and hyperactive children. Syracuse, NY: Syracuse University Press.

Emotional Handicaps:

Hewett, F. (1968). The emotionally disturbed child in the classroom Boston: Allyn & Bacon.
Week 13:  Emotional Handicaps Discussion 

Kazdin, A. (1985). Recent advances in child behavior therapy. In S. Pfeiffer (Ed.), Clinical child                 
psychology (pp. 227-258). Orlando: Grune & Stratton.

Loeber, R. (1982). The stability of antisocial and delinquent child behavior: A review. Child                        
Development, 53, 1431-1446.

Achenbach, T. M., & Edelbrock, C.S. (1978). The classification of child psychopathology: A                       
review and analysis of empirical effects. Psychological Bulletin, 78, 1275-1301.

Quay, H. (1986). Classification, In H. Quay & J. Werry, Psychopathological  disorders of 
childhood, (3rd ed.), pp - 1-31). New York: Wiley.

Grosenick, J., George, M., & George, N. (1987). A profile of school programs for the behaviorally              
disordered: Twenty years after Morse, Cutler, and Fink. Behavioral Disorders, 12, 159-
168.

Week 14:   EH Discussion (continued): Current EH Presentation; Critiques Due
Rie, H.E. (1971). Historical perspectives on concepts of child psychopathology.In H.E. Rie (Ed.),                 
Perspectives in child psychopathology. Chicago: Aldine-Atherton.

Rubin, R.A., & Balow, B. (1978). Prevalence of teacher identified behavior problems: A                                
longitudinal study. Exceptional Children,, 4-5, 102- 111.

CEC-CCBD. (1987). Position paper on definition and identification of students with behavior                       
disorders. Behavioral Disorders, 13,, 9-19.

Week 15:      Final Quiz 
COURSE REQUIREMENTS:

1.   Presentation on current research related to an exceptionality/related topic 
2.   Two essay quizzes 
3.   Critique of a classic text related to a given field in special education. This will include 

      a trace of the historical evolution of the field. 

4. Presentation on a specific learning theory and its application to special education. 

Professional Ethics / Policies and Expectations  
Students, as reflective decision-makers, choose to practice ethical behavior during class, in the university community, and while participating in field experiences. ESE students are expected to demonstrate a professional demeanor in their FAU courses including attendance, participation and responsible attention to requirements and deadlines necessary for the successful completion of the ESE program. ESE students are also expected to demonstrate a professional demeanor in field experience settings through their dress, actions, and sensitivity to the students, teachers and administrators at the host schools. 
TEACHING METHODOLOGIES
Methods of instruction include a presentation / discussion format; this will include group activities, cooperative learning presentations, and media presentations.  Participants will acquire knowledge and skills through assigned readings, lecture and discussions, and student projects / presentations.

ASSESSMENT PROCEDURES
15%: 
Presentation on current research related to an exceptionality/related topic

20%: 
Performance on two essay quizzes

15%: 
Student critique of a classic text related to a given field in special education. This will 
include a trace of the historical evolution of the field.

20%: 
Student presentation on a specific learning theory and its application to special education.

20%: 
Student leadership during assigned discussions

10%:  
Student participation in discussions

GRADING (FAU GRADING SCALE)
Activity scores are cumulative and the grade scale represents percentage of total points earned.

A  =
93-100

A- =
90-92 

B+=
87-89

B =
83-86

B-=
80-82
   
C+=
77-79
  
C =
73-76
 
C-=
70-72


D+=
67-69
  
D =
63-66

D-=
60-62  

F =
 Below 60

POLICIES AND PROCEDURES

ATTENDANCE
According to University policy, “Students are expected to attend all of their scheduled University Classes and to satisfy all academic objectives as outlined by the instructor.”  Attendance includes meaningful, active involvement in all class sessions, class discussions, and class activities as well as professional, ethical, conduct in class.  Reasonable accommodations are made for religious observances. 

STUDENTS WITH DISABILITIES
In compliance with the Americans with Disabilities Act (ADA) and FAU policy, students with disabilities who require special accommodations to properly execute course work must register with the Office for Students with Disabilities (OSD) and provide the instructor of this course with a letter from OSD which indicates the reasonable accommodations that would be appropriate for this course.  OSD offices are located on Boca, Davie and Jupiter campuses. Information regarding OSD services and locations can be found on the FAU website.
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