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                                 DEPARTMENT OF COUNSELOR EDUCATION

Accomplished Practices Evaluation Form

Department of Counselor Education, Florida Atlantic University

Demonstration of Knowledge and Skills of the Accomplished Practices 

at the point of Program Completion

	Name of Practicum/Intern:
	Date:



	University Supervisor completing this form:



	Practicum/Internship Site:



	Name of Site Supervisor:



	Practicum/Internship Completion Date:






Directions: Please indicate competency of the practicum/intern student by circling the appropriate rating according to the following scale:

	E
	M
	D

	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations




Accomplished Practice Area #1: Assessment
Key Indicators:

	1.1   Demonstrates ability to form diagnosis, conceptualize client issues, and assess client strengths.
	E
	M
	D

	1.2   Demonstrates ability to formulate short and long term treatment goals.
	E
	M
	D


Accomplished Practice Area #2: Communication

Key Indicators:

	2.1   Demonstrates ability to relate to client with warmth and attend with appropriate eye contact, posture, and expression
	E
	M
	D

	2.2   Demonstrates ability to respond appropriately to the feelings and behaviors of clients.
	E
	M
	D


Accomplished Practice Area #3: Continuous Improvement

Key Indicators:
	3.1   Demonstrates the ability to use input from students, teachers, and supervisors to analyze effectiveness and improve performance of individual, small group, large group, and consultation.
	E
	M
	D

	3.2   Demonstrates ability to use data from audio/video recordings and feedback to evaluate effectiveness and improve performance.
	E
	M
	D


Accomplished Practice Area #4: Critical Thinking

Key Indicators:
	4.1   Demonstrates knowledge and use of higher order thinking abilities.
	E
	M
	D

	4.2   Demonstrates ability to help clients set realistic goals and develop specific and realistic action steps towards goals.
	E
	M
	D


Accomplished Practice Area #5: Diversity

Key Indicators:
	5.1   Demonstrates ability to establish a comfortable environment, which accepts and fosters respect for students from diverse cultures and linguistic backgrounds.
	E
	M
	D

	5.2   Demonstrates knowledge of counseling techniques and methods to address the needs of students from diverse cultures and linguistic backgrounds.
	E
	M
	D


Accomplished Practice Area #6: Ethics

Key Indicators:
	6.1   Demonstrates knowledge of professional and ethical issues needed to maintain professional integrity and honesty.
	E
	M
	D

	6.2   Demonstrates the ability to respect and foster diverse points of view.
	E
	M
	D


Accomplished Practice Area #7: Human Development and Learning

Key Indicators:
	7.1   Uses multiple activities to engage and motivate students at appropriate developmental levels. 
	E
	M
	D

	7.2   Demonstrates knowledge of activities to accommodate students learning styles, developmental levels, and cultural backgrounds and/or experiential backgrounds.
	E
	M
	D


Accomplished Practice Area #8: Knowledge of Subject Matter

Key Indicators:
	8.1   Demonstrates knowledge of guidance and counseling materials and technology to deliver the guidance curriculum in a manner appropriate to the developmental stage of the learner.
	E
	M
	D

	8.2 Increases and demonstrates knowledge of subject matter knowledge in order to integrate counseling strategies into practice.
	E
	M
	D


Accomplished Practice Area #9: Learning Environments

Key Indicators:
	9.1   Demonstrates ability to involve students in establishing standards of behavior to create and maintain a positive learning environment.
	E
	M
	D

	9.2   Demonstrates ability to involve students in learning activities that involve social interaction and cooperative learning.
	E
	M
	D


Accomplished Practice Area #10: Planning

Key Indicators:
	10.1   Demonstrates ability to plan classroom guidance and group counseling topics that meet developmental needs of students.
	E
	M
	D

	10.2 Demonstrates knowledge of strategies to re-engage students who are off task, address unexpected problems, or to benefit from unexpected opportunities during small or large group activities.
	E
	M
	D


Accomplished Practice Area #11: Role of Counselor

Key Indicators:
	11.1   Demonstrates ability to develop, plan, and implement guidance and counseling programs to address various student needs.
	E
	M
	D

	11.2   Demonstrates ability to consult and plan activities with parents and teachers on a variety of student related issues.
	E
	M
	D


Accomplished Practice Area #12: Technology

Key Indicators:
	12.1   Demonstrates ability to use available technology to prepare and implement guidance related materials, programs, and activities.
	E
	M
	D

	12.2   Demonstrates ability to use available technology to prepare materials for professional enhancement (e.g. presentations, publications).
	E
	M
	D


Comments:

	


	Signature of University Supervisor:

	Date:
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                                    DEPARTMENT OF COUNSELOR EDUCATION

Site Supervisor Practicum/Intern Evaluation Form
	Date: __________
	Fall: _____
	Spring: _____
	Year: _____

	Name of Practicum/Intern:  _______________________________________________________

	Name of Site Supervisor:    _______________________________________________________

	Practicum: ___
	Internship: ___
	School Counseling Grade Level:   _____________________

	Total Hours on site: ________
	Practicum/Internship Site: ___________________________




Directions: Please indicate competency of the practicum/intern marking the appropriate box by using the following scale:

1 Unsatisfactory     2 Below Standard
     3 At Standard     4 Above Standard     5 Superior



	
	1
	2
	3
	4
	5

	1. Program Planning: Designs, plans, and implements counseling and guidance program.
	

	1.1 
	Develops a written school-based counseling and guidance plan based on student needs.
	
	
	
	
	

	1.2 
	Organizes the counseling and guidance program by assessing needs, setting goals, and formulating a plan of action and program evaluation.
	
	
	
	
	

	1.3. 
	Manages time effectively and provides counseling and guidance services on schedule.
	
	
	
	
	

	1.4 
	Maintains an organized, functional, and up-to-date office/counseling center
	
	
	
	
	

	1.5 
	Seeks input from teachers and staff, and collaborates with them in making decisions about the school-counseling program.
	
	
	
	
	

	

	
	1
	2
	3
	4
	5

	2. Counseling and Guidance: Implements and facilitates delivery of counseling and guidance services.
	

	2.1
	Demonstrates knowledge of multilateral and cross-cultural communication skills and knowledge in the school counseling and guidance program when appropriate.
	
	
	
	
	

	2.2
	Uses appropriate counseling processes and techniques for individual and group sessions to meet developmental, preventive, and remedial needs of students.
	
	
	
	
	

	2.3
	Uses appropriate assessment and diagnostic procedures for determining and structuring individual and group counseling to monitor student progress. 
	
	
	
	
	

	2.4
	Develops a written school-counseling plan where all students receive appropriate guidance, which relates to self-knowledge, educational and career exploration, and career planning
	
	
	
	
	

	2.5
	Provides counseling and guidance for students taken out of class and placed in special education classes, including gifted. 
	
	
	
	
	

	2.6
	Coordinates with school staff to provide supportive and instructional classroom guidance activities. 
	
	
	
	
	

	2.7
	Gathers evaluative data to determine effectiveness of classroom guidance and student comprehension, and makes revisions when necessary.
	
	
	
	
	

	3. Consulting: Consults with school or system staff and administration about issues, problems, and concerns involving students, as needed or as requested. 
	

	3.1
	Demonstrates knowledge of consulting process and techniques with students, parents, teachers and administration.
	
	
	
	
	

	3.2
	Assists parents and teachers in understanding and responding to developmental levels of students.
	
	
	
	
	

	3.3
	Presents instructional/informational programs to groups of students, parents, teachers, and administrators (e.g, parent education programs, behavior management, school safety, and suicide prevention)
	
	
	
	
	

	3.4
	Interprets achievement and aptitude test data to assist school staff with curriculum planning.
	
	
	
	
	

	3.5
	Demonstrates knowledge of community resources.
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	1
	2
	3
	4
	5

	4. Coordinating: Facilitates an effective system of sharing information with stakeholders.
	
	
	
	
	

	4.1
	Communicates effectively with students, parents, administration, community, and staff.
	
	
	
	
	

	4.2
	Advocates for all students.
	
	
	
	
	

	4.3
	Assists teachers with the integration of guidance activities into the curriculum.
	
	
	
	
	

	4.4
	Share appropriate non-confidential information about students with the school personnel, parents, and the community.
	
	
	
	
	

	4.5
	Makes appropriate referrals of students to school and community programs.
	
	
	
	
	

	4.6
	Assists with coordination of student services in the school.
	
	
	
	
	

	4.7 
	Assists with coordination of the schools annual testing program.
	
	
	
	
	

	5. Student Appraisal: Assists with preparation of students for standardized test taking and interpretation. 
	
	
	
	
	

	5.1
	Interprets test results and other student data accurately.
	
	
	
	
	

	5.2
	Assists in the development of an assessment preparation improvement plan to include Criterion, Norm-referenced, Writing, Career-performance based, College and postsecondary practice and actual tests. 
	
	
	
	
	

	5.3
	Uses standardized tests and inventories according to published practices and professional standards.
	
	
	
	
	

	6. Ethical Standards: Professional Practices and Development
	
	
	
	
	

	6.1
	Adheres to ethical standards of the counseling profession.
	
	
	
	
	

	6.2
	Follows the laws, policies, and procedures, which govern school administration. 
	
	
	
	
	

	6.3
	Maintains ethical and professional growth by regular staff development. 
	
	
	
	
	


	7. Summary of Practicum/Intern’s Strengths and Limitations



	

	8. Recommended steps for future professional development




	Site Supervisor’s Signature:  ______________________________________________________



	Date:  _____________________  _______________________________________________________
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DEPARTMENT OF COUNSELOR EDUCATION

School Counseling Practicum and

Internship Site Evaluation Form

Please complete this site evaluation form to help the Department of Counselor Education develop and maintain quality sites for our practicum and internship students. Your response will be keep confidential.

1. Name of Practicum/Intern

	


2. Name of school where practicum/internship was completed

	


3. Name of site supervisor

	


Please rate the following items on a 1-5 scale where 5 = the highest rating and 1 = the lowest rating. Circle the number that best describes your experience. Please provide written comments to clarify your ratings.

1. The site provided me adequate physical space I needed to meet with students individually for counseling (i.e. visually and verbally private meeting space to protect confidentiality).

	1
	2
	3
	4
	5


Comments:

2. The site provided me adequate physical space I needed to meet with students for group counseling (i.e. visually and verbally private meeting space to protect confidentiality.

	1
	2
	3
	4
	5


Comments:

3. The site provided me adequate physical space I needed to meet with students for consultation (i.e. visually and verbally private meeting space to protect confidentiality)

	1
	2
	3
	4
	5


Comments:

4. The site provided me adequate opportunities to conduct classroom guidance activities.

	1
	2
	3
	4
	5


Comments:

5. The site supervisor introduced me to the faculty and helped me to develop an adequate number of referrals for individual and small group counseling as well as consultation and classroom guidance.

	1
	2
	3
	4
	5


Comments:

6. The site supervisor met with me for at least one hour per week to provide    supervision.

	  1
	  2
	   3
	   4
	   5


Comments:

7. The site supervisor routinely (weekly as well as mid-point) provided supervision and evaluation that was helpful and professional.

	1
	2
	3
	4
	5


Comments:

8.  The school counseling program at this site included the following direct services: individual counseling, small group counseling, classroom guidance and consultation with parents and teachers.

	1
	2
	3
	4
	5


Comments:

9. Site supervisor provided orientation and supervision about the policies and procedures of the site.

	1
	2
	3
	4
	5


Comments:

10. I would recommend this site to other practicum/interns.

	1
	2
	3
	4
	5


Comments:

Other comments:
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                                    DEPARTMENT OF COUNSELOR EDUCATION

Site Supervisor Registration

To insure that you receive a Certificate of Participation from Florida Atlantic University good for credit tuition waivers, please complete this registration form and return to Florida Atlantic University Department of Counselor Education. 

Please print
Student’s Name: _____________________________________________

Semester and year:

Fall _______Date _____________       Spring________Date__________ 

Please print 

Site Supervisor Name:_______________________________________

Site Supervisor SS#:________________________________

Phone: ____________________________E-mail: _______________________

District: ____________________________

School Name:_____________________________________________________

School Address: ___________________________________________________

City:_____________________________________State:   _______Zip:_____________ 

Counselor Education Student supervision hours:

Practicum (150 Hours) ___________

Internship (300 Hours) ___________

Internship (600 Hours) ___________

____I wish to receive Certification of Participation. 

____I wish to hold my credits Certification of Participation for a later date.

Site Supervisor Signature__________________________________________________Date_________

FLORIDA ATLANTIC UNIVERSITY

DEPARTMENT OF COUNSELOR EDUCATION 

COLLEGE OF EDUCATION

Practicum and Internship in School Counseling

Intern Profile

	First Name:

	Middle Initial:

	Last Name: 
	Phone number:

	FAU Email address:

	Personal Email:

	FAU Supervisor’s Name:




Instructions: Please complete the information below. Be sure to indicate the level in which you are currently enrolled. When you finish save the form to your computer, then email it as an attachment to Dr. Villares at evillare@fau.edu .  You will then receive a reply email with your user ID, password and web link to the School Counseling Internship database.  Feel free to email Dr. Villares if you have any questions.

	Date

	Fall
	Spring
	Year

	Practicum
	Internship

	School Site:

	School District:

	School site level:
	Elementary
	Middle
	High

	Site Supervisor’s

First Name:
	Last Name:

	Are you currently employed at this site?
	Yes
	No


End of Semester Practicum/Intern Checklist

This page will serve as a checklist and as a cover page for the documents you are required to submit at the conclusion of your practicum/internship.

Practicum/Intern name________________________________________________________

Name and address of school site ________________________________________________

      __________________________________________________________________________

      __________________________________________________________________________

Site supervisor______________________________________________________________

Site Supervisor Contact Info___________________________________________________

University Supervisor________________________________________________________

Date of completion of Practicum/Internship_______________________________________

Date of submission of certification exam grades to 1.) Dept. of Counselor Ed.     __________

          2.) Dept. of Student Services __________

The following documents will be turned in to your University Supervisor at the end of your practicum/internship.  If you would like to keep copies please make them ahead of the final meeting.

· Semester summary log of hours signed by Student, Site and University Supervisors (print final electronic summary)

· Florida Educator Accomplished Practices evaluation (University Supervisor)

· Site supervisor evaluation (Site Supervisor)

· Site evaluation 

· Proposed activity plan for semester

· Case study and supporting individual summary notes for case study sessions

· University supervisor tape evaluation forms for four direct services 

· Evaluations of prac/intern classroom guidance (Classroom Teacher- 2 for practicum, 5 for internship)

· Sample written classroom lesson using classroom format provided

· Sample written group counseling session using format provided and small group counseling until student feedback

· Sample written parent/teacher consultation using format provided

· Written workshop outline, a flier, PPT and evaluations (internship only)

All requirements have been met by the above named student.

Student_________________________________________Date_____________________

University Supervisor_____________________________ Date_____________________

Student Success Skills Group

Parent/Guardian Permission Form

Dear Parent or Guardian,

Your son/daughter __________________ has indicated an interest in participating in our Student Success Skills group, which begins _______________. Each of the eight weekly group meetings lasts approximately 45 minutes.

Purpose: 
The purpose of the Student Success Skills group is to help students build and improve certain critical learning, social and self-management skills. Everyone can improve in these important areas. Participation does not indicate a deficiency. 

This goal focused and skill-building group is about developing the skills considered necessary to be successful in school and with peer relations. The group focuses on tow important areas:

a) How to make school work easier and more interesting by developing goal setting, organization and memory skills, and how to increase/maintain motivation by monitoring academic progress. 

b) How to develop life skills, which include social and team work skills and how to manage conflicts, stress and anger. 

In addition, students monitor their progress on five key Life Skill areas, which include diet, rest exercise, fun and social support. By maintaining healthy patterns in these five areas student ensure that they have the high energy and positive mood need to excel in school. 

Benefits: 
It is expected that participating in the group, which focus on the skills needed for academic and social success, will lead to better academic performance and greater skill in working cooperatively with peers. These are skills everyone can improve in and are important over our entire life. 

Contact information:

For questions please contact ________________________ at _______________ (phone).

Parent/Guardian signature ______________________________ Date _______________
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DEPARTMENT OF COUNSELOR EDUCATION

Permission Form

I give permission for the audio/video taping of my child’s individual or group counseling session with _________________________ (School Counselor Intern) from _________ to __________. I understand that the School Counselor Intern is completing a Masters degree in School Counseling and that the taping is for the purpose of providing the counseling intern with supervision and may be used for training purposes. I also understand that the tape(s) will be destroyed after supervision has occurred. 

Student’s name: _______________________________________________

Parent/Guardian’s signature: _____________________________________ 

Date: __________

Case Study Format (1.2)
Counseling Children and Adolescents in the School
Choose one student you will be working with over a period of at least five to six sessions and provide the following information. In addition, you will also be asked to provide individual counseling summary notes for each session (see following page).

I. Background information on student (1.1)
a. Referral source

b. Description of student characteristics (age, sex, grade, cultural background, etc.)

c. Academic functioning

d. Social functioning (peers/family)

e. Description of family

f. Traumatic events/stressors (academic, personal, social)

II. Description of the problem (1.1)
a. Presenting problem

b. History – frequency, duration, intensity of presenting problem

c. What has been tried?

d. Previous experience with counselor

III. Treatment Plan (1.2)
a. Goal(s)  (include two short and two long term measureable and behavioral goals)
b. Action Plan

c. Consultation with parent(s)/teacher(s)

d. Evaluation of effectiveness

Individual Counseling 

Summary Notes (1.1, 1.2)
	Student _______________________________________
	Date of Session   _____________

	Counselor (graduate student):______________________
	Session # ________ of ________ 

	Presenting concern: (1.2)


	Use the following format as a guide to provide information about each of the individual sessions for the student described in your case study. 

	1. Mood of the student at start of session:



	2. Major issues addressed in this session: (1.1, 1.2)


	3. Counseling techniques utilized:



	4. Outcome of session (might include new perspective, ideas for change, plans for change, this to investigate/do before next session, change in affect, etc.): (1.1)

	5. Mood of student at conclusion of session:


	6. Issues to come back to: (1.1, 1.2)
a.

b.

c. 

	7. Strengths of session: (1.1)



	8. Weaknesses of session:


	9. Remarks:


	10. I learned that:



Individual Counseling

Tape Review Form (2.1, 3.1, 5.1, 12.1)
	Graduate student name: _____________________________
	Date of Review ______________

	Rater’s name:___________________________
	Age/Grade of student _________


	Please rate each of the following categories:


	E

Exceeds Expectations
	M

Meets Expectations
	D

Does not meet Expectations
	N.O.

Not observed

	Structuring (2.1, 2.2)

	1. Time frame and topic reviewed
	E
	M
	D
	N.O.

	2. Explanation of counseling process 
	E
	M
	D
	N.O.

	Core Conditions (2.1, 2.2, 5.1)

	1. Warmth, respect, positive regard, and genuine caring communicated 
	E
	M
	D
	N.O.

	2. Creates a comfortable environment which accepts and fosters diversity 
	E
	M
	D
	N.O.

	Counselor Responses (2.1, 2.2, 5.1)
	

	1. Attending skills utilized


	E
	M
	D
	N.O.

	2. Content and feeling are reflected accurately 


	E
	M
	D
	N.O.

	3. Open vs. closed questions used


	E
	M
	D
	N.O.

	4. Clarifying and summarizing


	E
	M
	D
	N.O.

	Problem Solving Model (2.1, 2.2, 4.1, 4.2, 5.1)
	

	1. Explore problem 


	E
	M
	D
	N.O.

	2. Define concretely the problem and goal 


	E
	M
	D
	N.O.

	3. Explore alternatives and consequences


	E
	M
	D
	N.O.

	4. Develop clear action plan


	E
	M
	D
	N.O.

	5. Evaluation and follow-up


	E
	M
	D
	N.O.


	I liked: (strengths, helpful behaviors, strategies) (3.1, 3.2, 12.1)

You may want to consider: (recommended changes) (3.1, 3.2, 12.1)





Small Group Program Overview

	Graduate student name: __________________________________________________________

	School _______________________________________________________
	Year:______


	Grade Level
	Small Group Topic to be Address
	ASCA Standard (Academic, Personal/Social or Career – A, B, C)
	Number of Sessions
	Begin Date/End Date

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Seven Group Leadership Skills

· Personalizing

· Structuring

· Model and Coaching

· Connecting

· Empathic Responding

· Involving everyone

· Summarizing and Goal Setting

Personalizing: There are two important parts to this skill. The first is making sure the group is sitting in a circle so everyone can see everyone else’s face without having to move. The second is making sure you know the names of all group members and use their names frequently when responding to their comments. Encourage group members to use names when they respond to one another. 

Structuring: This skill is used to explain the topic, rationale and time limit. An important part of structuring is providing a rationale for an activity. The rationale needs to be framed from a student’s point of view. The rationale clarifies the benefits to students, and creates interest and motivation. Structuring occurs at the beginning of a group session and whenever a new activity or topic is introduced. 

Structuring is also used to re-direct or get the discussion back on the topic when it digresses. Example: “For the next few minutes we’ll be discussing friendship.” When Maria starts getting off the topic, you might say,  “I’d like to hear about that, Maria, but I’m concerned that we won’t finish if we don’t move on.”

Modeling and Coaching: In the simplest form modeling is going first and showing the group how you want them to respond. Examples: “This is what I want you to do…(then demonstrate) “is everyone ready? Good I’ll go first…”

Modeling is central to role-play and role-play is central to skill building. Students are able to learn faster and at a deeper level when they can see multiple models performing specific target behavior. Whether the topic is managing conflicts, refusal skills, or leaving skills using the “tell, show, do, coach, model” is a powerful group skill. Effective group leaders not only provide a powerful model themselves but also look for opportunities for students to become models. 

Providing supportive and corrective feedback (coaching) is a very important part of skill teaching. Teaching group members to give coaching feedback is very useful. Before giving feedback, we recommend asking the student doing the role-play to comment on what they liked and if there is anything they might change next time. After the role-player finishes the leader and other group members give feedback.

The model we used is the sandwich approach. First, supportive feedback: strengths, positive, helpful behavior are pointed out, “I liked they way you… I thought the way you…was very helpful”. This is the fist slice of bread of the sandwich. Next, corrective feedback: non-helpful behaviors are pointed out in a respectful way and alternatives are suggested, “ you may want to consider changing…Instead you may want to try...””what are some other ideas the group has?” This is the sandwich filling. Last is the second piece of bread – more supportive feedback. To finish the feedback process offer to a summary of supportive feedback offered and some comment about your faith in the student using the feedback to continue to improve. 

Connecting: Connecting helps to build a sense of belonging and acceptance by helping the participants to see that others share their ideas and concerns. Examples: “Who else has had that experience?” “How many of you have ever felt that way?”

Another way to connect is to link the comments of participants. “Juan, that sounds a lot like what Venetta was saying earlier.” “Carl, I’ve noticed that you are Jim enjoy doing a lot of the same things. Can anyone else remember an idea some of us had in common?”

Empathic Responding: To encourage participants to discuss freely, it is important to reinforce their comments through empathic responses. The leader paraphrases the participant’s comments and tries to reflect the underlying feeling. This is an important skill to teach all group members. 

Examples: “Ok, Maria, that you for sharing that. I could tell you were very angry about your friends setting you up”. “So Carl, you like to be with people who share some of your interests and feel board and on edge when you are around people who don’t”. “Jenny, you seem to feel pretty excited about that.”

This skill is especially important at the beginning of the group. It sets the tone. Making it safe to respond is critical.  Empathic responding is a key way of communicating the core conditions of helping. In order for these group leadership skills to be effective, the group leader must communicate certain attitudes/qualities: Acceptance, caring, being non-judgmental, warmth, friendliness, and enthusiasm.

Involving Everyone: Two techniques to get everyone involved are the go-round and the hand-raise. The go-round lets everyone know you expect a response from each group member. When using the go-round, give some time before beginning. 

The leader usually goes first. “I’d like you to think of some qualities you look for in a friend. I’ll give you a moment to think of two or three, then we will go around and hear the ides from each of you.” “For the next few minutes I’d like us to think of things you enjoy doing for fun. I will give you a minute to think of three or four things, then we will go around the circle and hear from everyone”.

If a group member does not have a response when the time comes, ask, “Would you like me to come back to you?” or “I’ll check back with you in a minute.” In addition, good eye contact and looking interested in each comment, nodding your head, and asking follow-up questions are important way to keep participants involved. 

The hand-raise technique simply involves asking participants to raise their hands if the statement applies. Often the request o raise your hand is done non-verbally when the leader models raising a hand. “How many of you have every been in a group where one person tried to dominate?” (leader raises a hand).

Using pair share is a low threat way of getting high involvement. Ask students to share with a partner their ideas on a topic. Then ask pairs to report to the group what they discussed. 

In addition to go-rounds, the “How many of you” hand raise questions, and the pair share, remember to model the non-verbal behaviors of eye contact, leaning forward, and looking interested and ask follow-up, clarifying questions. Teach these important skills to the group, and remind them to use them. Regularly provide feedback on your observations of their use of these skills. 

Summarizing and Goal Setting: This skill can be used during the discussion or at the end. The leader can summarize or ask participants to summarize. The summary brings the focus back to the purpose of the discussion. An open-ended and personalized summary is often effective. 

Example: “We are almost out of time, and I would like for us to think about what we have talked about and been doing. What can you remember?” The leader fills in any gaps. 

“To end, I would like you to complete these two sentences: One thing I learned or relearned today was”… I will give you a minute to think, and then ask you to share with a partner, finally, I ask volunteers to share with the group.

To Increase Involvement and Deepen Learning:

· Ask before telling

· Use tell, show, do format

· Give think time

· Use: Diad sharing, go rounds, and role plays

· Teach social problem solving and use as opportunities come up

· Provide practice for learning skills and social skills throughout the group (student story telling – sharing strengths)

· Use children’s literature tied to the theme of the group

· Use process questions to deepen awareness and learning

· Use open ended questions to stimulate sharing and exploring 

 Teacher Referral Form

Teachers, 

Please provide the names of students that you think would benefit from our Student Success Skills group. The group meets once per week for eight weeks. Each group meeting lasts 45 minutes. The next group starts ___________________________.

We have found that all students benefit when the groups are heterogeneous in terms of academic and social abilities. Please help us balance the composition of each group with a mix of academic ability and behavior levels. We are trying to insure that students who have scored at level 1 or 2 on FCAT math or reading get a chance to participate in this proven program.

Thanks for your help as we all try to set our students up for success this year. 

________________________, School Counselor

	Name
	Primary reason for referral
	Areas of strength

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Example areas of strength:

Peer relations

Behavior control

Good effort

Organization

Reading ability

Math ability

Communication skills

Problem solving skills

“A Question of Balance”
Screening for Group Counseling

When conducting pre-group screening for your groups keep in mind that you want a heterogeneous group of students.

Attempt to balance for the following:

	Name
	Gender
	Behavior/Anger
	ADHD
	LEP
	ESE
	Level 1

R & M
	Strengths

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	Strength examples:

Peer relations

Impulse control

Good effort

Organized 


Before the First Meeting: Pre-Group Screening

There are several reasons to meet individually with students who have been recommended by teachers and parents for group counseling. 

1. To determine the appropriateness of the particular group for this students. It is your decision to determine who will be in the group. Certain students might be detrimental to the progress of the group. When teachers ask why Billy is not in the group, you can say, “It is not appropriate for him to be in this group. I am seeing him individually and I am working with his parents.”

2. To give information about the nature of the group and your expectations regarding attendance, confidentiality, and so forth.

3. To gain commitment from the student regard in attendance, participation, and confidentiality. Participation should be voluntary. If the student decides not to participate, advise the referring parent or teacher that when or if the student decides to voluntarily join the group, this service will be able – as soon as the next group begins.

4. To help the student identify goals to work on in the group.

5. To clarify student expectations about the nature of the group.

6. To comply with the ethical standards of the counseling profession (AACD, ASCA, AGSW).

This screening meeting usually takes approximately 10 – 15 minutes. Set aside a two-hour block per group for these interviews. What you gain is student understanding, a commitment and parent awareness and permission. If the student agrees to participate, the student is asked to take group information and consent form home. 

Pre-Group Interview Outline

1. Introduction

a. General description of the group

b. Why the students is being asked to participate

c. Participation is voluntary

2. What can be gained?

a. Meet new people

b. Work on goals

c. Learn new skills

3. Goal(s)

a. Help student select a general goal (can become more defined during group meetings)

b. Goals may change and are the business of the student

4. Expectations

a. Attendance, participations, and confidentiality

b. Check student expectations

5. Explain the parent and teacher forms and when/where to return them to the counselor

6. Brief summary and emphasis on positive aspects of group participation

The screening process allows you to be in a better position to decide who is appropriate for the kids of groups you are offering. No one else can make this decision as skillfully as you can. You know best your skills, the nature of the children participating, the content of the groups, and the readiness of each child. 

Small Group Counseling Format

Beginning

· Temperature check – feelings/energy

Example: Use go-rounds with scale such as a 1 – 10 rating to check on energy and mood. Some other areas to check include: grades, home-life, peers, teachers, fun, rest, exercise, diet. 

· Review last session

· Check on goals – Students report on applying lessons to their life

· Preview today – WIIFM

Middle: Ask, Tell, Show, Do

· Involve student in pair share and whole group discussions

· Ask be telling – related to today’s topic

· Provide new information and ask students to personalize – which ideas would be most helpful/useful to you

· Apply ideas: use peer coaching, multiple endings, art, music, games, bibliotherapy, storytelling

Ending: Review, Process, Goal Set, and Preview

· Review session and discuss what thoughts and feelings they had during today’s activities

· Think, write, pair share, and volunteers share goal for the week: Ask them to pick one thing they learned that could be helpful-useful to them in the next week. After think and write time, ask student to share their goal with a partner. Then ask volunteers to share their goal with entire group. 

· Preview next session

Small Group Counseling Format (11.1)
	Counselor (graduate student): ______________________



	Small Group Topic ________________________________
	Date ___________________

	Session Topic: 
	Session # ________________


	National standard development area(s):  Academic            Career                 Personal/Social



	National Standard(s):        A                         B                            C



	National Standard(s) Competencies:



	Sunshine State Standard(s):

	Purpose  Should be related to the identified competencies.


	Resources  What will you need to complete the activities/session?

	Beginning Review last session. Check on student goals – applying lessons to their life. Check on overall functioning – scaling – grades, home, peers, teachers, parents, fun, rest, exercise, and diet. Preview today (11.1)

	Middle Involve student in pair discussions, - ask before telling – related to today’s topic. Provide some new information and ask student to personalize – which ideas would be most helpful/useful to them. Apply ideas in role-play, drama, multiple endings and coaching, art, music, games and bibliotherapy. (11.1)

	End Discuss what thoughts and feelings they experienced during the activity/session. Ask them to commit to trying/applying some idea from today. (11.1)
 


Small Group Attendance

	School _______________________________

	Counselor Leading Group _________________________________

	Weekly group sessions start date __________
	Weekly group sessions end date __________

	Date for first monthly booster session _______
	Date for last monthly booster session _______


	Weekly Group Session Attendance
	Monthly Booster Session Attendance

	Student
	1
	2
	3
	4
	5
	6
	7
	8
	Student
	1
	2
	3
	4

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	


Session Topics

	1. 

	2. 

	3. 

	4. 

	5. 

	6. 

	7. 

	8. 

	Booster Sessions

	1. 

	2. 

	3. 

	4. 


Counselor Log for Completing Group Sessions

	Name ________________________________
	School _______________________________


	TASK


	# of STUDENTS


	COMPLETION DATE


	RATE EFFECTIVENESS 

1 = Low                                 5 = High

	Pre-screening
	
	
	1
	2
	3
	4
	5

	Session 1
	
	
	1
	2
	3
	4
	5

	Session 2
	
	
	1
	2
	3
	4
	5

	Session 3
	
	
	1
	2
	3
	4
	5

	Session 4
	
	
	1
	2
	3
	4
	5

	Session 5
	
	
	1
	2
	3
	4
	5

	Session 6
	
	
	1
	2
	3
	4
	5

	Session 7
	
	
	1
	2
	3
	4
	5

	Session 8
	
	
	1
	2
	3
	4
	5


Comments:

Group Counseling

Tape Review Form (3.1, 3.2, 6.2, 12.1)
	Graduate student name: _______________________________
	Date of Review: ___________

	Name of Group _____________________________________
	Rater’s name: _____________

	Session Topic ______________
	*Session # __________
(*Note: one SSS lesson 4 – 7, from the SSS small group manual, must be presented during internship)
	Grade level:    _____________


	Please rate each of the following categories:
	E
Exceeds Expectations
	M
Meets Expectations
	D
Does not meet Expectations
	N.O.
Not observed

	Planning and recommended format (6.2)

	3. Evidence of pre-group screening
	E
	M
	D
	N.O.

	4. Recommended format for group sessions followed 
	E
	M
	D
	N.O.

	Group Leadership Skills (6.2)

	1. Personalizing and structuring
	E
	M
	D
	N.O.

	2. Temperature check and goal reporting
	E
	M
	D
	N.O.

	3. Active listening and empathic responding
	E
	M
	D
	N.O.

	4. Clarifying, questioning, drawing out, and cutting off
	E
	M
	D
	N.O.

	5. Connecting, linking, universalizing
	E
	M
	D
	N.O.

	6. Focus: Establish, maintain, shift, deepen
	E
	M
	D
	N.O.

	7. Involve everyone, rounds, dyads
	E
	M
	D
	N.O.

	8. Practice/application of skill/information 
	E
	M
	D
	N.O.

	9. Modeling and coaching 
	E
	M
	D
	N.O.

	10. Encouraging and supportive of students and diverse points of view (6.2)
	E
	M
	D
	N.O.

	11. Voice, eyes, posture, energy
	E
	M
	D
	N.O.

	12. Summarizing and goal setting
	E
	M
	D
	N.O.


	I liked: (strengths, helpful behaviors, strategies) (3.1, 3.2, 12.1)
You may want to consider: (recommended changes) (3.1, 3.2, 12.1)



Small Group Counseling Unit

Student Feedback

	Small Group Counseling Unit  ___________________________________________________




	What I liked most about being in the small group was”

	What I liked least about being in the small group was:


	The most important think I learned as a result of being in the group was:



	Something I might change about the group if I could, would be:



	I would recommend that other students participate in small group on this topic.

	Yes
	MAYBE
	NO

	I would participate in another small group if I had the opportunity. 


	Yes
	MAYBE
	NO

	Anything else you would like to tell me about the group.


Classroom Guidance Program Overview

	Graduate student name: __________________________________________________________

	School _______________________________________________________
	Year: ______


	Grade Level
	Classroom Guidance Topic to be Address
	ASCA Standard (Academic, Personal/Social or Career – A, B, C)
	Sunshine State Standards
	Number of Classroom Sessions
	Begin Date/End Date

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Classroom Curriculum

Focus is on the most critical skills

High School

· Conflict/refusal skills/anger management/preventing depression

· Student Success Skills – goal set/cognitive strategies/study skills/Brainsmart

· Career plan/post secondary plan

Middle School

· Conflict/refusal skills/anger management

· Student Success Skills – goal set/cognitive strategies/Brainsmart

· Career exploration/interests/ 4 year plan

Elementary 

· Conflict/refusal skills/anger management

· Student Success Skills/Ready to Learn/Brainsmart/cognitive strategies

· Career/life skills

Curriculum Delivery Possibilities

· Teacher/counselor/parent partnership – follow-up activities in class

· Closed circuit weekly skits – students as primary actors

· Peer facilitators present classroom skits to model skills and facilitate small group discussions

· Counselor in class to model and reinforce

· Partner with CPI – Parent newsletters/workshop – Mega Skills/Active Parenting

· Middle and High School – In addition to the above ideas: elective course for academic and social competence

· Transition – identify those likely to need support – involved in summer jumpstart program – follow up in the fall – after first report card, offer after school and during school help to those with D or F

· Partner with BTS – increase tutoring and mentoring programs

Student Success Skills 

Focus is on most critical skills and dealing with blocks of learning

· Academic skills – underachievement

· Social skills

· Self-management/anger control

· Dealing with divorce

· Dealing with grief and loss
Classroom Guidance Format (7.1, 7.2)
	Title of Unit ________________________________
	Grade level _________________

	Focus of lesson ________________________________
	Lesson # ________________


	National standard development area(s):  Academic            Career                 Personal/Social



	National Standard(s):        A                         B                            C

	National Standards Competencies:



	Sunshine State Standard(s):

	Purpose  
	Should be related to the identified competencies.

	Materials 
	Describe any materials necessary for completion of the activities.

	Introduction 
	Provide rationale from student perspective to generate interest. Typically involves attention getters such as “how many of you” questions, quotes, props, music, puppets, pictures, poem, etc.

	Activity I 
(7.1, 7.2)
	Large Group – provide information, concepts, models. Typically involves asking what students already know before providing new information, discussion, brainstorming, defining, clarifying, and modeling.

Step 1

Step 2

Step 3 



	Activity II 
(7.1, 7.2)
	Small Group (2 – 6) Opportunity to apply learning to student development (academic, career, personal/social). Typically involves skill practice through role-play, problem solving, brainstorming, and prioritizing. 

Step 1

Step 2

Step 3  



	Closure: 
(7.1, 7.2)
	Opportunity to process lesson and set goals for apply learning outside of class. Typically involves the following questions: What was it like to participate in this activity? What did you learn? How can you use what you learned?


SSS Classroom Guidance Attendance Sheet

	Teacher: _____________________________
	Counselor: ____________________________

	Lesson Dates
	1
	2
	3
	4
	5
	B1
	B2
	B3


	Student Name
	SSS Attendance for Lesson #

	
	1
	2
	3
	4
	5
	B1
	B2
	B3

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	


Counselor Log for Completing Student Success Skills 

Classroom Sessions

	Name ________________________________
	School _______________________________


	TASK


	# of STUDENTS


	COMPLETION DATE


	RATE EFFECTIVENESS 

1 = Low                                5 = High

	Session 1
	
	
	1
	2
	3
	4
	5

	Session 2
	
	
	1
	2
	3
	4
	5

	Session 3
	
	
	1
	2
	3
	4
	5

	Session 4
	
	
	1
	2
	3
	4
	5

	Session 5
	
	
	1
	2
	3
	4
	5

	Booster Sessions

	Session 1
	
	
	1
	2
	3
	4
	5

	Session 2
	
	
	1
	2
	3
	4
	5

	Session 3
	
	
	1
	2
	3
	4
	5


Comments:

Teacher Comments:

Classroom Guidance 

Tape Review Form 

(3.1, 3.2, 5.2, 9.2, 10.2, 12.1)
	Graduate student name: __________________________________
	Date of Review: _______

	Rater’s name: __________________________________________
	Grade level: ___________

	*Session Topic __________________________________________

(*Note: one SSS lesson 2 – 5, from the SSS classroom manual, must be presented during practicum)
	Lesson # _____________

(8.1,9.1, 5.2, 9.2, 10.2)




	Please rate each of the following categories:
	E
Exceeds Expectations
	M
Meets Expectations
	D
Does not meet Expectations
	N.O.
Not observed

	Planning (8.1, 9.1, 5.2, 9.2, 10.2)

	1. Recommended format for classroom guidance followed (5.2, 8.1, 9.1, 10.2, 11.1)
	E
	M
	D
	N.O.

	2. Variety and pacing of activities 
	E
	M
	D
	N.O.

	3. Clearly focused plan & maintaining focus (9.1)
	E
	M
	D
	N.O.

	4. Materials, activities, language were developmentally appropriate and reflect needs of students from diverse backgrounds (5.2, 8.1)
	E
	M
	D
	N.O.

	5. Appropriate technology to support lesson was utilized (8.1, 12.1)
	E
	M
	D
	N.O.

	Group discussion skills (5.2, 8.1, 9.1, 9.2) 

	1. Structuring (time, topic, rationale-WIIFM) (9.1)
	E
	M
	D
	N.O.

	2. Active listening and empathic responding
	E
	M
	D
	N.O.

	3. Connecting/linking/universalizing (10.2)
	E
	M
	D
	N.O.

	4. Practice/application and small group discussion built into classroom lesson (9.2, 10.2)
	E
	M
	D
	N.O.

	5. Encouraging and supportive of students and diverse points of view (5.2)
	E
	M
	D
	N.O.

	6. Eyes, voice, posture, expressions, energy
	E
	M
	D
	N.O.

	7. Summarizing and goal setting
	E
	M
	D
	N.O.

	Classroom Management (5.1, 8.1, 5.2, 9.1, 9.2, 10.2)

	8. Adapts plans while a classroom guidance is in progress to address unexpected problems (10.2)
	E
	M
	D
	N.O.

	9. Employs strategies to re-engage students who are off task (10.2)
	E
	M
	D
	N.O.


	I liked: (strengths, helpful behaviors, strategies) (3.1, 3.2)
You may want to consider: (recommended changes) (3.1, 3.2)



Classroom Guidance

Teacher Evaluation

	Graduate student name: ____________________________
	Date # ________________

	Guidance Topic____________________________________
	Grade level: ______________


	Please rate the classroom guidance lesson based on the following:


	1 = Low                      5 = High
	Not observed

	1. The lesson addresses a need of most students this age.


	1
	2
	3
	4
	5
	N.O.

	2. My students seemed to enjoy the lesson.


	1
	2
	3
	4
	5
	N.O.

	3. My students were able to understand and apply the concept/skills involved in the lesson.


	1
	2
	3
	4
	5
	N.O.

	4. The lesson helped students develop learning and/or social skills needed for school success. 


	1
	2
	3
	4
	5
	N.O.

	5. The counselor involved all of the children in the lesson.


	1
	2
	3
	4
	5
	N.O.

	6. The subject and the way it was taught was appropriate for this age level. 


	1
	2
	3
	4
	5
	N.O.

	7. The counselor used appropriate classroom management skills. 


	1
	2
	3
	4
	5
	N.O.


	I liked: (strengths, helpful behaviors, strategies)

You may want to consider: (recommended changes)




Consultation Guidelines

The following is an action flow chart for before, during and after a parent consultation.

Before Consultation:

1. Know why consultee is asking for consultation

2. Look at permanent record

3. Gather information from teachers or parents

4. Decide what you hope to accomplish

5. Have a plan for how the consultation will go and some possible suggestions. 

During Consultation:

1. Structure the consultation. “We’ll have approximately 40 minutes for our meeting. As I understand it, the problem is… What I thought would be helpful is that together we get clear on what the problem involves and what is causing it or keeping it going. Then we will be able to put our heads together and develop an action plan to help you achieve your goals. Does that sound okay?”

2. Start with positives. Have the parent identify some strengths of the student being discussed. It is helpful for the counselor o add some positives from the information gathered from the permanent record, teachers, and contact with the student.

3. Use the following questions:

a. What is your main concern? (problem)

b. What changes would you expect to see if things begin to get better? (goal)

c. How long has this been a problem? How frequently does the problem occur?

d. What have you tried?

e. What was the child’s reaction?

f. What else have you tried? How did child react?

g. What do you think might work? (recycle)

4. Fill in background information gaps

a. Siblings (names and ages) and how they do in school, socially, athletically, being responsible and helpful. 

b. How student does in same categories as above in 4(a). (Ask about opportunity for play with peers (neighborhood, school, and activities).

c. How student gets along with siblings, mother, father, other significant adults at home, teachers. 

d. How a typical day goes: getting up, dressing, breakfast, afternoon, after school, dinner, homework, and bedtime. 

5. Offer suggestions after summarizing, “I’ve got an idea- what do you think would happen if…” Offer several suggestions and give consultee choice “which do you think would be most likely to be helpful to you?”

6. Focus on one or two issues at a time. Develop a plan that is clear, and possible.

7. Be encouraging to consultee and build in encouragement to child as part of the action plan. 

8. Get a commitment and starting time for agreed upon action plan. 

9. Summarize and set time for follow-up contact. 

After Consultation:

1. Make plan to follow through on any interventions involving you (counselor).

2. Contact parents if they do not contact you on agreed upon date for follow-up.

3. Be prepared to trouble shoot problems parents had in implementing plan.

4. Gather updated information from teacher or observation to share with parent.

5. Set time for second follow-up if needed. 

 Parent/Teacher Consultation Format

	Counselor (graduate student): ______________________
	Consultation date _____________

	Parent or teacher ________________________________
	Grade of Student _____________


	Problems/Concerns

	Background information

	Strengths of student:



	Permanent record review – Standardized test scores results, grades, medical concerns, special programs etc. 



	Other information gathered before consultation – From teachers, parents, observations, direct student contact, etc. 



	Summary of consultation

	What has been tried 

	Other plans/suggestions that parents/teacher agreed to try:



	Follow-up

	When:

	Where:

	Who:


Consultation Tape

 Review Form (3.1, 3.2, 6.1, 11.2, 12.1) 
	Graduate student name: __________________________
	Rater’s name: ____________________

	Focus of Consultation ___________________________
	Date of Review: ________________


	Please rate each of the following categories:


	E
Exceeds Expectations
	M
Meets Expectations
	D
Does not meet Expectations
	N.O.
Not observed

	Before consultation

	1. PR review, information from parents, teachers
	E
	M
	D
	N.O.

	During consultation (6.1, 11.2)

	2. Structure meeting – time, topic, process
	E
	M
	D
	N.O.

	3. Start with positives/strengths 
	E
	M
	D
	N.O.

	4. Clarify problem in concrete behavioral terms including duration and frequency 
	E
	M
	D
	N.O.

	5. Clarify goal of consultation in behavioral terms 
	E
	M
	D
	N.O.

	6. Clarify everything that has been tried and results – include examples and child’s reaction to intervention and adult’s emotional reaction


	E
	M
	D
	N.O.

	7. Goal of student behavior identified 
	E
	M
	D
	N.O.

	8. Clarify what client thinks might work
	E
	M
	D
	N.O.

	9. Gather missing information: peer relations, academic strengths/weakness, academic and peer performance of siblings, relationship to parents and siblings


	E
	M
	D
	N.O.

	10. Recommendations/suggestions offered as additional alternatives for client to consider – put client in role of expert to evaluation suggestion  (11.2)


	E
	M
	D
	N.O.

	11. Encouragement for student and parent/teacher built in
	E
	M
	D
	N.O.

	12. Commitment to implement plan obtained 
	E
	M
	D
	N.O.

	13. Follow-up meeting/phone conference set
	E
	M
	D
	N.O.

	14. Maintained professional integrity and honesty (6.1)
	E
	M
	D
	N.O.


	I liked: (strengths, helpful behaviors, strategies) (3.1, 3.2, 12.1)



	You may want to consider: (recommended changes) (3.1, 3.2, 12.1)




SDS 6820 Workshop Format (8.2)
	Graduate student’s name: ________________________________________________________

	Workshop title: ______________________________________
	Date: ___________________

	Description of workshop participants:  ______________________________________________

	Workshop format: ______________________________________________________________


	National standard development area(s):  Academic            Career                 Personal/Social

	Standard(s):        A                         B                            C

	Sunshine State Standard (s):

	Warm Up


	The “warm up” activity should help participants get into the topic and get ready to become involved. 

	Ask before telling 
	Participants should be asked to share some of their own ideas before information is given. How will you accomplish this? What questions might you ask?

	Workshop content
(8.2)
	What information will you be sharing/facilitating during their workshop? You might attach handouts, outlines, resources that you will be proving the participants.

	Personalize/Practice
(8.2)
	This would include asking participants to think about, write, or share some of their own experiences as related to the topic. It is also a chance to engage participants in an activity that will allow them to practice/apply the skills and information they have learned in the workshop. Describe the activities/process you will use to accomplish this. 

	Process/summarize
(8.2)
	Allow participants to process what they have learned or relearned. Some questions might include: What was it like to participate in the workshop experience? What did you learn or relearn? How can you use what you learned? Describe key questions you will pose.

	Evaluation
(8.2)
	Allow participants an opportunity to evaluate their experience. This might include the level of helpfulness of the workshop, what participants liked, what participants might change, as well as an opportunity to provide other comments related to the workshop.  


Note: Students are required to submit an agenda, handout, workshop format, slide outline of their PPT presentation, and a sample of completed evaluations during the internship. 
Student Success Skills Workshop

Teacher Feedback

	
	Not at all                               Very

Important                          Important

	How well organized was the workshop?


	1
	2
	3
	4
	5

	How important is it for your students to have the skills introduced in the SSS workshop?


	1
	2
	3
	4
	5

	How interested would you be in learning more about SSS skills and strategies for use in your classroom?


	1
	2
	3
	4
	5

	How interested would you be in having the counselor work with your students to introduce SSS skills and strategies?


	1
	2
	3
	4
	5


Teacher comments:

	Teacher Name: _________________________
	Subject Area: _________________________

	Grade Level: _________________________
	Date: ​____________


CONSULTATION IN THE SCHOOLS

There are many workbooks and textbooks available that are written for teachers who work with Attention Deficit Disorders (ADD) and at-risk children. 

Some common intervention strategies include:

· Changing the student’s seating in the classroom.

· Providing a quiet corner to work (active children sometimes prefer to be away from the rest of the class so they won’t be distracted.)

· Treating the child as a non-student for a day. (Please consult STET before trying this one because if it is not done correctly it could definitely produce undesired behavior.

· Teaching the teacher how to be encouraging:

· Look for small successes

· Comment on small behavior improvements

· Focusing on short periods of time rather then the entire six weeks or quarter

· Teaching the difference between praise and encouragement (STET)

· Change the assignment or modify it: shorter, fewer problems, different materials focusing on only essential material

· Switch to electronic: tape recorder, calculator, computer, 

· Give students alternatives to reading the chapter and answering the questions

· Suggest a peer helper from the same classroom or from your peer helper program

· Involve the student in the improvement plan. Often elaborate plans are made without the child’s input. 

· Involve the parent. Give them suggestions to try at home and let them know what you are doing at school. 

· Allow additional time to complete task/test. 

· Have student paraphrase directions for assignments in his or her own words.

· Provide a study guide.

· Reduce language level of materials. 

· Give specific questions to guide the student’s reading.

· Have student verbalize math problem step-by-step to ensure he or she understand each stage. 

· List steps of a process on a study sheet or tape; allow student to refer to it as they work.
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· Determine a daily/weekly goal with the student.

· Help the student keep a graph/chart of daily weekly progress. 

· Give students oral rather than written tests. 

· Develop a behavioral contract with the student.

· Ignore inappropriate behaviors.

· Remove the student from the group temporarily.

· Assist the student in organizational skills.

· Assist the student with study skills.

Teaching Teachers How to Refer Students


Teacher consultation frequently changes to collaboration with counselor intervening with the student. However, teachers frequently want the counselor intervention without spending their time in consultation. It is typical to get notes in your mailbox asking you to meet with a student or to be asked as you pass a teacher in the hall to see a particular child. Neither method of referral gives you much helpful information. 


Since time is a scarce resource for most teachers and counselors, the first meeting needs to be as effective as possible. The section below involves a modified-brief teacher-counselor collaboration-consultation with tips for preparing the student to meet with the counselor.

In order to have a good chance for success, it is helpful to do the following regarding teacher referrals:

1. Teach your faculty the referral process. Remind the faculty in August that when they make a referral they want you to be successful in helping the child referred. Your chances of being helpful goes up substantially if you get a few minutes to talk with the person who has the most helpful information about the student-the teacher.  

· Even if you use a referral checklist, face-to-face dialogue with the referring teacher is critically important to understanding the problem. Clearly defining the problem is the first and most important part of finding a solution.

2. Even with reminders about the referring process, you will get the hurried response “I don’t have time to discuss it, but please see Johnny about his classroom behavior.” 

· You many want to consider responding to this by saying, “Sure, I’ll be glad to see Johnny. I know you’re tied up now; could you stop by right after the kids leave or first thing in the morning, so you can fill me in before I meeting with Johnny?” Most of the time, this is sufficient. However, if you meet with “Is this really necessary, I’ve filled out the referral sheet?” You might respond, “I know you want me to be helpful and I can’t be as helpful as you or I want time to be without your input.”

3. Before meeting with the teacher, check the student’s permanent record (for helpful information). 

4. When you do get a change to discuss the situation with the teacher, it is important to get clear on four important points.

a. What exactly is the student doing that is most concerning?

b. How would the student behave if things started to improve; i.e. what would the student be doing differently?

c. How long has this been a problem?

d. What has the teacher tried and what was the student’s reaction to each intervention?
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5. End the meeting with “thanks for your time, I’ll be meeting with Johnny tomorrow morning and I’ll let you know how that goes. Please tell Johnny you asked me to meet with him and why. Stress your concern that things are not going well for him and you think talking with me can help. Mention I am very friendly, easy to talk to, and have helped many students with similar problems. The message should be positive and hopeful and should be delivered privately.”

· The follow-up could be any combination of the counselor working with Johnny individually or in small groups, further teacher consultation where teacher interventions could be explored more fully and/or parent consultation.

In Summary:

1. Teach your faculty how the referral process works including the importance of talking with you about the student.

2. Do not make a practice out of seeing students referred by teachers without talking to the teacher first.

3. When talking to the teacher get very specific in terms of behavior about problems and what getting better would look like. 

4. Ask the teacher to tell the student why she is asking the counselor to meet with the student and to help set up positive expectations about the meeting with the counselor.
5. Give feedback to the teacher about the meeting with the students and involve the teacher in future plans. 
Peer Facilitation

Self Reflection

	Graduate student name: _______________________________
	Student grade level: ________

	Frequency of involvement _____________________________
	Number of students: ________


	Focus of peer facilitation: How do the peer facilitators identify themselves? What are their roles? What skills have they been trained to deliver?

	Counselor (graduation student) role: Describe you role. You might be involved at various stages of the process (starting a peer facilitator program, identification of potential facilitators, training facilitators, supervising mediation, identifying student in need of services, processing facilitators experience, evaluating outcomes, etc.)


	What I liked about my experience:



	What I learned or relearned as a result of my experience:



	What I would change the next time I was involved with peer facilitators:

	What I would be sure to continue to include as part of my peer facilitators experience:
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