Syllabus
Spring 2005
ENC 3310 Advanced Exposition
Tues/Thur 9:30-10:50

	Course Section: ENC 3310-002
	Email address: jgalin@fau.edu

	Class Location AL 346
	Office Phone: 297-1221 and 297-2152

	Office location: SO 106 (UCEW) and SO 309 (English)
	  Office Hours: M 2:00 – 3:00 Thurs 11:00 – 12:00


Required Texts 
· Cushman, Ellen et al. Literacy:  A Critical Source Book.  Boston: Bedford St. Martin’s, 2002.

· Thierer, Adam and Clyde Wayne Crews Jr.  Copy Fights:  The Future of Intellectual Property in the Information Age.  Washington, DC: CATO Institute, 2002.


· Lessig, Lawrence.  Free Culture.  New York: Penguin Press, 2004. (can also be downloaded for free at http://free-culture.org/.) 
· Everyday Writer 3rd ed. http://comment.bedfordstmartins.com/CommentEveryday3e/ accompanied with the online program, Comment.  This text will be changing to the new edition in February, so I recommend that we use only the online version.  I’ll talk more about this text in class.
Other materials 
· Regular access to a computer with Microsoft Word and the internet
· At least two computer disks or other storage devices

· FAU  email account 

Getting Started

Like lower division writing courses you have taken, this advanced expository writing class will use complex issues and readings as the basis for thoughtful expository writing.  Unlike those early courses, you will have some say in what we read and how the class will unfold.  There are two primary themes that I have chosen for the class.  We can focus exclusively on one or the other or explore some of both.  Because both issues are quite complex, it may be tough to do them both, but we can discuss your preferences and see where they lead us.  
On the one hand, we can explore the issues surrounding literacy and literate communities.  We can explore issues that cross cultures and sub-cultures within the US and their impact on the growing global economy including competing definitions of literacy, their historical contexts and implications, and the movements of reform that have emerged from calls for functional, critical, community, multicultural, and electronic literacies, to name a few.  We would look at literacy from differing socio-economic, gender, and racial perspectives, working to understand the circles of power and knowledge that govern the claims to truth about literate practices.  
On the other hand, we can focus on the debates surrounding intellectual property, which involve learning something about copyright, fair use, peer-to-peer sharing, and the Digital Millennium Copyright Act.  The former will involve a series of assignments that explore theories of literacy and how they affect American culture and schooling.  The latter involves current debates going on in the popular press, Congress, and other public forums.  
The class decided on the first day to focus on both topics, with a bit more emphasis on Literacy.  Because both are specialized and require background reading, we will basically divide the semester into two units with a paper required on each.  Each student will then decide whether to focus on literacies or copyright for the third and final, research project for the term.  We will create research teams depending on projects of choice.  

As a preface to both units, we will begin the term by reading excerpts out of several rhetorical texts that frame the kind of rhetorical analysis that we will be doing with the materials of each unit.  You will find the list of assigned readings for the first few weeks of the class below.

Our primary goals will be to:

· use readings as a stimulus to critical thinking through writing;
· unpack the arguments of others to reveal their methodologies and purposes;

· examine the rhetorical patterns in readings and each others’ papers to broaden your writing strategies;
· position your own arguments about copyright in relation to those of others; 

· revise and edit your own work for global, conceptual, local, and sentence-level problems and stylistic variation; 

· engage in complex and sometimes heated discussions that affect us and the world in which we live and work;
· work collaboratively with others; 

· utilize a suite of computer technologies that will facilitate the work of the class; and
· foster a caring and reflective atmosphere in which we all respect the thoughts and comments of each other.  
Course Focus 1 on Literacy 

Ever wonder what literacy really is and what cultural assumptions govern its practices in teaching, politics, and communities?  If you are considering being a teacher in primary or secondary schools, college, or community literacy program, this course is a must for you.  If you consider going into public policy or the social sciences or if you’re simply a concerned citizen, this class will provide you with the kind of critical take on literacy in American culture that will enable you to participate in a wide range of critical and cultural debates that shape our national agendas.  

In this Unit, we will explore issues that cross cultures and sub-cultures within the US and their impact on the growing global economy including competing definitions of literacy, their historical contexts and implications, and the movements of reform that have emerged from calls for functional, critical, community, multicultural, and electronic literacies, to name a few.  We will look at literacy from differing socio-economic, gender, and racial perspectives, working to understand the circles of power and knowledge that govern the claims to truth about literate practices.  To do these things, we will ask many questions, but will certainly cover the following:

What is literacy?

What are the many ways that this term has been defined?

Why does it get defined as it does?

Who gets to define the term and to what effects?

What makes literacy an important concept?

What are the social, political, and economic assumptions that underlie each definition? and

Why should we, as educators, study this term?

I offer the two following definitions of literacy as a way to start the conversation.  Unlike a functional literacy, which might be defined as the minimal skills needed to function in a culture, both of the following are more complex. These definitions overlap and yet differ from each other, particularly in the way they construct the role of social interaction. 

John Dewey, in "Teaching for Student Change: A Deweyan Alternative to Radical Pedagogy," says: 

[Literacy] is the ability to respond to the inevitable uncertainties and fluctuations in real life; the ability to respond to [novel] situations, access one's cultural resources, reshape one's planes and decipher influential knowledge from one's experiences.

Through the language of John Dewey, an educational theorist from the turn of the century, we can view literacy as the process of using familiar systems (family, occupational, social systems) to situate or place ourselves within an unfamiliar context that allows us to understand and interpret meaning.  The emphasis here is not on providing us with a "set" way of knowing, but in encouraging us to use the elements of our education, experience and cultural base to understand ourselves as individuals and the meanings we create. 

Like Dewey, Charles Schuster describes literacy in "The Ideology of Literacy: A Bakhtinian Perspective" as making meaning within cultures.  Unlike Dewey's focus on meaning making from an individual perspective, Schuster understands literacy as it functions within a community.  Schuster says: 

Literacy is the power to be able to make oneself heard and felt, to signify. Literacy is the way in which we make ourselves meaningful not only to others but through the other to ourselves.

Schuster argues here that literate Americans need more than the simple skills of reading and writing.  He argues that literacy is the power to speak and be heard across cultural boundaries.  Furthermore, he argues that we make ourselves meaningful by communicating ideas to others, but more importantly by acknowledging that meaning travels through others and then reflects back to ourselves.  Schuster's definition focuses differently on social concerns than Dewey's. 
Course Focus 2:  Copyright as Intellectual Property 

Lawrence Lessig writes in Free Culture that 

The “war” that has been waged against the technologies of the Internet—what Motion Picture Association of American (MPAA) president Jack Valenti calls his “own terrorist war”—has been framed as a battle about the rule of law and respect for property.  To know which side to take in this war, most think that we need only decide whether we’re for property or against it.  (10)

While he too believes that “piracy” is wrong and should be punished, he adds that 

those simple beliefs mask a much more fundamental question and a much more dramatic change.  My fear is that unless we come to see this change, the war to rid the world of Internet “pirates” will also rid our culture of values that have been integral to our tradition from the start.

The debates over intellectual property that have raged over the past 10 years with the emergence of the Web have been dramatic in legal circles.  No less than 15% of the national GDP is said to be generated by the music, film, software, and other corporate ownership of intellectual property.  Billions of dollars are at stake for owners.  Lawrence Lessig argues that at least as much is at stake in for the public and that the very balance on which copyright was founded in the US Constitution, is in jeopardy.  Article I Section 8 Clause 8 of the Constitution states:

The Congress shall have Power … To promote the Progress of Science and useful Arts, by securing for limited Times to Authors and Inventors the exclusive Right to their respective Writings and Discoveries; 

This statement creates the justification and rationale for much of the patent and copyright law that emerged in the early 1900s and serves at the lightning rod for corporate and public interests alike.  The delicate balance on which copyright is based provides incentives for creators to produce works and hold a limited monopoly to those works for a designated period of time.  The time limitations on those incentives insure that others who follow will be able to build on the creative efforts of those who preceded them and thereby further the general good of the culture at large.  


In this unit we will sort through some of the arguments that lie in the balance of these debates.  We will study the rhetorical situation of arguments that provide them with their authority, or lack thereof.  We will participate in the ongoing conversations online concerning these issues and contribute to debates that directly impact our lives.  

(Visit FindLaw at http://caselaw.lp.findlaw.com/data/constitution/article01/ for a clause by clause technical explanation of the US Constitution.) 
There are many places where you can find the complete body of Copyright law on the web.  One such place is Copyright at http://www.copyright.gov/title17/. 
Writing Across the Curriculum (WAC)
This course fulfills the FAU’s requirements for WAC and the state’s requirements for three credits of Gordon Rule writing course.  You will be writing three formal essays and developing a group project that includes individual writing and a group presentation.  The three essays include: Rhetorical analysis of “Seeking Mona Lisa,” careful study of Jay David Bolter’s concept of re-mediation,  and gender reading of images in popular media.  The group project involves the development of a war memorial an historical account of a specific armed conflict.  You will be integrating images and text into the project and your presentation.  Each of these projects will be substantially revised at least once over the course of the term.  Typically, these assignments will be evaluated for thoughtful response to the assignment, carefully developed and well organized argument, effective use of evidence (including quoted material), and clarity and correctness of the writing.  The oral project will be evaluated based on the effectiveness of delivery, quality of design, coherence, creativity and theoretical justification, clarity and conciseness, and distribution of work for all participants.  
Philosophy

The work of learning to write and read is a life-long process. No matter where you are now in your abilities to write and read as ways to think, you will always be capable of more than you have already accomplished. Whether you come with a great deal of formal training in academic writing, or very little, all of you bring with you more writing and reading experience than you realize.  

It should not be surprising, then, that I understand the work of writing as a great deal more than the acquisition of skills.  The class operates like a seminar at some times and a workshop at others. Often you will work with small groups of students, within which each student is expected to develop his or her ideas about a particular subject and share them with the group. There will be times when you will be reading each others' papers and making suggestions for revision. And there will also be times when we will discuss a single paper or reading as a class and all of you will be expected to contribute to the discussion.  

You will find first and foremost that the assignments of this course are designed to encourage you to re-imagine the work of reading and writing as opportunities to develop new ways of seeing, knowing, and making meaning. They are designed as invitations for you to question habitual ways of thinking, to move beyond obvious responses, and to develop your own strategies of posing questions about the reading, writing, and thinking you do.

Revision 
You can expect to write regularly, either a paper, reader response or discussion group post each week.  The essential work of any writing course is revision. There is more to writing than first thoughts, first drafts, and first pages. A writer learns most by returning to his or her work to see what it does and doesn't do, by taking time with a project and seeing where it might lead. This class is a place where you will practice writing, but it is also a place where the writing is expected to change. You will be writing regularly, but you will also be revising regularly - stepping outside your writing, to see what it might represent (not just what it says), and to make changes. In spite of what you think you are saying, your text will become what others make of it, what they say you said. You will be taught how to read your own writing, how to pay close and critical attention to what you have written, and you will be trained to make this critical attention part of the cycle of production, part of your work as a writer.  The course is organized so that you will work a single essay through several drafts; each essay may be a part of a larger project. When I assess your writing I will be looking primarily at your progress from draft to draft. 

Class Policies
Courtesy:  Pagers or cellular phones should be turned off or not brought into the classroom.  Radios should not be used in the classroom.  Disruptive behavior, as defined in the Student Handbook, will not be tolerated, and, if persisted in after admonition by the teacher, will be grounds for removal from the class.  Disruptive behavior includes persistent lateness, leaving and re-entering the room while class is in session, and eating in class.
Compliance with the Americans with Disabilities Act (A.D.A):

Students who require special arrangements to properly execute course work must register at the Office for Students with Disabilities at SU 133 (561) 297-3880) and identify themselves to the instructor immediately after the first class meeting.

Gordon Rule:
This is a "Gordon Rule" class, which means that you must write 6,000 words and achieve a grade of "C" (not C-minus) or better to receive credit.  A student with a grade below C will not get credit for the course.  The formal papers and in-class writing will exceed 6,000 words.  Furthermore, this class meets the University-wide Writing Across the Curriculum Guidelines that determine what objectives students are to achieve by the end of an upper division Gordon Rule class. 
Class Attendance:  
You have a responsibility to the group to be at ALL class meetings and to be on time. If you know ahead of time that you'll have to miss a class or be late (and this should happen only under exceptional circumstances), you must let your instructor know. Call or email me at the numbers listed above, but be sure to get in touch before you miss a class. If you are absent on a day that a paper is due, make sure you post it to the course Blackboard website before the class is to begin so that you have an opportunity to receive full credit.  

We have so much work to do that if you fall behind in the course it becomes hopeless.  Please note that your fourth, fifth, and sixth unexcused absences will each lower your grade by a letter grade.  An excused absence requires documentation such as a doctor’s letter. Two weeks of absences, excused or unexcused, will result in an F unless you successfully apply for a grade of W.  Tardiness in class is also not permitted.  Two late arrivals in class are equivalent to one absence.  In-class writings will be done, some of them unannounced, and they cannot be made up without a doctor's letter explaining your absence.  Class work requires that you bring the course readings and a backup copy of all of your work to every class.  If you don’t, you will be asked to leave, and this will count as an absence.  In general, this is an active course requiring active, collaborative participation.  You have to be here.
Late Papers  
Papers will be graded down one grade level for each day they are late unless you present a doctor's letter testifying to a serious medical problem.  If for some reason you find yourself unable to turn in a paper on time, I expect you to submit what you have completed by the class time on the due date with a cover letter explaining what work you still plan to do.  (I discuss cover letters further below.)  Since one missed paper counts heavily in your final grade, meeting deadlines is essential.
Plagiarism: 
The Undergraduate Catalog describes academic irregularities, which, on the first occurrence, can result in a grade of “F” for the course and a notation on a student’s record, and, on the second occurrence, can result in expulsion from the University.  Among these is plagiarism.
Plagiarism is a form of theft.  It means presenting the work of someone else as though it were your own, that is, without properly acknowledging the source.  Sources include published material and the unpublished work of other students.  If you do not acknowledge the source, you show an intention to deceive.  Plagiarism can take several forms:
· If you use someone else’s words without enclosing them in quotation marks and identifying the author and work cited, you are plagiarizing.

· If you put someone else’s original ideas in your own words without identifying the author and work cited, you are plagiarizing. 
· If you present new, unique, or unusual ideas and facts that are not the result of your own investigations or creativity without identifying whose they are, you are plagiarizing. 
Some of you may have turned in papers in other classes or in high school that followed one or more of the practices above, and some of you may even have been encouraged to think that these practices were acceptable.  In the world outside of high school and college, however, such practices regularly lead to lawsuits, lost jobs, and permanent disgrace.  FAU’s responsibility is to prepare you for that world, and so it takes plagiarism very seriously.  It will result in academic failure, and it can result in expulsion.  You should remember, as well, that plagiarism is almost always very easy to spot.  I look for inconsistencies of writing style, and I have access to an Internet service that can conduct large-scale searches for the sources of suspicious papers. If you are uncertain whether you are making the proper use of sources in your papers, do one or both of the following: 

· Play it safe, and cite the source even if the ideas you are using may turn out to be common knowledge.
· Consult me or consultants in the Center for Excellence in Writing in advance.
Schedule and Routines 
You should plan to read each assigned reading twice before we begin to discuss it in class. The first time through you should read quickly (skim), to get a general sense of what the writer is doing, what the piece is about. Then you should read through a second time, this time working more closely and deliberately with the text, focusing on those sections that seem difficult or puzzling or mysterious. You should read with a pencil, marking the text in a way that will help you when you go back to it (particularly when you go back to it as a writer).

Each week you will write or revise an essay, write a reader response or other less formal writing project, or contribute to our online Blackboard Discussion Board. You should be prepared to share these drafts electronically with each other.  All drafts will be stored electronically in an online grade book, and I will respond to your work electronically.  In essence, we will have a paperless classroom.  You will receive feedback from either me or your peers on every draft that you produce, and you will have opportunities to revise regularly.  Nonetheless, you should expect to put in your best effort for each draft that you write.  If a draft reflects careless organization, proofreading, or incomplete response to the assignment, I will likely return it to you with little or no commentary and will automatically count the draft late.  I will not place grades on the first drafts of your first two papers so that you can get used to my style of commentary and can achieve the best possible grades on your early work for the term.  After that, I will place grades on each draft.  The stronger the revision, the better your grade will be.


I am on campus nearly every day of the week, but I prefer you try to meet with me during my office hours.  I will be happy to chat with you at any time about your work or your grades.  I may ask to see you to discuss a paper or I may refer you to the UCEW for additional support.  

Class Participation 
Your papers will be reproduced regularly (with names removed) and used for class discussion. Most of the class time will be spent discussing electronic copies of your essays. This is as important to your education as the time you spend alone working on your writing. You are expected to attend all classes. Because you will be writing every week, and because one week's work will lead to the next assignment, you cannot afford to fall behind. You will be responsible for commenting on one group member's essay or draft each week. When you do, you are to sign your name to your comments.
Response/Conversation/Difficulty Papers and Questions for a Second Reading 
Because of the complexity of our readings, I’ll also ask you to complete exploratory writings that will help you engage them effectively.  At times, you may be looking for what you understand as the most important or interesting passage and discussion how that passage helps you understand the overall argument.  At other times, you will be discussing what makes a reading difficult to understand. At other times, you will be posting your thoughts to a class discussion board and adding resources that you have found to our class website for others to use.  You will be evaluated on the level of engagement in these responses and your ability to make significant connections to the readings.
Use of Computers
As word processing and Web use are integral to our daily lives, all first year writing courses now require students to have regular access to a computer for composing and revising work.  I typically teach all of my classes facilitated by computers when possible.  The numerous computer labs on campus are listed at http://www.ecs.fau.edu/Labs/.  As I mentioned above, we will be using Blackboard as our class management software and a program called Comment for sharing each other’s work.  In addition, many of our class texts will be available online, and we will be sharing resources with each other regularly via our course website.  Please make sure you have consistent access to a networked computer.  My comments will all be made in MS Word, so if you have a different word processing software, you will need to talk to me about submitting our work in rich text format and plan to use university computers to read my comments.

Guidelines for Written Assignments
· All assignments must use MLA style. All disciplines at the university use a particular style manual. In English, we use The MLA Style Manual. You do not need to go out and buy the complete MLA Style Manual because the handbook for this course includes all the directions you will need for MLA style in this course. You will need to consult the handbook for directions on how to cite and quote other texts in MLA style.
· All assignments must be typed and submitted electronically. Do not use the word processor as a glorified typewriter by writing your essays with paper and pen first and then typing them into the computer. If you are in the habit of doing this, make one of your goals for the semester to break that habit; it is inefficient and impractical. Writing will be faster and easier for you if you compose directly on the computer.
· All assignments must be double-spaced so comments can be written between the lines.
· All assignments must have one-inch margins on all four sides. All assignments must be proofread for technical correctness.  I will help you identify your patterns of error, but the responsibility for proofreading will be yours.  Papers that show an unacceptably high level of error or carelessness will be returned for you to proofread before resubmitting them. 
· Papers that do not conform to all of the above will not be accepted.
· Papers are to be submitted by uploading to the class website.  (Please do not email me papers separately.  I get over one hundred messages a day and am bound to lose it if it is not uploaded in the proper place.)
Cover Letters
You should expect to submit a short cover letter for each formal draft that you write that describes what you liked about the draft, what work still needs to be done, and what you would like me to pay special attention to as I read.  For revisions, I will ask you to explain what has changed in the draft, what work needs still to be done, and what parts you want me to read carefully.  We will discuss cover letters further in class.
Grading
As you can see from the schedule below, this class will require you to write every day. Consequently, there is no time to “make up” work missed. Your grade is a reflection of the work you do. If you are absent for any reason, you will miss work. Therefore, if you are absent for any reason, you will affect your grade.
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At the end of the term, you will have some choice over which papers you want me to emphasize for your final grade.  You will be expected to submit all required work but will be able to chose a couple of pieces that do not factor into your final grade.

When calculating your final grade, letters will be counted as follows.
A = 100-93; A- = 92-90; B+= 89-87; B = 86-83; B- = 82-80; C+ = 79-77; C = 76-73; C- = 72-70;  Failure for Gordon Rule purposes = below 73.  
In general, I will avoid the grades of D and F until the final grade.  As I said above, if the work is unsatisfactory because it has not been proofread, organized, or completed, it will simply be turned back with a request to bring it up to an acceptable level.  If it is not yet ready for a passing grade despite your best efforts, I will return it with comments but without a grade.  As noted above, revision is central to this course, and it is always an option until we run out of time at the end of the course. Remember, however, that if you end the term with work in this unfinished state, you will fail to get Gordon Rule credit for the course.
Weekly Schedule:

Week 1: 
Tues Jan 11th Introductions and deciding on course focus
Thur. Jan 12th Introduction to Rhetorical Situations:
Read Lloyd F. Bitzer’s “The Rhetorical Situation” from Rhetoric: Concepts, Definitions, Boundaries 300-310; and Merrill Sheils’ "Why Johnny Can't Write." 58-65.  (both articles in Blackboard’s Course Documents)
Week 2:  Literacy Autobiography
Tue. Jan 18thth 
Literacy Autobiography Due (see course assignments in Blackboard at http://blackboard.fau.edu/ 
Thur. Jan 20th Examining Rhetorical Situations
· Review: Lloyd F. Bitzer’s “The Rhetorical Situation” from Rhetoric: Concepts, Definitions, Boundaries 300-310; and Merrill Sheils "Why Johnny Can't Write." 58-65, Excerpts from Rhetoric:  Concepts, Definitions, Boundaries including definitions of ethos, logos, pathos and enthymeme, and “Analyzing an Argument:  A Simplified Toulmin Method” in Course Documents of Blackboard.  Develop notes on reading “Why Johnny Can’t Write” as a rhetorical situation.  Make sure to apply Bitzer’s analysis carefully.
Week 3: Applying Rhetorical Situations and Workshopping papers
Tues. Jan 25th Read The Imperative For Educational Reform, April 1983 (http://www.ed.gov/pubs/NatAtRisk/index.html ). Read the “A Nation At Risk “section carefully and skim the other two sections below as well.  

· Introduction 

· A Nation At Risk 
· Findings
Draft of paper #1 Due (rhetorical analysis of a “A Nation at Risk”) see Assignments in Blackboard
Thur. Jan 27th  
Read the Introduction to Literacy A Critical Sourcebook, “Surveying the Field” 1-15 and “Lessons From Research with Language-Minority Children” in Literacy A Critical Sourcebook 156-171.
Week 4:  So What is Literacy Anyway? (Choose one of the three readings over the next three days to write a Reader Response for the day that the reading is due.  Go to Blackboard for the Reader Response assignment)
Tues. Feb. 1st  Brian Street’s “The New Literacy Studies” 430-442 from Literacy A Critical Sourcebook
Revised draft due of paper #1
Thur. Feb. 3rd  James Paul Gee’s “Literacy, Discourse, and Linguistics:  Introduction and What is Literacy?” 525-544 from Literacy A Critical Sourcebook
Week 5: 

Tues. Feb 8th  Lisa Delpit’s “The Politics of Teaching Literate Discourse” 545-554 from Literacy A Critical Sourcebook and excerpt from “National Literacy Campaigns” 608-615) from Literacy A Critical Sourcebook
Thur. Feb 10th Drafting workshop for revision of Formal Paper #1 (Make sure to bring your research materials, quotes from the chapters we have read since the first draft, and your thoughts on revision based on my comments.)
Week 6:  
Tues. Feb 15th  Revision of paper #1 due (See Blackboard Assignments for revision instructions)
Thur. Feb 17th " Must Literacy Be Taught Or Can It Only Be Acquired?  An Experiment with Intellectual Property
selected articles on peer-to-peer file sharing from the popular press and the EFF’s “How Not To Get Sued By The RIAA For File-Sharing (And Other Ideas to Avoid Being Treated Like a Criminal)” http://www.eff.org/IP/P2P/howto-notgetsued.php
Week 7:  The Copyright Delimma:  Fair Use and the Balance of Rights
Tues Feb 22th   Kembrew McLeod’s “Preface” in Owning Culture ix-xvi and an excerpt from “The Private Ownership of Culture” 1-12
Choose one or more of the articles for Feb 22nd – Mar 3rd on which to write a reader response and submit the day the reading is due.
Thur. Feb 24rd Jessica Litman “Choosing Metaphors” in Digital Copyright 77-88, the Fair Use Statue, Section 107 of the U.S. Copyright Act, and “Common Scenarios of Fair Use Issues: Copying Works for Classroom Handouts” 
Week 8: The Balancing Act and the DMCA
Tues Mar 1st Tom W. Bell “Indelicate Imbalancing in Copyright and Patent Law” in Copy Fights 1-16 and James V. DeLong “Defending Intellectual Property” in Copy Fights 17-41
Thur. Mar 3rd 
Rich Boucher “The Future of Intellectual Property in the Information Age” in Copy Fights, 95-105 and Drew Clark “How Copyright Became Controversial” in Copy Fights 147-161. 
Week 9:  

Spring Break Mar 7th-13th
Week 10: 
Tues Mar 15th Mike Godwin “The New Legal Panic over Copyright in Copy Fights 177-183 and Mitch Glazier “Life after the DMCA and Napster” in Copy Fights 185-188
Thur Mar 17th  Class must post and discuss paper drafts on the online forum.  I’ll be out of town for a conference.
Week 11:  

Tues. Mar 22nd Paper #2 due 
Thur Mar 24th View “Battling for Ownership in the Arts” videos for discussion (These will be posted online if I can figure out how)
Week 12:  Getting Started on Final Projects: Forming Research Teams 
Tues Mar 29th (one paragraph proposal due) Discuss and brainstorm final project
Thur Mar 31st  (Assigned readings for the literacy or copyright projects. )
Please read for: 
LITERACY:  "The Social Context of Literacy" in Perspectives 243-253, " Becoming Literate:  A Lesson from the Amish" (online) 29-38, "Protean Shapes in Literacy Events" in Literacy:  A Critical Sourcebook 443-466, 

COPYRIGHT:  Chapters 5 “Piracy” 62-79 and 10 “Property”116-173 of Free Culture:  How Big media Uses Technology And the Law to Lock Down Culture and Control Creativity [Please download this book for free at http://free-culture.org/freecontent/], 
Week 13:  Research for Final Projects due
Tues Apr 5th  Library Day for researching final projects
Please read for:
LITERACY:  "Magical Practices Among the Nacerima" (online reserve 520-526), and "The Ethnography of Literacy" in Perspectives 421-429.  

COPYRIGHT:  “Revising Copyright Law for the Information Age” (online) 171-191.
Thur Apr 7th
Bring Research to class to plan projects and discuss with your project teams
Week 14: Workshop final project
Tues Apr 12th  Final project drafts due 
Thur Apr 14th  Workshop final projects
Week 15: 
Tues Apr 19th  Revision workshops for final portfolio
Thur Apr 21st Revision of Formal Paper 2 Due
Week 16:

Tues Apr 26th  Draft of cover letter due if you hope to revise it
Reading Day
Thur Apr 28th  Final Portfolio workshop
Week 17:
Thur May 5th 7:45 – 10:15 AM Final Exam Day
Revision of final projects and final portfolios due with final cover letter

