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TRANSCRIPTS OF DR. JOHN GARDNER’S WORKSHOPS AT FAU, 01-28-05

These transcripts were prepared by Tom Pusateri, FAU’s Assessment Director.  Tom accepts responsibility for any error or omission in these transcripts.  Please contact Tom if you have suggestions for improving the accuracy of this record.
Throughout the transcripts, questions or comments from FAU’s staff, administration, students, and faculty are italicized.  John Gardner’s comments or questions are set in plain text.
10:30 AM Meeting with Students Affairs Staff

I have a concern about the reduction of health and physical education as requirements for all undergraduates (this is where they could learn about STDs, drug use, etc.)

Many institutions have begun integrating this content into their first-year seminars

One-third of FAU’s first-year students have the same profile as John did in his first year (failing or near failing grades in many courses).  
How do we transform our students towards success?  Students respond to “epiphany moments” which provide purpose and direction to their studies.
Students need advocates.  The first year should not be used to “weed out” poor students but to provide all students the opportunity to succeed.
How aware are FAU’s constituents of what we’re doing on campus?  E.g., We do have a convocation on campus, and we do have an academic component to orientation.

What is the impact of the multicampus structure of FAU?

There are about 60 such institutions in the US.  A fundamental question for these institutions:  How much autonomy and distinct cultural differences should be encouraged/tolerated at each institution?  One extreme provide complete autonomy whereas the other views the university as “one university geographically distributed” (common procedures, curricula, etc.).  The answer to this question requires collegial mechanisms that involve representatives from all campuses.  
Some institutions take an authoritarian approach, where the administration on a main campus dictates policies to all; other institutions take a more collegial approach where all campuses collaborate and communicate.  
One key issue:  How much faculty interaction occurs across campuses, particularly in decisions on appointment and tenure?  

Does the institution offer the same orientation, advising model?  FAU has a central first-year advising office; should there be a more decentralized model on other campuses?  Do campuses share learning strategies and the use of learning communities?
Only two of FAU’s campuses enroll  first-year students
The questions above may then need to be addressed at the upper-division (e.g., Gardner’s work on senior, culminating experience).  Is there a requirement for a capstone experience, or demonstration of mastery, that is shared across departments among all campuses?

What is the status of the student affairs function at FAU on the first year of college?  The profession of student affairs is relatively new; it developed as a result of WWII – to transform the university towards greater research capacity.  We now have hundreds of research universities.  To have powerful research institutions, we had to transform the faculty to focus more on research; we’ve removed faculty from the student services components of their positions and relegated it to a new profession, student services.  
We set up a socialization process for student affairs in departments of education, which traditionally has had low status, and this perception affected the status of student services.  Faculty members perceive student services as a lower caste, and student services staff are aware of faculty perceptions.  Administrations tended to permit this; housing became a “cash cow,” and counseling and advising services were conducted independently of academics.  As a result, student services became separated from academics.  
However, during the 1990s, financial resources in higher education became tight and student services suffered dramatic cutbacks.  Related to these changes, 1994 Student Learning Paradigm (National association of student services workers) and follow-up documents (Learning Reconsidered). These documents redefined the primary role of student affairs as supporting student learning.  How should student services assist the university in creating a powerful learning environment?  This is an important and sound philosophy/strategy that has continued to the present.
However, the student affairs culture is divided on their response to this redefinition of its role.  Some staff members do not view their role as supporting student learning; they still see their role as, for example, the “housing business.”  If residential life isn’t addressing ways to enhance the quality of education for residents in ways that students living off campus are unlikely to realize, then residential staff is not reflecting the new philosophy of student services.
This logic argues against a separate structure for student affairs, with its own VP reporting to the President.  Instead, the Provost should be responsible for student affairs; however, this structure often threatens those who like the old status quo.  FAU now has student affairs staff that reports to the Provost, which is consistent with the new philosophy.

“Learning Reconsidered”:  How is this document used as a strategic planning tool?

John’s not familiar with how this document may have been used by some institutions.  There’s a broader question:  What could and should people read if they wanted to understand new ways of thinking about undergraduate education?  

The National Survey of Student Engagement (NSSE):  George Kuh developed this survey.  George is publishing a book of case studies (Jossey-Bass) which examines 20 high-performing colleges/universities based on NSSE data.  John also is publishing a book of case studies examining 13 institutions on their first year programs.  John suggests that FAU could read these case studies to determine how FAU might adapt its practices.  FAU could also use the NSSE data it has collected to have institutional conversations about student learning on campus.

The Title III Grant that FAU is pursuing provides an opportunity for collaboration for an intensive self-study of the institution’s first year programs.  Perhaps FAU could link this initiative with the SACS Quality Enhancement Program requirement.  This is an opportunity to develop a culture of interaction among all units of faculty.

If he hasn’t done so already, Tony Lombardo, Interim Dean of Students, should join a national association of divisions of undergraduate studies; approximately 100 institutions gather each year at its meeting.

There are some components to FAU’s lower division programs, but the institution does not yet have a comprehensive structure for these programs.  The curriculum and other components were developed ad hoc.  FAU should be more intentional about its programs, which also begs the question of administrative structure.  How far does FAU want to pursue this?  Often, this type of initiative emerges from an advising office.  Are there connections between areas within the institution that need to collaborate on lower division programs?  Some areas on the Boca Raton campus are physically separated in different buildings.

In many of its documents (e.g., undergraduate bulletin), FAU repeatedly sends a message that assumes students are solely responsible for their education and success.  FAU should assume more responsibility for developing and delivering programs that can support student success.

There is concern about marketing to students the type of services that may support their success and how to motivate students to use these services.  Students don’t seek out academic support until they’re in crisis.  How do we encourage them to use the services we can provide them?
Here is the traditional answer:  We (the institution) has to take the responsibility of requiring students to do important activities at least once, and we hope that students will then take the initiative to do this in the future.  This includes not just areas such as advising and counseling, but also art and entertainment, and anything else the institution values.  We need to inculcate students to the totality of the university culture.  We need to be more insistent on student behavior.  Create a structure (usually involving credit) that forces students into the use of services and involvement in the culture of the university.  
For example, all students at the University of South Carolina must take a 3-credit course that requires them to go to the career center and its career library; students must write a paper on the career library or you don’t get credit.  We can make students do anything we want as long as it is educationally legitimate.
Florida’s Gordon Rule requirement is ludicrous; what is the purpose of having students write at least 24,000 words without any indication of the quality of the products?  In addition, it took John ninety minutes to locate information in FAU’s documents for a definition of the Gordon Rule; it’s on page 96 of the undergraduate bulletin.  How does FAU expect students to know the answer to this question?  FAU should be more deliberate about providing students information they need when they need it.
Build courses on what you want students to do (e.g., Introduction to the Arts if art is important; use the math center or counseling center – develop courses that force this issue).  FAU has only a 1-credit SLS course, which isn’t sufficient.  Can FAU get the English and Math department to agree to develop the structure within their courses?

In his keynote address, John discussed the value of requiring students to develop reflection and commitment.  At FAU, the Career Development office requires students completing work experience to produce a reflection paper.  This program is within a unit of student affairs, so is not perceived well by faculty and is not integrated with other academic areas.  How do we get faculty support for such initiatives?

Decentralize career services within respective colleges so that each college “owns” components of career services.  Career development really belongs in academics, just like the library; both of these are “information centers” that promote important information literacy skills necessary for student development.  Integrate career services with academics; this should be inevitable, but it may be a wrenching process because academic institutions developed ineffective models in the past and there are many constituents who may resist this restructuring.

Freshman advising at FAU appears to be separated from faculty advising.  This creates an unintentional barrier.  If only faculty advise, however, they are often untrained, and some may do more damage (e.g., if they buy into the “weed out” model of education).  Consider a hybrid model:  Develop a central intake unit (University College) that assigns faculty from each College/department to the unit.  Academic units need access to new students in order to attract students to their courses and major programs.

Develop a strict absentee policy for first year students and adhere to it.  Students cannot learn if they are not present.
Noon:  Lunch with Members of the Administration
The University of Texas at El Paso (UTEP) shares some similarities with FAU and may serve as a model institution.

FAU should gradually take more responsibility to educate the teachers whose students will attend FAU.  Does FAU’s College of Education have an investment in improving the quality of teachers who will teach in the Florida system (for college preparation)?  The responsibility of training is NOT just Education departments, but all departments (e.g., history, sciences, and mathematics) in which students prepare to become teachers.
Retention is important to FAU’s Provost.  At Auburn, his former institution, over 100 students would send him appeals each year concerning their academic standing, which is why Auburn developed a retention office.
Practical question:  We’re proposing a Title III Planning grant.  A university places its limited resources where it’s important.  If Title III falls through, are there other funding sources?

States sometimes fund these types of initiatives.  The National Science Foundation (NSF) invests funds in learning, for minority students, and for introductory courses.  Unfortunately, funding from FIPSE is trickling down due to problems with prior pork barrel projects.  Title V is another source, but FAU doesn’t meet the needs for Hispanic and minority institutions.  NSF focuses on science and mathematics, areas in which FAU needs also to focus.  There are 5 TRIO programs; for how many does FAU qualify?

Private foundations:  Key players have recently reduced funding, reinvesting funds in K-12 education.  Foundations found little improvement in college learning for their investments.  The only foundation that is still focused on undergraduate education is Lumina, which based in Indianapolis, with $1 billion in assets, but mostly restricts its distribution of funds to Indiana institutions.  Other key foundations:  Hewlitt;  Gates Foundation (which support the “early college” or “middle college” concept – restructure high schools to an alternative model combining last two years of high school with first two years of college).  The Education Trust (Washington, DC) supports alliances between universities, community colleges, and the K-12 sector.
There is a new database funded by the Lumina Foundation.  AIR (The Association for Institutional Research) will probably examine its effectiveness in the near future.
Are there foundations based in Florida or that have Florida interests (e.g., the Lynn family)?  Are there wealthy people that might care about the issues of lower division students?  Talk to Lumina, but partner with community colleges (Lumina is most interested in this segment; Broward is one of Lumina’s funded institutions for its “Achieving the Dream” program).

In the keynote address, John addressed the ownership issue:  Who owns the issue of helping students succeed?

Get people to understand the obvious:  FAU started as an upper-division institution and still perceives itself that way.  We can get a vital upper-division program by either the quality of transfer students or by the lower-division students.  All of FAU’s upper division and graduate programs have a stake in the lower division as its feeder.  The Provosts and Associate Provosts need to lead on this, to get departments and deans to discuss these issues.  
Who are the opinion leaders among senior faculty who care about student learning?  Encourage them and create structures for them to come together.  There does not appear to be even an informal group at FAU (prior to the Title III Grant Steering Committee) that advises the Provost concerning the lower division.  A formal group of advisors would legitimize conversations concerning the intellectual nature of lower division programs.  Do not focus mainly on retention, which is not an intellectually engaging topic for faculty; no institution offers a major in retention.  

What does it mean to be an FAU student and what are the philosophical underpinnings of our undergraduate education?  Can we write a mission statement for the first year?  We need to do this.
Many institutions produce and display framed copies of their University mission and vision statements.  Develop a mission statement, and develop ways to assess how well the institution is achieving its mission.  Be intentional about the mission; make it public throughout the university.  Just the discussion of writing such a statement (e.g., What is our implicit philosophy?) can be valuable.  
In December 2004 the Policy Center for the First Year of College produced a teleconference (FAU’s Assessment Director has the videotape).  The teleconference reported on an 18 month project involving selected institutions that appointed task forces to undertake a self-study of the entirety of their beginning college experiences.  All institutions completed a “current practices inventory” which led to discussion and data collection (developed with Peter Ewell).  The first year involved using a data audit toolkit (how to find the information you may have but may not know you have or how to use).  Each institution’s working group then spent 8-9 months to assess the achievement of its functions according to aspirational standards (performance indicators).  Each task force reported work on a monthly basis to the Policy Center and then completed a report card on how well they met the aspirational standards, and developed an improvement plan.  This process can be modified and simplified, but John recommends FAU conduct a self-study of its first year.  This could also serve the SACS QEP process.
FAU’s faculty members do not appear to be invested sufficiently in first year students.  FAU’s first freshman class (250 students) was small and academically elite.  Its size grew slowly until recently.
FAU had to face this issue quickly.

Help us focus.
What are the things that strike FAU’s fancy?  What is the “politics of the possible?”  What are projects in which FAU’s constituents would make personal investments?  What projects will be mutually attractive to faculty and staff?  One example:  The University of Miami has a residential college (e.g., faculty living on campus).

During meetings of Florida’s Board of Governors, there is a natural tendency to make comparisons among Florida’s state universities.  FAU has a low graduation rate; Sharron Ronco, FAU’s Associate Provost of Institutional Effectiveness and Analysis, developed a “burrito model” to track student matriculation:  34% of our students transfer.  Is this common?  Tony Lombardo, the Interim Dean of Undergraduate Studies, met with his staff about retention:  It does not appear that only academically poor students are leaving; many of our academically successful students leave/transfer.  Sharron Ronco’s office collected information that indicates some students enter FAU with the intent to transfer; another group enters academically unprepared and often transfers or returns to community colleges (these students should not really be considered “failures”).  FAU is at the bottom of graduation rates in the Florida state university system, so more factors are involved than only these explanations.  

The beginning undergraduate experience is not a priority at FAU, and students can perceive this.  FAU needs to be more intentional, to focus more energy to its lower division.

1:30  Meeting with FAU Students
What could FAU be doing better to help students succeed?  What does FAU do well that we need to continue?

Describe your experience at FAU:

Not what I expected (in a good way)


FAU is a commuter campus; 


I did not expect to interact as much on campus as occurring.  


I’m pleased that there is more social life on campus than expected

Good experience (living on campus, meeting people)

OK; Professors & classes good

It has just been fun

Balanced (The student figured out how to juggle multiple tasks)

Sporadic (Sometimes things go well, other times money & grades matter)

Busy (The student wouldn’t want it any other way)

Different (The student experienced a lot of changes in social & other areas)

Suppose you went to Daytona Beach and met students from the northeast.  How would you describe FAU?

Modern:  FAU is continuously growing; always something new happening (which is good)

Classes that one student takes are small; faculty have time for individual students

Diverse:  Culturally, different people, not as much variety elsewhere (good)

All or most faculy who teach in the mathematics department are not native English speakers, which causes difficulties for many students.  It’s good to have diversity at FAU, but teachers who can’t speak English fluently make it difficult to learn.  Advisors recommend Math be taken at PBCC

The school is getting new money, but FAU won’t permit block painting on campus (there is stinginess with how money is distributed)
We need to invest in more traditions to become university rather than a commuter school

We need more commingling among various groups & organizations on campus
FAU is in South Florida, and people are quite impersonal here (many are rude with their use of cell phones).


People don’t know each other; there are many communication barriers
We need to connect better with people, even in the residence halls

If you were President, what would you change?

Freshmen should NOT be allowed to have cars!  The purpose of a first year is to develop a relationship/community.  Stay here!  Or ride w/friends!  Parking is an issue.

Removing cars from freshmen would restrict freedom too much.
Even when people are on campus, they tend not to interact; cell phones are used a lot.
There currently is no football stadium.  The hockey team is ranked #2 in the nation but they’re only a club on campus.  There needs to be more visibility and support for athletics.  Bring people here.

A stadium is likely to be here soon.
Make Boca Raton a more college-oriented town.  (This issue is similar to the issue about a stadium.)

Compare FAU to UF or USF.  The community should do a better job of acknowledging FAU students; customer service; user-friendly; restaurant service; more respect for students.
FAU won’t permit some sports stores to sell FAU materials.
FAU as a school is very young; changes will come with time.
FAU doesn’t pride its athletics – We need better school morale.
FAU is growing; there are a lot of research possibilities in the community, such as the medical school with University of Miami; we’re growing.

Provide a trolley system to get around Boca. Busses exist, but information is not posted well.
More scholarships and funding for freshmen

2 PM:  Meeting with Faculty
What do you remember from the keynote?

John almost flunked out.
Mathematics performance is a problem in the first year of college across the nation.
The word “freshman” is wrong:  There are areas of improvement for FAU’s lower division programs.  We may be hearing more about this.  The Provost may move us forward

The keynote was a telling critique of FAU.  This information needs to be discussed publicly.
John was trying to be respectful but also candid.  Institutions rarely hear from senior leaders who take a strong position on issues

The first year at FAU is unremarkable; there has been little attention to it.

We would like to have a 3-credit first year course, but the perception is that it may be “fluff”.  How do we create an appropriate course?

A first-year seminar, a course focusing on student success, has become ubiquitous.  Some faculty members view this course as “fluff” because it is perceived differently from traditional courses.

Students also frequently view their investment in a 1-hour first year seminar as “fluff.”

Students perceive college as NOT as challenging as they expected (data from NSSE survey).
There are a number of models of first-year seminar courses.  They can be as academically challenging as you want to design.  Harvard established its course in 1969:  Create a small, powerful intellectual experience provided by faculty for first-year students.  This is NOT supposed to be a lecture course.  It should be interactive, in-depth.  It should NOT be a survey course.  Harvard’s course can be on any topic from any discipline.  Generally, the more selective the institution, the more topical the courses tend to be, and the more likely the course will be taught only by faculty.  Often, the course requires 6 credits (with a laboratory on college level skills).
Another model:  Professional schools without foundations courses develop a course for their prospective majors:  Education, Business, Agriculture, Architecture, and Engineering.  This type of first year seminar helps introduce the career and the skills needed to succeed in the major/career (professional seminar).
A 3rd model:  All seminars have same core content, but different faculty.  Faculty agree on a common syllabus and common components.  For example, this often is a writing-speaking-study skills intensive course

Students at universities often learn that writing requirements are limited to English 101.  Students navigate around writing courses, and then become seniors, realizing the need for writing skills.  Don’t let English be the ghetto for writing.  
How do campuses ratchet up their first year seminars from 1 to 3 credits?  

Some institutions teach the course over a full year.  
Some develop “linked” courses (students enroll in two or more courses together).  Most common linked pair:  First year seminar & English composition.  Linked courses need not be courses with small enrollments.  But they should be designed to create learning communities:  20 students enrolled together.  For example, small sections of English courses may be linked with a large section of a psychology course.  Under this system, funding usually doesn’t need to change; but there should be some mechanism for students to meet and interact outside of class.  This requires human resources (faculty; staff)

The current first year writing requirement at FAU involves a 2-semester writing program.  There is also a requirement in Writing across the Curriculum (WAC) for the upper division that dove-tails with curricula.  There are options for faculty in other departments to teach the 2nd semester first year course and the WAC courses.

.

First-year seminar (FYS) should be a collaborative, complimentary course.  Writing should be in ALL courses (writing promotes thinking).  Give students more practice in writing; don’t replace writing courses with FYS, but make both complement each other.  Give students opportunity to write about themselves, to develop reflective skills.
Ideally, all students should take FYS and it should be taught by full-time faculty.

Do you see in universities with learning communities collaboration among faculty?

Yes, if there is a structure that encourages collaboration, versus where silos exist.  The institution needs to bring action together, and not create pockets or silos.  Design the system more intentionally.  Don’t let pockets of individual interests emerge, where some doing service learning, others something else, but no coordination occurs.  Use scarce resources more efficiently.  Coordinate, don’t compete.
Our culture in higher education rewards autonomy – which causes silos.  We need a respectful compromise to focus on common goals.
If you ramp up FYS, use talents of writing center to improve FYS. These issues should be raised about other parts of the institution (e.g., senior capstone).
Faculty involvement:  Any advice on how to get involvement?  No faculty from Science attended this session.

What is the institutional culture?  Where is the experience with innovation and reward?  Are there incentives or disincentives for collaboration and participation?

Science and engineering do get involved because they have eclectic interests.  Faculty members may find devoting 100% of their activities to their own discipline stultifying, and may seek stimulation through interdisciplinary work.  Develop greater breadth in your faculty so that the faculty may expand their knowledge and interests.  Faculty members need to get involved in conversations on how students learn, the culture of the institution, interacting with student affairs and librarians.
Two-three years ago, FAU convened a task force to examine the core curriculum.  There was participation from sciences and other areas on this initiative.  In order for this type of initiative to succeed, there needs to be a system for faculty reward, for example, the possibility of developing a college for the lower division with remuneration linked to faculty participation.  From FAU’s task force, the Writing across the Curriculum requirement emerged.  The next goal for the task force was to develop requirements for quantitative literacy,  analytical literacy,  technological literacy, and global literacy.

FAU should add information literacy to that list.  Reconstitute the group.  What would FAU do if it wanted to be a university of excellence?  Look at your curriculum.  It’s unremarkable.  Curriculum reform should be included in the Title III grant application.

Students considering majors in science need to interface in their first year with faculty to help them assess career choices.  Don’t make silos (don’t teach math only in math courses; science in science; writing in English).  Need to change the institution’s culture (e.g., rely on expertise of culture change as studied by faculty in Anthropology).
Could you distinguish between information literacy and library research skills?  How should students learn  them?

Historically, college students have had little instruction in library instruction.  Students get connected with library in writing/research, usually in the second semester English composition course.  This is too late and should occur early in the first semester.  We expect students to succeed but require them to develop and integrate necessary skills too late.

With the technology age, college students need to learn how to retrieve information well.  This must be learned earlier in the curriculum (first semester). Universities are a place to discover knowledge (information literacy).  Students need to learn:

Where is the information?


How do you find information? (specific needs)


How do you evaluate the quality of the information?


How do you use the information appropriately?

Some institutions are including information literacy skill develoment in orientation sessions.  Is there a partnership between the orientation staff and the library?  

Are these skills being addressed in first semester courses?  A more comprehensive approach to the first year would help.  Develop collaborations among faculty, librarians, writing center staff to divide labor.  An institution does not need all of its faculty and staff to get involved, but it does need a “critical mass” (sufficient number) doing common tasks. 
The institution may not need a required course, but sufficient numbers of courses should exist so that a critical mass of students will obtain the skills they need to succeed.  Students will share with each other what they learn, so not all students may need to be enrolled in a course to benefit from the skills taught in that course.
Are we jumping too quickly into learning communities?  Do we need first to study the core curriculum?  Do we need to develop a mission for the institution?

Learning communities do NOT need a core or mission as a precondition.  Preconditions can defer action (e.g., waiting for a core curriculum may delay useful action toward learning communities).
Where is (1) the faculty interest and (2) the political will for change?  Focus on what can work, not the ideal model of preconditions.
Learning communities are a curricular delivery model for any curriculum.  Indiana University Purdue University Indianapolis (IUPUI) is an excellent example; IUPUI is an open admissions research university with high attrition.  The library staff asked:  If we introduced students to people they need to know, who are they?  (1) Faculty member; (2) Academic advisor; (3) Student leader; (4) Librarian:  “Librarian as consultant.”  Establish these relationships very early in the first year.

“Classroom of the future”:  Dedicate a space for FYS in library.  Instruction about information literacy should occur there.  The library is the core academic center; demonstrate commitment by incorporating it into the first year experience.  Universities put their resources towards what they value.
FAU’s Visual Arts department is working on developing a Foundations of Art curriculum:  What innovative roles exist in universities for arts in the first year experience?

Some institutions use Introduction to the Arts as a FYS.  Students visit the campus museum, attend concerts and theater events, and write about their experiences.  Use composition as the vehicle for writing; this needs commitment and collaboration.
Castleston State College (VT, rural) has a FYS in introduction to the arts.  Students spend several hours per week engaged in arts.
There is a problem at FAU because its honors college is separated from the largest campus.  Boca Raton needs a larger honors student presence.   Honors students may serve as role models for other students, and honors courses are often innovative and serve as role models for other courses.
What evidence exists to support the use of active/interactive learning, for example, the use of electronic classroom systems (e.g., clicker technology)?
John is unfamiliar with the specific technology; but active learning leads to higher student satisfaction, performance, and persistence (cf. NSSE survey results).
FAU cannot offer remedial reading classes.  Reading literacy is a concern.
The basic assumption is that reading should be developed throughout the curriculum.  If you were trying to create a university-wide experience, what would it look like?  What are students expected to read?

Also consider speaking literacy:  Should students be expected to demonstrate this?

John conducted research on the Senior Year Experience.  He held focus groups with “rising seniors” at a university and asked them, “What could the university do for its students to succeed?”  The students admitted they avoid enrolling in courses that require writing; they find ways to navigate around the curriculum.  But they now realize writing is important for career success.  Force students to write!  The students also admitted they were generally silent and hardly spoke in classes.  Students need to improve speaking skills.  Those university students who had spoken in previous classes tended to be transfer students from liberal arts colleges.  Students admitted the didn’t know much about career planning and group work skills.

The University of South Carolina created a pilot course to teach seniors writing, speaking, career, and portfolio skills.  

Reading and writing are inseparable; and writing requires critical thinking.  The current writing courses at FAU reinforce reading and critical thinking.
Encourage reading through reading a newspaper such as the Wall Street Journal or New York Times.  Some institutions provide newspaper subscriptions in residence halls.
In some institutions, is it true (common) that every faculty member is expected to teach at least one lower division course?
At Eckard College, all faculty participate in freshman curriculum or are not hired/retained.  Faculty teach interdisciplinary courses.  But this is atypical.  There is a trade-off between university culture and department/chair/faculty culture.  Faculty who don’t want to teach lower division find ways around it.  Avoid contracts where ALL faculty are expected to do one activity.  Instead, consider how we reward, motivate, select appropriate faculty for FYS.  If department chairs would put the first year experience on their agendas, this could be a start.
3:30 PM General Session
What schools have taken these initiatives seriously enough so that nontenured faculty members receive recognition in P&T decisions for lower division activities?

AAHE:  Faculty Rewards and Recognition:  Eugene Rice (recently retired)

Faculty can get weary of incorporating numerous skills in their courses.  How do we develop faculty?

A teaching center is a useful model.  Some institutions with teaching centers focus attention on one topic, for example, improving gateway courses using faculty training.
Some faculty are eager to participate, but may need resources, opportunities to participate, etc.  Once a program is established (e.g., WAC), how do you get collaboration and changes governed by a core curriculum?  (e.g.,anyone teaching a WAC course needs to plan  for one assignment that involves revision).)

What kind of encouragement gets offered from the higher levels?

An organization that examines curriculum revision organization is the Association of American Colleges & Universities (AACU).  AACU offers institutional membership and annual meetings.  There is also the “Asheville Institute” (now in Rhode Island):  College teams attend to work on curriculum development.  Jerry Gaff is a contact at AACU.
John’s summary comments:
Title III Grant:  Strengthing, Developing Institutions


Two most common types:  Technology and Program (instructional & support)


FAU is critically analyzing its current situation, its students, and its needs

How would FAU measure its success if it received a grant?


How would FAU plan to sustain this initiative, once the funding stops?



The DoE will expect institutionalizing changes to be self-sustaining.

What could FAU pilot that has a potential for replication/expansion?


The grant requires evidence of University commitment (Who are the PIs?)


Students with large minority population:  Are you addressing them?


Title III is competitive:  There is a certain language used



There are professional writers who assist institutions(Noel Levitz)



But many institutions do obtain the grant

What does FAU want to do?  What do we value?  Some of John’s suggestions


Title III reviewers see colleges enhancing learning support centers



FAU’s centers are diffuse:  Title III funds can be used to support centers


Supplemental instruction:  Develop a grant to support this


1-credit FYS:  Perhaps launch a 3-credit seminar and assess its outcomes


Develop student tracking and intervention


Counseling, mentoring (Does FAU have structures of senior faculty mentoring?)

John recommends focusing on FAU’s history of experience that can be expanded


For example:  Performance in mathematics, or, more broadly, gateway courses


Title III may support purchase of research technology (e.g., focus group analyzer)


Enhancing student services


Information literacy

Counseling/mentoring of junior/senior faculty occurs in some areas of FAU, for example, the College of Science’s  Master Teachers program and teaching workshops.  The Colleges of Engineering and Science are very interested in mathematics education

Calculus reform movement:  Calculus is thinking; use writing in calculus



Uri Triesman:  How do at-risk math students study mathematics?




Minority students who succeeded studied in groups w/mentor



National Association for Developmental Education (Developmental Math)




Jean Higbee




Math anxiety (involve student affairs/counseling with math)

Should service learning be required in a University College

Service learning is a promising pedagogy for our students who learn through interaction and doing.  Learning experiences should be nonremunerative, required for credit, involve reflection.  A major funding source for service learning is  Campus Compact.  Look at the 25-volume series of “service learning in disciplines” (AAHE) by Edward Zlotkowski.  Service learning uses many pedagogies to affect persistence, but there is no rich research support for service learning itself as an effective pedagogy.  The first year seminar is often a location for service learning

Consider developing a University College:  National Resource Center for the First Year of College.

This is one answer to a comprehensive administrative structure for first year.

One model:  Dean.  No resident faculty.  No degrees


Another:  Dean.  Faculty assigned (particularly gateway courses)



May include instruction, advising, tutoring; models vary



FAU’s de facto home is the Freshmen Advising center



Univ Texas El Paso developed a model that may be a useful to examine

Ask departments:  Who wants new students?  What do students need?



Deans/Chairs need to see anew unit as not taking money from them, but



will help students succeed and draw them to colleges/majors

Som models:



Ball State (Muncie IN)



University of Rhode Island



Kennesaw State University, GA


Prarie View, TX


University of Arizona:  Building dedicated to teaching first year students




High technology, showcase

Curriculum reform at Queens College:  Required  Contemporary Civilizations (4 courses).  But, at FAU, how do we  implementat something like this with  2500 freshmen, and a dependence on adjuncts teaching first year courses?  How do we face our reality and the magnitude of implementation?  Are other large institutions doing innovative transformations?


Refer to AACU and its curriculum models


Rever to George Kuh’s book,  Involving Colleges

Could FAU offer ONE course that all students must take? Thoughfully connected



John is brainstorming:  Perhaps course on “The New Florida”




E.g., Discipline of nursing and realities of Florida; Education

Role of faculty:  Process is currently administratively driven.
